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Abstract :

Health and socio-economic developments are so closely intertwined that is impossible to achieve one without the 
other. The challenge of addressing the basic services and healthcare needs of the tribal population in India necessitates 
priority attention and action from all individuals and organizations working to improve health and basic services in 
tribal areas. This paper is an attempt to invigorate the focus on improving the health conditions in tribal areas, 
particularly for the services unreached. The tribal people are living in most disadvantaged conditions which are 
inexpressible in words in some pockets of the country. Living in such appalling conditions has severe bearing on 
health of the tribal population. Infectious diseases, which are a major cause of morbidity, mortality and disability, 
affect tribal populations disproportionately. Infectious disease does not recognize boundaries, it spread nook-ends and 
affects the health status of the tribes and moreover it causes the impoverishment. 

Key Words : Tribal Health, Public Health, Challenges.

Tribal communities are resilient. In the face of challenging obstacles a growing number of communities have created 
healthy environments and sustainable economic opportunities for their people. The promising practices of tribal 
communities need to be shared among and between tribal communities to promote health for future generations. 
Social disparities and inequities in health documented in Aboriginal communities across the India suggest that an 
adult risk factors approach alone is not enough. Results from recent Aboriginal studies reinforce a “determinants of 
health framework,” which indicates that broader social-welfare provisions must be considered in the fight to reduce 
disparities in health (Newbold, 1998). The ill health of Aboriginal peoples has been linked to “the corrosive effects of 
poverty and economic marginalization” (Kirmayer, et al., 2000), but these social determinants of health have 
themselves been described as both direct and indirect consequences of historic policies of colonization (First Nations 
Centre, 2005; King, 2006). 

The State needs to strengthen the Knowledge, attitude and practices about Tribal Health. In India growing concerns 
about the negative consequences for health, social cohesion and economic development if they are not effectively 
addressed. Thus, these determinants are affecting the lives of the indigenous people and as well as attacking the health. 
As the morbidity and mortality rates related to chronic diseases continue to show signs of growth in tribal population 
(Smeja & Brassard, 2000; Thomas, et al., 2006). The crisis in indigenous peoples’ health today is complicated by 
issues that are deeply rooted in social disparities (Adelson, 2005). Only after thinking of disease as an aspect of an 
individual’s life course can “the prevention and control of chronic diseases be intimately integrated into normal daily 
life”, and sustained to benefit the health of communities. Thus, strategies that address risk factors must continually 
account for “the underlying economic, gender, political, behavioural and environmental factors that foster these 
disease risks” within all age groups and across generations.

A systematic methods, principles, systems and traits are needed to enhance the health standards of the tribal people. 
The health concerns and challenges can be addressed through a systematic and scientific way and can be adopted 
social epidemiology and Life course epidemiology strategies. The Life course epidemiology has been defined as the 
study of long-term effects of physical or social exposures during gestation, childhood, adolescence, young adulthood, 
and adult life on one’s developmental health and later disease risk (Kuh, et al., 2004). Life course epidemiology offers 
a way to conceptualize how underlying biological and socio-environmental determinants of health, experienced at 
different life course stages, can differentially influence the development of chronic diseases (Moore & Davies, 2005).

The health of any person is based on the public health interventions, which carried out by the State. These 
interventions should address the common diseases to critical illness of the Tribal communities. Public health is 
nothing but, the practice of preventing disease and promoting good health within groups of people, from small 
communities to entire countries. The goal of public health is to increase the capacity of communities to plan, 
implement, and evaluate comprehensive, community-based health promotion programs targeted toward priority 
health problems. Public health facilitates to assess and improve the health and quality of life in their communities.

The public health approach to addressing small to chronic diseases includes surveillance, epidemiology, prevention 
research, communication, education programs, policies, and systems changes among tribal communities. Public 
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health surveillance can provide data about the burden of disease, risk factors, and effects of interventions. 
Epidemiology is an essential tool in public health that examines the influences on disease and health in populations 
and supports research for new scientific insights and policy development. Prevention research develops and evaluates 
interventions to improve health, including pandemics.

Community structures of indigenous people has caused collective trauma and grief that is thought to have cumulated as 
health problems in many Aboriginal communities (First Nations Centre, 2005; Kirmayer, Brass, & Tait, 2000). In 
addition to the social, political, cultural, and academic history of Tribal health, the State and other functionaries should 
examine the community risk factors associated with socioeconomic status and geography. This focus is important 
because it will enable a rich discussion of the social determinants of health that act on communities and collectives and 
impact the health and well-being of such communities. This is particularly important to do with regards to the 
prevalence of chronic diseases, where social, economic, and environmental issues have been shown to have a profound 
effect on disease risk and mortality (NSW Health, 2006).

Unfortunately, Indigenous people worldwide are disproportionately burdened with disease risk from such social 
determinants as poverty, low household incomes, and lack of adequate (or no) housing (Adelson, 2005). Since “social 
inequality, whether measured at the population or individual level, is the single leading condition for poor health” 
(Geyorfi-Dyke, 2008), such social disadvantages highlight the risks placed on the health and well-being of tribal 
communties. The potential impact of socioeconomic factors is even more obvious when one considers the burden 
placed on the biological development of individuals as these disadvantages accumulate across the life-course and 
across generations (Adelson, 2005). 

Study Setting : For the purpose of the study, four Adivasi villages were selected from Lohindiguda Block, 
Bastar Region in Chhattisgarh state. 100 tribal community leaders, SHG Members, and other active persons 
were purposively selected for the purpose of the study. 

Sampling Frame : For the purpose of identification of respondents, the investigator followed purposive 
sampling method wherein the respondents were identified with the help of other respondents. 

Table-1

Name of the No. of Population
village Respondents (Approx)

Kumhali 20 1000
Belar 35 5000
Takraguda 20 1200
Chindgoan 25 1400

Total 100 8600

Objectives of the study :
1. To assess the socio, economic and political situation of the tribal people.
2. To study the factors involved for their ill-health. 
3. To study the type of Socio-economic opportunities that affecting health standards.
4. To suggest various ways and means for improving the socio-economic condition of tribal women and empower them.

Findings : There were three kind of houses observed where 90 %, 6% pucca house and 4 % partially pucca houses.

Table -2
Social Characteristics

Kind of House Per cent (n= 100)
Kuccha House 90.00
Pucca House 6.00
Partially Pucca House 4.00

Public Health Inequalities :

In the general Indian tribal population, arthritis is one of the most prevalent chronic conditions in Bastar 
Region and the number one cause of disability and health care utilization. Arthritis has also been cited as the 
most common chronic condition among the tribes. 
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Level of Knowledge about diarrhea :

Table-3 : 

Knowledge  About Causes  of Malaria

Variables Respondents (n=100)
Yes No
% %

Heard about Malaria 87.78 12.22
Heard about Mosquito 96.67 3.33
Visited/lived in malaria area 72.22 13.33

The following table-4 revels that 53 percent of the respondents doesn’t have knowledge transportation of the diarrhea. 
As regards to reason 72 per cent of the respondents stated that through water, 10 per cent of the respondents opined that 
food was the reason. 

Table -4 
Knowledge on Diarrhea

Variable Respondents (n=75)

%

Knowledge on Diarrhea
Yes 47.00
No 53.00

Reasons for transmissions
Water 72.00
Food 10.00
Others 18.00

Conclusion :

The study revealed that a majority of the respondents have poor knowledge on the public health interventions and 
many people are affected with the poor sanitary diseases. The role of the State is very important to protect and preserve 
the health of the indigenous people in the Bastar region. 
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Level of Knowledge about Malaria : 

Among the total of 100 respondents, (96.67%) 
responded that they have heard about mosquito 
followed by (87.78%) responded that they have 
heard about malaria and (72.22%) responded that 
have lived in malaria area.

Figure 1. Prevalence of arthritis among Tribes by age group
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Abstract :

Retention strategies need to be based on a reliable understanding of the reasons for employee turnover. Exit interviews 
provide an opportunity to gather this information. Unfortunately, poor exit interview practice often means that this 
opportunity is wasted. In this paper the author presents a guide to best practice in exit interviews. Within this report the 
author makes few recommendations for effective practice. Following these recommendations should result in an 
effective exit interview process, with positive effects on organizational turnover.

This paper also aims at understanding the importance of attrition management in today’s workplace, with reference to 
Exit Interviews as an effective tool to manage Attrition.  

Keywords : Exit Interview, Positive and Negative Attrition, Retention, Strategy, Turnover.

Introduction : 

Are organisations seriously worried about attrition ?

Although employee turnover can help organizations evolve and change, an American Management Association 
survey showed that four out of five CEOs view employee retention as a serious issue for organizational success. If 
managers know the real causes of attrition, managers can control attrition and retain employees. Each retained 
employee can save money and lead to better opportunities.

When attrition is actually good for you :

Attrition is not bad always if it happens in a controlled manner. Some attrition is always desirable and necessary for 
organizational growth and development. The only concern is how organizations differentiate “good attrition” from 
“bad attrition”. The term “healthy attrition” or “good attrition” signifies the importance of less productive employees 
voluntarily leaving the organization. This means if the ones who have left fall in the category of low performers, the 
attrition in considered being healthy.

Exit Interviews: Another way to banish attrition ?

Many employees who quit do not divulge the exact set of reasons for their exits. In fact, they are victims of a ‘form-
driven interview process’ that fails to extract genuine reasons from quitting employees. This process yields no 
actionable results that could stem further attrition. 

The vast majority of organizations conduct exit interviews with employees who are on their way out. However, only a 
handful use the information obtained to keep turnover from going way up. 

In a study on turnover conducted by Human Resource Executive magazine, 96% of HR managers reported conducting 
exit interviews with employees who are leaving the organization voluntarily, but just a meager 4% use a systematic 
method of collecting and tabulating the exit survey findings. 

The seven hidden reasons given by Leigh Branham as to why employees leave are:

1. Perceived expectations vs. reality of the workplace. 
2. Job-person mismatches. 
3. Lack of coaching and feedback. 
4. Perceived lack of career growth opportunity. 
5. Feeling devalued and unrecognized. 
6. Stress and burnout due to overwork and life/work imbalance. 
7. Loss of trust and confidence in senior leaders.

(Source : The Seven Hidden Reasons Employees Leave, Leigh Branham, (c) 2005, AMACOM Books).
Pay-Offs From Exit Interviews 

The pay-offs from exit interviews are huge : 
- They provide an opportunity to ‘make peace’ with dissatisfied employees, who might otherwise leave on a sour note. 
- Exit interviews are seen by existing employees as a sign of positive culture whereby the organization is open to 

employees’ views. 
- Having to deal with constructive feedback stemming from exit interviews is a powerful development process for 
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managers. 
- Exit interviews provide relevant and useful information directly into training requirements, recruitment and 

induction of new employees and, indications as to how to improve staff retention. 
- Sometimes an exit interview provides the chance to retain a valuable employee; who would otherwise have left 

Why A Well Structured Exit Interview Program Is Essential ?

A well structured exit program should ensure that the interview itself covers all aspects of the organization, allowing 
the departing employee to reveal their perceptions in areas where the organization can influence change. These might 
include learning and development, management processes, benefits, pay structures, work processes, working 
conditions etc. 

How to Improve Exit Interview Participation Rates ? Research shows that the average response rate for paper and 
pencil exit interviews is approximately 30-35%. That means that a company with 2000 employees and 15% turnover 
rate would expect to receive about 100 completed exit interviews per year. At this participation level the organization 
is getting exit feedback from just 5% of the total employee population. 

With just a little extra effort, organizations should be able to double that response rate. Sixty-five percent (65%) or 
better is a good goal for exit interview participation. This can be accomplished with exit interviews completed by 
paper and pencil, a web-based online system or by telephone. 

The quality of Exit interview depends on Who conducts the exit interview ? The main reason for the poor quality 
of the data is that exiting employees simply will not tell a company officer the real reasons for their exit. People often 
regard their reasons for leaving as personal information. When a company representative asks for this information, 
employees can feel as though the request invades their privacy. For this reason, exiting employees will attempt to 
avoid the interview, finish the interview as quickly as possible, or provide as little information as they can. Many 
employees fear that if they provide accurate feedback about problems in the organisation then colleagues or managers 
within the organisation may retaliate.

Employees Not Completing Their Exit Interview.  Some of the reasons that employees choose not to complete exit 
interviews are : 

The exit interview is too long, The exit interview questions are confusing or personally invasive, The employee 
doesn’t believe that it will be read or make a difference, The employee is afraid of repercussions, The employee is 
angry at the company, The employee procrastinates or forgets, The process is difficult or uncomfortable.

If organizations use an exit interview survey with rated questions, 35-60 questions is about the right survey length. 
More than 60 questions begin to feel long and uncomfortable for the employee. If they surpass 70 questions, they 
should be prepared for higher numbers of uncompleted exit interviews. 

It’s All In the Exit-Cution : The following are the critical practices and components that experts and HR practitioners 
say should be incorporated into any exit interview strategy if it is to have a profoundly positively impact on staff 
attrition. 

Take It Outside : HR managers are increasingly recognizing the benefits of outsourcing their exit management 
processes. Most organizations, too, now understand the need to outsource their exit diagnostic process. The third-
party specialists are more likely than a company representative to possess the critical skills and understand the 
processes required for successful exit interviews. They are, after all, in the business to uncover why employees are 
leaving. 

Make It Universal : While some companies interview only a random sampling of exiting employees and then 
extrapolate on the findings, this produces a blurry picture of attrition. Interviewing all voluntary departures provides a 
more complete understanding of turnover.

Make It Unified :  Standardizing the interview/survey process is crucial to getting the best results in exit 
interviewing. Leading organizations work closely with their third party interviewers to develop a solid, customized 
survey. They also stay loyal to those interview questions over the long haul.  Once the survey has been designed, it is 
important not to keep changing the questions, at least not the core questions. 

Share the Results :  Survey results are called “findings” for a reason; they aren’t intended to be hidden from key 
decision-makers and drivers of change. Top organizations realize that many of the reasons employees leave are 
beyond management’s control, lack of support/opportunities, micro-management, a blame-based culture and so on,  
reasons that the organizations must share with senior managers if it hopes to raise awareness and receive support to 
make critical improvements. 
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Take Action :  It has been found out that only 30% of companies report ever taking corrective action based on exit 
interview results. There we have one more reason why most companies are not ‘employers of choice. Sought-after 
employers view every avoidable turnover of a valued employee as a failure to be analyzed and understood in terms of 
its true causes, in order to prevent such future turnovers. Such companies set targets for turnover reduction through 
planned strategies based on findings to ensure that the investment made in exit surveys is put to its maximum use. 

Conclusion :

There is no definite solution to contain attrition. The only way out is to manage it well, this can be done by having 
cautious hiring with proper systems and a process in place like - Exit Interview provides data which helps 
organizations to ensure that right people are motivated and retained in the organization which will prove to be a long 
term gain both for the organization as well as the employees.

Thus, Exit interviews are a powerful tool in gathering valuable insights into the organizations strengths and 
weaknesses from sources which are objective in their views, if well harnessed.
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Tourism is one the world largest and fastest growing industries. In 2010 the world tourism organization estimated that 
there were about 794 million international tourists worldwide.  Tourism is high on the international agenda. Tourism 
has major impact on many important areas of society: the economy, the social and cultural aspects and the 
environment. The 7th session of the Commission on Sustainable Development focused on tourism and subsequently 
work programmes on sustainable tourism are being developed. Tourism has grown into one of the world’s major 
industries and has thus also become an increasingly important; if unsustainable ill considered tourism grows can 
impact negatively on society in long run this can have a serious consequences for everyone. Unless it is developed in a 
sustainable manner, we will be unable to achieve key objectives of global environmental policy such as the 
preservation of biological diversity, the prevention of climate change or the conservation of natural resources.

There is growing recognition of the need for tourism to develop in a sustainable and environmentally friendly manner. 
The WTO defines sustainable tourism as tourism which meets the needs of present tourists and host regions while 
protecting and enhancing opportunity for the future. Sustainable tourism is based on a positive relationship between 
the economy and the environment with careful concern given to the social and cultural effects of economic growth. 
This does not however mean that economic growth at increased prosperity should be discouraged. The cultural and 
environmental resources of a destination are the assets upon which tourism depends. A sustainable tourism can be 
defined as 

Sustainable tourism is a form of tourism which : 

• Is economically viable, with direct economic benefits for local people .

• Is socially and culturally responsible.

• Is ecologically sound.

• Many countries have, for instance, introduced regulations which require environmental impact surveys to be 
carried out at least for larger tourist developments. Since the Rio Summit in 1992, there have also been more 
initiatives in support of sustainable tourism at international level.

• Sustainable tourism allows for the rational use of biological diversity and can contribute to preservation of that 
diversity.

• The development of tourism must be controlled and carefully managed so that it remains sustainable.

• Particular attention must be paid to tourism in ecologically and culturally sensitive areas, where mass tourism 
should be avoided.

• All parties concerned including in particular the private sector, have a part to play in bringing about the 
sustainable development of tourism and voluntary initiatives (code of conduct, quality labels) should be 
encouraged.

Particular importance should be attached to the local level, which is not only responsible for the sustainable 
development of tourism but should also derive particular benefit from tourism.

It will mark the successful beginning of internationally co-ordinate efforts to make tourism environmentally and 
socially sustainable so that many generations to come can continue to experience and enjoy the beauty of nature on our 
planet.

In some regions, particularly is Small Island countries, tourism is one of the major reason for wasting and polluting 
water: on average on tourist one tourist consumes at least 6 times more water than a local resident.

Major water wasters and polluters are golf courses. In many countries, golf has brought heavy ecological and social 
cost:  deforestation, the destruction of bio- diversity and erosion; dispossession of people’s home and farms; over 
–consumption and pollution of water and very high use of pesticides and fertilizers which threaten local resident’s 
workers, wildlife, golfers themselves. A survey by Japanese National Doctors Health Insurance Association has 
revealed that many golfers , candies and residents living near a golf course suffer from skin inflammation , disorders of 
the ear , nose and throat and other respiratory illnesses to the inhalation of pesticides  because up to 90 percent of the 



chemical sprayed on golf courses end up in the air. In some areas in Thailand diseases emerged which, prior to the 
construction of golf courses, had not been known.

In some regions, golf courses have depleted water supply, agricultural production has come to halt, peasants have 
become improvised and forced to migrate to urban areas in search of employment. Golf courses take large amount of 
land. It is estimated that each year worldwide up to 5,000 hectares of forest are cut to clear land for golf courses. Very 
often, the construction of golf courses form an integral part of a comprehensive tourism project. Adjacent to golf 
course condominiums and/or hotels are built, very often also a marina, an airport and a casino. Studies have shown that 
such a complex not only has touristic objectives but is often connected to drug trafficking and money – laundering and 
offshore banking.

A  recent Green peace study on coral reefs – one of the marine world’s great  natural treasures- predicts that the coral 
bleaching which dramatically whitened many of the world’s reef last year will escalate rapidly under accepted global 
climate models and that the damage would wreak havoc in fisheries and tourism ,disrupting the economics of the 
nations.

A WWF  study recently published on ‘’Climate Change and its Impact on Tourism “ warned that drought , rising seas , 
flash floods , forest fires  and diseases could turn profitable destination into holiday horror stories . The report urges 
the tourist industry to persuade western industrialized governments to take more concerted action to reduce their 
nations, carbon di – oxide emissions the main cause of global warming.

The need for Action & Education :

If governments, the international community and the tourism industry want to save the world’s major destinations, 
immediate action is required. Governments  and the tourism industry must be abide  to the principal that 
environmental protection is an integral part of tourism industry must abide to the principal that  environmental 
protection is an integral part of tourism development . In order to protect the environment and mitigate the damage 
caused by tourism, some countries have decided to take action: The Spanish Island Minorca and the Seychelles will 
introduce Eco –tax on tourism. This tax will be around us $ 12 per person in Minorca and its revenues are earmarked 
for the maintenance of national parks and restoration of damaged coastline. Visitors to the Seychelles will have to buy 
a so called ‘’ gold card” at a price of 100 $ which entitles unlimited access to the country; income from this card will be 
used for sewage management and protection of fresh water supply. Recently supreme court fixed the number of 
vehicles to be entered in the national forest also suggested tourist visit should not be permitted in core areas and entry 
fees should be increased to reduce the pressure to conserve the wildlife.

Conclusion :

Following points should be taken in consideration for sustainable tourist development:

• Consider the natural capacity for the regeneration and future productivity of natural resources; by the help of 
restoration ecology damaged forest areas should be recovered.

• Make a joint forest management group with the help of local people to control hunting pouching destruction and 
controlling the pollution.  

• Recognize the contribution that people and communities , customs and life styles make to the tourism 
experience and therefore accept that these people must have an equitable share in the economic benefits of 
tourism ; and

• Listen to local people in the tourist destinations, tourism may become sustainable.

•  Education and awareness raising campaigns at all levels are therefore imperative.  
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Abstract : 

Equity and efficiency are the two corner stone of any educational policy. Equity makes education fair (or 
lack of it makes if unfair). Thus, it is very important to disentangle the effects of people background from the 
effort of school quality. It requires that per pupil funding needs to be larger for disadvantaged pupils. If every 
child could make appropriate academic growth each year, equity could be achieved and can reflect into 
equality of simple group averages(like say in group of illiterate person or that of degree holders) across 
various demographic sub groups(say caste, religion, region or gender groups).

We have reflected a great deal on the question of equity, which is the main reason, why some find it difficult 
to go along with the scheme that talented children should be provided special facilities of quality education, 
gainsaid. Equality cannot mean that all children are or can be equal in ability, or in merit; so long as the 
admission tests do not discriminate against the children from disadvantaged families and are a valid test of 
merit, the principle of equality cannot be considered to have been violated. Equity means fairness or justice 
in all spheres of human activity. It is also must for the success of democracy. Every individual has complete 
right to think as he chooses and to express his opinion. All are equal before the eyes of law and rules of the 
state to which they belong.

Key words : Equity, social, political, economic, democracy, caste, etc.

Introduction :

Today educationists and child right activists from all over the globe are struggling at the level of social 
intervention. Let us keep in mind that we are not alone. Many movements, activists, thinkers, pedagogues, 
NGOs, international bodies and even part of corporate world are with us. Of course, to understand the 
strengths and limitations of all those who are with us one must constantly try to get in to reasons, logic, 
philosophical viewpoints, etc. Those apart, let us concentrate on the level of social intervention. Article 29 
(1) of “Convention on the Rights of the Child” (UN) enumerates following aims of education and urges 
States parties to agree to direct their policies and efforts in that direction:

a) The development of the child’s personality, talents and mental and physical abilities to their fullest 
potential;  

b) The development of respect for human rights and fundamental freedoms, and for the principles 
enshrined in the Charter of the Unites Nations;

c) The development of respect (why not affection instead?) for the child’s parents, his or her own cultural 
identity, language and values, for the national values of the country in which the child is living, the 
country from which he or she may originate, and for civilizations different from his or her own;

d) The preparation of the child for responsible life in a free society, in the spirit of understanding, peace, 
tolerance, equality of sexes, and friendship among all peoples, ethnic, national and religious groups and 
persons of indigenous origin;

Equity in Education : A primary and explicitly stated objective of education policy of a welfare state must 
be to ensure equality of opportunities by way of securing that all citizens have access to the resources 
necessary.

Equity makes education fair: Equity and efficiency are the two cornerstones of any educational policy, 
Equity makes education fair (or lack of it makes in unfair). Thus, it is very important to disentangle the effect 
of pupils’ background from the effect of school quality. It requires that per pupil funding needs to be larger 
for disadvantaged pupils. If every child could make appropriate academic growth each year, equity could be 
achieved and can reflect in to equality of simple group averages (like say a group of illiterate persons or that 
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of Degree Holders) across various demographic subgroups (say caste, religion, region or gender groups.).

Indian Constitution and Equity : The constitution of India came into force on January 26, 1950. As it 
embodies our hopes and aspirations, it is but natural that education should find in place in this great 
document. A number of important provisions which have a direct or indirect bearing on education have been 
included in the constitution. 

Basic Elements of Democracy : Dr. S. Radha Krishnan pointed out in his university report, democracy is 
not merely a political system but a way of life which affords equality to every one, irrespective of the 
differences of race, religion, sex, economic status. This equality implies equal freedom and equal rights. 
Democracy depends upon the ideals of freedom, equality, fraternity and justice.

Equity in Democracy : Social equity abolishes all distinction of color, caste, creed and sex. It guarantees 
equality of opportunities to all. Distinction of birth, class or money does not stand in the way of any 
individual. More dearly, social democracy guarantees maximum freed to grow and develop to all, without 
hindering the similar freedom of others. Under this dispensation, each citizen is allowed to exploit all his 
inherent capacities in all fields of activity, be they political, economic, religious, moral and ethical. In short, 
justice, fair play, freedom, equality and fraternity are the watchwords of social democracy.

Political equity means the right of voting belongs to all the citizens who are expected to exercise their right 
freely, without any fear or pressure, according to their conscience. Every individual ends complete right to 
think as he chooses and to express his opinion. Citizens are not discriminated which distinguishes them from 
others.

Economic equity signifies that only a few capitalist of the nation will not have the economic power in their 
hands; but people as a whole will have that power. In other words, the production and distribution of wealth 
will be by the people for the welfare of all the people. More clearly the economic powers is not concentrated 
in the hands of privileged group or a few capitalist but people as a whole share and use it for the good of all. 
Thus, each citizen shares the economic prosperity and well-being of the whole nation and participates in his 
own way in the economic development of nation. 

NPE 1986 on Equity : The approach of the committee in reviewing the National policy on Education, 1986 
and its implementation has been guided by the following principle concerns:

(1) In order to achieve equality and social justice and thereby remove elitist aberrations, education has 
been viewed by the committee in the overall context of social, economic, regional and gender based 
disparities 

(2) A very vital component of the overall strategy for securing equity and social justice in education is the 
development of the common school system. 

(3) The modification suggested in the case of vocationalisation of School. Educations have been 
constructed in the context of equity and social justice as well. The scheme as it is now implemented, 
though unintended, has come to be viewed by the students as well as the parents, as one meant for the 
less fortunate. 

(4) Examination reforms also have then justification from the point of view of equity and social justice. 
The examination on system tilts heavily in favors of the privileged that have access to certain facilities 
such as special teaching learning material, special coaching etc. It is, inter alia, to rectify this 
inequitable tilt that examination reforms have been suggested.

(5) One of the factors seriously inhibiting access for the rural students to Higher Education is the 
continuing sway of English. Hence, equity demands that Education in the media of regional languages 
is encouraged at all levels.

NCF 2005 on Equity : National Curriculum Framework 2005 (NCF) is a document that bases itself, before 
anything else, on the constitutional vision of India as a secular, egalitarian and pluralistic society founded on 
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the values of social justice and equality. 

1. Science education is still far from achieving the goal of equity enshrined in our Constitution. (One fails 
to understand whether it is talking of equity in education or in other fields).

2. Science education in India, event at its best, develops competence but does not encourage 
inventiveness and creativity. (This is a comment on the quality of science education. In reality, this is 
valid for other disciplines as well.)

3. The overpowering examination system is basic to most, if not all, the fundamental problems of science 
(and that of other disciplines) education in India.

Obstacles to Equity : “Let every child bloom!” is a pious wish. We cannot keep on praying for it. Rather we 
should move towards the fundamental right of children. We as a nation should recognize that every child 
irrespective of her circumstances and place of birth and with individual strengths and weakness has a 
fundamental right to quality education. In realizing this potential on national plane, many inherent problems 
do exist in our society. Unless the society evolves, some mechanism to tackle them it is difficult to overcome 
them. Let us see those briefly:-  

1. Education as any other commodity : Whether we like it or not, today education has become a 
marketable commodity. The quality of this commodity in general depends upon the cost of it. There is a 
plethora of schools catering to the students with varying paying capacity..

2. Question of social inheritance : Students do not inherit only economic status from their parents. They 
inherit social divides like cast, religion, gender, level of urbanization and the customs and biases based 
upon all these divides as well. Students coming from rural background, lower casts, belonging to 
minority religion and of feminine gender are a disadvantaged lot.

Conclusion :

Education is the basic requirement of every human being that is why it is necessary to provide the faculty of 
education to every child and adult of the country. To achieve the goal of Universalization of elementary 
education and education for all, we have to work together in a cooperative way. After independence, many 
provisions regarding education have been made, but the goal of equity and education could not be achieved 
due to many reasons. Education for all and Equity can only be achieved when people from all the 
communities will come forward and work together.
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“Consumer Protection - A study of Consumer Awareness in Mumbai City District”
Prof. Parag A. Inamdar,  Asst. Prof., 
SSS’s College of Commerce,  Mumbai 

Introduction :

“Consumer” is an important part of economic activities, who has the power to influence demand and supply in 
economy. The act of consumption is the most fundamental need of living being which always inspired humans to try 
innovative things in life. Consumption is the process that starts with life and ends with life. Consumer thus becomes an 
important factor in market. A person who spends money always expects value for money in return i.e. right quality, 
right quantity, right price etc… Former US President ‘J. F. Kennedy’ is the one who is responsible for making world 
aware about revolutionary concept of “Rights of Consumers” it includes four basic consumer rights as [1] –Right to 
Safety, Right to Information, Right to choice and Right to a fair hearing by government. 15th March 1983 was the day 
when first “World Consumer Rights Day” was observed. In India 24th December is considered as the National 
consumer rights day. Consumerism popularly known as “Consumer movement” started in India since 1966. In 1966 
the Consumer Guidance Society of India was formed in Mumbai with object to protect consumer rights against rising 
prices of essential commodities. Over the years consumer rights’ have been expanded to a total of eight which prepare 
basic framework for world consumer movement. These basic rights are [2] – 

1.  Right to Choose,  2.  Right to Safety,  3.  Right to be Informed,  4.  Right to be Heard,  5.  Right to Redress,  6.  
Right to Consumer Education,  7.  Right to Basic Needs,  8.  Right to a Healthy and Sustainable Environment, 

This paper is organized in four sections. This study is based on Primary survey in Mumbai City District, which was 
conducted through Interview and Questionnaire method among 500 randomly selected consumers. Section – I describes 
the methodology followed to conduct the primary survey. Section – II very briefly explains the “Consumer Protection 
Act 1986”. Section – III focuses on the highlights of survey in Mumbai city district. Section – IV concludes the paper 
with suggestions.

Methodology : Area of the study and methodology followed to conduct the survey is explained in this section.

Area of the study :

The study was conducted in Mumbai city district in Maharashtra, India. Mumbai is India’s largest city (by population) 
and is the financial and commercial capital of the country. Mumbai consist of two distinct regions: Mumbai city 
district and Mumbai suburban district. The city district region is also commonly referred to as the Island City or South 
Mumbai, covers the spans of 67.79 sq km. It extends from Colaba in south to Mahim and Sion in north [3].

Primary survey :
In order to know about consumer’s awareness survey was conducted for 500 randomly selected consumers, by using 
Primary Sources like Questionnaire method, Interview method and observation method among the different age groups in 
Mumbai city district. Table 1 provides information about the distribution of samples on age groups. 

Table - 1
Distribution of Samples (Consumer’s) on age groups

Age Groups (In Years) Percentage (%) 
18 To 24 20
24 To 34 30
35 To 49 30

50 Years and above 20
Total 100

Source: Field Survey, 2012

THE CONSUMER PROTECTION ACT, 1986 [4]

An Act to provide for better protection of the interests of consumers and for that purpose to make provision for the 
establishment of consumer councils and other authorities for the settlement of consumers’ disputes and for matters 
connected therewith.

Applicability of Act: This Act amended in 2002 applies to all goods and services unless specifically exempted by the 
Central Government. It is applicable to all private, public or cooperative sectors. This Act extends to the whole of 
India, except the state of Jammu and Kashmir. 
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Who is a CONSUMER ?  “Consumer” means any person who-

i) Buys any goods for a consideration which has been paid or promised or partly paid and partly promised, or under 
any system of deferred payment and includes any user of such goods other than the person who buys such goods 
for consideration paid or promised, or under any system of deferred payment when such use is made with the 
approval of such persons, but dose not include a person who obtains such goods for resale or for any commercial 
purpose.

ii) Hires or avails of any services for a consideration which has been paid or promised or partly paid and partly 
promised, or under any system of deferred payment and includes any beneficiary of such services other than the 
person who ‘hires or avails’ of the services for considerations paid or promised, or partly paid and partly 
promised, or under any system of deferred payment, when such services are availed of with the approval of the 
first mentioned person but does not include a person who avails of such services for any commercial purposes.

What is Consumer Dispute ?

Consumer dispute means a dispute where the person against whom a complaint has been made, denies or disputes the 
allegations contained in the complaint.

Consumer Dispute Redressal Agencies :

The Act set up three Redressal Agencies to resolve consumer disputes – 

1. District Forum: Deals with complaints where the value of goods, services and compensation, if any claimed does 
not exceed ̀  20 lakhs.

2. State Commission: Deals with complaints of amount that exceeds ̀  20 lakhs but does not exceed ̀  1 crore.

3. National Commission: Deals with the complaints of amount that exceeds ̀  1 crore.

Relief Available to the Consumer :

The Redressal forums may pass an order for one or more of the following reliefs in favor of consumers [5].

• Removal of defects from the goods

• Replacement of the goods

• Refund of the price paid

• Award compensation

• Withdrawal of the hazardous goods from being offered for sale

Present Condition in India (As on 21.12.2012) 

Total Number of Consumer Complaints Filed/Disposed since inception under Consumer Protection Law

Name of Agency Cases Filed Cases Disposed Cases Pending % of Disposal

District Forums 3211528 2965292 246236 92.33%
State Commissions 591127 497288 93839 84.13%
National Commissions 78471 68241 10230 86.96%

Total 3881126 3530821 350305 90.97%

Source: www.ncdrc.nic.in

Findings of the survey conducted in Mumbai City District.

Study was conducted by using questionnaire method and observation method for 500 randomly selected consumers 
belonging to different age groups (as mentioned above) from Mumbai City District. The main objective of this study 
was to identify Consumer awareness about Consumer Protection. Following are some outcomes of the survey.

Consumers’ awareness about Consumer rights

1. Consumers’ were asked – Whether they are aware about ‘Consumer protection’.
• 160 (32%) consumers said - ‘Yes’ they are aware about it.
• 340 (68%) consumers said – ‘No’ they are not aware about such protection in law.
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2. Do you know what Consumer Protection Act is?
• Only 80 (16%) people said – ‘Yes’ they are aware about it.
• Surprisingly 420 (84%) people said they never heard about such type of legal Act.

3. Do you know about Consumer rights?

Discrepancy among respondents continued as their response was - 

                             Chart No: 1                                      Source: Field Survey 2012.

4. Consumers were asked – whether they are know what Consumer Court is?

• 210 (42%) Consumers gave affirmative answer to this question.
• Where still 290 (58%) consumers response was Negative. 
• Very much same response was there when consumers were asked about Consumer Redressal forums.
• 207 (41.4%) said they heard about this.
• 293 (58.6%) said they never heard about such forums.

5. Consumers were asked about the procedure of filling a complaints in Consumer Courts –
• Only 73 (14.6%) respondents said ‘Yes’ they know procedure.
• Where 427 (85.4%) said ‘No’ they are not aware about this procedure.

6. When asked – if you get deceived for any good or service, whether you will file a complaint.
• 78 (15.6%) people said ‘Yes’ they will always do that.
• 130 (26%) said they will file complaint only if that commodity is expensive.(Sometimes)
• 292 (58.4%) people didn’t look interested in such legal process. 

7. Consumers were asked – what kind of relief they expect from Redressal forums for violation of consumer 
rights. Response was – 

Chart No: 2.                                            Source: Field Survey 2012



8. According to the respondents following factors are responsible for making them aware about their rights.

Chart No: 3                  Responsible factors for Consumer Awareness           Source : Field Survey 2012.

Above mentioned outcomes and discrepancy in consumers answers shows that, people are not fully aware 
about their rights.  Consumers seem to have no regrets of getting cheated by others. Apart from indicators 
considered for study there are some other factors that affect consumer’s perception towards legal procedures 
in Mumbai. The lack of good practice of asking for genuine receipts after purchasing, actually works in 
favor of those people who wants to deceive people. Unstable relationship with the branded goods is also 
another reason for it. 

As consumers in India are heterogeneous in nature, there is a requirement of upsurge for consumer 
movement. Following are some of suggestions towards making consumers aware about their rights and 
protection.

1. At present consumers seems to be confused between available sources and methods to use them. This 
demands effective consumer’s awareness programs, which will make them aware about their rights 
and motivate them to follow good purchasing practices.

2. Traditional Indian mindset always looks to stay away from legal procedures and court matters; 
uncomfortable nature of law seems to be the main reason. Establishment of “Consumer Help Desk” 
will help to make consumers more comfortable about understanding the steps and process of redressal. 

3. Educational institutions like schools and colleges should take responsibility of making at least their 
students aware about their rights. 

4. Consumer awareness campaigns from government as “Jago Grahak Jago” needs to be promoted in 
rural and urban areas. 

5.  Non-government organizations or private institution needs to take initiatives in creating awareness 
about consumer protections.

6. The redressal system has to be more effective in terms of disposals of cases. 

7. At last CONSUMERS’ should step forward to file complaint if they experiences violation of their rights.        
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Introduction :

A school is a place of world learning for growing children, where a library in the school is a life building. The school 
library is central to learning and plays a key role as a place for encouraging innovation, curiosity, and problem solving. 
School libraries make a difference to students’ understanding and achievement and provide support for teaching and 
learning throughout the school. The school library is an important part of the school community and reflects and 
welcomes this community. Through school library children starts learning and implementation. The school library 
can promote empowerment, “Learning is a process of active engagement with experience. It is what people do when 
they want to make sense of the world. It may involve an increase in skills, knowledge, understanding, values and the 
capacity to reflect. Effective learning leads to change, development and a desire to learn more.”(Campaign for 
Learning, 1998).Your school library plays important role in the traditional and social life of the school. It can be a 
dominant point for assignation with all kinds of reading, cultural activities, access to information, knowledge 
building, deep thinking and lively discussion.

Library maintenance in the schools promotes a sense of learning and discipline among the children and the 
communities, “A properly staffed, appropriately stocked and well organized library is a critical tool that allows 
librarians and teachers to work together to help students achieve higher levels of literacy, problem-solving and 
information and communication technology skills.” (Statistics Canada, 2001).The concept of school library in to 
school culture and increases student motivation with their active involvement in learning process (Houston & 
Spencer, 2007). The implementation of models like a community based school library has proved to be a success in 
relation to factors such as school participation, learner’s participation in school activities during and after the school 
especially in areas where there is dearth of school libraries (Le-Roux, Hendrikz& Francois, 2006).

The school library provides a model for inquiry learning and building knowledge and confidence in seeking and 
processing information. The school library is pivotal for development of school students. In the developed countries 
school libraries are developing intranet sections in collaboration with big corporations to promote greater interest in 
library by making available latest and easily accessible information to the school children (Shenton& Johnson, 2007). 
Most of the schools have developed school library websites. Students are kept informed about various activities and 
programs of the school through these websites (Jurkowski, 2007).It is a fundamental resource for supporting students’ 
learning, and a key support for teaching staff. School library reflects and encourages collaborative learning and 
sharing of ideas. A school library reflects students’ identities through ensuring that the languages and cultures of the 
school community are an integral part of the library’s collection, services, and environment.

Mardis, (2009) contends that teachers have very specific information needs relating to mastering the curriculum 
content and the behavioral structure of their classroom for a diverse range of learners. However, research has shown 
that teachers generally did not use their school libraries and various information resources effectively, mainly due to 
the inadequacy of their school libraries in terms of educational material and did not collaborate with the school 
librarians in planning their lessons or other academic activities as pointed out by Mokhtar&Shaheen (2005).

School libraries plays vital role in the society development, since the children undergo a sense of reading and oration 
through the libraries. The children gets mentoring process by learning and doing with the assistance of school libraries 
and their mentors.  School libraries have always been an indispensable adjunct to education, a base forgathering 
innovative thinking, a stimulus to culture and an aid to self-development (Onal, 2009). Morris (2004) contends that a 
school library serves as a center andcoordinating agency of all materials used in the school. The IFLA/UNESCO 
SchoolLibrary Manifesto (2000) while emphasizing the creation of strong and effectiveschool libraries mandates that 
“for each country there should be work on developinglinks between school objectives and its library services.”

The socio-economic and cultural development of a nation depends to a large extenton the achievements made by it on 
education and research. Recently, the National KnowledgeCommission (2007) appointed by the Government of India 
under the Chairmanshipof Sam Pitroda envisaged the future road map for the growth and development ofacademic 
libraries by imbibing core issues such as, set up a national commission onlibraries, prepare a national census of all 
libraries, revamp LIS education, trainingand research facilities, re-assess staffing of libraries, set up a central library 
fund,modernize library management, encourage greater community participation in librarymanagement, promote 
information communication technology applications in alllibraries, facilitate donation and maintenance of private 
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collections, and encouragepublic private partnerships in LIS development, etc..

School libraries establish a culture that can change the society and the personality of the students. School libraries are 
unique but they are also part of much wider information in the society. Therecommendations of the commission have 
generated a lot of hope among the libraryprofessionals who see it as a remarkable landmark in the library development 
inIndia. The National Curriculum Framework (2005) of the NCERT also attributes greatsignificance to the library 
method of teaching and learning in schools. Thus, the school library is a place to learn and orient the life of the students 
with day-to-day activities and information.

Methodology :

High School education plays vital role in the life of each and every student. The learning process starts from the high 
school age and if they have orientation on library they can do the great things. For the purpose of the study the 
researchers has taken 10 high schools in Jagdalpur town in BastarDistrict. The researcher involves surveys, in-depth 

th th thinterview, informal and formal discussion using 100 high school (8 , 9  and 10  Classes)children and 10 school 
teachers each from 10 high schools. Some individual case studies are conducted to supplement the findings of the 
study. Deliberate efforts are made in each phase of research to have representation from the wide cross-section of the 
children and teachers. The researcher used purposive sampling method ensuring the representation of cross section of 
the students and teachers.

1. Social Characteristics : 

Table-1

Social Characteristics 

Variable Per cent (n=100)

Gender

Male 56.0
Female 44.0

Class
th8  Class 27.0
th

9  Class 43.0
th

10  Class 30.0

Caste Group
SC 2.0
ST 43.0
OBC 39.0
OC 16.0

The data reveals that a majority of the respondents (56.0%) were male and rest of them were female (44.0%). As 
th

regards the class studying a significant number (43.0%) are in 9  class and 30.0 per cent of the students are studying 
th th

10  class and rest of the students are in 8  class. A majority of the respondents (43%) were from ST background and 
39.0 per cent of the respondents belong to OBC category. 

2.    Availability of Library in School 

Table - 2

Availability of Library in School

Library  Availability Per cent (n=100)

Yes 23.0
No 77.0

Reasons for unavailability 

Management not interested 73.0
Students not interested 12.0
No time to spare time 15.0
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It can be seen from the table that a majority of the respondents (77.0%) of the respondents stated that there is no library 
in their school and rest of the respondents stated that they have library. As regards the reasons the management is not 
interested to setup the library in their schools and other reasons are that the students have no time to spare to go to 
library and students are not interested these reasons made management not to setup the library.

Support for Library : A majority of the respondents stated that they are very much interested to know the good things 
but unavailability of library they are not getting good information. Significant students opined that if management set 
the library definitely we will use it and enrich their knowledge. The students stated that they are in need of library to 
know the day-today information. 

3. Usefulness of Library in School :

Usefulness Number*

Enriches Knowledge 92
Builds the personality and Character 94
Promotes good marks in the exams 84
Teaches how to behave in the society 98
Gives wider information 63
Ideal place to learn 76

* Multiple Reponses

A majority of the respondents shared that library teaches how to behave in the society and build the personality and 
character. Library enriches the knowledge and promotes to get good marks. The library is an ideal place to learn and 
gives wider information.

Conclusion :

School libraries and school librarians play key roles in promoting both information literacy and reading for 
information and inspiration. When staffed by qualified professionals trained to collaborate with teachers and engage 
students meaningfully with information that matters in the real world, school libraries become sophisticated learning 
environments that offer equal opportunities for achievement to all students, regardless of the socio-economic or 
education levels of the community.

Today’s library media specialists are important instructional partners in supporting and expanding existing 
curriculum. These specialists are working with teachers to change what is possible in the classroom and support 
exciting learning opportunities,  Through school libraries, students achieve academically when their visits to libraries 
bring them into contact with librarians.  Clearly, visits to school libraries impact academic achievement most when 
libraries are being used as classrooms, study spaces, training  facilities, and research centers. 
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Disasters man made or natural, have become frequent in India.  When tragedies strike, a number of 
innocent lives are lost because of lack of proper management. With advanced technology and skilled man 
power many of the tragedies can be averted or their impact can be minimized. But apathy callousness and the 
sluggish pace towards efficient disaster management system have always compounded the enormity of the 
tragedies.

Head on collisions involving two trains, or a train and other vehicles have become frequent.  
Sometimes if it is seen the mid air crash involving planes, chopers, the ground officials and pilots feel 
incompetency. When an over-crowded school bus plunged into the barrage, the police face inability to 
provide immediate rescue, because they were not trained to cope with such an incident.  Local community 
always rushes into action and provide immediate rescue to the victims. The same had happened when 
number of bogies of the Bangalore-Trivandrum Express plunged into the Asthamundi Lake in Quilon , 
Kerala about a few years ago. Local people and boatman came to the rescue of the passengers. The accident 
occurred because of improper maintenance of the Peruman Bridge, over the lake.  The Uphaar Cinema Hall 
in the National capital became a towering inferno in 1997 where more than 50 people perished. In spite of 
this fire safety recommendations openly flout the safety norms. According to a study, commercial complex 
in the state capitals and in urban areas is so much congested and surrounded by parking lots that in case of an 
emergency, fire brigades would be unable to approach the area.

The cities have become prone to unplanned urbanization.  The slums get engulfed in fire during the hot 
summer month. The jhuggi cluster is sometimes reduced to ashes because of the proximity of the slums to 
each other and the highly inflammable materials used to construct them.  Sometime plaster and polythene 
collection also go up in smoke polluting the environment. Fire brigades are known to arrive late at the place 
of the accident. They are found to be unaware of the geographic locations of the place and suffer form 
inadequate staffs and latest fire fighting equipments.

A group of researchers recently studied the land slide prone areas adjoining Darjeeling. They concluded 
that the ecological fragility of the area is the direct result of unplanned and unorganized urbanization. Dr. 
Ashish Ghosh, former director of the Zoological Survey of India and one of the research member concluded, 
“Landslides are the natural phenomenon in the fragile ecology of young mountains, but careless human 
activities are accelerating their rate of occurrence.” Sometimes pilgrims to Amaranath, Kailash Mansarovar, 
Sabarimala become victims of the severe landslide. It is seen that the government faces problems to provide 
relief to the victims as it was not equipped to handle tragedies of such immense magnitude. Continuous 
rainfall and unfriendly terrain hamper relief work and hence, many victims, remain buried under the debris 
and could not be extricated.

Natural disaster like earthquakes, cyclones, floods and droughts have also left their trails of death and 
destructions. Earthquake that hit Maharastra, Uttarkashi, U.P and Gujurat also rendered several thousands of 
lives and several crores of rupees. The tragedies could have been averted, if there was no communication 
failure between the officials in the state capital and those on the port.  The super cyclone that lashed Odisha 
in October 1999 left a trail of death and destructions, rending lakhs of people homeless and killing around ten 
thousand people. The rescue work did not begin in time as the state government lacked efficient disaster 
management system. Even weeks after the tragedy struck relief work did not reach many of the ravaged 
areas leaving people shelterless and hungry for days together. The spread of diseases aggravated the 
situation, bringing to the fore the sheer incompetency of the Government. This mega situation taught the 
state government to quip itself to meet any unprecedented situation. Recently held flood fury in 2011 was 
also another lesson for our government to learn from the time to meet the unexpected situation.

The sates like Andhra Pradesh are better equipped to deal with such catastrophes. The weather 
department must remain always alert to forecast any of the natural disasters. Always a high level committee 
must be there to monitor the situation and begin the rescue and relief work in time keeping food items and 
medicines ready for distributions etc.

Floods in India have been a result of man’s tampering with nature. The torrential rains encourage soil 
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erosion in those areas which have been subjected to denudation.  Flow of sediments into the lakes and 
streams reduce their depth and make them prone to flooding. Annual flooding of Brahmaputra river in Assam 
leads to loss of human life and property and also results in the death of several endangered species life in the 
Kaziranga National Park. The devastation is on a high scale because of the apathetic attitude of the 
authorities to the plight of both humans and animals.

Droughts and famines are a part of Indian history. But in recent times, the occurrences of drought and 
famines have been a source of indignation. Bad land management has resulted in the interference in the 
nature’s scheme of working. Removal of forest cover has led to erotic monsoons resulting in famines and 
drought. Kalahandi in Odisha has witnessed several starvation deaths due to drought in the region.

How effective our Disaster Management :

Every year crores of rupees are spent on relief and rehabilitations of the victims of disasters. If some 
effective steps are taken for disaster management many such disasters can be effectively handled. The 
occurrence of earthquakes, landslides and cyclones can be predicted. The Indian Metrological Department is 
engaged in Surveying the environmental changes in and around the Indian subcontinent. It issues warnings 
from time to time on the interest of the local fisherman and those living in the low lying areas.

The Geological Survey of India is engaged in the study of the phenomenon of the earthquakes and 
landslides and cyclones has mapped a number of  disaster prone areas which carry high risk.  In many of the 
disasters the Armed Forces have coordinated with the local authorities for effective rescue operations. The 
Government should conduct inspections in high rise building and other places to ascertain their compliance 
with the safety norms. Authorities flouting safety regulations should be severely dealt with.

Disaster management and preparedness of the authorities have to come a long way in India. The public 
service like railways, roadways, airways etc. must be made efficient and must be properly organized. They 
must be upgraded and streamlined. Their proper functioning would reduce the number of mishaps and 
tragedies. The police and other authorities must undergo rigorous training to handle the catastrophes and 
must brace themselves up for the unexpected. Funds, if diverted to research, could help various departments 
predict disasters well in advance and help minimize losses.

The local authorities and civic bodies should undertake afforestation in the hilly areas, during the 
monsoon. Stringent action should be taken against those who resort to indiscriminate falling of tress. The 
Chipko Movement undertaken by local residents, in the hilly regions of Uttar Pradesh, had saved the region. 
The citizens Forum in Kerala fought against the distractions of the silent valley Reserve in Kerala and helped 
in preserving its natural beauty. Where authorities fail, local residents should shoulder the responsibility of 
grooming the face of earth.  Opposition to the Sardar Sarovar Dam over the Narmada has been to protect the 
area against degradation and save the area from becoming prone to the disasters like earthquakes, floods etc.

Biodegradable wastes should be recycled while non-biodegradable wastes like plastics should be 
barred, chemical fertilizers should be replaced by organic manures. Radioactive waste area new source of 
danger which if accidentally released like it happened in Chernobyl in former U.S.S.R, could result in a 
disaster. The masses should be educated about the importance of ecological balance and the need to preserve 
nature. The local residents should also be educated to brace up for an impending danger. The government 
should support such organizations which work for the grass roots. To minimize the effect of any disasters 
whether man made or natural, role of media cannot be ignored at any cost. If proper co-ordination among all 
the institutions will remain, to meet the disasters then National Disaster management Act 2005 will be more 
vibrant legislation to reduce the loss of lives, property of the disaster victims, people of our India.
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Introduction :

The issue of transgender today has arrived at the forefront of India’s political consciousness. The nation is 
embroiled in debate of third sex which encompasses a vast universe of stimulation and response of their aesthetic 
and erotic sensibilities. History bears the testimony of the fact that transgender people have been part of every 
culture and society.  They are someone whose gender identity or expression differs from conventional 
expressions of masculinity or femininity.  For most people there is no conflict or incongruity between their 
physical sex and their internal psychological identification as male or female. For transgender people however 
their gender identity is in conflict with physical sex and thus their gender expressions or physical characteristics 
may differ from their sex as assigned at birth.  There is a broad consensus among medical researchers that 
transgenderism is rooted in complex biological factors that are fixed at birth.  Research and empirical studies 
suggest that transgender people know and experience a much more personal basis being transgender is not a 
choice nor a “life style” but a difficult uninvited challenge.”

Gender identity and sexual orientation are two different aspects of human sexuality.  Gender identity involves a 
person’s mental sense of being male or female whereas sexual orientation means to whom one is attracted. 
Transgender people have also same range of sexual orientation as non transgender people. So they are 
universally perceived to be homosexuals simply because of their appearance.

What does it mean to be Transgender ? :

Literally the term transgender is derived from a Latin word – trans and an English word gender which means 
neither men nor women. It is a general term applied to a variety of individuals, behaviors, groups involving 
tendencies to vary form culturally gender roles. The term transgender was popularized in 1970’s and in 1990’s 
the term took a new political dimensions.

In India ten percent of people are homosexuals out of which one to four percent of them are transgender. So 
transgender is the state of one’s “gender identity”, that is (self identification as women, man or neither man nor 
women) not matching one’s assigned sex.  Transgender does not imply any specific form of sexual orientation 
they may identify as homosexual heterosexual, bisexual, pan sexual, poly sexual or asexual. However the precise 
definition for transgender remains in flux.  No particular form of sexual orientation is meant through the term 
transgender the way they behave and act differs from normatic  gender role of men and women . So they can 
neither be categorized as male nor female and this deviation is unacceptable to society.  In most people gender 
identity matches their anatomy but people who are transgender feel different from their physical appearance. 
They realize this feeling when they are young kids and others start sensing it around puberty or even at a later 
stage.

Sexual Orientation and Gender Identity of Transgender Persons :

Transgender people feel they are living inside a body that is all wrong for them. They often say and also feel that 
they are trapped in someone’s body. So when you think of yourself as male or female it is called gender identity 
the inborn sense of ourselves as being male or female. The gender identity of most people matches their anatomy 
but people who are transgender feel different from their physical appearance.

Every culture has certain rules about what is expected for men and what is expected of women. These 
expectations can include things like hair styles, clothing their jobs and how people should act and behave.  
Society does not have to state these rules, everyone knows them because we see all over.  So most of us grow up 
believing men should act in a certain way and women the other way, but transgender people have different sense 
of themselves. Even, they feel mismatched with their bodies and feel confused emotionally conflicted, some 
decide to change their bodies through surgery of taking hormones to match the gender they feel they really are. So 
physically becoming opposite gender can be a long complicated and expensive process, some of them keep their 
physical anatomy as it is but dress as opposite gender. They don’t feel they are completely male or completely 
female.  Many health experts believe this orientation is a mixture of biology, psychology and environmental 
factors and not simply a matter of choice. Transgender people have several dimensions.

1. Transvestite Cross dresser : A transvestite is someone who dresses in cloths usually worn by opposite sex 
also called as cross dresser. So people who cross dress in public have desire to pose as opposite gender.

2. Transverstic fetishism : They are the persons who intermittently use clothing of opposite gender for 
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fetishstic purposes when there is a strong sexual arousal and remove clothing when the sexual arousal 
declines.

3. Gender Queer : They are persons with combination of gender identities and sexual orientation they are 
unintelligible and objected and pose themselves as male and sometimes female.

4. Androgyny : He is a person who does not fit clearly into typical gender roles of their society hence 
genderless between gender and beyond gender. Sometimes referred to as Pan gender, ambigender, non 
gender, Inter gender and gender fluid.  A woman wearing a man’s pant or a man wearing two earrings and 
appearance is androgynous.

5. Big gender : He is a person who moves between masculine and feminine gender roles.

6. Hijras : The word Hijra is an urdu term derived from Arabic root Hjr.  Hijras are referred to the Third 
gender.  The word alternatively designates an alternate gender to male female binary term and translated as 
eunuch or hermaphrodite.  They have a third gender identity and have irregular sex organs they are male 
like at births but have a female gender identity they dress and act as woman but biologically not woman.  
Some undergo an initiation rite into the hijra community called nirwaan which refers to removal of penis, 
testicles and scrotum.

7. Intersex : Intersex is such a person who is born with both male and female reproductive organs which may 
not be capable of reproduction as male or female having both female and male organ.

8. Trans Sexual : They are the persons going gender transition either by hormone replacement therapy or sex 
reassignment surgery.

9. Drag King and Drag Queens : Drag King means women doing male roles and Drag Queen means men 
doing women role. They are drag artists. Drag is a term applied to clothing and make-up worn on special 
occasions for performing.  So all these terms are different and not synonymous with each other.

Rights of Transgender :

The preamble of Constitution mandates social, economic and political justice and equality of status to all.  The 
constitution also guarantees equality in all spheres. So the basic rights include –

1. Right to equality
2. Right to freedom
3. Right to education and empowerment
4. Right to personal liberty
5. Right against violence, discrimination and exploitation on ground of sex
6. Right to civil personhood
7. Right to societal recognition
8. Right to express  freely their core identity and demand to be considered as male as well as female, third sex.

Discrimination Vices and Prejudices against Transgender Persons :

Indian state policy recognizes only two sexes male, and female but skeptical to accept third sex. So they are prone 
to prejudices vices such as running away from home, beaten by police, extortion, life imprisonment, denial of 
passport, voters identity cards, ration cards, driven to suicides.  In 1994 Transgender person got the voting right 
but the task of issuing them got caught up in male or female question and ultimately denied. Even in fields of 
inheritance, adoption, and marriage they have been discriminated. So they are often pushed  to periphery as a 
social outcast and even many of them end up begging and dancing.  Even some engage as sex workers for 
survival and even lack medical facilities and unemployment facilities and remain homeless. They experience 
marginalization and discrimination in relation to their health and well being.

Access to Justice :

Access to justice to transgendered people have always been an idle dream and a kite-flying affair.  The century 
old stigma still continues and they are treated as destitute of legal personality devoid of all human rights. They 
suffer whole lot of physical, mental, and sexual oppression in society.  They face rejection, discrimination, anger 
from people who don’t understand the meaning of transgender identity. They lead to feelings of depression and 
isolation and face situation which is hostile, unfair and condemning.In Jayalaxmi Verses State of Tamil Nadu   - 
In this case an eunuch had committed suicide due to harassment and torture at the hands of police officer after he 
had picked up allegation involving a case of theft. During police custody he was subjected to a wooden stick 
inserted into anus and some police personnel forcing him to have oral sex.  On death a compensatory 
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rehabilitatory justice was provided by court in paying Rs.5,00,000/- as compensation to the victims family.

So it is evident that discriminations against Hijras is embedded in both state and civil society. The violence and 
oppression the community faces is not only due to state but also by deep societal roots, so human rights approach 
has to deal with various institutional contexts and think through ways in which changes can be brought about.  
The century old stigma continues this reduces the transgender to individuals who are not considered human 
beings, so they are harassed, co-erced by individuals.

Redressal Mechanisms and Reformatory Measures for Transgenders :

To put an end to all inhuman behavior towards transgender community it is very important that reforms be made 
in the existing laws.

1. They must be given a right to participate in all social, economic, political activity, programmes and 
services.

2. Constitution should be amended to include sexual orientation and gender identity as a ground for non-
discrimination.

3. Police administration should be transparent in their hostile dealings with Hijras.

4. Protection and safety should be ensured for Hijras to prevent rape, abuse and harassment in jail custody.

5. They must be provided the right to equal opportunities in field of employment.

6. The right to be treated fairly with compassion should be everybody’s motto.

7. Press council, watch dog institutions film T.V., radio, video should issue special guidelines to ensure 
sensitive and respectful treatment.

8. The right to bodily autonomy and access to health must be provided to them.

9. Comprehensive legislations should be reenacted to protect them from the clutches of victimization and 
torture.

10. Several N.G.O’s should work whole heartedly for transgendered.

11. Separate wards in all Govt. hospitals should be provided to them.

12. The surgery of sex reassignment should be given a legal status so that they will not jeopardize their lives 
going through it on a secret unlawful manner.

13. The ruling of Naz Foundation Case should be followed everywhere and it should be the role of civil society 
not to poke its nose into right to choice.

Conclusion :

To conclude transgender are normal as every one is yet just they love their own kind for which they are ostracized 
and bounded by law.  So sexual orientation should be accepted by society.  So they should be brought under one 
umbrella and separate law is needed to ameliorate the condition and ensure that they also enjoy the rights granted 
to citizens. Today countries like Pakistan and Nepal have given recognition to transgender community even in 
western countries transgender are very much a part of society so why not in India they must be given the respect 
like others. So one needs to look a fresh look either into their past or into future to stop vast discrimination against 
such large population and help them to divest their way from sex worker to good citizens and give right to 
personhood they deserve in society.
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izFke Lora=rk laxzke esa efgykvksa dh Hkwfedk
MkW- vfuy dqekj tSu
lgk- izk/;kid jktuhfr foKku
’kk- dU;k egkfo|ky;] jryke

Hkkjrh; fpUru dk vkjEHk _Xosn ls gksrk gS A osnksa esa nsfo;ksa dk mYys[kuh; eq[; uke gSa & m"kk] vfnfr] 
ljLorh] iqjkU/kh] byk] bUnzk.kh] o:.kkuh rFkk :nzk.kh vkfn A buesa fdlh dk Hkh egRo nsorkvksa ds led{k ugha gS A 
osndkyhu bu vf/kdka’k nsfo;ksa dk ckn ds lkfgR; esa izk;% mYys[k Hkh ugha feyrk gS A dqN viokn vo’; gS ] y{eh] 
ljLorh] ikoZrh] nqxkZ rFkk blh Øe esa lhrk vkSj jk/kk vkfn nsoh :i esa vrhr ls orZeku rd Hkkjrh; tuekul esa 
fof’k"V J)k dk ik= cuh jgh gS A buds ek/;e ls gh izk;% Hkkjrh; lekt esa efgykvksa dh fLFkfr vkSj Hkwfedk dk 

1vkadyu gksrk jgk gS A ;g ukjh fo"k;d gekjs vkn’kZoknh fparu dk vk/kkj gS A  

oLrqr% bfrgkl dky esa Hkkjr esa efgykvksa dh Hkwfedk ?kj lalkj rd gh lhfer jgh gS A e/; ;qx esa fons’kh 
vkØe.kksa ds dkj.k j{kkRed Hkwfedk esa fof’k"V ifjfLFkfr;ksa ds gksrs] ukjh iq#"k ds fy;s ,d j{k.kh; nkf;Ro gh cudj jg 
x;h Fkh A  LokHkkfod gh bl fLFkfr esa mldk viuk dksbZ Lora= O;fDrRo o Hkwfedk gh ugha jgh Fkh A og dsoy iq#"k ds 
Hkksx foykl ;k okluk dh iwfrZ dk lk/ku jgh rFkk ?kj&lalkj ifjokj o cky cPpksa ds ikyu iks"k.k ds fy;s iq:"k dh 

2lg;ksfxuh ds :i esa mldk egRo v{kq.; jgk gS A 

lp rks ;g gS fd uo tkxj.k dky esa gh vkSj eqxy 'kklu ds vUr ds le; vaxzstksa ds vkxeu o lkezkT; LFkkiuk 
ds iz;klksa ds la?k"kZ ds lanHkZ esa dfri; fof’k"V egku ukfj;ksa ds vn~Hkqr 'kkS;Z lkgl o cfynku us ns’k esa ukjh tkxj.k 
dh Hkwfedk dk Jhx.ks’k fd;k gS A ;g Li"V gS fd pqukSfriw.kZ ifjfLFkfr;ksa esa viuh usr`Ro {kerk o viwoZ lkgl dks 
iznf’kZr djrs gq, mPp oxZ dh dfri; fof’k"V efgykvksa dks LFkkfir lkekftd :f<+;ksa rFkk vkarfjd o fons’kh ’k=qvksa 
dk ,d lkFk lkeuk djuk iM+k gS A ;gh dkj.k jgk gS fd buds la?k"kZiw.kZ bfrgkl ds vf/kdka’k i`"B flQZ ng’kr dh 
dgkfu;k¡ gh cu dj jg x;s gSa A 

vaxzstksa dh Hkkjr fot; vkSj eqxy lkezkT; ds vUr ds lUnHkZ esa 1857 ds foIyo dk Hkkjr ds bfrgkl esa egRoiw.kZ 
jk"Vªh; Lora=rk laxzke Fkk A bldks dbZ dkj.kksa ls vlQy ekuk tkrk gS] ijUrq /;ku nsus ;ksX; okLrfodrk ;g gS fd 
bl Økafr ds ifj.kkeLo:i gh Hkkjr esa vaxzst O;kikfj;ksa dk og 'kklu lekIr gks x;k] ftldk vk/kkj gh flQZ vuSfrd] 
Ny] Nn~e ls Hkkjr dh lkekftd] vkfFkZd] jktuhfrd vkSj /kkfeZd O;oLFkk dks u"V dj vius O;kikfjd fgr lk/ku Fkk 
A lu~ 1857 dh ØkfUr ls gh Hkkjr esa dEiuh ’kklu dk vUr gqvk gSA Hkkjr dk ’kklu lh/ks fczfV’k ̂^Økmu^^ ds fu;a=.k 
esaa vk x;k A Li"V gS ,d O;kikfjd laLFkk dh LosPNkpkjh v/khurk ls Hkkjr dks eqfDr    feyh A fczVsu ds dkuwu ds 
jkT; rFkk lalnh; ’kklu dh vk/khurk esa vk tkus ls Hkkjr dks tgk¡ vjktdrkiw.kZ O;kikfjd laLFkk dh euekuh lRrk 
dh xqykeh ls eqfDr feyh] ogha ’kklu O;oLFkk ds ,d vfHkuo dkuwu laHko Lo:i dh Hkkjr esa uhao iM+h A ;g vyx rF; 
gS fd lRrk lnSo fujdqa’k o LosPNkpkjh gksrh gS] vaxzstksa dk “kklu Hkh bldk viokn ugha jgk gSa A lezkV ds uke ls 
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egkjkuh foDVksfj;k dk uoEcj 1858 ds ?kks"k.kk i= ls] Hkkjr dks U;k;iw.kZ] lerkewyd ’kklu O;oLFkk dk vk’oklu 
3izkIr gqvk A  ;g ?kks"k.kki= gh lu~ 1917 rd fczfV’k ljdkj dks Hkkjr fo"k;d uhfr dk vk/kkj cuk jgk gS A 

lu~ 1857 ds foIyo dk ,d mYys[kuh; ifj.kke ;g Hkh gS fd tgka Hkkjr dks bZLV bafM;k daiuh ds dq’kklu ls 
eqfDr ds :i esa rRdkyhu jkgr feyh] ogha bl vkanksyu rFkk Økafr us Hkkjrh; ukjh ds ,d vfHkuo :i ls jk"Vª dks 
ifjfpr djk;k A ;g loZfofnr gS fd bl Økafr esa ;ksX; usr`Ro dk vHkko Fkk ijUrq lkFk gh ,d vyx cM+h miyfC/k ;g 
jgh fd iq#"k dh vis{kk bl Økafr us jk"Vª dks egkjkuh y{ehckbZ tSlk ,d vn~Hkqr usr`Ro fn;k ftldh rqyuk nqxkZ o 
Hkokuh tSlh ’kfDriq¡t ikSjkf.kd nsfo;ksa ls djus esa jk"Vª xkSjo dk vuqHko djrk  gS A 

>k¡lh dh bl jkuh dks tuekul ,d ,slh ohjkaxuk ds :i esa Lej.k djrk gS] ftlus Hkkjr dh vfLerk dh j{kk ds 
fy;s fons’kh ’k=qvksa ls yM+rs gq, vius izk.kksa dk foltZu fd;k A  vktkn fgUn QkSt esa tc fL=;ksa dh iyVu cukbZ xbZ 
Fkh] rc mldk uke xoZ ds lkFk >k¡lh dh jkuh jsthesUV j[kk x;k Fkk A lu~ 1857 dh Økafr ds vf/kdka’k usrkvksa ds uke] 
bl jkuh ds izHkke.My ds lEidZ esa vkrs gS A cgknqj ’kkg tQj] ekSyoh vgenqYyk] ckcw dq¡ojflag] ukuk lkgc] rkR;k 
Vksis vkfn mYys[kuh; gS A jkuh us ukuklkgc] rkR;k Vksis vkSj jko lkgc ds lkFk feydj ØkfUr dk lapkyu djrs gq, 
tks ;q) yM+s os L=h ’kfDr ds izrhd vkSj izHkko cu x;s A ledkyhu dbZ fooj.kksa ds vuqlkj jkuh y{ehckbZ ;q) ds nkSjku 
?kksM+s dh yxke vius nk¡rks esa Fkke dj nksuksa gkFkksa esa ryokj ysdj ’k=q lsuk ij VwV iM+rh Fkh A bl vfo’oluh; {kerk 
dks Lo;a vaxzzstksa us Lohdkj fd;k gS A

bl ØkfUr esa efgyk ’kfDr ds LQqVu ds izlax esa ;g mYys[kuh; gS fd jktegy ls ysdj jDdklk ds ?kq¡?k#vksa dh 
>udkj rd esa] ns’k ds lHkh tkfr] /keZ] oxZ {ks= dh vusd ukeh o xqeukeh ukfj;ksa us Økafr dk usr`Ro fd;k] blesa lg;ksx 
fn;k rFkk vkRe cfynku nsdj vius thou dks lkFkZd fd;k A buesa u Hkwy ldus okys uke Hkh gS] ;|fi iq#"k 
ØkfUrdkfj;ksa dh rqyuk esa budh la[;k de gS ij budh ohjrk vkSj 'kgknr dh ekfeZd nkLrkus] ukjh l’kfDrdj.k dks 
fn’kk nsus ds fy;s de ugha gS A 

;g rF; gS fd izFke Lora=rk laxzke dk Jhx.ks’k 1857 ls nks rhu n’kd iwoZ dukZVd izns'k esa fdrwj dh jkuh 
psuEek ds usr`Ro esa gqbZ Økafr ls gks x;k Fkk A blls ,d n’kd iwoZ esa iatkc dh egkjkuh ftank] egkjktk j.kthrflag dh 
jkuh ds usr`Ro esa flD[kksa us fonzksg fd;k Fkk A egkjkuh ftank us vlQyrk ds i’pkr~ tsy dh ;krukvksa dks lgus rFkk 
fuokZflr thou dh foo’krk dh fLFkfr esa ijns’k esa vkRe&cfynku fd;k A 

;g lR; gS fd jkuh y{ehckbZ bl Økafr ds dsUnz esa jgh gS ijUrq csxe gtjr egy us vo/k ds uokc okftn vyh 
’kkg dks utjcan dj fn;s tkus ds ckn y[kuÅ esa vaxzstksa ds fo:) Økafr dk ekspkZ laHkkyk Fkk A  mUgksaus vius o;Ld 
csVs fcjftl dnj dks uokc ?kksf"kr dj vaxzsth gqdwer ds 'kks"k.k vkSj vR;kpkjksa ij tks b’rgkj tkjh fd;k Fkk og izFke 
Hkkjrh; Lora=rk laxzke dk ,d ewY;oku nLrkost gS A csxe us Hkh jkuh dh rjg fL=;ksa dh lsuk dk xBu fd;k o la?k"kZ 
fd;k A  y[kuÅ ij tc vaxzstksa dk vf/kdkj gks x;k rks ukuk lkgc dh rjg dbZ rdyhQsa lgus ds ckn og usiky esa 

5
izos’k dj xbZ A  vaxzstksa ds lqyg izLrkoksa dks csxe us Bqdjk fn;k A  csxe us Økafr ds izkajHk gksrs gh mlls vius dks tksM+ 
fy;k FkkA 

vo/k ds gje ls fudyh ØkfUrdkjh ohjkaxuk csxe gtjr egy ds lekUrj fnYyh dh csxe thur egy us Hkh 
eqxy lezkV cgknqj’kkg tQj dks lu~ 1857 dh Økafr dk usr`Ro djus esa viuh lfØ; Hkwfedk dk fuokZg fd;k A  thur 
us vius csVksa rFkk ifr dk cfynku nsrs gq, Lo;a Hkh cgqr rdyhQsa mBkbZ A

jktegyksa dh jkfu;ksa vkSj csxeksa us Økafr ds usr`Ro esa tks bfrgkl jpk mlds led{k dkuiqj dh jDdklk vthtu dh 
cfynku xkFkk Hkh vf/kd jkspd vkSj izsjd jgh gS A dqN vaxzst ys[kdksa us mudk lEekuiwoZd Lej.k fd;k gS A  ukp xku 
o ?kqa?k:vksa ls yksd jatu djus okyh dkuiqj dh ;g urZdh Økafr vkSj Lora=rk dh Hkkouk ls izsfjr gksdj viuh vuks[kh 
eLrkuh e.Myh dk usr‘Ro djrs gq, ,d gkFk esa ryokj vkSj nwljs esa fiLrkSy ysdj ?kksM+s ij cSBdj vaxzstksa ds fo:) 
yM+us okys lSfudksa dks jln rFkk nok,sa vkfn igqWapkus dk fof’k"V dke vatke nsrh Fkh A dkuiqj esa ØkfUrdkfj;ksa dh gkj 
ds ckn og Hkh idM+ yh xbZ vkSj vaxzstksa ds lg;ksx ds fy;s tklwlh djus ds izLrko dks vLohdkj djus ij mUgsa vaxzstksa 
dh xksyh dk f’kdkj gksuk iM+k A bl rjg vius izk.kksa dh vkgwfr nsdj og ,d viwoZ nkLrku izLrqr dj xbZA 

rok;Q jDdklk ls vyx >k¡lh dh ,d vkfnoklh ;qorh >wydkjh ckbZ us Hkh Lora=rk laxzke esa viuh rjg dk 
,d vuwBk djrc dj fn[kk;k A >ydkjh ckbZ us jkuh y{ehckbZ dk os’k /kkj.k dj vaxzstksa ls ;q) fd;k rkfd vaxzstksa ls 
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f?kjs fdys ls jkuh lqjf{kr ckgj fudy tkosa A vaxzst  tujy ;wjkst us mls idM+ fy;k ijUrq og rc Hkh Hkkx fudyus esa 
lQy gks xbZ A vius rksiph ifr iwj.kflag dh 'kghnh ds ckn og iq#"k os’k esa rksi pykrs idM+ yh xbZ vkSj vaxzstksa ds 
rksi ds xksyksa dk fu’kkuk cu xbZ A Hkkjr ek¡ dh cfynsoh ij 'kghn gksus okyh ns’k dh izfrfuf/k >ydkjh us vke Hkkjrh; 

6ukjh dk izfrfuf/kRo fd;k rFkk mldh {kerk] 'kfDr vkSj viwoZ dk;Z{kerk dk mnkgj.k izLrqr fd;k A 

jkex<+ dh voarhckbZ ds Økafr la?k"kZ rFkk cfynku dh xkFkk dh rqyuk jkuh y{ehckbZ dh “kgknr ls dh tkrh gS A 
xkSaM+ jktk 'kadj ’kkg vkSj muds iq= j?kqukFk ’kkg dks vaxzstksa }kjk rksi ls mM+kus dh nnZukd ’kgknr ds ckn] tcyiqj ls 
e.Myk rd mBh ØkfUr Tokyk dk usr`Ro fMaMksjh ftys dh NksVh lh fj;klr jkex<+ dh jkuh voarhckbZ us djrs gq, 
vaxzstksa dh uhan mM+k nh Fkh A vius gh dfri; ’kkldksa dh dk;jrk ls ;q) esa f?kj tkus o cpus dh dksbZ vk’kk u jgus ij 
jkuh us viuh gh dVkj ls vkRe?kkr dj fy;k A 

Økafr esa Hkkjrh; efgykvksa dss cfynku dh fofo/k xkFkkvksa esa ukuk lkgc dh nRrd fd’kksjh iq=h eSuk dh ’kgknr 
bruh nnZukd o ekfeZd gS fd jksaxVs [kM+s gks tkrs gS A dkuiqj dh gkj ds ckn ukuk lkgc us ogk¡ ls izLFkku dj fn;k A 
muds rFkk Økafrdkfj;ksa ds ckjs esa eSuk ds ikl tkudkjh gksus ls vaxzstksa us mls cUnh cuk fy;k A ykyp o /kefd;ksa ls 
tkudkjh ugha izkIr gksus ij bl is’kok iq=h dks ,d isM+ ds rus ls cka/k dj vkx yxkdj VqdM+s VqdM+s dj tyk fn;k x;k 
ijUrq eSuk us Hkkjrh; ukjh dh vfLerk rFkk ukjh ds vkRecy dk bfrgkl jp fn;k A ;g izlax vaxzstksaa ds tqYe o dyad 
dh ,d dFkk Hkh gS A 

rqylhx<+ dh jkuh bZ’oj dq¡oj us csxe gtjr egy dks ’kj.k o lgk;rk nh Fkh A ;gk¡ rd fd mls gtjr egy 
ds lkFk gh d"V lgrs usiky iyk;u djuk iM+k Fkk A ’kgtknk fQjkst dh csxe rqyykbZ lqyrku us Hkh ifr ds lkFk 
da/kk feyk dj Økafr esa ;ksxnku fn;k A ’kgtknk ds eDdk pys tkus ds ckn mlus Økafrdkfj;ksa dk ekxZn’kZu fd;k vkSj 

7var esa eDdk pyh xbZ A 

izFke Hkkjrh; Lora=rk laxzke dh ohjkaxukvksa ds mYys[kuh; ukeksa dh gh ppkZ laHko gS] D;ksafd ;g ,d foLr`r 
tuvkanksyu Fkk A lu~ 1857 dk ;g fonzksg esjB ds lSU; dfeZ;ksa dh cxkor ls izkjaHk gksdj Hkkjr ds dbZ fgLlksa esa QSy 
x;k Fkk] rFkk blesa Hkkjr ds lHkh oxZ] lEiznk; vkSj {ks= ds L=h iq#"kksa us yk[kksaa dh la[;k esa Hkkx fy;k Fkk] ;gh dkj.k gS 
Hkkjrh; bfrgkldkjksa us vaxzstksa ds er ds fo:) bls dqN vlarq"V lSfudksa ds fonzksg ;k xnj dh laKk nsuk vLohdkj 
dj] miyC/k izek.kksa ds vk/kkj ij izFke Lora=rk laxzke gh Lohdkj fd;k gS A bl ØkfUr us Hkkjr dks >kalh dh jkuh 
y{ehckbZ tSlh ohjkaxuk nh gS] ftlus e/;;qx dh lekfIr ij ns’k esa efgyk l’kfDrdj.k dk ’kqHkkjEHk djrs gq, loZizFke] 
Hkkjr dh ikSjkf.kd 'kfDr Lo#ik nSfo;ksa ds vykSfdd ÑR;ksa dks Hkh vius la?k"kZ esa ltho :i nsrs gq, ’k=qvksa ls yM+rs gq, 
izk.kksa dk foltZu fd;k A 

blh izdkj ;|fi vo/k dh csxe gtjr egy dks jkuh y{ehckbZ dh rjg izflf) ugha feyh rnkfi ;g Lohdkj djuk 
gksxk] Lora=rk laxzke esa mldk uke Lo.kkZ{kjksa esa fy[ks tkus ;ksX; gS A  gtjr egy ds usr`Ro esa vo/k dh vusd 
efgykvksa us tgka iq#"k os'k esa ØkfUr esa Hkkx fy;k ogk¡ iq#"kksa esa muds vuq;kf;;ksa esa xksj[kiqj ds eqgEen glu] lqYrkuiqj 

8ds esgUnh glu] ’kadjiqj ds csuh ek/koc['k] :ik ds ujirflag] fcjnqj ds mfnr ukjk;.k vkfn ds uke mYys[kuh; gS A 

lanHkZ xzaFk lwph %

1- vkes idz k’k % ̂^izkphu Hkkjr dk lkekftd o vkfFkZd bfrgkl** prFq kZ lLa dj.k] fo’o idz k’ku ubfZ nYyh 1997] i"̀B 16

2- Ogkjs k vk’kkjkuh] ̂^Hkkjr dh vxz.kh efgyk,¡** jktiky ,.M lla ] ubfZ nYyh 1987] i"̀B 42 

3- ita kch ckyÑ".k % ̂^1857 ds egku Lora=rk laxzke dh Økafrdkjh ohjkaxuk,¡**] nfS ud HkkLdj] jryke] 15 vxLr 
2012 ¼fo’k"s k½ i"̀B 4

4- 'kekZ Mk-W  'kf’k % ̂^jkuh y{ehckbZ** % idz k’ku foHkkx] lpw uk ,oa idz k’ku e=a ky;] ubfZ nYyh] 1996] i"̀B 110

5- R;kxh Mk-aW  l/q kk] ̂^vo/k dh csxe**] idz k’ku foHkkx] lpw uk ,oa ilz kj.k e=a ky;] Hkkjr ljdkj ubfZ nYyh] 1992] i"̀B 86

6- xIq rk fo’o ilz kn ,oa xIq rk ekfs guh % ̂^Lora=rk laxzke vkSj efgyk,¡**] u;u idz k’ku] ubfZ nYyh] 2008] i"̀B 276

7- nfs [k, Øekda  03 i"̀B 04

8- nfs [k, Øekda  06] i"̀B 217
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e/;izns’k ds ^bUnkSj ftys esa vk;LVj e’k:e* 
m|ksx dh laHkkouk,¡ rFkk jkstxkj

MkW- ,u-,y- xqIrk] izk/;kid
'kghn Hkhek uk;d 'kk- Luk- egk-] cM+okuh

lkfo=h Hkxksjs] 'kks/kkFkhZ
'kghn Hkhek uk;d 'kk- Luk- egk-] cM+okuh

e’k:e dk ifjp; %

'kk;n gh ,slk dksbZ O;fDr gksxk ftlus o"kkZ _rq esa feV~Vh esa ls vius&vki Nrjhuqek vkdkj ds lQsn] yky] ihys] gjs 
vkSj Hkwjs fofHkUu jaxksa ds QQw¡n fudyrs u ns[ks gksa] ;gh e’k:e gSaA ftls vukfndky ls euq"; [kkus ds fy, ,oa nok ds 
:i esa mi;ksx djrk vk jgk gSA vc budh oSKkfud igpku gks pqdh gSA e’k:e rduhfd :i ls uhps ds ikS/kQqy esa 
j[kk x;k gS rFkk bls QQw¡n Js.kh esa oxhZd`r fd;k x;k gSA bldh okuLifrd ck<+ /kkxsuqek jpukvksa }kjk gksrh gSA ftls 
ekblhfy;e ;k dodtky dgrs gSaA buesa iztuu chtk.kqvksa }kjk gksrk gS ,oa Qyksa esa chtk.kq curs gSaA bUgha Qyksa dk 
mi;ksx [kkus ds fy, fd;k tkrk gS vkSj bUgsa e’k:e uke fn;k x;k gSA

vk;LVj e’k:e %

vk;LVj e’k:e dk mRiknu Hkkjro"kZ esa igyh ckj ckuksa o JhokLro oSKkfudksa }kjk lu~ 1962 esa fd;k x;k FkkA [kqEc 
ikni txr dh mPp oxhZ; dod ;k QQ¡wn gSA [kkus ;ksX; e’k:e iztkfr;ksa esa izksVhu] vehuks] vEy] foVkfeu ,oa 
[kfut inkFkksZa ls Hkjiwj gksus ds dkj.k 'kkdkgkjh ikSf"Vd vkgkj gSA bl e’k:e esa lcls cM+h fo’ks"krk ;g ikbZ xbZ fd 
bldk dod tky mu lHkh ikS/k vo’ks"kksa ij cf<+;k c<+okj djrk gS( ftlesa fyfxzu o lsY;wykst gksA bl dkj.k /kku dk 
iSjk] xsgw¡ dk Hkwlk] eDdk dk ruk] Tokj dk ruk] ifRr;ksa dk lewg dbZ m|ksxksa ls izkIr vo’ks"k blds mRiknu ds fy, 
mi;ksx fd, tk ldrs gSaA bldk mRiknu 18 ls 20 fnuksa esa gh izkIr gks tkrk gSA bl e’k:e dh iSnkokj bruh rhozrk 
ls gksrh gS fd vU; lw{e thoksa dks ;g iuius ugha nsrk gSA blfy, bldk mRiknu djus esa mRiknd dks gkfu gksus dh 
laHkkouk ugha gksrh gSA vk;LVj e’k:e dk mRiknu yxkrkj ns’k esa rFkk iwjs fo’o esa c<+ jgk gSA vk;LVj e’k:e dh 
dbZ izpfyr iztkfr;k¡ gSa & IY;wjksV~~~~~~~l ltj dktw] ¶Y;wjksV~l ¶yksfjMk] ¶Y;wjksV~l lkbfVªuksihfy;sVªl] ¶Y;wjksV~l 
vkLVªsVl ,oa IY;wjksV~l ¶yschysVl vkfnA

foxr 10 o"kksZa esa vk;LVj e’k:e ds mRiknu ds fy, e/;izns’k ds xk¡o&xk¡o esa dbZ izf’k{k.k f’kfoj yxk, x, 
gSaA blhfy, ;g e’k:e vf/kd yksdfiz; gks pqdk gSA bankSj 'kgj esa Hkh bls fu;fer :i ls mxk;k tk jgk gS rFkk bls 
y?kq m|ksx ds :i esa viuk;k tk pqdk gSA

vk;LVj e’k:e ,d ,slk tkuk igpkuk y?kq m|ksx dgk tkus yxk gS fd bls xzke fodkl dk izrhd fpUg ekuk tkus 
yxk gSA dbZ ,sls cM+s m|ksx tSls lhesUV] yksgk] jsfÝfDVl vkfn ftudh xk¡oksa esa fLFkr daifu;k¡ gSA muds }kjk xzke 
fodkl dk;ZØe ds fy, vk;LVj e’k:e dks pquk tkus yxk gS A

jkstxkj fuekZ.k esa ̂e’k:e* dk ;ksxnku %

csjkstxkjh dh leL;k Hkkjr esa vktknh ds le; ls pyh vk jgh gS] ysfdu ̂e’k:e* m|ksx ds vkxeu ls bl 
ckr ds lq[kn ladsr fey jgs gSa fd blls jkstxkj ds voljksa esa o`f) gqbZ gSA e/;izns’k ds bankSj 'kgj esa ̂e’k:e* m|ksx 
esa m|edfeZ;ksa us jkstxkj eqgS;k djkus ds lkFk&lkFk mRiknu dh xq.koRrk ij Hkh /;ku fn;k gSA bldk ,d vkSj vPNk 
igyw ;g Hkh gS fd blesa vc rd ds dqy jkstxkj esa efgykvksa dh dqy Hkkxhnkjh dk Hkh izfr’kr c<+k gSA

e’k:e dk mRiknu m|ksx ;k O;olk; ds :i esa viuk, tkus dh laHkkouk,¡ c<+rh tk jgh gaSA izns’k esa gj cM+s 
'kgj esa ,d ;k nks e/;e bdkbZ dsUnz LFkkfir fd, tkus yxs gSaA

e’k:e m|ksx dk xjhch ij lh/kk izHkko iM+rk gSA e’k:e mRiknu }kjk uohu jkstxkj dk l`tu gksrk gSA

e’k:e dks u, jkstxkj dk ,d egRoiw.kZ L=ksr dgk tk ldrk gSA fodkl’khy ns’kksa esa tgk¡ etnwjh esa vklkuh 
ls Je miyC/k ugha gksrk gS( ogk¡ e’k:e mRiknu fuos’k dks Hkh Je iz/kku m|ksxksa esa ljy :i ls vkdf"kZr fd;k tk 
ldrk gSA
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e’k:e m|ksx esa iq:"kksa dks izkIr jkstxkj %

rkfydk Øekad 1

o"kZ iq:"kksa dh la[;k

2005&06 250
2006&07 280
2007&08 320
2008&09 700
2009&10 883
2010&11 1200
2011&12 1460

L=ksr % bUnkSj e’k:e oYMZ izk-fy-] ;’koar Iyktk] bUnkSj ¼dk;kZy;½

rkfydk 1 ls ;g Li"V gS fd o"kZ 2005&06 esa bUnkSj 'kgj esa izR;{k ,oa vizR;{k :i ls jkstxkj ikus okys iq:"kksa dh 
la[;k 250 FkhA ogha o"kZ 2011&12 rd bUnkSj esa ;gh la[;k 1400 ls vf/kd igq¡p pqdh gSA

e’k:e m|ksx esa fL=;ksa dh lfØ;rk %

oreZ ku ea s e’k:e m|kxs  ea s fL=;ka s dh egRoi.w kZ Hkkxhnkjh gAS  e’k:e m|kxs  tks fd ,d y|q m|kxs  gAS  fL=;ka s dks cgrq k;r 
ea s dk;Z miyC/k djkrk gAS  okLro ea s e’k:e m|kxs  ,d ,ls k m|kxs  gS tks fL=;ka s }kjk fd;k tkus okyk o fL=;ka s ds fy, gh 
gS D;kfas d dk;{Z kerk ea s 50 ifz r’kr ls vf/kd dk o e’k:e ds miHkkxs  ea s 60 ifz r’kr ls vf/kd dk ;kxs nku fL=;ka s dk gh gAS

rkfydk Øekad & 2

e’k:e m|ksx esa efgykvksa dks izkIr jkstxkj

o"kZ efgykvksa dh la[;k

2005&06 50
2006&07 60
2007&08 108
2008&09 543
2009&10 794
2010&11 830
2011&12 1055

L=ksr % bUnkSj e’k:e oYMZ izk-fy-] ;’koar Iyktk] bUnkSj ¼dk;kZy;½

fu"d"kZ %

jkstxkj dk l`tu vk; mRiUu djrk gS A orZeku esa e’k:e m|ksx thfodksiktZu ds Lrj ls okf.kfT;d Lrj ij 
igq¡p x;k gSA e’k:e m|ksx ds fodkl ds fy, jkT; ljdkj fofHkUu fodkl dk;ZØeksa dk fØ;kUo;u dj jgh gS( tSls % 
izf’k{k.k laLFkk,¡] vkfFkZd lgk;rk miyC/k djkuk] cM+s Lrj ij [ksrksa ds fy, QeksZa dk fodkl] mPp xq.koRrk ;qDr cht 
miyC/k djkuk e’k:e m|ksx dks ljdkj }kjk fujUrj izksRlkgu feyus ds dkj.k fofHkUu rduhfd bl m|ksx esa layXu 
gks jgh gSA e’k:e ds ek/;e ls fu;kZr dks c<+kdj fons’kh eqnzk vftZr dh tk jgh gSA e’k:e m|ksx vc xzkeh.k {ks=ksa esa 
eq[; /ka/ks ds :i esa LFkkfir gks x;k gSA  e/;izns’k ds bUnkSj 'kgj esa e’k:e ds izkIr laedksa dk v/;;u vk; o jkstxkj 
dh n`f"V ls e’k:e m|ksx dk LFkku loksZifj izrhr gksrk gSA
lanHkZ %
1- Patel, R.P and N.D. Sharma 2002 [kqEch mRiknu t-us- d`f"k fo’ofo|ky;] tcyiqj] i`"B 79
2- Kumar, S.M. 1996 e’k:e mRiknu ,oa O;olk; % lsUVªy cqd gkÅl] jk;iqj] i`"B 144
3- Musurrom Research - 1992 ls Hkkjrh; e’k:e lfefr] lksou] v)Zokf"kZd
4- http://www.musurrom.world.pvt.ltd.
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Ekkuokf/kdkj efgykvksa dks thus dk vf/kdkj
MkW- ik#y feJk]
foHkkxk/;{k ¼f’k{kk foHkkx½
,u-,-ds-ih-th- dkWyst] Q#Z[kkckn ¼m-iz-½

 lgk- izk/;kid]

Ekkuokf/kdkj os vf/kdkj gksrs gSa tks efgykvksa dks ekuo gksus ds ukrs gh izkIr gks tkrs gSa] Hkys gh mldh 
jk"Vªh;rk] tkfr] /keZ] fyax] oxZ vkfn dqN Hkh D;ksa u gksA Ekkuokf/kdkj laj{k.k vf/kfu;e 1993 esa Ekkuokf/kdkjksa dks 
ifjHkkf"kr djrs gq, dgk x;k gS fd *^O;fDr ds thou] Lora=rk] lekurk o xfjek lacaf/kr os vf/kdkj Ekkuokf/kdkj 
dgykrs gSa tks lafo/kku }kjk izR;kHkwr gSa] varjk"Vªh; laf/k;ksa esa mYysf[kr gSa ;k Hkkjr esa U;k;ky;ksa )kjk ifjorZuh; gSaA^^ 
Ekkuokf/kdkjksa dh loZizeq[k fo’ks"krk ;gh gS fd ;s lHkh yksxksa ds fy;s leku gksrs gSa A tSlk fd ge lHkh tkurs gSa fd 
ekuo lekt esa izR;sd Lrj ij Hkk"kk] fyax] iztkrh; Lrj o ekufld Lrj bR;kfn ds vk/kkj ij dbZ rjg dh fofHkUurk,¡ 
O;kIr gSa] ij dqN vfuokZ;rk,¡ lHkh lektksa esa leku #i ls ik;h tkrh gSa A ;s vfuokZ;rk,¡ gh ekuokf/kdkj gSa vkSj ;s 
vf/kdkj O;fDr dks flQZ vkSj flQZ blhfy;s izkIr gq, gSa D;ksafd og ekuo gS A

Ekkuokf/kdkjksa dks ,- ,- lbZn us O;fDr dh xfjek ,oa vkRelEEkku ls lacaf/kr crk;k ogha MsfoM lsyokbZ dgrs gSa 
fd **Ekkuokf/kdkj fo’o ds izR;sd O;fDr dks izkIr gSa D;ksafd  os Lo;a es ekuoh; gSa os mRiUu ugha fd;s tk ldrs] [kjhns 
ughaa tk ldrs vkSj ;s vf/kdkj lafonkoknh izfdz;k ls Hkh eqDr gksrs gSaaA^^ vkj- ts- foalsV ds vuqlkj & **ekuokf/kdkj os 
vf/kdkj gSa tks izR;sd O;fDr dks ekuo gksus ds ukrs izkIr gSaa A ekuokf/kdkjksa dk vk/kkj ekuo LoHkko esa fufgr gSA** bl 
izdkj ekuokf/kdkj os vf/kdkj gSa tks euq"; ds thou] mlds vfLrRo vkSj O;fDrRo ds fodkl ds fy;s vfuok;Z gSaAEkkuo 
gksus ds ukrs efgykvksa dks Hkh leku ekuokf/kdkj izkIr gSa ij ;fn lekpkj i=ksa] ehfM;k [kcjksa bR;kfn ij utj Mkysa rks 
gesa bl ckr ds Li"V lk{; fey tkrs gSa fd fo’o esa lcls vf/kd vijk/k o vR;kpkj efgykvksa ds lkFk gh gks jgsa gSa os 
lekt dk lcls cMk 'kksf"kr oxZ gSaA

Ekfgykvksa ds lkFk rks vR;kpkj xHkZdky ls gh izkjEHk gks tkrs gSaA viuh ek¡ dh dks[k tks fd fdlh cPps ds fy;s 
lcls lqjf{kr LFkku dgk tk ldrk gS esa Hkh ,d dU;k Hkzw.k rks rhu ekg dk gksrs gh vR;kpkj dk f’kdkj gks tkrk gSA  
mlds fyax dh tk¡p gksrs gh mldks ;k rks lekIr gh dj fn;k tkrk gS ;k ek¡ dks feyus okys fofHkUu izdkj ds rkuksa 
bR;kfn ls mldk fodkl izHkkfor gksus yxrk gSA vkt tc ge bDdhloha lnh esa izos’k dj vkxs c< pys gSa] rc Hkh 
ifjokjks esa yMdh ds tUe ij ekre lk Nk tkrk gS ;g fLFkfr flQZ vf’kf{kr ,oa fiNMs ifjokjksa dh ugha gS cfYd nq%[kn 
ckr rks ;g gS fd ifjokj tks fd lekt esa viuh [kqyh ,oa vk/kqfud fopkj/kkjk ds dkj.k igpkus tkrs gSa muesa Hkh dU;k 
tUe ij lUukVk lk Nk tkrk gSa tcfd ,d cPps ds ekuokf/kdkj xHkkZoLFkk ls gh izkjEHk gks tkrs gSa A n.M lafgrk dh 
/kkjk 315 ds rgr ;fn dksbZ O;fDr f’k’kq ds tUe ds iwoZ ;fn dksbZ ,slk dk;Z djrk gS ftlls f’k’kq thfor iSnk gh u gks 
;k iSnk gksrs gh mldh e`R;q dkfjr dj ns rks ,sls vijk/kh dks nl o"kZ dh ltk ,oa tqekZuk ;k nksuksa ls nf.Mr fd;k tk 
ldsxkA

blds Ik’pkr~ efgykvksa ds lkFk gksus okyk lcls ?k`f.kr vijk/k gS & cykRdkj A efgykvkas ds lkFk ;s vR;kpkj 
dgha Hkh ?kj] fj’rsnkjh] ?kj ds ckgj] fo|ky;] dk;Z {ks= ;k fdlh Hkh lkekftd LFky bR;kfn dgha ij Hkh rFkk fdlh Hkh 
vR;Ur utnhdh ikfjokfjd lnL;] lxs&laca/kh] iM+kSlh] f’k{kd] laj{kd] vf/kdkjh ;k lgdehZ bR;kfn ds )kjk fd;k 
tk ldrk gS] bruk gh ugha 'kksf"kr gksus okyh dksbZ vR;Ur NksVh mez dh ckfydk ls ysdj dksbZ cqtqxZ efgyk rd gks 
ldrh gSA dgus dk rkRi;Z ;g gS fd efgyk;sa lekt esa dgha Hkh lqjf{kr ugha gSa A tcfd bl fn’kk esa Hkh efgykvksa dks 
dbZ vf/kdkj izkIr gSa  rFkk bu vf/kdkjksa dh lqj{kk ds fy;s Hkh dbZ dkuwu gSa tSls & n.M lafgrk dh /kkjk 354 ds rgr 
vxj dksbZ O;fDr L=h dh yTtk Hkax djrk gS ;k yTtk Hkax djus ds mn~ns’; ls vijkf/kd cy dk iz;ksx djrk gS rks 
mls nks o"kZ dh ltk ,oa tqekZuk ;k nksuksa ls nf.Mr fd;s tkus dk izko/kku gSaA 
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/kkjk 372 ds rgr vxj fdlh 18 o"kZ ls de vk;q dh efgyk dks fdlh os’;ko`fRr ds iz;kstu fy;s cspus ij ;k 
fdjk;s ij nh tkus ij nks"kh O;fDr dks nl o"kZ rd dh ltk o tqekZuk ;k nksuksa dh ltk nh tk ldsxhaaaaA

/kkjk 376 ¼2½ ds rgr vxj cykRdkj dk vijk/k fdlh iqfyl vf/kdkjh )kjk mldh vfHkj{kk esa gksus okyh L=h 
;k dksbZ yksd lsod viuh vfHkj{kk esa gksus okys L=h ;k fL=;ksa dh laLFkk dk izca/kd ;k deZpkjh] dkjkx`g dk vf/kdkjh 
mldh vfHkj{kk esa gksus okyh L=h ;k vLirky dk izca/kd ;k deZpkjh vLirky esa nkf[ky L=h ;k xHkZorh L=h ds lkFk 
;g tkurs gq;s fd og xHkZorh gS ;k ,slh L=h ftldh vk;q 12 o"kZ ls de gS ;k lkewfgd cykRdkj ds nks"kh ik;s tkus okys 
O;fDr dks de ls de nl o"kZ ds dBksj dkjkokl ls ysdj vkthou dkjkokl o tqekZuk ;k nksuksa ls nf.Mr fd;k tk 
ldsxk A

Ekfgyk thou dks vfHk’kkfir djus okyh ,d vkSj dqjhfr gS&ngst izFkk A ;s izFkk Hkh dkQh gn rd ftEesnkj gS 
dU;k Hkzw.k gR;k ds fy;saA bl izFkk ds dkj.k tgk¡ ,d vksj ekrk&firk csVh ds tUe dh [kqf’k;k¡ ugha euk ikrs gSa] ogha 
nwljh vksj fookg ls iwoZ ngst ds fy;s ekrk&firk dks rFkk fookg mijkUr fur ubZ ek¡xksa dks iwjk u dj ikus ij csfV;ksa 
dks dbZ rjg dh ekufld ,oa 'kkjhfjd ;krukvksa ls xqtjuk iM+rk gS A  lu~ 1961 esa rRdkyhu iz/kkuea=h ia- 
tokgjyky usg# us ngst dks ,d lkekftd lEkL;k rFkk ekuo ek= ij ,d dyad ,oa dqizzFkk ekurs gq;s ,d dkuwu 
ikfjr djk;k ftls *ngst izfr’ks/k vf/kfu;e 1961^ dk uke fn;k x;kA blesa iz/kkuea=h Jherh bafnjk xka/kh ,oa Jh 
jktho xka/kh th ds dk;Zdky esa fofHkUu la'kks/ku fd;s x;s] bu dkuwuksa ds vUrxZr ngst nsus okys rFkk ngst ysus okys] 
nksuksa dks nks"kh Bgjkrs gq;s ik¡p lky dh ltk dk izko/kku gS rFkk fofHkUu /kkjkvksa ds )kjk efgykvksa dks fookg esa feys /ku 
dk iw.kZ gdnkj ekuk x;k gSA

bl izdkj ;fn efgykvksa ds ekuokf/kdkjksa dk v/;;u fd;k tk;s rks Kkr gksrk gS fd efgykvksa dks tUe ls 
igys ls gh lqj{kk ,oa lEeku ds vf/kdkj izkIr gksus izkjEHk gks tkrs gSa ijUrq cM+s nq%[k dh ckr gS fd ekuokf/kdkjksa ds 
dop ds lkFk tUeh yM+dh dgha Hkh pkgs og ?kj gks ;k ckgj 'kkjhfjd o ekufld fdlh Hkh izdkj ls lqjf{kr ugha gS A 
iz'u ;g mBrk gS fd bl fn'kk esa dkSu ls dne mBk;s tk;sa \rks fopkj vkrk gS f’k{kk] ij D;k ek= f’kf{kr gksus ls 
efgyk;sa vius vf/kdkjksa dks izkIr dj ik;saxh \;fn lp esa ,slk gksrk rks dsjy tks fd lk{kjrk dh n`f"V ls Hkkjr es 
mPpRre LFkku ij gS ogk¡ efgykvksa ds izfr fgalk dh nj esa o`f) u gksrhA

;gk¡ ;g dgus dk iz;kl dnkfi ugha fd;k tk jgk gS fd f’k{kk bldk gy ugha gS] ij ;g Hkh lR; gS fd orZeku 
f’k{kk esa dqN bl izdkj dh  O;oLFkk dh tk;s fd yksxksa ds n`f"Vdks.k esa ifjorZu vk;sA D;kas ,d yM+dh dks lekt dks 
Lo;a ds ekuo gksus dk ,glkl djkus dh vko';drk iM+rh gS \D;kas ugha lekt mls ogh lEeku ns ikrk gS tks ,d yM+ds 
dks feyrk gSa \vko';drk gS yksxksa dh lksp dks cnyus dh tSlk dh igys Hkh dgk tk pqdk gS fd f'kf{kr ifjokjksa esa Hkh 
dU;k Hkzw.k gR;k;sa yxkrkj gks jgh gSa] viuh c/kqvksa dh fny ngyk nsus okyh fueZerk ls gR;k dh tk jgh gSA dksbZ dSls 
,d balku gksdj nwljs balku ds lkFk ,sls vekuoh; dk;Z dj tkrk gSaA bldk eq[; dkj.k esjh le> ls rks O;fDr dh 
lksp gh gS tks mls LokFkhZ] ykyph ,oa vekuoh; cukrh gS] vr% gesa lcls igys lkekftd ifjfLFkfr;ksa ,oa O;fDr dh 
lksp dks cnyus ij tksj nsuk gksxkA bl fn’kk esa ,d lkFk cgqvk;keh iz;klksa dh vko';drk gS bueas eq[; fuEukafdr 
gSa&

& Ekfgykvksa dks efgykvksa dk gennZ cukukA

& csVksa dks efgykvksa dk lEeku djuk fl[kkukA

& efgykvksa ds lkFk gks jgs ?k`f.kr vekuoh; vijk/kksa ds fy;s mrus gh dBksj n.Mksa dh O;oLFkk djukA               

ifjokj dh pgkjnhokjh eas cgq&csfV;ksa ij gks jgs vR;kpkjksa dh lcls cM+h nks"kh Lo;a vU; ikfjokfjd efgyk;sa gh 
gksrh gSa pkgsa og ek¡ ds #i esa csVs vkSj csVh esa i{kikr dj jgh gksa ;k lkl ds #i esa fofHkUu izyksHkuksa ;k opZLo dh yM+kbZ esa 
cgw ij fofHkUu izdkj dh izrkM+uk;saA ftl fnu ,d ek¡ vkSj lkl Øe’k% viuh csVh&cgq ds nnZ dks le>rs gq;s mldh 
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<ky cudj [kMh gks tk;sxhaa] mlh fnu ls ifjokjksa esa efgykvksa ij gksus okys vR;kpkj lekIr gksuk izkjEHk tk;saxsa A vr% 
ifjokjksa ,oa  fo|ky;ksa esa yMfd;ksa dks bl izdkj dh f’k{kk nh tk;s fd os ,d L=h ds #i esa fdlh Hkh Hkwfedk esa gks nwljh 
efgyk dh HkkoUkkvksa dk vknj ,oa lqj{kk dj ldsaA

Hkkoh ih<+h esa laLdkjksa dh uhao ifjokj esa gh j[kh tkrh gSA ;gh laLdkj] ewY; ,oa vkn’kZ] Hkfo"; esa O;fDr ds 
O;ogkj ds #i esa ifjyf{kr gksrs gSa A  vr% bl dM+h esa csVksa esa fo'ks"k #i ls ,sls laLdkj gLrkarfjr djus dk iz;kl 
djuk pkfg;s fd os izR;sd L=h dks lEeku dh n`f"V ls ns[ksa] pkgs og thou ds fdlh Hkh eksM+ ij fdlh Hkh #i tSls & ek¡] 
lgikBh] iRuh] cgu] lgdeZpkjh] csVh ;k fdlh vifjfpr ds #i esa feys og L=h tkfr dks ,d lEekutud O;fDrRo 
ds #i esa Lohdkj djs u fd ,d miHkksx dh oLrq ds #i eas A tc iq#"kksa esa  cpiu ls gh bl rjg ds laLdkj iYyfor 
fd;s tk;saxsa rks fu%lansg efgykvksa ds lkFk gks jgs vekuoh; O;ogkjksa tSls& cykRdkj o ngst&izFkk ds dkj.k 'kkjhfjd o 
ekufld mRihM+u dh nj esa deh vk;sxh A yksxksa ds n`f"Vdks.k esa ifjorZu ls ;s vijk/k Hkh /khjs&/khjs mlh izdkj lEkkIr 
gks tk;saxs tSls & vkt lrhizFkk vkfn A

mi;ZqDr lkekftd ifjorZu pw¡fd lkaLd`frd ifjorZu dh Js.kh esa vkrs gSa] vr% budh xfr dqN /kheh vo'; 
gksxh] ijUrq mldh uhao dkQh etcwr ,oa ifj.kke dkQh lq[knk;d gksaxs A ijUrq bl chp dh vof/k esa gesa viuh dkuwu 
O;oLFkk dks vkSj vf/kd dBksj djuk gksxkA dqN la'kks/kuksa ds }kjk cykRdkj o cgq&csfV;ksa ds lkFk ikfjokfjd fgalk tSls 
vekuoh; O;ogkjksa ds fy;s ,slh ltkvksa dk izko/kku djuk gksxk ftuds ukeek= ls vijk/kh O;fDr dh #g dk¡i tk;s 
vkSj og bl izdkj ds ?k`f.kr vijk/k djus dh dYiuk Hkh u dj lds] oks dgrs gSa u fd Hk; fcu gksr u izhrA ,d vkSj 
egRoiw.kZ ckr fd bl rjg ds dkuwu esa vijk/kh ds cp fudyus dh lHkh laHkkoukvksa dks lekIr dj nsuk gksxkA

bl izdkj ekuokf/kdkjksa ij ppkZ djus ls dqN ugha gksxk] lgh ek;uksa esa efgykvksa dks ekuokf/kdkj rHkh izkIr 
gksxsa tc lekt mUgsa ekuo le>sxk vkSj ftl fnu ls ,slk gksus yxsxk lp ekfu;s ml fnu ls u rks gesa dks[k esa gh 
viuh csfV;ksa dks ekjus dk [;ky vk;sxk] u csfV;ksa ds ?kj ls fudyus ij dksbZ Mj lrk;sxk rFkk ge fcuk fdlh 
udkjkRed fopkj ds [kq’kh&[kq’kh viuh csfV;ksa dks llqjky ds fy;s fonk dj ldsxsa A cl rHkh ge dg ldsxsa fd gekjs 
ns’k esa efgykvksa dks Hkh ekuokf/kdkj izkIr gSa A

lanHkZ xzaFk %

1- palksfj;k Mh- ,oa flag fdju] ^^leku ukxfjd lafgrk % efgykvksa dh fLFkfr^^] ;wfuofZlZVh ifCyds’kUl] ubZ 
fnYyh] 2008A

2- FkkWelu dqV~Vh ,oa tkWt ,e-] **áweu jkbV~l ,.M osY;wTk bu ,twds’ku^^] fMLdojh ifCyf’kax gkml izkbosV 
fyfeVsM] ubZ fnYyh] 2009A

3- ik.Ms; vkj- ,oa feJ ds- ,l-] **ekuokf/kdkj vkSj ewY; f’k{k.k^^] vxzokYk ifCyds’kUl vkxjk] 2009&10

4-• jkuh vk’kw % **efgyk fodkl dk;Zdze^^] buk Jh ifCy’klZ] t;iqj 2002

5-• 'kekZ vkj- ,oa feJk ,e- ds- % **Hkkjrh; lekt esa dk;Z’khy efgyk,¡^^] vtqZu ifCyfyf’kax gkml] ubZ fnYyh 
2010

6- flag ;w- ds- ,oaa uk;d ,- ds- % **oqeu ,tqds’ku^^] dkWeuosYFk ifCyds’ku] ubZ fnYyh] 2008A

7- f=ikBh ,e- ,l- % **Hkkjr esa ekuokf/kdkj^^] vksesxk ifCyds’kUl] ubZ fnYyh] 2010] i`"B la[;k 83&84

8- f=ikBh ,e- ,l- % **Hkkjr esa ekuokf/kdkj^^] vksesxk ifCyds’kUl] ubZ fnYyh] 2010] i`"B la[;k 83&84
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Special Section
Comprehending Technical Texts

Dr. Sadhan Kumar Dey

Our success in academics & professional fields depends on our proficiency in reading Technical and non-technical 
texts. Especially for comprehension of Technical Texts we need a systematic and scientific approach. We need to 
apply few strategies to get over the basic problems like lack of steady concentration, lack of energy and motivation 
and poor reading skill due to less exposure or lack of schemata.  

Technical Texts – Definition & Scope

Technical Texts refer to such texts that are governed by fixed rules and exclusive parameters. Examples:  Process of 
controlling Electrical Grid, and Laws and Acts;

 We can provide a longer list that will help us to recognize Technical Texts and to understand their scope. Technical 
Texts include topics and issues that are:

• Technical issue / Topic-based ;
• Science-based ; (know- what)
• Laws and  Process- based; 
• Technology-based ; (know-how)
• Discipline – Specific Information-based ;
• Factual Description & Instructions-based; 

Linguistic Features of Technical Texts: An analytical study shows that Technical Texts have developed the following 
linguistic features:

• Use of Passive Voice structure for object – specific focus ;
• Use of Short Sentences for easy retention ;
• Use of Unequivocal Terms for guaranteeing mono-meaning ;
• Use of Technical Jargons & Technical Terms for universal understanding ;
• Use of exemplification & Illustration for wide understanding ;
• Use of different Charts, Graphs & Diagrams for encoding information
• Use of repetitive devices like: 

As a matter of fact, As a whole, In short, Apropos, since and hence.  This is why we need specific sub skills of Reading 
for easy comprehension of Technical Texts. Types of Technical Texts:  The following types of Texts can be called 
Technical Texts.

• Books on Science, Medicine, Engineering and allied fields
• Articles, published in Science and Technology Journal 
• Cricket Commentary (Few non-technical informal talk- allowed)
• Radio Commentary (Few non-technical informal talk-allowed)
• Software User’s Manual
• Hardware User’s Manual
• Medicine Pamphlets / Medical Guide / Medical Literature
• Non-Fictional writings on any Discipline;
• Laboratory Manuals;



Strategies for Comprehending Technical Texts -  Technical Texts are Discipline-Specific and basically there are three 
possible purposes behind the motivation of reading Technical Texts. They are:

• Obtaining field-specific knowledge ;
• Building knowledge base or schema for further education or professional use
• Converting knowledge into skill or technique for present or future use

Naturally few strategies have been suggested by experts to get easy control over Technical Texts. Let us read and learn 
these strategies so that we can apply them in our real life need.

Using SQ3R Reading Technique :

SQ3R is a well-tried and widely used reading technique. This reading technique was developed by F.P. Robinson in 
1946 in his book Effective Study. It has been recommended by a number of communication experts and ESL 
researches as it ensures a high degree of understanding and remembrance. 

SQ3R has five stages, i.e. Survey, Question, Read, Recall, and Revise. Let us see the table for better understanding.

SQ3R Technique – displayed

Code Activities – involved
Survey Glancing rapidly through the text before reading any part of it to discover its purpose, and 

identify its organization
Question Asking appropriate questions for all parts of the Technical Text in order to find the purpose 

of reading;
Read Reading carefully and thoroughly, and making notes at the end of each section.
Recall Recalling the content at the end of each part of the text and checking and amending notes.
Revise Checking the accuracy of reading recall, and reviewing notes.

Using ERRQ Reading Technique :

The ERRQ reading technique was developed by Dorothy Watson in 1985. It has four stages, that is Estimate, Read, 
Respond, Question ( See the Table below)   The basic purpose of this strategy is to get the reader to link what he / she 
has to do  with new information. This technique might be useful for reading any kind of text.

ERRQ Technique – displayed

Code Activities – involved
Estimate Estimate what the text will be like. Rapid reading techniques may be used for this purpose.
Read Read the text carefully and thoroughly.

        Respond Respond to the text
Question Questions think about the text and analyze responses to it;

• Transferring Graphic Information : Sometimes we are asked to transfer information from graphic 
presentation and from Technical Text to Graphic Chart or Diagrams. We are required to be able to do graphic 
presentation of our Technical information and to transfer information from a Technical Text to Graphical Table. Let us 
learn the idea of graphical presentation from the table below.

Graphic Techniques :

Graphic Aids Functions – involved
• Tables - organize data into groups and show Quantitative data and related 

information;
• Bar Charts - show comparative or contrastive information
• Bar Diagrams               - show comparative or contrastive information
• Tree Diagrams / - show classificatory data

Organizational charts 
• Graphs / Line Charts / Line - show the trend or relationship between two dimensions

Diagrams
• Flow Diagrams - show the steps of a process
• Pie Charts / Diagrams - show information related to proportions or percentages.
• Flow Charts - present complex processes

We can go for the following graphic aids :

1. Tabular Presentation (Tables) : A table is a very simple graphic aid that organizes data into groups and shows 
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quantitative data and related information. It may show several variables for a number of items and convey maximum 
data in minimum space. In order to interpret and analyze a table, the reader should concentrate on the information 
given in the columns and rows. 

2. Diagrammatic Presentation (Diagrams & Charts) :

Diagrams and charts are frequently used by technical writers to simplify complex information. They are used 
to present comparative, contrastive, or classificatory information. In order to interpret them, the reader should 
understand their nature and functions. Diagrams include bar diagrams, tree diagrams, line diagrams, flow diagrams, 
and pie diagrams while charts include bar charts, organizational charts, line charts, pie charts, and flow charts.

Bar diagrams and charts show comparative or contrastive information, convey relative magnitude, provide 
comparative analysis, and illustrate information classified into different groups. Tree diagrams or organizational 
charts show classificatory data and provide classificatory analysis.

3. Graphic Presentation (Graphs) :

A graph is another important technique to simplify and present complex information. Graphs as well as line 
diagrams and line charts show the trend or relationship between two dimensions, reveal the distribution of data points 
a certain dimension, and show trends in data. Moreover, they focus on the change in quantity.

Instruction Reading Techniques :

Reading and understanding instructions is a key activity most technical students are involved with. We know that 
instructions are directives to carry out certain actions. They may consist of a single word or a set of instructions to tell a 
user how to start, use, operate, and maintain a highly complex and sophisticated system or machine. Reading isolated 
instructions may involve scanning and skimming skills while reading complex and lengthy instruction materials 
would also require intensive reading skills

Steps for Efficient Instruction Reading : 

The following reading steps may be followed up in order to increase efficiency in reading and understanding 
instructions:

• Glance rapidly through the sets of instructions in order to identify the nature and purpose of instructions;
• Scan any graphic information;
• Recognize distribution of emphasis and focus point;
• Skim the instructions to 
• Identify sequence words to understand the coherence and logical structure of instructions;
• identify the number of steps or tasks involved in the procedure;
• identify the main instructions;
• recognize transition points in the instructions; and
• understand the ordering of instructions;

Steps to Read Technical Texts :

Reading Technical Text is different from reading for general information. Reading of Technical Text is important not 
because of the present value of such information but because of its future value. Hence the following steps are 
advisable:

A. Fixing Correct Purpose : We need to set our purpose why we should read a particular Technical Text. For 
example, we may ask:

• Is it necessary for Examination Purpose?
• Is it necessary for building Schema (knowledge base)
• Is it necessary for skill Demonstration?
• Is it necessary for Presentation?

B. Making Notes : While reading a technical text, we should remember the information that we have received 
so that we would be able to use it in some other form later. This information transfer is the most important function of 
academic reading, that is, reading for academic purposes. 

However, this is not an easy task. It may not be possible for the reader to remember everything because the process of 
forgetting is very fast. One may read and understand something today but find it difficult to retain it in his / her 
memory for more than a few weeks. You may have to develop some technique that helps you in the process of 
remembering what you have read. Note making is one such technique.  .Once the reading and note-making is 
complete one should try to recall and remember the content of the text. The accuracy of recall may be checked by a 
quick survey of the text and the notes.

Research Revolution 34



C. Scanning the Text: Scanning the Technical Text before reading provides the reader with some key information 
about the text that will make reading faster and more effective. Scanning techniques are useful to discover graphic 
information, to look for any references or bibliography listings, and look for any notes / questions / remarks at the end 
of the text. Identifying non-verbal signs and other aids in the Technical Text through scanning makes reading easier.

D. Skimming the Text: Skimming a Technical Text before detailed reading provides better comprehension and 
ensures a high degree of remembrance. The reader should take a few minutes to skim the text before detailed reading in 
order to understand its gist. The reader should discover the purpose and organization of the text, understand the subject 
of the text, and the author’s central idea or point of view about the subject. He / she should be able to identify the main 
points of the text.

E. Reading Thoroughly: Academic or professional reading of Technical Texts involves detailed and thorough 
reading. He / she also needs to respond to the lexical meaning of words and the relationships between them, understand 
the specific details, recognize the meaning and function of sentence patterns accurately, and recognize their logical 
and thematic coherence. In addition, he / she need to think critically and analytically about what he / she is reading in 
order to interpret and analyze the text. The following points should be noted:

• We should read silently with quick eye movements. A long sentence can be read with three eye fixations.
• We should respond to the lexical meaning of words and the relationships between them, and consult the 

glossary, if any, in order to know the meanings of unfamiliar words and scientific / technical terms.
• In addition, we should look for the contextual signal meaning of the words as well as examples that indirectly 

help to define an unknown word or phrase.
• We should recognize discourse markers/semantic markers and try to understand the function of each discourse 

marker.
• We should recognize the meaning and function of sentence patterns accurately.
• We should turn back some pages to ensure understanding / by reviewing it.

F. Distinguishing Facts from Opinions: A fact is a truth that can be objectively verified by observation or 
experimentation. On the contrary, an opinion is something subjective, which cannot be objectively verified. Although 
science is mainly concerned with facts, opinions are also important. A discerning reader must make a distinction 
between the two to avoid confusion and misunderstanding.  The Table differentiates between facts and opinions, let us 
understand the difference between Facts and Opinions with the help of the following tabular examples:

Facts Opinions

• India is an agricultural country. - India is a great country.

• Nearly two-thirds of India’s Population - Indian farmers are the best in the world. 
depends directly on Agriculture 

• Several multinational companies - The coming of multinational 
have opened their offices in India; companies to India has boosted the Indian economy;

• The Government of India has - Increase of IIM fees by the 
increased fees for IIMs; Government is a wrong step.

G. Summing the Text: We should sum up the information in a suitable form of Notes or graphical sketches so that 
we can retrieve the knowledge whenever we would like to do so. Précis writing is a summing up devise. (See chapter 3 
for details.)

INFORMATION BOX :

Skimming is used :
to identify the overall purpose of the Technical Text ;
to identify the central theme of the Technical Text ;
to identify the logicality and organizational pattern of the Technical Text ;
Note making is also another useful devise for comprehending a Technical Text.

References :

1. Dey, Sadhan Kumar :  Teaching English, Pearson Education, 2012

2. Board of Editors: Contemporary Communicative English for Technical Communication Pearson 
Education,2010

Research Revolution 35



Research Revolution 36

Appropriate Task Formation using Indian Animation Films
to Develop Effective Listening Skills in the Classroom.

Manas Moulic
Global Institute of Management and Technology
Krishnagar, India

Abstract :

Listening as a language skill is an active process of receiving language through ears and involves attention, reception, 
comprehension & retention of the message and intention of the speaker. In professional life, efficient listening skills 
make workers more productive, accountable and cultivate positive working relationships with bosses, clients and 
colleagues. But what could the ways to develop this Listening skill among our learners [especially engineering 
students] so that they may become successful professionals at their work place. Since these learners have no such 
formal training on developing Listening skill at the school level, it becomes a challenge for us to improve the skill at 
their undergraduate level. However, appropriate task formation using Indian Popular Animation films may be one of 
the positive ways to practice and develop listening skill in classroom. In my paper I would focus on the importance of 
Listening Skills and how to prepare appropriate classroom tasks to develop effective listening skills.     

Keywords : Effective Listening Skills, Appropriate Task Formation & Popular Animation Films.

Introduction :

What is Listening?

"Listening" is receiving language through ears. It involves receiving of the sound waves, identifying the language 
(both the segmental and supra – segmental elements), processing them into understanding of the speaker’s intentions 
and retaining the information for future use. 

Listening therefore involves four separate but interrelated processes:

• Attention – perception of visual and or verbal stimuli [the speaker’s body language and message]
• Hearing – reception of verbal stimuli [the speaker’s message] through ears.
• Understanding – assigning meaning to messages received.
• Remembering – storing of meaningful information in the mind for future recall.

Listening thus is an active process and natural blend of nonverbal and verbal purposive attention. It is an effortful task 
and should be actively practiced. 

Importance of Listening Skills :

However, utterances can be the products of multiple intentions, which make the process of communication highly 
complex. But active listening has often helped in revealing the speaker’s intended proposition. So, effective listening 
always gives way to efficient communication process. It provides a better understanding of the message or intention of 
the speaker; reduces confusion, misunderstanding, conflict or negative assumption of any kind. 

In profession, efficient listening skills make workers more prolific and responsible. It helps to resolve conflict and 
build relationship as well as trust with colleagues, bosses, and clients. It facilitates productive work culture mainly in a 
team-based environment. In other words effective listening helps to become a better leader, manager and a better 
employee.

The Technical Undergraduate Learners in our Institutes :

In technological Institutes like Global Institute of Management & Technology, most of my learners are from 
Bengali/Hindi medium schools and speak Bengali/Hindi as Mother tongue. Each and every learner has their own 
religious and political belief, aesthetic outlook and unique socio-cultural understanding. 

Their primary interest for the education lies in getting a good job and learns English as secondary subject to crack an 
interview primarily. Few of them are learning the skill to improve their speaking abilities, while there are still a 
percentage of them who are learn English (especially listening) only to secure marks in laboratory listening tests.

The Major Challenge :

Nonetheless our major challenge lies in the fact that these learners have no or very minimum exposure to English as a 
language. In their primary, secondary or higher secondary level they were taught English as literature but not formally 
as a language skill. 
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They only had an exposure to Listening mostly during their Primary level through nursery rhymes / songs or through 
dictation as part of practicing writing skills. During their Secondary and Higher Secondary level they had the 
exposure through lectures of their teachers. But in any case no initiative was taken to teach listening as a language 
skill.

Moreover, being from vernacular medium schools most of them had little or no practice in listening or speaking in 
English. So, the possibility of being accustomed to listening to English sounds, words or sentences hardly arises for 
these technical learners. Surprisingly, even those from English medium schools feel most comfortable using their 
own mother tongue as the medium of interaction both in and outside the classroom. 

The Solution :

An effective use of Bottom – up and Top – down technique:

Language received is primarily processed in our brain in two basic language processing techniques – 

• The externally based “bottom – up” mode of language processing technique.
• The internally based “top – down” mode of language processing technique.

“Bottom – up” mode of language processing technique :

The bottom – up mode of language processing involves the listener paying close attention to the details of the 
segmental as well as the supra – segmental features of a language used. 

By segmental features, the content and the functional words in a sentence. Content words are those words that usually 
carry the meaning of sentence and the functional words are those that generally determine the grammar of the 
sentence. 

For an effective and active listening, one should develop and practice these two language processing techniques.  

However, as told earlier, none of my learners do not have any formal knowledge about segmental or supra – segmental 
elements of language. Nor they do have practiced these techniques consciously to develop the language skill.  

So, the question is what should be the best approach to make them understand the supra – segmental elements of a 
language? And how the task should be framed so that they may use their knowledge and experience too?  

One effective solution may be the use of popular Indian animation films and appropriate task formation. 

Why the Popular Indian Animation Films :

Listening comprehension may be also practiced with an audio clipping too. But following are the advantages of 
forming listening tasks with video clippings of popular Indian animation films like The Pandavs in Hiding, Hanuman 
or Hanuman to the Rescue:  

• With popular Indian animation films learners remain mentally, physically as well as emotionally motivated to 
listen to the content and stop attending to non-relevant external factors and activities affecting listening. 

• The use of colorful contour, form and slow pace of action sequences of these animated cartoon films imposes 
very little or no distractions to the concentrated minds of the learners. 

• The distinctive musical clues and the prominent expressions of the characters always provide useful insight to 
the listener’s mind. 

• One major advantage of using popular Indian animation films for Indian learners is that most of them have at 
least a faint knowledge of the ancient Indian mythologies and Epics or of the most popular cartoon characters so 
they can immediately relate to the film which is quite difficult to establish with other Hollywood animation films 
like Madagascar 2 or Disney video materials about animals like Jungle Book in particular. 

• The dialogues are in General Indian English (GIE) spoken by Indians.

• Irrespective of the learner’s habitual mindset, ego or prejudice, popular animation films help the listeners to 
moderate their personal demands with lighter moments. They usually remain free from emotional disturbances 
and adopt willingness to listen looking for values in the speaker’s message and hardly get diverted by his own 
‘sub – vocal’ criticisms. 

Preparation of the classroom tasks and its implementation :

To begin with, we need to set up several targets for the learners that they are supposed to attain as they enjoy listening 
to the dialogues of the characters or content in the video. Considering the entry level behavior of my learners, the 
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targets and the task chosen should be graded.  

- Bottom–up processing targets: 
• Learners may be asked to decide whether a part of the dialogue or the statement made is formal or informal. They 

may also be asked to recognize familiar words to categorize as formal and informal statement.
• They should be able to differentiate between content words (words that determine meaning) and functional word 

(words that mainly concerns grammar). 
• They should have the capability to identify the stressed syllable and use the word stress while listening to the 

dialogues. 
• They should be able to know the speaker’s intentions by identifying the stress and intonation pattern used by the 

speaker in the dialogue. 
• They should be able to identify specific points of information and become aware of the organizational clues in a 

speech. (Lebauer 2000, pp. 14 – 15)
• They should also be able to identify the appropriate expression and body language for various moods of the 

speaker.  

- Top–down processing targets:

• Learners should be able to discriminate between emotional reactions of the speaker with the help of facial 
expressions or intonation pattern. (Richards 1995, p.29)

• They should be able to compare information that they hear with their own experiences. (Foley 1994b, p. 116)
• They should be able to find out the main ideas and the supporting details. (Schecter 1984, p. 22) 
• They should use the speech transcript to make inferences about the context (Gill and Hartmann 2000, p. 72)
• They should use the context and predict the content of the next section. (Carlisi and Christie 2000, pp. 40 – 42)

Once the targets are sorted out, the next job of course is to prepare the worksheet for the classroom activity. We need to 
constantly review the part of the film to be shown to the learners. Once convinced, next step is to set questions keeping 
in mind the targets that the learners should achieve by the end of the task.

The Task : Following are few sample questions from the film Hanuman:

Q1. Why did Vivishan nod? 
Q2. Who wanted to avenge Akhsay Kumar’s death? 
Q3. How Hanuman did described Meghnadh?
Q4. How did Ravan reacted as he heard that Hanuman came to take back Sita ?
Q5. What was the punishment for Hanuman? 
Q6. Compare the attitude of King Ravan with that of Vivishan.
Q7. What did Sita say to Hnuman?
Q8. What would happen next?

At the initial stage the questions should be framed as per the action sequence of the film. 

Pre – Listening Phase : 

This is the first stage of the task implementation process. In this phase learners need to be motivated, prepared and 
contextualized with the listening content. 

To motivate the learners we may ask them about their childhood days, the cartoon films they enjoyed and whether they 
still enjoy cartoons. Questions may also be asked about the story of Mahabharata and Ramayana, of the tales of 
Hanuman too.  

The learners should be made prepared to listen not only with their ‘motivation’ and ‘ears’ but also with their pen/ 
pencil and paper to take down ‘flexible notes’.

At this point the worksheet is served and the learners are asked to read the questions so that they could contextualize 
with the content of the film.  

While Listening Phase :

Learners should concentrate on the content of the dialogues and try to skip the delivery errors. They should not be 
judgmental until their comprehension is complete. The focus primarily should be on the central theme of the content 
and expressions of the characters too. And initially, learners should be encouraged to take ‘flexible notes’ while they 
are listening. However, the practice may be replaced gradually with only listening.



Post – Listening Phase : 

It is during this phase the learners react to what they have listened to. The learners answer the questions individually. 

At this stage they may try to search and derive the answers from their notes they have taken during ‘while listening’ 
phase. 

As they finish writing their answers, the learners may be asked to pair with their friends or make a group of four, then, 
let exchange their worksheets among themselves and discuss. 

Conclusion :

Teaching English as Language skills especially to engineering students may be a difficult task. But being a facilitator 
of the same we have to be innovative. 

Appropriate target fixing and task formation really do play a very vital role in practicing active and effective listening 
skills.   
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Abstract :

India being a multilingual society English has proved its usefulness by becoming the most effective medium of 
communication in every field of society. As English is the medium of instruction across the globe, so in every sector 
(be it administration, academic or technical or BPO) it has become essential for the students and professionals to be 
conversant in English.  

With the nation’s exposure to LPG the nature of jobs are changing; nearly all the jobs are global in nature and so the 
demand of learning English is accelerating. However, there is a phenomenal difference between English as a subject 
taught in the classrooms and the English usage in everyday life. In the conventional curriculum there is hardly any 
scope to go beyond the prescribed texts. This system does not encourage the students to be creative and self-
dependent.

The ideal classroom should be a place of interest for the learner as well as the teacher. It should be a common platform 
where the exchange of skills, expectations and aspirations of both learner and teacher takes place. 

This study aims to highlight the effective method of teaching English as a Second Language in Indian Classrooms.

Key words: classroom, English, second language,

Introduction :

In the rapidly progressing world English holds a key position.  India being a multilingual society English has proved 
its usefulness by becoming the most effective medium of communication in every field of society. No Indian language 
has come up to replace English either as a medium of communication or as an official language. As English is the 
medium of instruction across the globe, so in every sector (be it administration, academic or technical or BPO) it has 
become essential for the students and professionals to be conversant in English.

The classroom is an ideal venue where the learner as well as the teacher shares a common platform to exchange their 
skills, expectations and aspirations.

Status of English as a Second language in India :

According to the constitution of India, English is a second language. The common people’s attitude regarding English 
usage is intermingled. In towns and cities people are developing a positive gesture towards using English in various 
spheres. It is widely used for educational purposes in public schools and institutions providing higher education, at 
conferences, seminars, meetings, private offices and at big hotels. English is sometimes used by the educated people 
for communicating with an “outsider”, but it is rarely used at political meetings or religious discourses. However use 
of English is becoming increasingly popular in social and cultural events and in day-to-day business.

West Bengal is a state where people from different parts of India reside for various reasons like for pursuing higher 
studies or for jobs. English is commonly used for official work. Bengali being the mother tongue, most of the natives 
prefers to use this language in every field. 

Earlier English was eliminated from the primary course (class I-IV) and students used to learn English as a second 
language at the secondary level from Class VI. However the scenario changed during the last three years and presently 
English is being taught right from standard I in all schools. In the undergraduate level in University of Calcutta (under 
which most of the colleges in West Bengal were affiliated earlier) English was treated as a compulsory optional 
subject – ‘Compulsory’ because it has to be read and ‘optional’ in the sense that it will not be necessary to pass in the 
subject to get a degree.

This meant practically virtual elimination of the subject from the college course except for those who elect it as one the 
main subjects. But arguments like the role of English as an inter-state link language and as a bridge to advanced 
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knowledge were emphasized by the academicians. Presently English is treated as a ‘compulsory’ subject, not an 
‘optional’ one. Considering the present demands in IT sectors, the English curriculum in West Bengal University of 
Technology has been revised in the year 2010. English and personality development has been included in every 
alternate semesters cutting across all streams in B. Tech. With the exposure to privatization the nature of jobs are 
changing. Many foreign as well as indigenous investors are taking interest in the state’s economy and employment 
opportunities are increasing in BPO and retail sectors. Nearly all these jobs are global in nature and so the demand of 
learning English is accelerating. Therefore apart from the conventional education in schools and colleges, people are 
rushing to training centers and finishing schools to get them trained in spoken English and other communication 
skills.

The role of some NGOs in this context needs to be appreciated. There are some organizations which provide free of 
cost training in everyday usage English to the students coming from economically challenged background.  This is 
creating awareness and interest among the young learners in learning English.

Importance of Classroom in ELT : The classroom is a place where systematic teaching and learning can take place. 
To the section of students who are 1st generation literate, classroom is the only place where exposure to English can be 
obtained in an organized fashion. The ideal classroom should be a place of interest for the learner as well as the teacher. 
It is a common platform where the exchange of skills, expectations and aspirations of both learner and teacher takes 
place.

The four pillars of language proficiency LSRW (Listening, Speaking, Reading and writing) can be best practiced in 
the classroom.

Role of Syllabus in ELT :

A syllabus design plays an important role in second language learning. It is based essentially on a decision about the 
‘units’ of classroom activity and the ‘sequence’ in which they are to be performed. Units can be based on an analysis of 
the language to be learnt, in terms of grammatical structures or of lexical items and collocations or on analysis of the 
components of skilled behavior in the second language. Language teaching syllabus involves the combination of 
subject matter and linguistic matter. It performs as a guide for both teacher and learner by providing some goals to be 
accomplished.

Negotiation of Classroom procedures for language teaching :

The negotiation between teacher and students, according to the wishes and needs of the learners in conjunction with 
expertise, judgement and advice of the teacher is an important feature of teaching learning in language classrooms. 
When taken to extremes, negotiated syllabus can arouse strong feelings. Here the mode of learning is able to address 
the diverse learning needs of different students and may be designed to suit a variety of purposes both on course and in 
the workplace. From the outset the learner is encouraged to identify his or her own learning needs and to develop 
specific objectives and strategies consistent with those needs. The main advantage in this process is that it can be 
tailored to suit the individual learner.

Problems faced by the teachers of Second language teaching

Some of the common problems faced by the teachers of English are as follows:

a) Size of the class
b) Incongruity between the texts taught in the class and need of the hour.
c) Examination systems.
d) Tendency of the learners to depend on guide books and internet resources.

   The problems listed above are discussed and their possible solutions are illustrated. Firstly the student teacher ratio 
is not acceptable in most classrooms. Let us consider a 45 minutes class where the student strength is 60; so one can 
understand that how difficult it will be for the teacher to get a desired response from the entire class. The remedy to this 
situation which is adopted by most of the teachers is ‘a one man-show’ in the classroom, which means that the teacher 
teaches and the learners listen.



Research Revolution 42

There is a phenomenal difference between English as a subject taught in the textbooks and the English usage in 
everyday life. The teacher has to follow the curriculum strictly in order to complete the syllabus in proper time. There 
is hardly any scope to go beyond the prescribed texts. The issues learnt by the students can be discussed in the class in 
the form of group discussions and debates. These activities inspire the learners to sharpen their imaginative powers.

The examination is the most influential component in the education system. The students throughout the year chase 
the marks and grade and in this process most of them try to memorize some contents and somehow deliver them during 
the examinations. This encourages surface learning, and not in-depth learning.

In this context the learner of language should be made to realize that classroom gives a formal environment where he 
can test his potentials and find out his shortfalls. Therefore mock interview, presentations, etc. can be conducted to 
bring the attention of the students back to the class.

Steps taken to develop fluency in English :

To develop fluency certain activities can be taken up.

Loud Reading : Reading aloud should be encouraged with adequate speed. During reading the learners should be 
able to follow the punctuation marks and use appropriate phrasing and intonation. The learner is advised to stand in 
front of a mirror and read so that he would be able to see his body language and expressions.

Silent reading : Reading Story books and newspapers are also of immense help. A learner comes across new words by 
reading which improves his vocabulary. The learner should try to apply these new words at the time of any kind of 
informal conversation.

Speaking : Speaking / Talking in English in any form is very important. They should be encouraged to speak in 
English even if it is grammatically incorrect. Taking part in debates and GDs are always helpful as the learners get a 
platform to speak at a stretch and in this way they learn to talk convincingly and logically.

Listening : One of the best methods to improve pronunciation is by listening English songs with the lyrics in front of 
the learner. Listening to TV news, sports commentary, watching English movie with subtitles are also effective in 
enhancing speaking skills.

Phonetics : There are phonetic symbols which indicate whether a word should be pronounced as ‘Cat’ or ‘Cut’. These 
symbols are found in Pronunciation dictionaries. It is advisable to have a dictionary by the side of a learner all the time 
for quick meaning and pronunciation reference.

Role Plays : One of the easy and interesting ways to strengthen fluency in English is through practicing Role plays. 
Here the students play the role of fictitious characters and they have the full freedom of manufacturing the dialogues. 
This exercise is very important to cherish their imaginative power and helps to remove the mental distance towards the 
language.

Repetitive Learning : First one must listen and by hearing the rhythm, an effort should be made to copy the 
pronunciation of the unpronounced letters and syllables. (Example: Instead of Wed-nes-day for the word ‘Wednesday’ 
we pronounce it Wenz-day).Then the same word must be repeated. 

Prepare for small talk : Speaking fluently is not just about making corporate business presentations and giving long 
speech. It is about expressing our views on very simple issues. The ability to make small talk is very important in 
business and social connections. Topics for casual conversation could include the weather, sports, current affairs, arts, 
hobbies etc.

Non verbal communication : There should always be a harmony between the verbal communication and the body 
language and gestures. In order to be an effective speaker the words spoken should be complemented with appropriate 
expressions. Without the proper usage of expressions the speaking would be a dull activity. 

Necessity of teaching aids for ESL teachers :  The process of teaching –learning depends largely upon the different 
types of material available in the classroom. There are many aids available like text books, rapid readers, work books, 
handouts, audio visual etc.



Need for teaching aids can be classified as follows:

• Every individual has the tendency to forget. Proper use of teaching aids helps to retain the concept permanently.
• Students can learn better when they are motivated properly through different teaching materials.
• It provides a complete example for conceptual thinking.
• It creates an environment of interest for the student
• It helps to increase the vocabulary of the learners
• It is of great help for the teacher to prepare their lessons systematically.
• The students can have a direct experience of learning.

Text books :  The text books are important as through reading this the pupils can be made to acquire complete mastery 
over the language, which means the acquisition of new vocabulary, the various forms of the language, the different 
structure of sentences etc.

Rapid readers :  These are meant for cultivating the habit of independent and silent reading in the pupils. This habit 
can not be developed whit the help of the books which are meant for intensive study. Rapid readers lay stress not on the 
language but on the subject matter so that the pupils can get the essential ideas quickly without any hindrance of the 
language.

Audio-visual aids : When verbal descriptions are not sufficient to comprehend, visual aids play an important role. For 
learning proper pronunciation, audio-visual aids are quite helpful. Simple sounds and pronunciation can be projected 
on the screen with overhead projectors. The words can be broken into syllables and the students would be able to view 
the syllables as they pronounce them. 

Workbooks : These materials are for practice purpose. It helps the learners in self-evaluation and prepares them for 
examinations.

Handouts : These are supplementary materials which can be the teacher’s note in the class or additional reference

Conclusion : 

The different perspectives of teaching English as a second language in Indian classrooms stated above finally depends 
upon the background and level of the learners. The methods should be applied accordingly to attain better teaching-
learning objectives. The teachers should act as facilitators of knowledge and give more responsibility to the students 
to manage their own learning. This would promote better learning outcomes in the average ELT classrooms.
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A New Aspect to Define Jonathan Swift’s ‘Gulliver’s Travels’

Mr. Prasenjit Bhattacharjee, Assistant Professor, 
Humanities Department,
Global Institute of Management and Technology, W.B.Abstract :

Teaching English as a language and as a medium of communication is different from teaching English literature. But 
unfortunately, in most of the University, Departments of English have virtually been departments of English 
Literature. As a result, the communicative approach, both verbal and non-verbal, of a literary piece gets completely 
neglected. A very appropriate example of this fact can be Jonathan Swift’s “Gulliver’s Travels.” It is a highly popular 
novel all over the world. Critics and readers have always looked upon it as a great travelogue of adventure, a tale of 
wonder and a great satiric masterpiece by Swift. But upon a close review of the novel, it can be found that there is an 
underlying current of Communicative Study. Body Language is the most important factor in communication. Studies 
show that the words account for only 7% of the message we convey. The remaining 93% is non-verbal. Of the 93%, 
55% of communication is our body language and the other 38% is transmitted through tone of voice. Now, the role of 
body language in ‘Gulliver’s Travels’ is an undeniable fact. Whenever Gulliver has discovered and visited a new 
place, being the regional language totally strange and unknown to Gulliver, it is the body language he uses to 
communicate. He also learns different unknown languages by using his acute listening skill and by reading the facial 
expression of the speakers. Ultimately he has been able to speak and write those languages. Thus, the four skills of 
Communication (LSRW) have been given their due importance in “Gulliver’s Travels.” 

Introduction :

Teaching English as a language and as a medium of communication is different from teaching English literature. But 
unfortunately, in most of the University, Departments of English have virtually been departments of English 
Literature. The literary bias of English syllabuses has led to the lamentable neglect of functional English. Surprisingly, 
when in such an atmosphere, an attempt is made to introduce courses in English language with emphasis on 
communicative skills, there is negligence only from all aspects. In the ESL countries, like India, a language teacher is 
often treated as a second class citizen and rated decidedly inferior to the one teaching literature. But it must be 
remembered that teaching English as a language and literature is very much different from each other. It is never the 
same. It is like two wings of a bird, and both of them are equally important. But unfortunately it is never treated 
equally. The demands made by a language teacher and a literature teacher are very different. Interestingly, when a 
work of literature is used to teach language, the language class often turns into literature class, leaving the language to 
take care of itself. Very often, a student of English who is not well conversant with the basic verb patterns and sentence 
structure is asked to mark the Platonism, the metaphysical conceit, the pathetic fallacy, the classical restraint, the 
romantic thrill etc. If the passage does not lead him to any of these labels, he is simply asked to mark the beauty of that 
passage. But the fact is that almost all the literary texts, sometimes even a classic, can be used very effectively in 
language teaching and learning. Almost all the literary texts have, beyond its literary aspects, another approach which 
can rightly be called ‘Communicative Approach’ and which can be effectively used in Communicative Language 
Teaching (CLT) and English Language Teaching (ELT). According to World Language Survey Report (1961-62), 
“Students who cannot understand simplified English textbooks, have to read Lamb, Hazlitt, Wordsworth and Shelley 
and to listen to lectures about them.” But generally, the communicative approach, both verbal and non-verbal, of a 
literary piece gets completely neglected. A very appropriate example of this fact can be Jonathan Swift’s “Gulliver’s 
Travels.”

What is Communication :

Communication is derived from the Latin word ‘Communis’ which means “to share”, that is the sharing of ideas, 
concepts, feelings and emotions. The science of communication is almost as old as man himself. The importance of 
communication can be argued from the fact that we are communicating in some form or the other almost every 
moment of our lives. Whether we are walking, talking, playing, sitting, or even sleeping, a message is being 
formulated and transmitted. Communication skill includes four skills: Listening, Speaking, Reading and Writing 
(LSRW). Without listening effectively, nobody can learn a language. Listening can be defined as the accurate 
perception of what is being communicated. We can learn an unknown language only by listening to it constantly and 
effectively. For example, when a baby learns its mother language, it constantly listens to its elders. By listening only 
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we acquire a language and then we can speak it out. After that comes reading which is a cognitive process. It is an 
essential element at every stage of our life. Proverb says, “Reading is to mind what exercise is to the body.” Last of all 
comes Writing which is an act of recording. 

Man possesses the ability to communicate, which is much more than a composition of certain physical attributes, 
vocal chords, articulators, and so on. He has the ability to symbolize or to understand concepts in terms of images and 
symbols. Communication, then, is much more than an understanding of the spoken or written language. It is a 
composite of symbols, gestures, and illustrations that accompany either the spoken or the written word. From this 
angle, we can categorize communication under three heads: i) Verbal, ii) Non-Verbal and iii) written.

i. Verbal communication refers to the words emanating from the mouth. In this case, the listener pays more attention 
to the voice modulations than he does to the actual words. It has been found that the listener pays heed to the verbal 
content only 7% of the time and 38% of the time his attention focuses on voice articulation and modulation.

ii. Non-verbal communication is an integral part of us and helps in communicating effectively. It matters a lot how an 
individual positions himself, holds his hand, tilts his head etc. This is our Communicating body or Body Language.

Communicating Body or Body Language :

Although people are generally not aware of it, body language is there all the time behind all the unspoken words. 
People keep sending and receiving non-verbal signals all the time. Body language refers to any kind of bodily 
movement or posture, including facial expression, which transmits a message to the observer. Every part of the human 
body, either in motion or stillness, conveys a meaning. So, Body Language is the most important factor in 
communication. Studies show that the words account for only 7% of the message we convey. The remaining 93% is 
non-verbal. Of the 93%, 55% of communication is our body language and the other 38% is transmitted through tone of 
voice.

A New Aspect to Define Jonathan Swift’s ‘Gulliver’s Travels’ :  Aspect of Communication and Body Language :

“Gulliver’s Travels” is the most famous of all the works of Jonathan Swift. The full title of Swift’s famous work is 
“Travels into Several Remote Nations of the World, in Four Parts, by Lemuel Gulliver, first a Surgeon, and then a 
Captain of Several Ships.” The book was published anonymously by the October 1726. The book proved an immediate 
and tremendous success. Although Gulliver is a purely imaginary character, his travelogue has delighted people from the 
day of its earliest appearance. The book has been divided into four parts, describing Gulliver’s voyages to different 
countries. As Gulliver himself is an imaginary character, so the voyages and the experiences of Gulliver in different lands 
are also imaginary (except Japan). The book is a great travelogue of adventure, a tale of wonder with universal appeal. 
But it is not just a fairy tale. Critics and readers have always looked upon it as a great Allegorical satire, intended to 
instruct Mankind. Swift himself had written to Pope that his chief object was to vex the world rather than divert it. What 
he meant was that he wanted to arouse among his readers a feeling of dissatisfaction with themselves in the light of the 
comic exposure of the faults and shortcomings of mankind. The book has indeed succeeded in vexing the world and even 
shocking its readers. 

But upon a close review of the novel, it can be found that there is an underlying current of Communication and body 
language. The role of body language in ‘Gulliver’s Travels’ (chiefly in Part I & II) is an undeniable fact. Whenever 
Gulliver has discovered and visited a new place, being the regional language totally strange and unknown to Gulliver, it 
is the body language he uses to communicate. He also learns different unknown languages by using his acute listening 
skill and by reading the facial expression of the speakers. Ultimately he has been able to speak and write those languages. 
Thus, the four skills of Communication (LSRW) have been given their due importance in “Gulliver’s Travels.” 

 Gulliver’s adventure begins on May 4, 1699 in a ship, called Antelope under Captain William Prichard. It was a 
voyage to the South Seas, but when they reached the East Indies, trouble struck. On November 5, a fierce wind began 
to blow and drove the ship straight on to a rock. The ship got wrecked and Gulliver got diverted from his crew 
members. He ultimately landed on an unknown land and lost his sense. On awakening, he found that his arms and legs 
were strongly fastened to the ground by ropes and pegs. He heard a confused noise and then he saw the strangest of 
sights. There were tiny human creatures about six inches high only. The people lifted their hands and eyes in 
admiration and cried out in a shrill voice, “Hekinah degul!”, the words which are totally unknown to Gulliver. They 
also attacked Gulliver, crying aloud “Tolgo phonac!” That land was actually the land of the Lilliput. When their king 
came to meet Gulliver, he showed obedient and meek actions. He pointed to the sun as his witness and promised that 
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he would not hurt them. He then conveyed to them how hungry he was. Going against proper manners, he even put his 
finger frequently to his mouth to show them he was desperate for food. Now their language being totally unknown to 
Gulliver, he could communicate with them only through gesture and posture, i.e., his body language. They also 
understood him well through his body language only.

The king and Gulliver spoke to each other but neither of them could understand a word. Several of his priests and 
lawyers (as Gulliver guessed by their clothes and actions, another example of body language) were appointed to speak 
to Gulliver. Gulliver spoke to them in as many languages as he knew – High and Low Dutch, Latin, French, Spanish, 
Italian – but no use. However in three weeks he learnt their language quite well only by listening and speaking to them. 
Thus the importance of Listening and speaking in communication is emphasized here. The emperor himself 
sometimes visited Gulliver and enjoyed teaching him. Gulliver appealed to him for his liberty on his knees.

Then in one incident, Gulliver had to swear by that he would not do any wrong there. He had to follow their customs 
while swearing the oath. He had to hold his right foot in his left hand, and place the middle finger of his right hand on 
the crown of his head. Finally, his thumb was placed on the tip of his right ear as he took oath! These peculiar gestures 
and postures are included in the body language of that place. Once Gulliver went to visit Mildendo, the capital city. On 
meeting the queen there, her royal majesty put her hand out of the window for him to kiss. This gesture is universally 
acknowledged to show honour and good will. Gulliver has also commented on their peculiar way of writing. It starts 
neither from the left to the right, like the Europeans, nor from the right to the left, like the Arabians, nor from top to 
bottom, like the Chinese. Instead, it slants from one corner of the paper to the other. He learnt all these things. Thus, 
Gulliver spent nine months there, listening, speaking reading and writing.  He finally arrived England on 13th April, 
1702.

On June 20, 1702, Gulliver set sail for his second voyage. Again caught by shipwreck, he landed on the unknown land 
of Brobdingnag where he met the gigantic people. It was a contrary to the experience he had had in Lilliput where he 
was respected and regarded as the greatest sensation of the world. Now here, he was an insignificant creature in the 
nation of the giants. Here when a giant caught Gulliver, he began groaning and shedding tears, and turned his head from 
side to side, to let him know how the pressure of the giant’s thumb and finger were hurting his sides. He was then taken 
to their local master. Being confused, Gulliver wanted to him a gold coin, perhaps to protect himself. But again the 
language was totally unknown. And here again, body language came to his rescue. He made a sign that the giant should 
place his hand on the ground. The giant did so and coins were given to him. But the giant made Gulliver a sign to put 
them again into his purse. The giant also spread his handkerchief on his left palm and lowered it to the ground. He made 
him a sign to step into it. Gulliver did so and he was carried away. 

Thus there are several examples of sign languages and body language in almost every chapter of ‘Gulliver’s Travels.’ 
Gulliver also learnt the regional language there applying his acute listening, speaking and reading skill. 

Conclusions :

Gulliver is also a master linguist, making him a man of virtually all peoples. On each of the islands he visits, he learns 
the language quickly, sometimes being taught by learned scholars (as in Lilliput) and once being taught by a young girl 
(in Brobdingnag). His ability to communicate suggests the value of communication across cultures. Once Gulliver has 
learned the language of a given society, he visits the King or Queen or Emperor or Governor and discusses politics. 
This ability to share knowledge is beneficial to both parties. 

Now if the students can be taught literature not only as a literary piece, but by emphasizing communication skill too, 
hidden in a literary piece, they will sure get the true pleasure of reading and at the same time, they will be competent 
enough in case of communication.
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The Importance of Speaking Skill in English Communication 
for the Development of Soft Skills in Professional Fields

Sumanta Basu

In this early phase of the present twenty-first century, the importance of English has gone up more than it was even 
some few years back, say, up to the age of twentieth century. The whole world has turned to be a global village, at least 
through internet and so the need of an accepted and relatively common language is sought frantically by the all internet 
and other users. And as necessity yields all invention, so also the case of English Language when we come to see it as a 
Universal Language used by all the folks of the Globe. Almost all civilized modern fellows are forced to use internet 
these days and, in the process, turn to be some users of English Language since English is most commonly used there. 
They have their virtual existence through internet to become ‘netizens’ whereas they are honorable citizens also in 
their respective countries and the only common factor among almost all of them is English. Here this English 
Language serves as a communicative universal language.

Our focus of interest in present essay will be the importance of development of speaking skill of English Language. As 
we know that there are four skills of any Language learning – listening speaking, reading and writing (LSRW). 
English Language is no exception. Among those four skills, listening and speaking skills are necessary for oral 
communication whereas reading and writing are necessary for written communication. Like any other human 
language, oral communication through English language only paves the way for more refined, more scholarly 
expression of thoughts and ideas through written communication with this English language. Among those four skills 
– listening and reading are receptive skills and speaking and writing are productive skills. In fact, all the four skills are 
interlinked and the development or of acquiring one particular skill helps to acquire another.

In fact, there should not be or need not be any such compartments in case of an English child learning this English 
Language in an all English Atmosphere where he or she gets enough language exposure of his or her own mother 
tongue. The child knows its mother tongue English without knowing anything how he or she learns it. This is the most 
natural process for a child to learn a language and it is also true to learn any human language where the child gets 
enough inputs, enough exposure of that particular language when its sense organs are just opening out.

But the fact is that everywhere in the Globe, English is not learnt as the mother tongue of the child. In many places, it is 
learnt as an ‘other tongue’. So we Indians coming from Bengal, Orissa, Assam, Gujrat meet this language English not 
as our mother tongue but as our ‘other tongue’ in almost every single case. Bengali, Oriya, Asamia, Gujrati are our 
mother tongues respectively or Language one (L1) whereas English is our target language or second language (L2). 
We can learn L2 only through the filter of L1 since we, like any human being in any part of the world, are more 
proficient in our mother tongue. We think, feel, dream and express our feelings primarily and more impulsively 
through our mother tongue. To shift this act to our L2 is basically next to impossible unless and until we undergo an 
organized and interesting training course on that language.

Any language is the product of that society and the culture involved in it. Most of the human languages (except Latin 
and Sanskrit) are living languages and the native speakers are adjudged the best models to follow. In fact, it is the 
native speakers who include newer words in the English vocabulary whereas the words which are used in native 
speakers’ speech for fewer and fewer times, gradually march into oblivion and we find them in the list of obsolete 
words in the dictionary.  So for producing any speech sound of English, our model is the speech exposure of an English 
native speaker. If  he or she comes to learn our language Bengali, the case will be the reverse and in that case their L2 
will be our Bengali and he or she will have to acquire the skill Bengali making our Bengali speech as a model for them. 
Through the filter of English that fellow will have to learn Bengali in that case.

So, we, in India, learn English language as our L2 and from the class I itself in our school days. Undergoing twelve 
long years of study does not prove enough for most of us for there are loopholes in the planning and execution to meet 
this language. There are areas of improvement. But still we must not forget that prevention is always better than cure. 
We must not forget it though many of us are well past our school days or our college days for our degree course in 
professional fields like Engineering or Medical. Even if we are grown-up with a poor language skills, we can learn 
these skills within a short time if we  want to learn since there is ever a hope of living  before death as doctors say to us 
and the theists say, ‘tomorrow never dies’.

The fact is that a first year engineering student undergoes the primary level (class I – IV), post primary and 
Madhyamik Level (class V – X) and higher secondary level (Class XI-Class XII) in his or her twelve years’ span of 
studying or his early sojourn in his quest for knowledge and the learner gets an inadequate language exposure. He gets 
a tolerably decent exposure in reading and writing but pathetic is the condition of his listening and speaking skills. He 

Research Revolution 47



is to write and is to write well since  in the syllabi itself 90% of his English paper up to secondary or 10th level involves 
writing skill and reading skills. There is very little scope of listening or speaking exposure and as a natural outcome of 
this, this boy/girl gets an inferiority complex when the question of communication through speaking and listening 
English comes.

The inhibition to English comes to such an extreme that he/she begins to believe that he is tolerably good only in 
reading and writing English but not in listening or speaking. The fact is that he/she does not get English listening and 
English speaking exposure much. Sometimes, of course, he gets listening exposure in the classroom itself and also 
through radio and TV news. He may get exposure even in English movies but almost in no time he/ she tries to speak in 
English and you cannot be a good speaker on one fine morning while all the time you are a passive listener in the 
classroom or no listener at all and no speaker at all. You can learn the art of speaking only through speaking as you will 
become a swimmer only when you face the water.

So, the most neglected skill in English language-learning situation in our present curriculum up to H.S in Bengal of 
India . is speaking and it is far from satisfactory in respect of learning a foreign language like English. So, in the 
classroom situation or in the practical fields when we want to impart our technical skills or hard skills to our workers, 
we are to grope in the dark to search for words. We are ashamed to express ourselves in English. We feel shaky to go to 
work abroad lest our non-command over the language English is leaked to the rest of the world. My technical skills are 
to be tapped for the benefit of the world. But my poor speaking form of English language drags me out of the run and I 
cannot meet the larger community who are conversing in English Language very proficiently.

This is the present scenario. In fact, it is being continued for some several years for various reasons. Every reasonable 
person will be agreed with the view that something is to be done to change the situation in a positive direction. There 
are multiple reasons for such plight of learning English. So listening or speaking English in their homes is a very 
distant proposition.

This is the prevailing situations and being a proud school teacher of a Government aided school of Nadia district of 
West Bengal of India, I am rightly proud of some of the students of my school and the students of the near about areas 
when I see them to fight against many odds to grab some honorable and lucrative posts in some professions like 
medical science and engineering fields and come out victoriously at the end. For the last two decades I have seen them 
to do the miracles and establish themselves through their soft skills along with their hard skills and English helps them 
a lot in communication before and during their professional fields. They have learnt their language basics relatively 
well before nourishing and developing those according to the situation for the benefits of themselves and the 
community surrounding them. Barring a handful of exceptions, we are dealing with, at present, with a galaxy of 
potentials and they are very intelligent otherwise in science and mathematics, but they cannot love this English 
Language in the same manner and with the same zeal of enthusiasm. Had the situation been different and they are 
interested in listening and speaking English a bit more, at least in their secondary and Higher Secondary level, they 
could have come out in flying colours and in greater numbers to meet the brave new world of professional fields.

By hard skill, I want to mean the purely technical knowledge of an engineer or a medical practitioner. They are to meet 
the workers, fellow engineers, patients or a panel of doctors and they are to express their thoughts and views there in a 
rather convincing way. They must not expect their native engineers or  doctors always to work with them to present a 
mother language community. Instead, he or she is expected to work home and abroad. He or she is expected to be 
intelligible to a common fellow he / she is talking to and in return, he or she is to comprehend the language from the 
other end also. Here English language comes out to be a true communicative international language.  He is given the 
help of this language in his school days and in his college days. Language classes can help him to meet a situation or 
combat a situation, give instructions for the given situation, getting feedback and get total hold of the situation. 
Thanks for the scientific curriculum for the engineering students of the present day India, those students of BE can 
have the opportunity of language laboratory where he can indulge in listening- speaking situation in a more 
convincing way.

But the curriculum is not so rosy if we consider it for our secondary and higher-secondary boys and girls who are 
anxiously waiting for their young adulthood. Here there is the dominance of writing and reading skills. It would have 
been better had a fair amount of listening and speaking skills could have been incorporated in the curriculum itself. 
Many of the guardians of our school students have sent their wards to the near about English-speaking crash courses 
but many of the instructors there need a fair amount of understanding of the nature of the students and the nature of the 
course they are dealing with. So they cannot yield the desired results their learners want to get or rather the parents of 
their learners want to get. Two aims of these courses outside the normal curriculum could be –to speak English 
fluently and speak English like an Englishman.
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To be very specific, we, the teachers, in school, aim to create some situations in the classroom where the early learners 
can come enthusiastically and indulge in speaking English. We do not want them to speak English which is 
grammatically correct; rather we give them claps only if he or she can make his or her point understood to us, to the rest 
of the class. He or she is thrown in some artificial situations of speaking English, e.g. a shopkeeper-customer situation, 
a traffic-police and a stranger, a dealing clerk at the post office and a visitor etc. Two students are asked to the dais to 
play an impromptu situation like this. Their roles are reversed among themselves. Other fellow students in the class 
VII or class VIII, as the case may be, enjoy a lot and they become involved with the proceedings only through 
clapping. The class may turn noisy to disturb a neighboring silent class of mathematics of some other section of the 
same class. But, at the day’s end, they talk about the heroics of their heroes and their speeches when they report it to 
their bosom friends of the other sections. To cover up the formal curriculum, in a relatively short time span we are not 
given enough opportunity to deal with the skill informally for longer times.

This is all we want. We, the teachers, only want to instill a love for learning. Many of us are well aware of the famous 
quotation of Swami Vivekananda about education – ‘education is the manifestation of the perfection already in man.’ 
These early learners are talkative fellows and if they can express themselves in their mother tongue so nicely, then 
with a little effort, why not in English? After all, language is not any bar for any early learner or for any enthusiastic 
learner.

Even if we are mature in years, there is always a green, new mind to embrace new learning, new experience and new 
lands to conquer like Tennyson’s hero, Ulysses, in Tennyson’s famous poem of the same name. And speaking English 
fluently, as we are not native speakers, is always a tough challenge. If we meet this challenge with a brave heart, there 
will be applause from our home and abroad. My parents will be happy, my kids will be happy, my friends will be happy 
and many people compete among themselves to be friendly with me. Many of them cannot speak English but they 
give a tremendous respect to a person of their acquaintance who speaks English.

Next comes the question of speaking like an English man. We are to realize it very well that we cannot do this perfectly 
or with a hundred percent perfection and we need not to try to gain this perfection always and strive frantically for that 
either. More importantly, what matters is that whether or not we can communicate through our English as a speaking 
tool just as we have used it as a writing tool in our examination papers. If we are assured about ourselves, about our 
hard skills in our related fields of profession, then we can communicate it through our speaking form as well with a 
little effort, even though English happens to be not our mother tongue or Language one(L1).

The famous Irish dramatist George Bernard Shaw has put forward golden words, in this respect, for us in his famous 
essay Spoken English & broken English. He says that if we are in a foreign land, say United Kingdom, and we are in a 
situation where we are in a desperate need to be understood by the native speakers, we are better not to try to speak 
English perfectly, because if I do this, no one will understand me. There is no such thing as perfectly correct English; 
there is the ‘presentable English’ which Shaw terms as ‘good’ English. There are many varieties of English in 
America, England, India, Canada, and Australia. We have General American English (GA) which is very similar to 
Canadian pronunciation or in a very loose term, Canadian accent. There is the Received Pronunciation or RP and this 
is the accent adopted by educated speakers of English living in and around London, as well as the accent mostly used 
for BBC broadcasts. As we, the Indians, were colonized under the British for around three hundred years, our English 
is more akin to the British RP than its American variety. For the similar reasons, the countries belonging to the 
Commonwealth are closer to the British variety than to the American one. On the other hand, countries which have 
had close contact, historically, with America, such as the South American countries, favour the American accent. 
However, gone are those days of British supremacy over us and we are gradually out of our hangover of British variety 
solely. Moreover, in English films, the gulf of differences of pronunciation is now gradually narrowed and narrowed. 
We can enjoy now an American film in English language a bit. More and more Indians, for several such reasons, are 
now speaking with an American accent as well.

Shaw says in his essay that even in London where English is believed to be originated, 999 out of each 1000 people not 
only speak bad English but speak even that very badly. Yes, it is true that even if they do not speakEnglish well 
themselves, they can at least understand it when it is well-spoken. They can understand when the speaker is English; 
but when the speaker is a foreigner the better he speaks, the harder it is to understand for him. From his vast realization 
of throughout his career of watching as a passionate dramatist, Shaw says that ‘ no foreigner can ever stress the 
syllable and make the voice rise and fall in question and answer, assertion and denial, in refusal and consent, in 
enquiry or information, exactly as a native does.’ So Shaw’s prescription for us is that we are to speak in a strong 
foreign accent and ‘speak broken English: that is, English without any grammar.’
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Shaw tells us that every English person to whom I speak will at once know that I am a foreigner, and try to understand 
me and be ready to help me. He will not expect me to be polite and to use elaborate grammatical phrases. 

Shaw gives his guidance that even in private intercourse we must not speak too well. Shaw tells his foreign listeners in 
the same BBC record-essay that we may travel abroad without being afraid to travel. We will be surprised to know, 
Shaw says, how little we need to know or how badly we may pronounce. Even among English people, to speak too 
well is a pedantic affectation. In a foreigner it is something worse than an affectation; it is an insult to the native who 
cannot understand his own language when it is too well-spoken.

So, if our sole intention is to communicate properly, there are ways for that. In writing, we can fare well in a proper 
blending of simple and complex sentences which suit the situation most. But, in speaking, we must not be shaky or 
falter.  Rather, we are to face bravely like a young student of class VII and report like him or her in a fearless manner as 
he does so in the class-room situation. We can, like that young student, indulge in a conversation. We can start with 
broken English, may even take help of gesture language, if the situation demands, to make up the drawbacks of our 
speech. Eye-contact, positive body-language can also help us to make an impression upon our listeners. In short, our 
intention is to be intelligible to our listeners and we will take steps for that end.

The fact is that speaking English language for communication on the part of the foreign learners or users to another 
foreign learner or to a native speaker of English is perhaps the most un trodden zones of language-learning or 
successful communication through spoken English for the development of soft skills. It is a full new mine to open. 
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Teaching English grammar: emphasis on communicative 
competence and not on structural knowledge

Arindam Bag
Abstract :

The place of grammar in the teaching of second language (here English) is controversial. Most people agree that 
knowledge of a language means, among other things, knowing its grammar. However, the knowledge may be intuitive 
(as it is in our native language) and it is not necessarily true that grammatical structures need to be taught as such or that 
formal rules need to be learned. H.W. Widdowson in his book Directions in the Teaching of Discourse says:

“The language teachers’ view of what constitutes knowledge of a language is …knowledge of syntactic structure of 
sentences… The assumption that the language teacher appears to make is that once this basis is provided, then the 
learner will have no difficulty in dealing with the actual use of language…

There is a good deal of evidence to suggest that this assumption is of very doubtful validity indeed”. 

The writer claims that teaching learners how to construct grammatical sentences does not enable them to produce real-
life discourse. The implication is that the learners need to learn how to make meanings within real contexts, and how to 
create longer units of language than single sentences. This is fair enough but we should not think that the writer thinks 
that grammar teaching is useless: the point is the grammatical accuracy on its own is a dead end, unless used to receive 
and produce interesting and purposeful meanings within the context of real-life language use.

But according to the traditional Indian teachers , the fundamental purpose of learning a foreign language is to be able to 
read literature written in the target language (here English). In addition, it is believed that studying a foreign language 
provides students with good mental exercise which helps to develop their minds. Here the second language (English) 
is considered superior to the spoken language. This colonial method of learning English grammar is known as 
grammar Translation method. Now English language is not seen as a foreign language but as a second language.

Unit One : What Is Grammar?

Grammar in General - Grammar is something defined as “the way words are put to make correct sentences”. This is as 
we shall presently, an over-simplification, but it is a good starting point. Thus in English I am a teacher is grammatical 
but “I a teacher” and “I are a teacher” are not.

However, we can apply the term grammatical, to units smaller than sentences. A brief phrase said or written on its own 
can be grammatically acceptable or unacceptable in its own right: “a tall woman” sounds right; “a woman tall” does 
not. The same may be true of single words: compare went with “goed”.

Further: the minimal components to be combined may not be whole words; for example, the –ed suffix indicating the 
past tense of a regular verb in English or the –s plural of nouns. And sometimes it is not  even a question of putting ‘bits’ 
before or after other ‘bots’ ; words may actually change their spelling and pronunciation in certain grammatical  
contexts: irregular forms of the past tense, for example, in English , and many common plural forms in Arabic.

Question: can you formulate a more precise definition of “grammar”, in the light of the above discussion? Compare 
your definition with a dictionary’s, or with that suggested in the notes.

Grammatical Structures - A specific instance of grammar is usually called ‘structure’. Examples of structures would b 
the past tense, noun plurals, the comparison of adjectives, and so on. Not all languages of course have the   same 
structures: the English verb has “aspects”(such as the progressive : she is going for example). It is largely such 
discrepancies that create problems for the second language learners. 

Grammatical Meaning - Grammar does not only affect how units of language are combined in order to ‘look right’; it 
also affects their meaning. The teaching of grammatical meaning tends unfortunately, to be neglected in many 
textbooks in favour of an emphasis on accuracy of form; but it is no good knowing how perceive or construct a new 
tense of a verb If you do not know exactly what  difference it makes to to meaning when it is used. It is often the 
meaning of the structures that create the difficulties for second language learners . for example it is difficult for the 
second language learners to use present perfect ( I have gone ) in English and when to use past simple (I went ).

Opinions About The Teaching Of Grammar :

Extract 1: The important point is that the study of grammar as such is neither necessary nor sufficient for learning to 
use a language.

(from L.Newmark ‘How not to interfere with language learning’ in Brumfit, C.J, and Johnson, K.(eds.) The 
Communicative Approach to Language Teaching, Oxford University Press, 1979, p.165) 



comments: the writer is saying that you do not need to learn grammar, as such, in order to learn language. The 
statement is probably true: one learns one’s mother tongue without studying grammar. But it is perhaps little 
misleading and misses the point. The important question is not whether teaching and learning grammar is necessary 
and/or sufficient for language learning, but whether it helps or not. And my opinion is that yes, it does help, provided it 
is taught consistently as a means to improving mastery of the language, not an end in itself.

Extract 2 : The evidence seems to show beyond doubt that though it is by communicative use in real ‘speech acts’ that 
the new language ‘sticks’ in the learner’s mind, insight into pattern is an equal partner with communicative use in what 
language teachers now see as the dual process of acquisition/learning. Grammar, approached as a voyage of discovery 
into the patterns of language rather than learning of prescriptive rules, is no longer a bogey word. (From Eric Hawkins, 
Awareness of Language: An Introduction, Cambridge University Press, 1984, pp.150-1)

Comments : here the writer is affirming the usefulness of grammar for effective language learning. He also implies that 
grammar can be interesting in itself: apparently a reaction against traditional prescriptive rule teaching, which 
describes as a ‘bogey’. I agree with him in principle, though I am not sure that all students can find an intrinsic interest 
in grammar as such. The main point is an affirmation of its value as a means to help language learning.

Presenting and Explaining Grammar: 
Classroom or Peer teaching:

Stage 1: Presentation

Present and explain a grammatical structure to a class; the presentation should not exceed five minutes. The 
presentation should be recorded in some way, one may tape record it or simply write down as accurate an account as 
possible immediately after the lesson.

Stage 2:

We have to check the explanation: was there anything important omitted or misrepresented?

Stage 3: Feedback

We have to ask a colleague or a student to tell me immediately afterwards how clear they thought my presentation was 
and if they have particular comments.

Stage 4:

In the light of the critical discussion of my presentation, I have to write out for yourself a set of guideines for presenting 
and explaining grammar.

Stage 5 : I have to do the stage 1 again using another structure

Questions on Grammar presentations:

1) The structure itself. Was the structure presented in both speech and writing, both in form and meaning?
2) Examples: were enough examples provided of the structure in meaningful context?
3) Terminology: did we call the structure by its name? If so, was this helpful ?
4) Language: was the structure explained to the students in their mother tongue, or in the target language or in 

combination of the two? Was this effective?
5) Explanation: was information given about the structure at the right level.
6) Delivery: were you speaking and writing in an appropriate speed?
7) Rules: was an explicit rule given? Why/why not? if so , then did I explain myself or did I elicit it from the students?

Guidelines on Presenting and explaining a new grammatical structure:

1) In general a good presentation should include both oral and written forms, and both form and meaning.
2) It is important for learners to have plenty of contextualized examples of the structure and understand them.
3) The answers to this will depend on my situation and learners. 

4) The problem about striking the right balance between accuracy and simplicity referred to earlier in this unit. My 
explanation should cover the great majority of instances learners are likely to encounter; obvious exception 
should be noted. As a rule, a simple generalization even if not entirely accurate is more helpful to the students 
than a detailed grammar book definition.

5) Here we have to decide whether a rule would be helpful or not; then whether to elicit it from the learners on the 
basis of examples (sometimes inductive method) or to give it yourself (deductive).

Grammar Practice Activities : 

The aim of grammar practice activities is to get students learn the structures so thoroughly that they will be able to 
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produce them correctly on their own. But it is unsatisfactory for students to be able to produce correct samples of a 
structure only when they are being specifically tested on it: many of us are familiar with the phenomenon of learners 
who get full marks on all the grammar exercises and tests, but then make mistakes in same structures when the are 
composing their own free speech or writing. The problem in such a case is that the structured are not been thoroughly 
mastered; the learner still depends on a measure of conscious monitoring in order to produce them correctly.

One of our jobs as teachers is to help our students make the ‘leap’ from form-focused accuracy work to fluent, but 
acceptable, production, by providing a ‘bridge’: a variety of practice activities that familiarize them with structures in 
context, giving both in practice and communicative meaning.

 Types of Grammar Practice : From Accuracy To Fluency 

Type 1: Awareness - After the learners have been introduced to the structure, they are given opportunities to encounter 
it within some kind of discourse, and do a task that focuses their attention on its form/meaning.

Example : learners are given extracts from newspaper articles and asked to underline all the examples of past tense 
they can find. 

Type 2: Controlled drills - Learners produce examples of the structure: these examples are, however predetermined by 
the teachers or textbook, and have to conform to very clear, closed-ended cues.

Example: write or say statements about john, modeled on following examples:

John drinks tea but he doesn’t drink coffee.

a) Like: ice cream/ cake               b) speak: English / Italian c) Enjoy playing football/playing chess.

Type 3: Meaningful Drills - Again, the responses are very controlled, but learners can make a limited choice.

Example: in order to practice forms of the present simple tense:

Choose someone you know very well, write down their name. Now compose true statements about them according to 
the following model:

He/she likes ice cream; or he/she doesn’t like ice cream.

a) Enjoy: playing tennis                       b) drink: wine c) Speak: Polish

Type 4: Guided Meaningful Practice - Learners form sentences of their own according to a set pattern, but exactly what 
vocabulary they use up to them.

Example: practicing conditional clauses, learners are given the cue if I had a million dollars, and suggest, in speech or 
writing, what they would do.

Type 5: (Structure-based) free sentence composition - Learners are provided with a visual or situational cue, and 
invited to compose their own responses; they are directed to use the structure.

Example: a picture showing a number of people doing different things is shown to the class; they describe it using the 
appropriate tense.

Type 6: (structure-based) discourse composition - Learners hold a discussion or write a passage according to a given 
task; they are directed to use at least some examples of the structure within the discourse.

Example: the class is given dilemma situation (‘you have seen a good friend cheating in an important test’) and asked 
to recommend a solution. They are directed to include modals (might,should,must,can,could etc.)  in their 
speech/writing.

Type 7: Free Discourse - As in type 6, but the learners are given no specific direction to use structure; however , the task 
situation is such that instances of it are likely to appear.

Example: as in type 6, but without the final direction.

Observation :

My Survey in the urban and the semi-urban schools of Bengal reveals how people are eager to embrace English as their 
second language and not as there foreign language. The teachers are trying to imbibe different methods of grammar 
teaching to teach English grammar. They want the students to communicate in the target language. The teacher acts as 
a facilitator and directs the class activities. The role of the student is less passive and the teacher-student relation is 
more like partners. The language teachers also try to follow the communicative approach by incorporating group 
discussions but the goal is not fulfilled as most of the students cant speak fluently in the target language (English).

On the other hand the teachers try to give detail analysis of grammatical structure by translating them to the mother 
tongue (Bengali) as most of the students prefer their native language for better understanding.
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Observation in The Urban Schools:

Class- viii & ix total number of students interviewed - 50
Total number of teachers interviewed - 7

Name of the schools- Barasat Mahatma Gandhi Memorial High School and Satyabharati Vidyapith.

Here the most of the students are second or third generation learners and familiar with the English language. If the 
teacher dictates questions in English, they can clearly follow them. The students are well acquainted with listening to 
the target language as the classroom interaction is in English. The atmosphere in the class is friendly and the teachers 
motivate the students to learn the target language (English). Group discussions are incorporated to make the class 
interactive but it does not fulfill the purpose as most of the students communicate in their native language (Bengali), 
since very few students are fluent in English. Though the teacher tells that they follow inductive way of grammar 
teaching but from the students feedback it is clear that grammatical structures are mostly taught in a deductive way. 
Scientific innovations are also not present in a language classroom. Only chalk, duster, blackboard, and books are 
present as teaching aid. Since the stress is on the grammatical structures the students are more flexible in learning 
grammatical structures than communicating fluently in English.

Observation in the Semi-Urban Schools:

Class- viii & ix total number of students interviewed - 50
Total number of teachers interviewed – 3

Name of the schools- Nilganj Shaikhayatan and Sahaspur High School.

There is almost no difference  in the competence of the urban and the semi-urban students but the difference lie in the 
socio-economic background and the way of teaching. In the semi-urban schools the process of teaching is thoroughly 
deductive. Almost all the students in the class says that the learn grammar with the help of definition and thus almost 
none can speak fluently in English. The students from the urban schools are able to understand when the teacher is 
conversing with them in English but the students of the semi-urban milieu cannot. As most of the grammatical 
structures are taught by translating them into the native language(Bengali).

But the teachers motivate the students to learn the second language and thus to make the class interactive the involve 
the students in group discussions. Since most of the learners communicate in their native language the mission of 
communicating in the fails completely.

Conclusion :

The teacher acts as a facilitator and not as an authoritative figure. He wants the class to be interactive and prepare the 
students for the real life communication in the target language. The teachers are eager to follow inductive way of 
teaching grammar. Some of the teachers also try to incorporate them but due to lack of infrastructure, they have to 
follow the traditional method.

Moreover in the semi-urban schools the large number of students create impediment in communication. It is 
impossible for the teacher to impart education and interact with each and every student in the class.

The students are enthusiastic about learning English but not up to the mark as most of them are first generation learners 
and due to the lack of guidance from their parents, they are having a tough time in learning.

In this project, aim was to find out whether the emphasis is given on the communicative competence or on the structural 
knowledge in the process of teaching grammar. Moreover, to conclude I will say that though the teachers want to 
introduce inductive mode of teaching grammar, create more interaction between the students and the teachers; they are 
not successful in their goal.
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Abstract :

 The way students learn is fundamentally changing. A flexible blended classroom model is replacing the one-size-fits-
all classroom approach that was confined to set hours and locations. Teachers are using digital technologies to engage 
students with more personalized learning experiences. Students are collaborating across cultural and geographical 
boundaries and consuming and producing innovative education-related content.

Educational institutions are at an important juncture. Schools and universities now have a remarkable opportunity to 
transform education for a new generation. Integrated digital learning resources and professional learning services 
make it easy to tailor curriculums and monitor progress to help students shine.

The road ahead is one of information abundance and transforming K–20 curriculums to embrace this new reality is 
necessary to prepare students for the information-driven economy of the future. By collaborating to define a vision for 
Next Generation Learning and delivering on that vision through a highly integrated digital learning platform, 
educators, administrators, and IT decision makers can accelerate the journey.

Key words: fundamental, flexible,confine,digit-al,innovation, juncture, abundance, acceleration.

De-fining :

Educational technology is the study and ethical practice of facilitating learning and improving performance by 
creating, using and managing appropriate technological processes and resources. Most simply and comfortably it is an 
array of tools that helps, prove helpful in advancement of student learning and may be measured in how and why and 
also to what extent individuals behave. Educational Technology relies on a broad definition of the word "technology." 
Technology can refer to material objects of use to humanity, such as machines or hardware, but it can also encompass 
broader themes, including systems, methods of organization, and techniques. Some modern tools include but are not 
limited to overhead projectors, laptops, desktops and calculators. Newer tools such as "smartphones" and games (both 
online and offline) are beginning to draw serious attention for their learning potential. In other words, any valid and 
reliable process or procedure that is derived from basic research using the "scientific method" is considered a 
"technology." Educational or Human Performance Technology as it is alsocalled, is based purely on algorithmic or 
heuristic processes, but it necessarily does not imply physical technology. 

The term educational technology is often associated with, and encompasses, instructional theory and learning theory. 
While instructional technology is the theory and practice of design, development, utilization, management, and 
evaluation of processes and resources for learning, according to the Association for Educational Communications and 
Technology (AECT) Definitions and Terminology Committee,educational technology includes other systems used in 
the process of developing human capability. Educational technology includes, but is not limited to, software, 
hardware, as well as Internet applications, such as wikis and blogs, and activities. 

Goals of Educational Technology :

Technology provides us with powerful tools to try out different designs, to help develop a science of education. But it 
cannot be analytic science like physics or psychology; rather it must be a design science more like aeronautics or 
artificial intelligence. For example, in aeronautics the goal is to elucidate how different designs contribute to lift, drag 
maneuverability, etc. but, a design science of education must determine how different learning environments 
contribute to learning, cooperation, motivation, etc.

Educational technologists would not therefore consider the computer as just another piece of equipment. If 
educational technology is concerned with thinking carefully about teaching and learning, then a computer has a 
contribution to make irrespective of its use as a means of implementation, for the design of computer-based learning 
environments gives us a new perspective on the nature of teaching and learning and indeed on general educational 
objectives. (O'Shea and Self: 1983: 59).

Each time a new technology appears soon after it may be hailed as a new solution to education by both researchers and 
practitioners. Therefore, one also could argue that fundamentally speaking, educational technology research and 
practice is technology driven (although not many members of the community would accept this stance). E.g., Daniel 
Chandler's Technological or Media Determinism discussion.

EDUCATIONAL TECHNOLOGY: INSPIRING EDUCATIONAL EXCELLENCE
Ashesava Mazumdar, Assistant Professor, 
Department of Humanities,
Camellia Institute of Technology, Kolkata W. B.



Educational technology and the humanities : Research from the Alberta Initiative for School Improvement (AISI) 
indicates that inquiry and project-based approaches, combined with a focus on curriculum, effectively supports the 
infusion of educational technologies into the learning and teaching process. Some of it could be seen as follows:

Open Course Ware : In recent years, Open Course Ware (OCW), an academic initiative that gives the public access to 
much of the same information used in undergraduate and graduate programs at institutions of higher education, has 
greatly improved the quality of educational material available for free on the Internet. The idea of Open Course Ware 
gained prevalence in 2002 with MIT  distributing academic material from courses to the public for free. Through the 
early 2000’s, this idea began to gain popularity with other colleges and universities. As of 2008, there were close to 
150 collegiate institutions that had operational Open Course Ware programmes, or were in the process of planning 
such programs. These institutions include Harvard, Princeton, Stanford, University of Pennsylvania, and University 
of Michigan. Such programmes are an example of how technology can allow more people to have access to 
information and resources that have originally only been accessible to students at prestigious universities.

Technology in the classroom : Various technologies currently used in traditional classrooms include :  

Computer in the classroom : Having a computer in the classroom is a digital asset to any teacher. With a computer in 
the classroom, teachers are able to digit-al a new lesson, present new material, illustrate how to use new programmes, 
and show new website. 

Class website: An easy way to display your student's work is to create a web page designed for your class. Once a web 
page is designed, teachers can post homework assignments, student work, famous quotes, trivia games, and so much 
more. In today's society, children know how to use the computer and navigate their way through a website, so why not 
give them one, where they can be a published author. 

Class blogs and wikis : There are a variety of Web 2.0 tools that are currently being implemented in the classroom. 
Blogs allow students to maintain a running dialogue, such as a journal, thoughts, ideas, and assignments that also 
provide for student comment and reflection. Wikis are more group focused to allow multiple members of the group to 
edit a single document and create a truly collaborative and carefully edited product.

Wireless classroom microphones : Noisy classrooms are a daily occurrence, and with the help of microphones, 
students are able to hear their teachers more clearly. Children learn better when they hear the teacher clearly. The 
benefit for teachers is that they no longer lose their voices at the end of the day.

Mobile devices : Mobile devices such as clickers or smart phone and even mobile projectors can be used to enhance the 
experience in the classroom. 

Interactive Whiteboards : An interactive whiteboard that provides touch control of computer applications. These 
enhance the experience in the classroom by showing anything that can be on a computer screen. This not only aids in 
visual learning, but it is interactive so the students can draw, write, or manipulate images on the interactive whiteboard.

Digital video-on-demand : Replacement of hard copy videos (DVD, VHS) with digital video accessed from a central 
server (e.g. SAFARI Montage). Digital video eliminates the need for in-classroom hardware (players) and allows 
teachers and students to access video clips immediately by not utilizing the public Internet.

Online media : Streamed video websites can be utilized to enhance a classroom lesson (e.g. United Streaming, 
Teacher Tube, etc.)

Digital Games : The field of educational games and serious games has been growing significantly over the last few 
years. The digital games are being provided as tools for the classroom and have a lot of positive feedback including 
higher motivation for students.

Podcasts : Podcasting is a relatively new invention that allows anybody to publish files to the Internet where 
individuals can subscribe and receive new files from people by a subscription. The primary benefit of podcasting for 
educators is quite simple. For a technology that only requires a computer, microphone and internet connection, 
podcasting has the capacity of advancing a student’s education beyond the classroom. When students listen to the 
podcasts of other students as well as their own, they can quickly demonstrate their capacities to identify and define 
"quality." This can be a great tool for learning and developing literacy inside and outside the classroom. Podcasting can 
help sharpen students’ vocabulary, writing, editing, public speaking, and presentation skills. Students will also learn 
skills that will be valuable in the working world, such as communication, time management, and problem-solving.

Although podcasts are a new phenomenon in classrooms, especially on college campuses, studies have shown the 
differences in effectiveness between a live lecture versus podcast are minor in terms of the education of Instructional 
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technique and technologies Benefits

Easy-to-access course materials: Instructors can post the course material or important information on a course website, 
which means students can study at a time and location they prefer and can obtain the study material very quickly.

Student motivation: Computer-based instruction can give instant feedback to students and explain correct answers. 
Moreover, a computer is patient and non-judgmental, which can give the student motivation to continue learning. 
According to James Kulik, who studies the effectiveness of computers used for instruction, students usually learn more 
in less time when receiving computer-based instruction and they like classes more and develop more positive attitudes 
toward computers in computer-based classes. The American educator, Cassandra B. Whyte, found and reported the 
importance of locus of control and successful academic performance and by the late 1980s, she wrote of how important 
computer usage and information technology would become in the higher education experience of the future.

Assessment :

Research has shown that there is a great deal of apprehension associated with assessing the effectiveness of technology 
in the classroom and its development of information-age skills. This is because information-age skills, also commonly 
referred to as twenty-first century literacies, are relatively new to the field of education. According to the New Media 
Consortium, these include “the set of abilities and skills where aural, visual, and digital literacy overlap”. Jenkins 
modifies this definition by acknowledging them as building on the foundation of traditional literacy, research skills, 
technical skills and critical-analysis skills taught in the classroom.

Current school assessments are based on standardized tests and the ability to complete these uniform tests, regardless 
of one’s preferred learning style. Many factors play into this observation including the strong impact of time. By using 
technology and learning through discovery, teachers may feel that they are not able to cover the material needed to 
meet the requirements of the curriculum. 

Drawbacks : Although technology in the classroom does have many benefits, there are clear drawbacks as well. 
Limited access to sufficient quantities of a technology, lack of training. To understand educational technology one 
must also understand theories in human behavior as behaviour is affected by technology. Media Psychology is the 
study of media, technology and how and why individuals, groups and societies behave the way they do. Media and the 
family is another emerging area affected by rapidly changing educational technology.

Digital Divide : One of the greatest barriers of integrating technology into the school system deals with the digital 
divide. The concept of the digital divide was originally defined as a gap between those who have access to digital 
technologies and those who do not. This access is associated with age, gender, education, income, ethnicity, and 
geography. The first deals with the onset of integrating technology into the curriculum and the gap between the digital 
haves and have not’s. In most cases, this form of the digital divide means that those who have access to a computer and 
the Internet are considered a digital have, while on the other hand, those who do not are considered a digital have not. In 
today’s society, this is still a significant barrier to implementing technology into the curriculum because the socio-
economic status of a school, and its students, will impact whether resources can be purchased and implemented in the 
school system. Schools that are able to provide technology within the classroom are able to expose their students to a 
new means of learning, while the students in lower socio-economic schools may miss out on these experiences.

As more and more people have gone online and started using the Internet for an increasing number of activities, 
researchers have begun to reconsider the notion of the digital divide. Some scholars offered a redefined understanding 
by seeing the digital divide as a complex and dynamic phenomenon that is essentially multifaceted and includes 
technical access (the physical availability of technology) and social access (the mix of professional knowledge, 
economic resources, and technical skills required for effectual use of  technology).This means that even if schools and 
students have access to technology, the ways in which teachers use and introduce it is significant to consider. This form 
of the digital divide is yet another barrier because it also goes hand-in-hand with the resources the schools have and the 
training teachers receive. If a teacher, for example, is not well equipped and confident in utilizing a form of technology, 
those students will miss out on gaining the valuable skills required for today’s society where adaptability has become 
the call of the day.

Another factor that plays into the digital divide, which makes it difficult to implement technology into the curriculum, 
is the generational digital divide. Herrington recognizes that the generational divide is interpreted to mean that people 
on one side of the gap, including the youth, have more access and a greater ability to use new technologies than those 
on the other side like the adults who were born before the advent of the Internet. The generational digital divide is a 
common barrier because it challenges teachers to keep up with the ever-changing technology in the classroom. Even 
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extending beyond the classroom, by the time an individual “adopts a technology, a new one is developed, marketed, 
and requires a new adoption cycle”. Students, who have grown up in a digital environment, may be well acquainted 
with the on-going process of new technological innovation but may be lacking the guidance they need in order to 
utilize these technologies effectively. From the teacher’s perspective, this process could be an intimidating experience 
because something as foreign as the computer and Internet must first be learned and then taught to the students in a 
classroom setting. It is difficult to formulate a curriculum, which aims to integrate technology into the classroom, 
when the decision-makers are still in the process of learning about it themselves.

Teacher Training :

Similar to learning a new task or trade, special training is vital to ensuring the effective integration of classroom 
technology. The current school curriculum tends to guide teachers in training students to be autonomous problem 
solvers. This has become a significant barrier to effective training because the traditional methods of teaching have 
clashed with what is expected in the present workplace. The presentation by Ted Robinson discusses the ways in which 
schools kill creativity.Therefore since technology is not the end goal of education, but rather a means by which it can 
be accomplished, educators must have a good grasp of the technology being used and its advantages over more 
traditional methods. If there is a lack in either of these areas, technology will be seen as a hindrance and not a benefit to 
the goals of teaching.

Teacher training has another limitation when it comes to one’s mindset on the integration of technology into the 
curriculum. The generational divide might also lead to a generational bias, whereby teachers do not feel the need to 
change the traditional education system because it has been successful in the past. This does not necessarily mean it is 
the right way to teach for the current and future generations. Considering the fact that today’s students are constantly 
exposed to the impacts of the digital era, learning styles, and the methods of collecting information has evolved. To 
illustrate this concept, Jenkins states, “students often feel locked out of the worlds described in their textbooks through 
the de-personalized and abstract prose used to describe them,” whereas games can construct worlds for players to 
move through and have some stake in the events unfolding. Even though technology can provide a more personalized, 
yet collaborative, and creative, yet informative, approach to learning, it may be difficult to motivate the use of these 
contemporary approaches among teachers who have been in the field for a number of years.

Conclusion :

Educational technology can thus be considered as a design science and as such, it has developed some specific 
research methodology like “Design-based research”. However, since it addresses also all fundamental issues of 
learning, teaching and social organization, educational technology makes use of the full range of modern social 
science and life sciences methodology. Globally speaking, research methodology for educational technology relies on 
general research methodology, in particular on approaches of the social sciences.

The growth of digital data creates information flow and social interactions which yield novel insights into 
organizational effectiveness and capacity to address new challenges or adapt rapidly when unanticipated events arise.

Advances in knowledge modeling and representation, the semantic web, data mining, analytics, and open data and 
processes form a foundation for new models of knowledge development and analysis. The advances also create new 
opportunities for interaction, collaboration, and sharing in learning, but those advances need to be used in a 
pedagogically sound manner. Pedagogical and social impact of the advances can only be understood if new and/or 
appropriate research methods and instruments are used. These technical, pedagogical, and social domains of analytics 
and interventions must be brought into dialogue with each other to ensure that interventions and organizational 
systems serve the needs of all stakeholders.

Although the importance of learning analytics in teaching-learning is increasingly recognized bygovernments, 
educators, and funding agencies, research into practical applications inlearning settings, needed software, and 
methods of deployment at a systems levelare still largely lacking. 
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INTRODUCTION :

Multiple intelligences (MI) is based on the work of Howard Gardner of the Harvard Graduate School of Education 
(1993) which characterizes human intelligence as having multiple dimensions that must acknowledged and developed 
in education. Traditional IQ tests are based on a list called Stanford Binet, founded on the idea that intelligence is a 
single, unchanged, inborn capacity. But, though these tests are given to most school children, its been challenged by 
Gardner through the MI movement. He opines that traditional IQ tests measure only logic and language, yet brain has 
other equally important types of intelligences and all of them can be enhanced through training and practice. MI theory 
focuses on differences between learners and the need to recognize learner differences in teaching. This focus on 
individual differences has been a recurring theme in the last 30 years as it has its implications in approaches like 
Autonomous learning, Individualized Instruction, Learner Training, Learner Strategies. MI shares a number of 
commonalities with these proposals.

Gardner claims his views of MI is culture free and avoids the conceptual narrowness which is associated with traditional 
modes of intelligence. He (1983) grouped human capabilities into eight categories which he called ‘intelligences’.

MIT is a rationalistic model and has evolved in response to the need to reach a better understanding of how cognitive 
individual differences can be addressed and developed in the classroom. The eight intelligences are  namely – (i) Verbal 
linguistic, (ii) Musical/rhythmic (iii) Mathematical/ Logical(iv) Bodily– Kinaesthetic (v) Interpersonal (vi) 
Intrapersonal (vii) Visual – spatial (viii) Naturalistic. These are of neutral value, none is considered superior to the others.

The idea of MI has attracted the interest of many educators and general public. Schools that use MI theory encourage 
learning that is going beyond the traditional use of pen, pencil, chalk and books.

APPLICATION OF MI IN CLASSROOM

How can I incorporate MI into my classroom ?

As a teacher we can try and plan various activities and use the following questions to think about how we can teach our 
students Gardner’s eight intelligences :

Linguistic : How can I use words effectively both orally and in writing ?  

Logical Mathematical : How can I use numbers effectively and bring in logic, classifications, inferencing, 
generalizing or critical thinking skills? 

Spatial : How can I graphically represent visual or spatial ideas? 

Musical : How can I bring in music or set key points in a rhythmic framework? Can I develop sensitivity to rhythm, 
pitch or melody?

Bodily : How can I express ideas and feeling with the entire body? How to demonstrate this type of intelligence?

Intrapersonal : How can I evoke personal feelings or give students choices? How can I be aware of my inner 
intentions, temperaments and desires?

Interpersonal : How can I sense another person’s moods, feelings, motivations and intentions. 

Naturalistic : How can I bring in nature or patterns found in the natural world : 

Linguistic Intelligence : People with a high verbal linguistic intelligence are those that tend to think in words (Nolin 
2003) and that have the ability to use language effectively both orally and in writing (Christison and Kennedy 1999). 
Exceptional foreign language learners have high verbal memory and recall and on ability to understand and 
manipulate syntax and structure. In a relatively short period of time, they become fluent speakers, Skehan (1998) 
emphasizes that language performance is memory and accessibility dependent, in classroom language learning MIT 
can provide a basis for developing more effective communications in the target language by helping learners to 
connect with the learning activities. Language learning tasks can be developed around different types of intelligences. 
But the disadvantage of such tasks is its rather difficult and impractical to tailor lessons to students’ various individual 
intelligences, especially within large classes.

Here is an attempt to demonstrate how to use multiple intelligences in language learning tasks, assessments and in lesson 
planning. I designed one activity with Frost’s poem A Minor Bird a poem which is linguistically simple yet cognitively 
complex. The questions I asked my students in the interactive session involve almost all the intelligences of Gardner.

The poem is as follows :
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I have wished a bird would fly away
And not sing by my house all day,
Have clapped my hands at him from the door
When it seemed as if I could bear no more.
The fault must partly have been in me.
The bird was not to blame for his key.
An of course there must be something wrong
In wanting to silence any song.

Questions are as follows :

- Do you think the work ‘minor’ in the title of the poem as significant? Does it add another meaning to the poem?
- What do you think the bird’s song suggests here?

Key words and expressions like clapped my hands, not to blame for his key, wanting into silence any song can be 
discussed. How the word ‘him’ and ‘my’ are used in this poem are to be discussed with students. Students may be 
asked to list out the monosyllabic words used in this poem.

Similar other activities where this fusion of intelligences occur are as follows: 

- Writing lyrics of a song (linguistic, musical intelligence)
- Role play (linguistic, interpersonal, intrapersonal)
- Mimeing the title of a film for other to guess (bodily kinaesthetic, interpersonal)

The Musical / rhythmic intelligence :

The musical rhythmic intelligence is the ability to perceive and appreciate rhythm, pitch and melody. Encouraging 
music in the classroom for developing learner intelligences is not new. It helps students to concentrate and connect 
with their inner self, stimulating creative processes, cutting out any sort of distraction in and outside classroom, and 
fostering a relaxed, enjoyable, motivating, productive and favourable, classroom atmosphere. Normally, poetry is 
read out in the class by teachers, giving importance on stress and rhythm in each line so as to create an impact in the 
students’ mind. Proper rise and fall of tone, brings the mood, feeling and flavour of the poem.

The logical-mathematical intelligence :

Logical mathematical represents the skill to use numbers effectively and reason well. This intelligence is involved in 
making predictions, sequencing problem solving, recognizing abstract patterns and scientific investigation. This 
intelligence is often associated with ‘scientific thinking’. People who are strong in this intelligence are 
mathematicians, engineers, accountants, logicians, computer programmers and scientists.

In the language classroom problem-solving tasks are useful as learners focus mainly on meaning but through constant 
rereading of the text they acquire a familiarity with the vocabulary and structures used. Understanding the rules of 
grammar and applying them when diagramming sentences is a perfect example of logical intelligence used in an 
English teaching setting.

As a language teacher I encourage my students to think laterally of a given ‘situation’ that may seen complicated and 
solving such a problem proves rather difficult. The point of lateral thinking is that many problems require a different 
perspective to solve successfully. There is an element of cleverness in lateral thinking. Children may be told the 
incident of Lord Krishna in The Mahabharata where he used his lateral thinking ability to suggest Duryodhana not to 
stand naked before Gandhari, while she transmitted her spiritual powers to her son to protect him from losing the 
battle. Krishna’s lateral thinking helped. Bhima to kill Duryodhana in the battle inspite of all the protective measures 
taken by Gandhari to save her son.

I explain my ESL learners the creative thinking of Robert Frost behind titling his poem A Minor Bird. From this poem, 
questions like the following may be asked :

Do you think the word ‘minor’ is significant? Does it add another meaning to the poem?

Do you wee a movement in the poem? Does the last stanza take us to a larger question of an individual’s right to 
freedom and self expression?

Often discussion with peers in the target language help a lot in finding solutions to critical questions. It increases their 
vocabulary, perception, divergent thinking and strengthens imaginative power. Thus from the above discussion on 
logical / mathematical intelligence, it is evident that no intelligence exists by itself. Others intelligences go hand in 
hand to establish the concept.

Visual – Spatial intelligence :
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The visual – spatial intelligence is the ability we have to perceive all the elements (from, shape, line, space, colour) 
necessary to create a mental image of something. Mental images have a strong influence of reasoning. Visual 
elements are especially useful, providing comprehensible and meaningful input for second language learners. 
Research on language comprehension has pointed the importance of imagery. It is through our imagery system that 
we access knowledge of the non-linguistic world. The connection of words with experience, emotional responses and 
imagery gives the total effect.

Visuals are widely used for teaching children too, but the techniques used with both groups differ considerably. With 
children, pictures are mostly used for describing what can be seen in them. With adults, they can be used for 
describing things that can not be seen directly. Instead, the picture is used as a prompt to guide the general direction of 
speech and offer a challenge to each learner to be creative. One cannot do away with the power point presentation 
without taking the aid of photos, pictures and graphics.

Bodily Kinaesthetic intelligence :

This intelligence refers to the ability to use the body to express oneself, to handle physical objects dexterously. 
Working on this intelligence helps in cultivating the powers of the mind.

The use of role-plays, drama, project work, games, shadow puppets and many activities related to group dynamics 
directly address the bodily kinaesthetic intelligence in the language classroom.

Intrapersonal Intelligence :

Intrapersonal development capabilities encompass the capability to take responsibility and initiative for personal 
performance and development (conscientiousness) ability to realize one’s potential and capabilities (self 
actualization) to make something new that involves the generation of new ideas, concepts, thinking, problem solving, 
approaches and actions, creativity to acquire knowledge with reason, to believe and act on intuition, skills to 
understand non-verbal clues in people (body intelligence) to reflect on experience and to learn from it (reflective 
learning), wisdom and maturity from real life experiences, logical knowledge and skills through formal education, 
training and experience and ability and skills to struggle for superiority or victory among rivals and competing 
persons (human contestability). Thus, it included various interdependent factors and the relationships of these factors 
vary from individual to individual.

This intelligence involves self-reflection, self-awareness, self consciousness, self-discipline and introspection. 
These people tend to be very independent, goal directed and self disciplined. Intrapersonal intelligences can be 
related to studies about metacognitive knowledge i.e. knowledge about oneself, about the language, procedures or 
strategies to be used for certain types of tasks (Wisden 1987).

To cultivate intrapersonal intelligences and increase awareness of my senior-level second language learners, I often 
hold JAM sessions related to current topics. I also prepare questionnaires where my students can express themselves, 
self-assess, self-talk and develop their attitudes towards a problem.

The questionnaire goes like this :-

Each question has a selection box underneath for scoring. Here is the scale: 

0 = Never, 1 = Rarely, 2 = Sometimes, 3 = Frequently, 4 = Always.

A. 1. Do you think working in groups wastes your time or encourage your best  work?

- Never - Always - Rarely - Frequently

 2. Do people ask you to leave the problem to them or to help them find the solution?

- Never - Always - Rarely - Frequently

B. Multiple Choice Qs (Self assessment sheet)

1. I make assumptions about my spealeing partners feelings or thoughts?

-  I know them well so I usually can -  Not often at all-  Often

2. I respond to a complaint with a complain.

- In defence only-  To keep them on the defensive - Rarely

C. Rate which of the following skills you possess. Increase your awareness of your skills.

Selling Point        Score

A. Good at persuading people to your point of view
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B. Good at talking to people face-to-face

How to rate yourself :

0 =  You do not possess the skill
1 =  You possess the skill to some degree
1 =  You posses the skill to a high level

The interpersonal intelligence :

Interpersonal skills can be defined as communication between two or more people and involves the transfer of 
information from one person to another. It is connected with understanding people, their opinions and also an ability 
to convince others in order to achieve personal objectives.

Cooperative learning is a method which helps to develop this intelligence in the language class room. Cooperative 
language learning is also known as Collaborative Learning (CL). CLL does not assume any particular form of 
language syllabus, since activities from a wide variety of curriculum orientations can be taught via cooperative 
learning. Thus we find CLL is the systematic and carefully planned use of group-based procedures in teaching as an 
alternative to teacher fronted teaching to maximize student’s interaction and facilitate student’s contributions to each 
other’s learning. Thus active listening is the main ingredient in CLL and is directly related to empathy. And empathy 
developed through group activities helps to create a relaxed classroom atmosphere where learners feel the qualm and 
speak in the target language with self confidence (Diaz, 2002).

In language classes I engage my students in group discussions. This session involves peer sharing of ideas, 
interpersonal interaction, team work and team management and enhances students’ intrapersonal, linguistic, 
kinaesthetic intelligences as well.

The naturalistic intelligence :

This intelligence can be enhanced among students by showing connections between different topics to create a 
broader image of the world within them. This is made possible by using bilingual teaching, implementing topics from 
the environment, culture or everyday life within the language classroom. Gardner describes it as ‘the ability to 
understand and organize the patterns of nature. 

Conclusion :

MI offers a model which helps language teachers understand their own learning style and how their own learning style 
can affect their teaching style and ultimately, how their teaching style affect the student learning.

For a second language classroom, teachers should plan a language teaching task in such a way that students find 
adequate interest in delving deep into the activities, find the task challenging and productive. When the learners see 
what they can really do, it will raise their self esteem and enhance success in language learning. And a variety of 
activities including different intelligence proposed by Gardner makes it possible to engage multiple memory 
pathways necessary to produce sustained deep learning.
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I boarded a local train with high hope that I will reach within 45 minutes. With the office day in full swing people 
crammed from everywhere with each passing stations. I was lucky to get a seat and coincidentally people who were 
seated around me were a group of engineering students who were reviewing some power point slides on their laptop. I 
found them wearing a contemplative face. Slides followed by slides and multiple slides filled with reams of English 
text entwined with all possible fonts and colours. The reader will breathe for space as it is text jammed. I guessed they 
have an exam on Presentation Skill because I was on my way to college to take a similar exam for my students.

If those slides are the visual support for their presentation, I doubt how far the evaluator was happy. It seemed that the 
boys used the wrong software. Since when are we writing documents using PowerPoint? I found them scrolling up 
and down with frustration – preparing their speech it seemed. I thought of commenting that the content of their 
presentation equals to five history chapters and it’s not possible to mug up the entire stuff. Probably the young 
presenters are not well exposed to the concepts of design, preparation and delivery of a power point presentation and 
contrarily focused on details that are inconsequential. Moderation and Control during preparation, Unfussiness in 
Design and an innate course of Delivery are some of the basic Presenters’ maintenance program which I would like to 
discuss in this paper.

For five years I have been observing and evaluating presentations prepared and delivered by my students. Each time I 
feel the deficiency of individual consciousness and motivation as they give their presentation. I will not accuse them 
fully. I think they need to get proper exposure. I find half of them not acquainted with industry jargon and etiquette. 
They actually don’t know where they are heading towards. They don’t know the work cycle and the runtime 
operational metrics of the corporate infrastructure. Similarly they are in complete darkness about the need of 
Presentation Skill. In due course of time as they will be working as Team Leaders, Quality Experts or Group Leaders- 
Presentation will be a daily activity. It can also be said that they will live on presentations – for team members, Clients, 
Administration, Customers and the list is long. Presentations these days are not only restricted to a face to face session. 
Incorporation of high tech media devices have eradicated the geopolitical distance. Today an employee can give a 
presentation from Kolkata and interact with audiences (Clients) seated in California through Live Video Streaming. 
As we are training our students to secure a corporate future, we need to expose them to the stages of technological 
development. From Power Point 1.0 which was created by Robert Gaskins and Dennis Austin in Silicon Valley way 
back in the year 1987 to the more recent Adobe Flash (which has been categorized as RIAs - "Rich Internet 
Applications”, for its viability in the multimedia platform) for using visually attractive slide shows rich with animated 
content – are powerful tools of Corporate Presentations. These days Presentation has become more glamorized with 
the advent of tools like Dell On-The-Go Mini Projector. LED Flash Light, Red/Green Laser Pointer, Flexible Display 
Screen, Mobile Projector (Samsung), Head Line Cards, Circular Cards, Oval Cards, Wireless Video Presentation 
System ( manufactured by Blackbox , a UK based Network Services company). Within a few clicks away the cloud-
based applications such as Google Docs and Prezi are accessible as well.

Some of my students demonstrated wireless control for changing the slides by programming their mobile phone with 
their laptop. This technology gave them liberty to move around and present. I was genuinely impressed by their effort. 
However some of my students prioritized the software as their main driving force in their presentation. This at times 
lead to chaotic visual display and the presenter fade away gradually. One should have access to the basics of effective 
usage of technology but the effectiveness of the presentation depends on the presenters’ capability to make the 
audience understand. This understanding depends on the subtle connectivity between the audience and the presenter. 
End of the day the purpose of the presentation is to enlighten and convince the audience with your content. Too much 
animation, videos, audios, overlapping pictures and a book of slides containing reams of text make the audiences’ 
mind restless and eventually s/he is lost amidst your oratory skill and the slides. Eventually the audience becomes the 
dumping ground. Technology has evolved over time but the secrets of presentation still stands on People Skill 
combined with the basic Moderation and Control during preparation, Unfussiness in Design and an innate course of 
Delivery. We actually forget to identify the need of the audience – the humane behavioral connectivity and tend to get 
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mechanical and in the process stereotypical while paying too much attention and also relying on the logistic support. 
We should use the technological support to energize the audience and enliven the presentation and use the tools and 
software in a way to ensure it from not becoming a spoil sport. Some of my students took aid of other people to make 
the presentation slides and they were not too proficient with it. The end result was a massacre as they couldn’t handle 
the slides properly and there was no backup plan. Forget about the recovery, the presenter was dumb and stuck. So we 
need to be extra cautious when using technology as an aid for presentation.

The platform on which the success rate of your presentation depends is the Stage of Preparation. The ground work or 
research work should live up to your creative vision. Azim Premji, the chairman of Wipro Technologies said, “If 
people are not laughing at your goals, your goals are too small”. Envisioning the presentation acts as the canvass where 
imagination transcends the mystified boundaries of your capabilities. Taking control of the day in remote future 
requires a creative temperament in full swing. Students come and show their progress. I find them inquisitive in 
design, colours, software applications (Flash/Windows Movie/Powerpoint), integration of pictures, aspect ratio of 
videos, font selection, incorporation of Microsoft PowerPoint features like – Clip Art, Shapes, Smart Art, Chart, 
Hyperlink, Animation, Slide effects et cetera. Very few people come up with the content of the presentation. It seems 
they are more interested in style rather than content. I also find them apprehensive about the day of evaluation. Fear of 
audience becomes evident when they ask, “Will there be an external evaluator?” Delivering in front of unknown 
people is definitely a concern for my students. This is where I tell them to be dexterous, to role play the character of a 
story teller. Infatuation with the presentation makes you more close to it and gives you liberty to play with your 
imagination. Albert Einstein said, “Imagination is more important than knowledge”. This also reminds me of Rose 
Kennedy who said, “Life isn’t a matter of milestones, but of moments”. For a presenter the rate of success depends on 
the chunks of moments filled with regular and expected contextual feeds and of surprise that the presentation holds for 
them. I recommend to my students to obstruct obfuscation, and they can do it only when they are demonstrating their 
true feelings. One needs to becloud their mind and speak. This projects the natural and real you from inside and the 
audience will definitely connect with you. I also find my students using Google Search as soon as the topic is finalized. 
This takes out their creativity at the very beginning. It restricts original ideas from taking shape. The result for most of 
them is disastrous because the slides end up with truck loads of text. Believe it or not, some of them even don’t take 
care in removing the logos or watermark from that document. Some of the presentations by my students seemed like a 
mirage to me. If you look from a distance you will think it as Microsoft Word but as you come nearer, you will find 
Microsoft Power Point with its logo on the left corner of the screen. If Microsoft Office development team gets an 
opportunity to view these slides, they might think of converging the two applications. 

I tell my students to think clean without any influence, from their mind. Once the infrastructure of the framework takes 
shape you can search for supporting materials or you can do a time bound research. You can take inspiration from the 
established clan but these days copied versions are passed on as original. However it creates an impediment as the 
work is not yours and when you are presenting the flow wouldn’t be natural. The story teller in you will not connect 
with you audience. As a presenter you are not reading out a news paper, but you are stimulating people effectively. The 
vision which you have seen will be envisioned by your audience and they will start seeing things differently or 
different things altogether. This however gets thoroughly restricted if you’re copying from others works. There are 
innumerable websites which supply ready made presentations on different topics or on each and every topic possible 
on earth. If you tread that path, then please tread carefully. The moderation and control during preparation becomes a 
key factor because temptations are not limited. Another important aspect during the preparatory stage is Audience 
analysis. I tell my students to study the target audience. For whom am I preparing this presentation? Trust me in 
today’s world everything is need based. You need to identify the need of your audience. You need to ask yourself – 
Why will my audience listen to me? What new thing am I offering? Will it practically help my audience? What more 
can I give? So we need to pre empathize with the audience and try to understand the expectations of the audience from 
your presentation. If we can swap the role of the presenter and the audience members, then the presentation would be a 
memorable one not only for the presenter but also for the audience. Believe me it will be a moment of delight for your 
audience, if you can surpass the stereotypical expectation level and can exceed the audiences’ expectation and come 
up with a bolt from the blue. 
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My students ask me how to be creative. I remind them of George Bernard Shaw who said, “You see things; and you 
say, ‘Why?’ But I dream things that never were, and I say, ‘Why not?’”. I tell them to get rid of their i-pads, laptops, and 
costly mobile phones and tell them to sit with a pen and paper at a place where they are comfortable, be it the study, the 
balcony or may be in the bathroom. This personal space gives us enough mental space to think in solace. One can plan 
the  

narrative framework, can start drawing and can come up with the look of the slides, division of topics and sub topics, 
handout that you will prepare et cetera. You can even visualize your presentation and can even think of handling 
appreciations.

The next big thing that will actually woo your audience is the design of your presentation. Here the structure which you 
have planned in your preparation stage becomes an integral part. The structure actually acts as a blue print of design. I 
have seen websites of paint manufacturing companies who actually allow you to customize colour to the simulated 
structure of different rooms (Kitchen, bed room, drawing room etc.) already present in the website. This really appeals 
to you visually and helps you to select your combination. When it comes to presentation slides, the structure allows 
you to design with ease. Many of my students get marked down on slide design and structure. Their slideshow starts 
with a background picture with overlapping text. Imagine a presentation on Orange carrying the picture of an Apple. 
This is what an improper visual can do to your presentation – disaster. Proper selection of visual materials become 
very important, ie: complex diagrams like a mother board or a circuit board requires section wise labeling and the size 
and resolution of the picture should be good enough to be enlarged if required ( a flash zoom in option is generally used 
for a high end presentation). These days two dimensional and three dimensional diagrams are used to attract the 
audience. It genuinely supports better understanding. However, we need to take a visual as an aid, but some of my 
students overuse it and the slides consist nothing more than a picture. This is deadly as well, because these slides lag 
content. Sometimes the text sits on top of a picture, which looks very bad. Neither the picture is properly visible nor the 
text. I always advise my students to use a picture outside the text are, or I tell them to use a hyperlink which serves the 
purpose of a visual explanation and reduces traffic on the slide as well. 

If we are using conventional bullet points, then I advise my students to construct phrases containing not more than five 
words. I also tell them to restrict each slide to not more than five to four points. In most of the cases all the five points 
appear. This creates an obstruction to the presenter. When for instance the presenter is discussing the first point, the 
audience is busy reading the other points visible on the slide. So it is always better to reveal the points step by step in 
order to have complete audiences’ attention. In an ideal situation a point pops up and is accompanied by a picture or an 
animation and rest of the points are faded. As soon as the discussion of that point is over another point would pop up on 
click, with another visual accompaniment. For a more interactive session we can even insert video footages, but not 
with every slide. May be one video per presentation is acceptable but we also need to keep a tab on its runtime. It 
should by no means creep into your planned presentation time. We can in no time mortify the visual message by 
inserting border lines, text wrapped shapes and designer bullets that by no way is responsible to explain the points. It is 
a primeval reaction of the audience to judge instantaneously about whether something is gorgeous, reliable and 
qualified. So we need to take extreme care while using the add-ons because visuals do impact emotionally.

The biggest concern is heavy usage of text. At times it seems that the slides are carrying the pages from a book. Honest 
confessions from my students inform that due to lack of time, coordination and creativity that had to cut and paste from 
documents available on the internet. If you plan well than you will never fall short of time. However I have seen 
corporate professionals arranging a presentation in two hours time, but that takes some experience. Evidently highly 
populated slides with text are not understandable. The font size do not go beyond ten, so you can understand that there 
is no other way but to have a print out. Unfortunately in these presentations hand outs aren’t available as well. To make 
the situation worse the presenters start reading out from the slides. I don’t demean my students or others when I say 
that grown up adults holding key positions in various organizations are doing the same. I tell my students that when 
they read out from the slides, they are sending a message to the audience – either “I think you have a visibility 
problem” or “I think you don’t know how to read in English, so I am reading out for you”. This is extremely 
embarrassing, not only for the presenter but also for the audience. To add insult to injury, you might come across multi 
colour usage. How about the text even though minimally used is wearing yellow? How about red text on a black 
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background? How about VIBGYOR used in the heading? These are some of the odd colour combinations that will be 
part of your wildest dreams ever. Colour should soothe your eyes but if it becomes painful, irritation creeps in and 
irritating your audience is no less than disaster. So we need to be cautious while selecting the colour combination for 
our slides. Always remember that good food served in an ugly plate isn’t worth buying.

Well that brings us to your spot of the moment performance scheme. You are now the delivery personnel. I have 
observed that most of my students do have the habit of getting nervous on the day of the presentation but that is natural. 
The English footballer Steve Bull said, “Nerves and butterflies are fine - they're a physical sign that you're mentally 
ready and eager.  You have to get the butterflies to fly in formation, that's the trick”. I have seen people turning dumb 
on stage, standing like a convict. People who collapse due to nervousness does need to take precautions. These days 
Yoga and meditation followed by breathing exercises gives you inner strength to fight nervousness. As soon as you 
overcome the stage fright you are ready to perform. I tell my students to participate in as many events possible. It takes 
away the fear factor from your life. 

An amount of nervousness resides in everyone, but it’s workable. As a presenter you prime target is to convey you 
message effectively to your audience. The first impression that we create in the audiences mind is very important. If 
the start goes wrong then the audience becomes suspectful. When the presentation starts you need to take complete 
control of the situation.

I advise my students not to spend time in formalities, with a conventional thanks giving ceremony. Hooking your 
audience at the very start is very important. If the audience in with you on the same trip, you are bound to succeed. It is 
always good to start with a personal anecdote, but keep in mind that it should be related to the theme of the 
presentation. It helps to approach the human being in your audience and works on an emotional level. By doing 
something unconventional or which the audience does not expect helps you to create an impact. If you can offer 
something new your audience will grab it.

Once you have established rapport with your audience, the business time starts. It is always good to inform your 
audience about your plan for the day. I recommend my students to have a content slide. This not only makes things 
clear for the audience, but also creates a benchmark of expectations. End of the day we are human beings who always 
wants more. If your explanation is backed by real time examples, you can prevent attention attrition. I tell my students 
to be flexible, to move around and walk into the audience. Imagine a static presenter who spoke with you for 45 
minutes, standing 60 degrees vertically. I find him/her a banyan tree standing for more than one thousand years. This 
static posture also distributes the presenter’s attention towards his/her audience. Unfortunately some of my students 
move back and forth with high speed and one of them covered the perimeter of the room once. Such body language 
turns out as pure comedy. Yes when I use the word body language, I must tell that 40 percent of the presenter’s success 
depends on it.

If you want to learn body language, I would advise you to emulate the icons like Steve Jobs (Apple), Steve Ballmer 
(Microsoft), Bill Gates (Microsoft), Arindam Chaudhuri (IIPM) and off course the TED video archive offers quality 
presentations. The hand movement of Steve Jobs used to look like that of painters. Flexibility of hand movement is 
crucial to explain or stress on a point. I find my students looking at a particular section of the audience and giving their 
presentation. This is pure negligence and I would call it audience assassination. It often projects biased viewing and 
the neglected lot will not be interested in you as a presenter. Some might take it as an insult, as some form of 
discrimination. Facing the audience cannot be avoided by any means.

One of my friends said that your voice should bounce back the opposite wall. Well I agree with this completely. If the 
presenter’s voice is very low then the impact of his speaking will go missing. Remember that you are here to convince 
and sell your idea but that doesn’t mean that you will have to shout. When it comes to speaking, a presenter must check 
for sentence construction, grammar and word selection. Remember you are also a story teller. Most beautifully crafted 
presentations fail because of the speech articulation. Pronunciation is also very important for us. As we are non native 
speakers we have mother tongue influence, which distorts the meaning of a word. We need to stress on voice 
modulation and the sounds that we produce with the proper stress patterns.
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Abstract of the Paper :

This paper aims at emphasizing the use of literature as an effective technique for teaching both basic language skills 
(i.e. reading, writing, listening and speaking) and language areas (i.e. vocabulary, grammar and pronunciation). 

Why using literary texts are important in foreign language classroom and what are the main criteria for selecting 
suitable literary texts in the foreign language classes are stressed in the paper. How different genres of literature (i.e. 
poetry, short fiction, drama and novel) benefit the language skills are also discussed.

Tried to talk about various problems encountered by language teachers within the area of teaching English through 
literature, namely lack of preparation in the area of literature teaching in TESL / TEFL programs, absence of clear-cut 
objectives defining the role of literature in ESL / EFL, language teachers’ not having the background and training in 
literature, lack of pedagogically-designed appropriate materials that can be used by language teachers in a classroom 
context etc.

This article intends to show how literature may be used in language classes to develop student’s knowledge of English 
by examining the evolution of literature in the language classroom and then by reasoning the justification of using it in 
language classes and the role of reading in language development.

Keywords : language, linguistics, teaching, classroom, literature

A myth : Literature is for Elitist :

Literature has been a subject of study in many countries at a secondary or tertiary level, but until recently has not been 
given much emphasis in the EFL/ESL classroom. In the sixties and seventies, there was a distinct reaction against the use 
of any literary English before the pendulum swung again in support of literature teaching. Literature was seen as a body 
of knowledge which ought to be learnt for its own sake. The process of creativity and the entire body of literature were 
given an honoured and elevated status that sustained the elitist nature which the study of literature had already acquired. 

The new era has begun :

It has only been since the 1980s that this area has attracted more interest among EFL teachers. The current approaches 
have endeavoured to re-examine the value of literature and have begun to uphold its worth again. These approaches 
assert the value of literature teaching from several aspects, primarily, literature as an agent for language development 
and improvement, cultural enhancement and also for the eminence that many poets have previously ascribed to it. 
Literature is beginning to be viewed as an appropriate vehicle for language learning and development since the focus 
is now on authentic language and authentic situations. The purpose of this article is to look at some of the issues and 
ways in which literature can be exploited in the classroom. But first, before looking into the usefulness and ways to use 
literature in EFL classes let us walk some foggy path. This will later help us finding the effectiveness of the ways I am 
proposing.

Challenges :

The teaching sometimes is to feed student heavy, repetitive and some what redundant literature, which has little or no 
relevance to his immediate problems. This affords little opportunity for creativity. The student is told of literary terms 
and the meanings of words, and is finally asked to analyze the subject of literary piece, which is often too abstract a 
task for the non-native speaker. The process of analysis, therefore, takes the form of repeating the material 
understanding mostly by memorization and at best, partly by rephrasing.

Why we should use literature  :

According to The Macmillan English Dictionary it is “stories, poems, and plays, especially those that are considered 
to have value as art and not just entertainment”

There are many good reasons for using literature in the classroom. Here are a few :

• Literature is authentic material. It is good to expose learners to this source of unmodified language in the 
classroom because the skills they acquire in dealing with difficult or unknown language can be used outside the 
class.

• Literature encourages interaction. Literary texts are often rich is multiple layers of meaning, and can be 
effectively mined for discussions and sharing feelings or opinions.

Using Literature to teach Language in Classroom
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• Literature educates the whole person. By examining values in literary texts, teachers encourage learners to 
develop attitudes towards them. These values and attitudes relate to the world outside the classroom.

• Literature is motivating. Literature holds high status in many cultures and countries. Also, literature is often 
more interesting than the texts found in coursebooks.

Selecting Literature :

The key to success in using literature in the ESL classroom depends primarily on the works selected. A text which is 
extremely difficult in linguistic or cultural levels will reap few benefits. Several solutions have been suggested in 
regard to the problems of linguistic or other difficulties. A few of them are simplification, extracts or simple texts. 

A new solution is to use simple texts. There is a vast corpus of simple texts available within the body of literature in 
English. The emergence of a large body of creative writing in English by its non-native users demands that we develop 
critical perspectives for understanding, evaluating and appreciating such literature. This body comes mainly from 
former British colonies such as countries in the Indian subcontinent, in East and West Africa and in the Caribbean. The 
works of these non-native writers (Achebe, Ngugi, Soyinka, R.K.Narayan, Mulk Raj Anand, Kamala Das) reveal the 
intermediary degrees between the indigenous and metropolitan cultures - both from black and white sectors, and the 
variety of ways in which the author translates social conflicts into literary expression. 

How different Genres of Literature can benefit to Language :
Using Poetry in Language Teaching

Among the literary genres used in language teaching, poetry is one of frequent appearance. Due to their short length, 
perfectly suitable for a single classroom lesson, their peculiar structure, their characteristic linguistic features 
(unusual syntactic patterns, alliteration, etc.) poems become favorite tools for language teachers. The evocative 
character of poetry, its imagery, its appeal to feelings and personal experience make it very interesting and enjoyable 
for the second language learner. Especially, poetry can lead to a desirable creative expression in the foreign language 
and they usually provoke a strong response from the reader which will motivate further reading.

Poetry can pave the way for the learning and teaching of basic language skills. It is metaphor that is the most prominent 
connection between learning and poetry. Because most poetry consciously or unconsciously makes use of metaphor 
as one of its primary methods, poetry offers a significant learning process. 

Using Short Stories in Language Teaching :

Short fiction is a supreme resource for observing not only language but life itself. In short fiction, characters act out all 
the real and symbolic acts people carry out in daily lives, and do so in a variety of registers and tones. As it is short, it 
makes the students’ reading task and the teacher’s coverage easier. An important feature of short fiction is its being 
universal. 

Using Drama in Language Teaching

It is through the use of drama that learners become familiar with grammatical structures in contexts and also learn 
about how to use the language to express, control and inform. The use of drama raises the students’ awareness towards 
the target language and culture. In this context, the use of drama as a tool rather than an end gains importance in 
teaching a foreign language. The educational benefits of drama, according to (Lenore 1993), are as follows:

• stimulates the imagination and promotes creative thinking,
• develops critical thinking skills,
• promotes language development,
• heightens effective listening skills,
• strengthens comprehension and learning retention by involving the senses as an integral part of the learning 

process,
• increases empathy and awareness of others,
• fosters peer respect and group cooperation,
• reinforces positive self-concept,
• provides teachers with a fresh perspective on teaching.

Using Novel in Language Teaching :

The use of a novel is a beneficial technique for mastering not only linguistic system but also life in relation to the target 
language. In novel, characters reflect what people really perform in daily lives. Novels not only portray but also 
enlighten human lives. 
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When selecting a novel to be used in the foreign language class, the language teacher should pay attention to whether 
the novel has an intriguing story that will be of interest to the entire class. The content of the novel should be suitable to 
students' cognitive and emotional levels. Specific themes and concepts being developed in class should also be 
incorporated within the novel.

Though many students find reading a novel written in a target language difficult, boring, un-motivating, novel is a very 
effective way of building vocabulary and developing reading comprehension skills. It is through reading that students 
broaden their horizons, become familiar with other cultures, and hence develop their intercultural communicative 
competence, learning how to view the world from different perspectives. The result will be the possession of critical 
thinking and writing. Literature plays an important role in teaching four basic language skills like reading,writing, 
listening and speaking.

Literature and Reading :

Underlying the claim to using literature to develop linguistic and communicative competence is the assumption that 
reading is one of the best ways of learning a language. Be it consciously or unconsciously, reading helps the second 
language learner acquire not only more vocabulary and more meanings and uses of the words already known (lexical 
competence), but it also contributes to develop syntactic knowledge.

Literature and Writing :

Literature can be a powerful and motivating source for writing in ESL/EFL, both as a model and as subject matter. 

Literature as a model occurs when student writing becomes closely similar to the original work or clearly imitates its 
content, theme, organization, and /or style. However, when student writing exhibits original thinking like 
interpretation or analysis, or when it emerges from, or is creatively stimulated by, the reading, literature serves as 
subject matter. Literature houses in immense variety of themes to write on in terms of guided, free, controlled and 
other types of writing.

There are three main kinds of writing that can be based on literature

Controlled Writing : used mostly in beginning-level writing typically require rewriting passages in arbitrary ways to 
practise specific grammatical structures. For instance, students can be reporters doing a live newscast.

Guided Writing : Students respond to a series of questions or complete or complete the exercise after they receive the 
first few sentences or the topic sentence of a summary, paraphrase, or description. 

Reproducing the Model : This activity comprises techniques like paraphrase, summary, and adaptation. In 
paraphrasing, students are required to use their own words to rephrase the things that they see in print or hear aloud. 
Since paraphrase coincides with the students’ trying to make sense of the poem, it is a strikingly useful tool with 
poetry.

Literature, Speaking, and Listening :

The study of literature in a language class, though being mainly associated with reading and writing, can play an 
equally meaningful role in teaching both speaking and listening through the following techniques

Oral Reading - Language teachers can make listening comprehension and pronunciation interesting, motivating and 
contextualized at the upper levels, playing a recording or video of a literary work, or reading literature aloud 
themselves. Having students read literature aloud contributes to developing speaking as well as listening ability. 
Moreover, it also leads to improving pronunciation. Pronunciation may be the focus before, during, and / or after the 
reading.

Drama - Needless to say, literature-based dramatic activities are valuable for ESL / EFL. They facilitate and accelerate 
development of the oral skills since they motivate students to achieve a clearer comprehension of a work’s plot and a 
deeper comprehension and awareness of its characters. Though drama in the classroom can assume many forms, there 
are three main types.

Dramatization - Dramatization requires classroom performance of scripted materials. Students can make up their own 
scripts for short stories or sections of novels, adapting them as closely as possible to the real text. Based on the story, 
they must guess what the characters would say and how they would say it. 

Improvization and Role-Playing - Both improvization and role-playing may be developed around the characters, plot, 
and themes of a literary work. Improvisation is a more systematic activity, i.e., a dramatization without a script. There 
is an identifiable plot with a beginning, middle, and end in improvisation. 
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Group Activities - Making each student responsible for facts and ideas to be contributed and discussed, group 
activities stimulates total participation. When teaching English through literature, some of the group activities used in 
language classroom are general class discussion, small-group work, panel discussions, and debates. All of these group 
activities both develop the speaking abilities of the students and give importance to pronunciation practice. Teachers 
indicate pronunciation errors of the students during the act of such activities so as to correct such errors.

How to assess the development :

But the problem is Assessment is still based on critical essays, which impel teachers to focus on understanding the text 
and inevitably leads to testing for recollection and literal comprehension.  If these elements are the main focus, then it is 
possible to depart from any literature examination based wholly on memory.

It is possible to assess in a lively, interactive way (where imaginative recreation can take place) in which students are 
encouraged individually or in group collaboration (suitable for continuous assessment) to approach the text in an 
integrated manner. This could include: 

• re-writing a poem/story/scene from a different point of view. 
• scripting an episode for radio or television. 
• writing or dramatising what happens after the events in the poem/story/play. 
• writing an incident as a newspaper report. 
• writing the diary of a character in the text. 
• writing a letter from one character to another, or from the student to a character. 
• improvising a scene for live performance. 
• interviewing one of the characters. 

These suggested tasks could offer students the opportunity to respond imaginatively to their reading experience by 
developing the text in a way that employs communicative and purposeful language.

Admittedly, these types of assessment strategies would require a more complicated and perhaps even a more 
sympathetic method of scoring where language accuracy should not be the deciding factor. However, if students were 
encouraged to use language imaginatively, their interest and motivation for English would increase, and eventually 
lead to improved use and performance in the language. 

Conclusion  :

"Using literature in the language classroom" is a concept that has its focal point in language development. Thus, any 
syllabus based on this concept should also maintain language as the central concern. For this, it is imperative that 
curriculum developers depart from the traditional view attached to literature. It is also equally important that the 
syllabus has suggestions for teaching strategies and forms of assessment. The objectives may outline the importance 
of literature towards language development, but they become redundant if the teaching and assessment techniques do 
not apply those objectives practically. 

Literature generates creativity in language and imagination and should feature in any education system that regards 
discovery and enjoyment as essential components of the learning process.
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Communication is synonymous with existence. Pushp Lata asserts in her book is that either we have to “communicate” or we have 
to “collapse”1. This is true in the present context, but it is not exactly communication. It is communication in the corporate 
language; ie: English.

 As a facilitator in a management college, every year I encounter multitudes of students of vernacular background or first 
generation English Language learners with high hopes about themselves. And their presence in Business Communication 
classroom makes my job really challenging, because they communicate in their respective mother tongues like Hindi, Bengali, 
Assamese, even sometimes in regional dialects like Maithili or Gurumukhi. Also the syllabus of Business Communication of 
WBUT is restricted to writing of letters, reports and circulars. It does not quite help in language learning. 

Therefore, the responsibility of teaching language to the vernacular background students lies with us. We need to prepare 
innovative modules to focus on the language learning. Each module is designed to enhance all the four skills like reading, 
listening, comprehending, writing and speaking. 

My objective in this paper is to show how impressionistic method can be applied in the language learning class. Impressionism 
played a vital role in the literature of the first half of 19th century. “It attempts to represent in words the felt qualities of a particular 
passage or work and to express the responses (the impression) that the work directly evokes...”. 2 (Abrams, Glossary, 51) William 
Hazlitt once said in his essay entitled On Genius and Common Sense (1824) “... You decide from feeling, and not from reason...”.3 
(Ibid) This is quite apt in the context of language learning. After reading any piece, the students try to gather the impression of it by 
using their perception. They never go by the literal meaning of it word for word. Also they find it monotonous if any facilitator tries 
to explain the content with meticulousness. We have to remember all the time that we are dealing with grown-up boys and girls, 
who are to be made industry ready within a year. To be honest, the facilitator requires short cut methodology for teaching English 
without distorting the five skills of language learning.  Here I quote a passage from Rukin Bond’s Time Stops at Shamli :

The station, I remember, had only one platform, an office for the stationmaster, and a waiting room. The platform boasted a tea 
stall, a fruit vendor, and a few stray dogs. Not much else was required because the train stopped at Shamli for only five minutes 
before rushing on into the forests. 

Why it stopped at Shamli, I never could tell. Nobody got off the train and nobody got on. There were never any coolies on the 
platform. But the train would stand there a full five minutes and the guard would blow his whistle and presently Shamli would be 
left behind and forgotten...until I passed that way again. 4(Bond, Dust on the Mountain, 81)

The passage will be given to the students as a handout followed by some questions and they will share the impression with the class. 
The facilitator’s objective is to prepare the environment of the class, to make it conducive to learning. He/ She will stand apart and 
will observe the perception and both the verbal and the nonverbal aspects of the speaker’s (in the passage) communication. To quote 
Sri Aurobindo, “A teacher is not a task master”. Therefore lecturing method is not useful for language learning classes.

 The first paragraph of the above quoted passage gives us a picture of a railway station and the impression we receive is of utter 
loneliness and the image of loneliness has become intense  by the repetitive use of expressions like “only one platform”, “an office”, 
“a waiting room”, “a tea stall”, “a fruit vendor”. The use of singular articles “a” and “an” takes away the interest of the passenger 
passing by Shamli station. Also the expression “a few stray dogs” is very vexing too as the station is not occupied by human beings. 

In the second paragraph we notice the repetitive use of negatives like “never” and “nobody”. Finally in the last line the expression 
like “Shamli would be left behind and forgotten”, hides a latent regret. The use of negatives also intensifies the loneliness of small 
stations. The writer’s focus is on the insignificance of the small stations that we cross over on our journey. Such small stations are 
plenty everywhere and they do not offer us anything lucrative. 

The apt word painting also highlights the tonal gesture of the writer apart from the image of loneliness. The conversational tone 
makes it interesting and easy to grasp. The students could easily comprehend the meanings of “boast” and group verbs like “got 
on” and “got off”.  The meanings of words are easily remembered by their usage. If we just give the learners a list of vocabulary. It 
becomes a futile exercise. We must show them the usage. Rote Learning does not help much in vocabulary exercise. Rather we 
need to show them the different types of usage in different contexts.

 I feel that the impressionistic method makes one independent in making decisions because the power of “decision making” is one 
of the key employability skills. And the learners should have adequate reliance on their perceptions. Without this it would be 
difficult for them to survive in the industries. Because in the industries, the employees are exposed to different problems, for 
which they need to offer solutions to the management. Such probable solutions are based on the received impressions and 
individual perceptions. Impressions and perceptions play a vital role in verbal and non-verbal communications.
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Abstract :

The proposed paper while measuring  “ Motivation as Yardstick for Developing Communication Skills ” under the 
broad spectrum of   Importance of English Communication and Soft  Skills in Profession   is an attempt to study the 
predominant role of motivation in the process of developing communication skills in the learners.

The proposed paper is an attempt to study the importance of motivation in developing the communication skills of the 
aspiring technocrats which is the need of the hour in profession. In doing so , the paper focuses on certain 
psychological workings in the minds of the learners , especially the rural / semi-urban learners , that thwarts the 
process of development of communication skills . 

In a nutshell,  “ communication skill ” being the buzz word for today’s employers , the paper aims at exploring the 
various assessment parameters of communication skills and   thus motivating them to realize the subtleties of 
communication skills as decisive factors  in profession.

Taking through a discussion , the proposed strategy is based on observed data , information and examples retrieved in 
and off classroom situation.

However, the study do not cover the full range of diagnosis and intends further research in the concerned area. 

KEYWORDS :  motivation , yardstick , communication , psychological workings , profession

Introduction :

In this Age of International Travel and the opening of the global market/economy the demand of  a standard in 
communication skills has been on a constant  increase. To avail the global opportunities  the aspiring technocrats and 
professionals need to be equipped with communicative competence along with knowledge proficiency. The right kind 
of attitude blended with proper skills has become necessary to face newer challenges day-in and day-out. 

Now, English being a global language – “ lingua franca ”-- the most effective channel of communication in the 
International sphere, the demand of the working knowledge of English is on a never before scale.

In this connection, it may not be out of place to recognize and acknowledge the learning of English by the  rural and 
semi-urban learners, in most cases, cater to specific need and attention. With reference to West Bengal , at the under-
graduate level, the motivation level of the learners especially the rural and semi-urban learners, need conditioning .

This paper, while measuring the importance of  motivation , analyses certain understandings within the socio-cultural 
and cognitive paradigms that explicitly motivates the teaching-learning situation. Teaching the skills of 
communication to a batch of  mixed-ability engineering students  has become complicated yet extremely necessary. A 
spiritual aridity works havoc in them when it comes to the learning of English. And this stands in their way of required 
effectiveness and interest level of acquiring working knowledge of English. 

My contention in this paper is that despite the fact that certain factors are dominant and stand in their way to acquire 
language proficiency but their motivation can be conditioned to enable them to rise out of its marginalized position.

Let us now try to understand what conditions their interest level so as to acquire a working knowledge of  English , if 
not a command in the language.

In this connection while discussing the motivational level of the learners it may not be improper to quote          T S 
Eliot : S

                                               Between the idea
                                                          And the reality
                                               Between the motion
                                                          And the act
                                               Falls the  SHADOW

The students of engineering do realise the importance of  the skills of communication in achieving higher aims but 
while achieving the same a spiritual aridity widens the gap between their aspirations and interest level , in their 
learning of  (Communicative) English. It is all the more widened in cases of rural and semi-urban learners.

MOTIVATION - THE  YARDSTICK  FOR  DEVELOPING 
COMMUNICATION  SKILLS  :  AN  EMPIRICAL  STUDY

Ms. Swati Basu, Asst. Prof.
Camellia School of Engineering & Technology



Various factors work in them in widening the gap between their aspiration level and interest level. The foremost 
among them is the Fear Factor about the subject. This fear factor has its root in childhood education rather school 
education. Somewhere down the line an aversion towards the subject grows as “ tough subject ” to the extent that it 
seeks shelter in  labelling the subject as foreign and consoling as something that can be avoided. By and by such 
avoidance takes the shape of  fear at the mention of the subject . With the completion of board examination/s a sense of 
relief is noted immediately after  taking the test as if the pursuance (of  learning) of learning English — a foreign 
language ( tough subject) is over. 

However, the same is perceived towards the subject during a language class at the under-graduate level , with special 
reference to the rural and semi-urban learners.

For e.g.  at the initiation of languages classes , the basic questions that a language teacher comes across are

- Ma’m again English ? 
- Why do we need to know English ?
- How is it related or are applicable in Engineering ?
- Will the interviewers be asking questions in Bengali or in English ?
- If in English what should be our approach ?
- And such others,,,,,,,,,,,,,,

OBJECTIVES  OF  THE  RESEARCH / STUDY  :

- To minimize their fear factor and passivity towards the subject in concern
- To instigate an interest in learning the subject
- To create self-awareness , self-monitoring and self-motivation

METHODOLOGY : DISCUSSION

With the commencement of the session each year a fresh new batch of students are always a newer challenge  to be 
faced with. They are bubbling enthusiasts with new hopes and dreams to pursue. In and around the corners it is 
common in the discussion topics of a language teacher that there spins a spell of apathy among the learners towards 
their learning of English. It is high time that we need to find out the cause , rather the root , of such a malady. When it 
comes to a language class their frowning faces are full of queries and fear factor. This fear is dominant and holds them 
back to be an active participant and instead a spell of apprehension always encompass them , especially in a language 
class. As facilitators to a heterogeneous batch of engineering students we need to make a survey of  the root causes of 
de-motivation in a language class, in particular. As a language teacher  my interactions with the students helped me to 
identify some factors behind their disinterest and apprehensions for language class. All the under-mentioned points, so 
observed, are in keeping with the psychological workings of the learners, with special reference to the rural and semi-
urban learners at under-graduate level in Engineering colleges in West Bengal. Numerous factors account for their 
apprehension and lack of interest. I would like to take into consideration two or three of the factors which, perhaps, 
will not be wrong to say, are at the base of de-motivation.

FEAR FACTOR  :

 The foremost among them is their root idea that they are from a Bengali / Vernacular medium of instruction and thus 
they find a safe shelter ( excuse) to avoid it. It has been noted , that a psychological disparity consciously or 
unconsciously grows in them ( second language   learners of English ) creating a “ LOC ” between the first language 
learners of English and the second language learners of English. A constant feeling that they are from Bengali medium 
background is deeply rooted in them.

The job of motivating the students at its outset has to be initiated. This ideology has to be shaken at its root. They need 
to be boosted with confidence that like any other subject English too is to be treated at the same plane as one of the 
crucial subjects in their course curriculum.   If  the idea, that , this is a foreign subject constantly pricks in their mind 
then their approach would continue to be far from being spontaneous. 

Questions like “ Ma’m this is not our mother tongue or why do we need to know this language ” is evident enough to 
understand that the acceptability of the language spontaneously has been interrupted . They are to be made realize that, 
keeping up to their aspirations and global work atmosphere the ( working ) knowledge of English is a must. It will 
kindle the fire of  their soaring aspirations of working in IT sector or multinational company or branded organizations 
within and abroad. The importance of language class will thus be conveyed at the set-up. Simultaneously, they need to 
be made understood that in the process of learning rather dealing with it spontaneously the mistakes might be 
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numerous but they should never give up trying. Thus the importance of a language class and their aversion towards the 
subject together will be taken into control from the very beginning  This would work as initial mind set-up which will 
be carried forward not only through their 4-year degree course but would remain as a lifelong impetus whenever fear 
comes to their mind.

The second important thing among fear factors   is to be noted in their notion about the subject. To most of them the 
subject is all about grammar and its functions. This has to be taken well care of to break the idea. They need to be made 
understood that language is not only about the grammatical functions. Language is at the base of every understanding 
and misunderstanding , of  all sorts of communication–be it formal or informal under  respective situations. Language 
classes are meant to deal with such technicalities of communication---- proper attitude at the right place at the right 
time in a proper manner---- keeping in mind a global work environment . This when associated with their primary 
conception of an interview session or a group discussion session how they play a key role in decision making will 
imbibe their attention. Language classes can be made interesting through formal and active participation utilising the 
student’s multifarious queries and teacher’s experience. Once the students’ interests are taken into account the ball 
starts rolling and the learners themselves come out with various innovative ideas and the teacher makes a full 
utilisation and application of the same.

As we are aware, that the goals of  teaching English as a first language are different from that of teaching English as a 
second language , and is a highly complicated job involving numerous factors  to cater to the aims of teaching-
learning English. . In such a condition , an urge , an interest for the subject has to be generated for the subject to bring in 
the desired changes. It is all the more important when it concerns rural and semi-urban learners .

The next important of fear factors , which is de-motivating is mother tongue influence ( MTI ). De-motivating in the 
sense, they find it embarrassing to speak in public specially in front of their peers. On the contrary while conversing in 
their mother tongue the confidence and spontaneous expressions are noteworthy. Mother tongue influence is itself a 
barrier in the teaching-learning of English/second language. But, added to it is their reclusive attitude . As an impact, 
when they find their first language ( learners ) peers of English with an easy flow of the language their self-esteem is 
wounded in coming out with “ haulting delivery ” in public. 

To find a necessary solution to this bunking of classes , effortless and expressionless interactions in classroom 
situation are easy remedies. The worse happens with those that are of introvert nature. Here again, the learners are to 
be geared with positive reinforcement. If we take a deeper insight into the origin of this fear factor we have to glance 
back into the primary days of school education. The root lies somewhere in parental upbringing and the kind of 
discussion held in the family or in the surroundings. 

For  e.g.  parents during a gathering in an examination hall or at any other event during their discussion about their 
ward they often mention that their son/daughter is strong in all the subjects but weak in English or Maths. This very 
often comes into their regular discussion held in the family. The child to whom History, Geography , Science or 
English all are at equal plane gradually becomes biased towards English. Because repeated mention of the subject as “ 
tough” creates a deep impact upon the mind yet to mature , though unnoticed. This gradually creates a disinterest in the 
subject and the fear factor builds its nest. The child grows with it and it is nourished instead of timely treatment .

 All these factors have fear as the root cause of de-motivation. So this root cause has to be uprooted at the earliest and to 
the most possible extent. In order to initiate them speak in public the fear factor has to be diminished, if not erased . The 
further steps of imparting education on the skills of communication won’t  be a hard nut to tackle once their 
motivation is geared into the process. 

Apart from the fear factor, there are various other reasons that account for de-motivated approach towards the subject. 
The kind of atmosphere they live in or are reared up is of great importance from the perspective of  pedagogical 
psychology in shaping the mind of the (future) learners.

FAMILY  BACKGROUND / UPBRINGING  :

The kind of atmosphere a learner is reared up casts a deep spell on his mind. It influences his thought process, his 
approach and attitude towards life . The kind of discussions held in the family , the respective influence or attention he 
receives and the kind of surroundings he is engaged with, all goes on to create an impact on him.

The attitudes and disciplines so imbibed from the atmosphere highly affects the intellectual , mental , moral and social 
philosophies of a learner. In the long run , the learner’s intellectual development, analytical skill , critical thinking , 
power of observation , leadership ability , decision-making skill , group/team spirit and so on are shaped accordingly. 
His imaginative skill and range , questioning , reasoning skill all are framed the way he is given an atmosphere to 
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breath. If a learner is brought up in a congenial atmosphere , of  positive outlook and approach towards the ways of  
life, positive reinforcement the learner can overcome his pitfalls in a much confident way than a learner brought up in a 
subdued temperament of a family.

Upbringing of a child projects the child’s personality , age-group characteristics , the emergence and development of  
ideas , concepts , principles , convictions , moral feelings , habits and forms of behaviour in due courses which are later 
reflected through their actions and  interrelations towards society at large.

The psychology of upbringing are placed on a scientific footing which studies the mechanisms whereby the qualities 
of a personality are shaped. It is significant that the social nature of the individual’s personality within a system of 
social relations is revealed through multi-faceted activity . The case in point , however, can be supported by the 
Marxist concept of man as an active being or as in Soviet psychology, personality and activity are regarded as 
internally linked concepts. 

For  e.g.  a child completes homework in good time so that it has sufficient time to play. If  the child is given positive 
marks for his work it raises its prestige as a pupil. The child starts preparing for  lessons in order to have good marks. 
This action acquires different motives at different stages of  life. This is a general psychological process in the 
development of actions. These actions become more elaborate with the range of  motives. 

Again, in a language class it is a common phenomenon that the learners suffer from mother tongue influence which if 
traced back has a family influence. Hardly, any learner, especially rural and semi-urban learners, get a favourable 
atmosphere to converse in English at home. Constantly conversing in their mother tongue in family or in their 
surroundings provides little scope to practice speaking in English . As a matter of fact , it plays havoc on their 
pronunciation. Their pronunciation is hampered severely in uttering long sentences or comparatively ‘hard’ words. 
The English News Channels or any entertainment programmes in English are rarely watched in such families where 
the soaps and serials in vernacular languages are the  most entertaining ones and desired for. Naturally , the effect is 
noticed on the blooming minds and the same is carried on. To make a drastic change in their lifestyle or attitude at a 
matured age will undoubtedly be a complex job. Yet , the action of “ familiarising ” them to listening and speaking of 
English terms , simple to complex use of sentences through drills and various classroom activities , mock sessions , 
assignments opens the way to the formation of a “desired change” in their attitude in comparison to their “entry 
behaviour”. 

Next  , in a family with a more patriarchal approach , specially towards a girl , the mental development and free 
thinking are blocked. In the long run , the spontaneous approach to their male counterparts, to overcome their 
shortcomings or an attempt to solve their mental blockage receives a set-back. They cannot mix up with a free vent of 
mind. So the question of discussing their language barriers is out of point. They coil themselves into an inner world of 
shakiness, hesitation and introvert nature. In many cases the potentials remain latent.

Further  , important point under this factor is financial status in a family. The financial conditions of a family plays 
havoc. Lack of proper food much to their timely need is a tremendous barrier to their process of physical and mental 
development ,maturity with age and proper nourishment. As a matter of fact, a weak body falls easy prey to certain 
circumstances and their aims and objectives changes its course from learning to making money easily and at the 
earliest. Their attitude and approach starts differing.  Instead of in-depth learning they become solely concerned with 
earning grades and seek a job. And while in the process of selection procedure they start realizing their pitfalls. While 
some realize and look for reparation many others fall prey to further depression. Apart from this most of the learners 
pursue their engineering course under some financial assistance be it a bank loan or any other assistance. This has a 
lasting influence on their mind. Because the inability of not being able to study in an English medium school or not 
being able to have guidance of a proper teacher in private or their present status forbids them (mentally) to belong at 
the same level with the first language ( learners ) peers of English. In many cases , learners have to make space for a 
part –time job or indulge into some business to meet their family needs as well as pursue their academic career. A 
psychological setback persists. They can neither complain their situation nor does situation permit them to change 
their present condition overnight. Coming into contact with the world at large and to reach out globally they undergo 
some short term courses or the crash courses on Spoken English . They cherish a feeling that ‘ fluency ’ in English is an 
overnight solution. However , the illusion/mirage is vanished once they step in a language class again ---- be it a 
Spoken English Institute or normal classroom. The receptiveness is again hampered.  Hence, it has to be treated from 
the core so as to meet the challenges and overcome the obstacles to achieve optimum results from teaching. 

Perceived  OBSERVATIONS of de-motivation
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- Tremendous lack of self-awareness , self-monitoring
- Low confidence 
- Passivity 
- Lack  of  self-motivation -- tendency to avoid English
- Strong influence of upbringing and surrounding atmosphere
- No heed to early psychological framing 
- Peer group consciousness much to the extent of fear 
- Less exposure to the subject taught---- handles a narrow range of language ( here, English ) texts.
- Unawareness of the objectives – narrow concept about the content and its progressions  
- Individual and social constraints
- Unequal learning opportunities
- Financial and economical un-stability
- Emphasis on grades rather than learning
- Urge for quick money making
- Huge gap between aspiration level and optimum level ---- a psychological setback.

Conclusion :

This paper is not aimed to raise sympathy for the plight of the rural and semi-urban learners but in reflecting upon the 
cause of de-motivation in their learning of English.

In this paper , I have tried to focus on some of the root causes of de-motivation which stands in the way of a language 
teacher to fulfil the aims and objectives of teaching and learning of ( Communicative ) English . In doing so, it would 
not be impertinent to mention that the task is not an easy one , especially to the learners with specific needs. This is a 
major concern of the time owing to the opening of scopes in “ global village ”. Witnessing the present day severe 
concern for the learners and their psychological workings , if we , as language teacher , make the best of our own 
experiences and expertise we can indeed facilitate the development of an  independent, lifelong, learning hunger.  

However, it is pertinent to point out here that, the study do not cover the full range of  observation. There are many 
other reasons behind de-motivation. Continuous observations, assessment, and evaluation will help us to intrude 
further into the problematic zone and dig out the root cause. Without a learner’s “ soul ” participation learning 
becomes mechanical. It bases only on utility purpose without self and societal development. Cardiac appeal goes 
missing. A language teacher first needs to learn the needs of  her learners. As a teacher when we can motivate and input 
curiosity the goal is nearer to be achieved. Keeping pace with the needs of the aspiring students “ the teacher must 
know John as well as Latin ” for an effective  output of teaching . It will lead to stretch their knowledge from where 
they stand and help them to come to that end where teaching aims to be.
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Abstract :

Engineering graduates require an ever-increasing range 
of skills to maintain relevance with the global 
environment of the new millennium. Communication 
skill is a vital component of this, recognized by academia 
and industry alike. English language skills are also 
important given its widespread status across the globe as a 
lingua franca. Indeed, multilingual skills are considered a 
salient element in the make-up of the new global 
engineer. English for specific purposes focuses the 
learner’s attention on the particular terminology and 
communication skills required in the international 
professional field. Communication skills development is 
discussed in the paper, with examples given of different 
methods of teaching and assessment. The paper also deals 
with the issue of English Language Teaching at the 
various departments in GIMT, and the importance and 
necessity of English for students. The results of the survey 
conducted by the author concerning the students' 
opinions on the English language and their current 
courses are presented here, while the possible solutions to 
the emerging problems are stated and discussed in detail.

Key words: English Language Teaching, Lingua Franca, 
English for Specific Academic Purposes, motivation, 
attitudes, English for Specific Purposes (ESP).

Introduction :

Communication skills are essential for an engineer who 
aspires to carry out his/her professional practice in the 
global arena. Engineering communication skills basically 
constitute several core elements such as the fluency in the 
English language and the fundamentals of visual 
communication.  Evidence indicates that communication 
skills are what helped Homo sapiens evolve beyond our 
related ancestors, and that these skills have helped 
humankind develop into the advanced societies on Earth 
today [1]. However, these skills have become stifled in 
the very discipline that has brought so many 
advancements, and that is engineering.
There is ample evidence that graduate engineers lack the 
required standard of communication skills, particularly 
when compared to the needs of industry internationally 
[2][3].

The Global Engineer :

Globalization directly influences industry’s needs; a 
global engineer must be able to easily cross national and 
cultural boundaries. This in turn directly affects 
engineering education. A common code for 
communication is required. Those education institutions, 

Motivation and Attitudes towards Learning English for the Engineer
Aritra Ghosh
Global Institute of Management & Technology, West Bengal

which meet the language requirements for the new global 
engineer, will be ready to face the new millennium. 
Engineers can relate the same theories of technology, but 
the modern engineer must also be able to communicate 
effectively in a shared tongue. This is especially 
important given that engineering projects are now 
planned and implemented across national and cultural 
borders.

The Globalization of English :

English has been widely accepted as the most widespread 
language in the world [4]. It is the first language for many 
countries around the planet. As a second language, 
English is taught as part of multilingual education in 
India, South Africa, Singapore and others also.  The 
distinction here lies between the most widespread versus 
the most widely spoken. However, the number of people 
who speak English with at least some degree of 
proficiency exceeds any other language, and its 
phenomenal advance around this planet is unparalleled in 
the history of language [5]. 

English is the prime means for communication, and can 
often serve as the global language between two people 
from two different cultures, wherein English is not the 
native tongue. For example, French engineers 
communicated with Egyptian engineers in English 
during the recent building of the Cairo subway [6]. An 
unusual example comes from the Swedish transport 
manufacturer Volvo, which has made English the 
language for managers at its new plant in South Korea, 
with English lessons being taken by some employees 
during production breaks.

Communication Skills :

A recent report from Melbourne, Australia, stated that 
employers now seek graduates with skills beyond the 
standard paper degree; this includes an excellent level of 
skills in:

• Communication
• Decision-making
• Teamwork

Other areas identified in the report included 
competencies in business acumen, marketing and public 
relations. Having the most knowledge was not as 
important as getting the work done in the most effective 
manner. Employers gave considerable value on graduates 
acquiring a diverse set of skills in differing work 
environments [7].

However, the report also found that most graduates felt 
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that they had gained analytical and problem solving 
skills, subject-specific knowledge, research and 
improved decision-making abilities through their 
degrees. Yet despite this, much fewer felt that their 
graduate degree provided:

• Oral communication skills.
• Awareness of the social implications of their discipline’s 
developments.
• Management skills.
• Understanding of other points of view and other 
cultures.
• Confidence and competence to work in international 
environments [7].

The burgeoning importance placed on oral 
communication skills by employers has been echoed 
internationally for a decade or more and across 
disciplines. Knowledge and technical know-how are 
clearly important, but these must be presented with an 
excellent standard of communication skills, particularly 
oral. Indeed, oral communication and presentation skills 
are considered one of the best career enhancers and to be 
the single biggest factor in determining a student’s career 
success or failure [8]. Their relevance was emphasized 
recently with the statement that: Skills such as problem 
solving, communications, interpersonal skills and critical 
and independent thinking should be fostered in 
engineering education, not just because they are qualities 
that employers look for but because they should be part of 
any tertiary education [9].

Peer Review : Peer assessment has been shown to 
provide many advantages and disadvantages. Advantages 
include getting students to think about the exercise more 
deeply, recognize others’ viewpoints and how to give 
constructive criticism to peers. Disadvantages include 
potential bias, reluctance to give low marks for poor work 
from their peers and the need for clearer guidelines. 
However, such disadvantages can be countered by 
utilizing group-based marking, rather than individual, 
increasing marking guideline specificity, and limiting the 
impact of the peer review exercise with regard to the 
overall unit grade.

Role-play : As knowledge of communication theory does 
not necessarily parallel skills in practice, it is important to 
immerse students in similar work environments. Context-
specific enactments, or role-play, can focus the student’s 
attention on the differing types of communication 
required with various groups in potential future work 
situations. By engaging the students directly in active 
learning, they learn by doing.  Oral communication skills 
are needed not just for internal company matters, but also 
when dealing with external issues.

Video : Video/audio grading has been shown to 
dramatically improve presentation skills in students, with 

one prime example given where student presentations 
were filmed and then graded with dubbing from the 
teacher and a feedback sheet [8]. Importantly, this 
provides relevant educational feedback to the student so 
that he/she can actually see and hear the positives and 
negatives of his/her presentation. Additionally, it is not 
transitory as the student’s performance can be revisited.

Technology : Current technology should be utilized, or at 
least demonstrated to the students, so that they are aware 
of what is in use beyond the university walls. The Irish 
study cited earlier found that instructors in 
communications need to review and update methods due 
to the rapid advances in communications technology 
[10].  Furthermore, this Irish study found that practicing 
engineering graduates suggested that greater content for 
communication courses in undergraduate engineering 
cover basic MS Office applications (number 3 on the list, 
directly after oral presentations and keyboard skills), as 
well as other technical elements including Web page 
design, e-mail and graphic design. The MS Office suite 
includes Word, Excel and PowerPoint, and these were the 
three prime tools utilized in oral presentations by the 
graduates in industry [10]. This gives a clear indication of 
technological elements that need to be incorporated into 
fundamental communication training for engineering 
students in preparation for industry.

International Elements : Communication skills 
training, while focused on the dominant culture of the 
host university’s country, should also be mindful of 
variations in intercultural communication. With 
globalization becoming commonplace also with 
engineering work, graduates need to have an 
understanding of international communications. This 
includes aspects such as implicit language and cross 
cultural idiosyncrasies, or risk being isolated, and is 
particularly relevant in dealings between native, English 
speakers and non-native English speakers. Active 
Involvement of the Learner

Littlewoods put forward several elements that, 
importantly, involve the learner in order to reinforce 
learning. These four parts are :
• The classroom must be conducive to 

communication and learning.
• Learning has to be relevant to learners’ 

interests &  needs.
• Both processes and products are important in 

the classroom.
• Learners must engage in active roles in the 

classroom [11].

Engaging learners will help facilitate and stimulate 
effective and purposeful learning by the students. 
Involving the learners directly, in particular, will 
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engender a stronger sense of responsibility in the future 
graduates that they can take beyond the university and 
into the work arena. This is especially important in 
engaging learners of English as a Second Language 
(ESL) and English for Specific Purposes (ESP) as it 
involves new vocabulary.

COMMUNICATION SKILLS ASSESSMENT :

Communication skills have been identified as 
multidimensional and so it becomes crucial to classify 
how they will be assessed in the students’ work. 
Furthermore, the particular communication skills required 
in a profession are usually poorly defined. One study 
identified those communication skills assessment must:

• Be formal so that it occurs at specific times and 
contributes to a student’s marks.

• Provide feedback to be educational.
• Involve active participation by students in actual 

communication situations.
• Tackle student insights so that skills are identified and 

developed [12].

Individual feedback is important for improving the 
education of students. However, there needs to be prudent 
identification and clear operational definitions of the 
rating dimensions so that the same standards are applied 
to all students: consistency and accuracy. It is vital that the 
student understands what is expected and what will be 
assessed ahead of time to facilitate education, learning 
and the generation of desirable characteristics, thereby 
delivering formative (feedback) and summative 
(evaluation) assessment [12]. The oral communication 
element also needs to fit in well with the subject at hand.

ISSUES IN ENGINEERING EDUCATION :

Three sources of weakness that can significantly impact 
on an engineer’s communication skills education were 
identified as : 
• Students’ attitudes to communication.
• Insufficient course content.
• Deficient or inappropriate teaching methods [13].
Another significant element included the lack of 
opportunity for engineering students to be able to practice 
communication skills, particularly the oral component [13].
Gender Equality - Gender distribution in the engineering 
profession continues to be dominated by males. This is 
evidenced in recent statistics in Australia where male 
participation stands at 85%, despite a (slowing) increase 
in female student numbers over the past decades [14].

Refresher Courses for Educators : The TPU in Russia 
has instituted a new extended language-learning 
program, which targets TPU academics that provide, 
organize and manage engineering educational programs 
taught in English. The interconnected course components 
cover a wide range of settings to effectively train learners 

to communicate in English.

The TPU’s initiative provides an excellent example of the 
importance of providing refresher courses for educators, 
in this case, in English communication skills. Such 
refresher courses contribute to life-long learning and the 
updating of skills for educators and, ultimately, students. 
Furthermore, by focusing on educators, these courses 
help to minimize any errors or bad habits that may, in 
turn, have been handed on to students.

Life-long Learning : Tasks involving oral 
communication skills within the subject framework can 
contribute to lifelong learning by aiding in the 
development of those skills necessary for life-long 
learning. Similarly, it was felt that self assessment of 
communication tasks would also encourage future 
learning [12].

Integration : Adding social science subjects into the 
engineering curriculum mix will encourage oral and 
written communication skills, as well as critical analysis. 
However, stand-alone subjects need to clearly identify 
the benefits and relevance of utilizing the methods 
learned so that they can be transferred into the rest of the 
student’s experience. For example, integrating 
compulsory communications education, whether 
represented wholly or in part by one or more units, should 
be part of an engineering degree. However, this is not 
enough; those skills need to be utilized across the degree 
to demonstrate application and reinforce behavior.

Reinforcing the desired behavior unless they are 
incorporated into engineering subjects. Integrating these 
skills within subject modules, especially in the marking 
structure, can thereby achieve the right skills 
combination. Several areas of communication skills 
required for engineers have been already examined. The 
first group area of research was English language 
proficiency. These included the following attributes:
• Spoken language fluency , • Written language fluency, • 
Regional/national dialects , • Technical terminology
• Professional jargon .

IMAGE OF THE ENGINEER

This insufficient level of communication skills 
instruction in engineering education generally only 
serves to undermine the whole profile of the professional 
engineer. This in turn affects recruitment and retention in 
engineering studies [15]. Indeed, the image of the 
engineer may be directly associated with the quality of 
the engineer. Lack of leadership amongst engineers will 
lead to a low profile. Increased public standing can 
eventuate through professional activities, as well as the 
ability to communicate to the general public. Ineffective 
communication skills only reinforce negative stereo 
types of the engineer.
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METHODOLOGICAL FRAMEWORK

The Problem of the Research  : The problem of the 
research could be defined as an attempt at determining 
just how important and necessary the English language is 
to the students at the GIMT and what their opinions on the 
language itself are. One of the crucial issues being 
examined is why the students choose English over other 
languages. It is also significant to find out if and why they 
think that English is necessary. Among other things, some 
of the more important questions to be answered are how 
much English the students need and what the right 
mixture of general and specific English is for the students 
of mechanical engineering.

The Sample : The research sample is comprised of 50 
male and female students of the second, third and fourth 
year at the GIMT. All of the questioned students are 
currently attending the English language course, albeit on 
two different curriculums. The second year students are 
attending a new twosemester course, while the third and 
fourth year students are attending the old four-semester 
course. The sample is not gender balanced, and since it is 
the case of the traditionally male predominant 
departments, there are more male (N=44) than female 
(N=6) students in the sample. 

The Instrument : In order to gain the relevant data, the 
method of surveying is used, with the basic instrument 
being the survey questionnaire. The questionnaire 
consists mainly of closed questions with only one 
possible answer, although the students are left with an 
option of multiple answers to some of the most important 
questions. The acquired data from the empirical research 
is processed by applying SPSS computer program for 
statistical data analysis. The analysis of the data is 
accompanied by adequate tabular display.

RESEARCH RESULTS

Out of the 50 questioned students, only 4 of them have not 
studied English before coming to the departments, while 
the majority of them (64%) have studied it for 5-8 years, 
that is, from elementary school, prior to the English 
language course they are attending at the moment. More 
than half of the students (54%) have also studied other 
languages before coming to the departments. Now let us 
proceed to the tabular representation and the discussion 
of the results.

 Table - 1 
The Reasons for Choosing English over Other 

Languages (%)
Reasons Yes No
For easier use of scientific literature 36.0 64.0
For career advancement and better
material status 58.0 42.0
Because I have learned other

languages before 16.0 84.0
Because I want to leave the country
after I complete my studies 14.0 86.0
Because it is "stupid" not to know
English nowadays 28.0 72.0
Because of the Internet 18.0 82.0
Without any specific reason 0.0 100.0

This was one of the questions where students had the 
option to circle multiple answers, yet it still remains 
interesting to see that none of the examinees circled the 
last answer, that is, "without any specific reasons", which 
proves that all of them are completely aware of the 
importance of English, and its privileged status among 
other world languages. Most of the students choose 
English over other languages because they think that 
knowing the language can help them progress in their 
careers and secure them a better material status. The next 
answer that garnered most attention was "for easier use of 
scientific literature", which together with the previous 
answer show that the students choose English primarily 
having in mind their professional and scientific careers 
and financial well-being, which proves that the English 
language is indeed the lingua franca of international 
business and technology and that the students do think of 
it that way.

Table - 2
The Necessity of English

Is the knowledge of English necessary for your
profession no matter where you start your career? %

Yes 82.0
It is important, but not necessary 16.0
No 2.0

Table - 3 
The Importance of English in 

Comparison to Other Languages
How important is the knowledge of English in
comparison to other languages? %
English is far more important in comparison to other
languages 32.0
English is important, but it is also vital to know other
languages 68.0
It makes no difference whatever language you know 0.0

When it comes to how necessary and important English is 
deemed by the students, it is obvious that the majority of 
them think that the language is of utmost importance for 
their professional careers, yet they, generally, do not think 
that English is far more important than other world 
languages. 68% of the examinees consider other 
languages studied at the faculty to be at least as important 
as English, yet none of them think that it makes no 
difference whatever language you know, which shows 
that all of the students think of English as one of the most 
important foreign languages, if not the most important.
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The following part of the questionnaire is concerned with 
the academic studies of English at the GIMT, and the 
results show what the students' opinions on the current 
courses of English are, what they would change or 
rearrange to make them more suitable, and how much 
time they spend on actually studying the language.

Table - 4 
The Significance of English Courses at the Faculty Is English 

receiving the adequate attention at every  Engineering Department ?

%
Yes 34.0
It receives too much attention 2.0
It does not receive enough attention 64.0

Table - 5
The Duration of English Courses

How many semesters should the English language
course last? %
1 8.0
2 26.0
4 38.0
More 28.0

Table - 6
How Much English Is Studied

How much time do you spend studying English? %
A lot 0.0
Enough, having in mind other courses 20.0
A little 52.0
Not at all 26.0
I will do it later, when I graduate 2.0

We can see from Tables 4 and 5 that the students are not 
satisfied with the current study program and that 64% of 
them think that English does not receive appropriate 
attention in their academic studies. What is even more 
evident of this is that only 2% think that English receives 
too much attention, thus it is certain that the majority of 
students believe that they should have more English during 
the course of their studies and be more competent in the 
language once they complete the program. As far as the 
duration of such a course is concerned, the vast majority of 
the examinees opine that it should last at least two 
semesters, as long as the current course, while 66% of them 
think that it should last 4 or even more semesters. This also 
shows that the students find English very significant and 
that they would opt for longer, richer courses.
On the other hand, if we take a look at Table 6, we can 
notice that students are not spending much time studying 
English and that their opinions on the length of English 
courses have something to do with that fact, too. A year of 
studying English at a Faculty, where classes are held 
usually once a week, is not enough for mastering any 
language if a student does not spend any time studying it 
at home and working on it all the time. It is particularly 
difficult for students of different kinds of engineering to 
get a good grip on a language, since the majority of their 

courses are conducted in a completely opposite manner, 
with less professor-student and, especially, student-
student interaction, and more hermetic, one-way 
communication from the professor to the students.

Table - 7
Scientific Terminology vs. General English

Is it important to know the scientific terminology only or
should a student have a general knowledge of English?

%
Only scientific terminology 0.0
Both 100.0
It does not really matter 0.0

The results here speak for themselves. The students are 
obviously completely aware of the fact that today, a 
young professional need to be able to use English 
appropriately on any given occasion, no matter whether 
in a scientific convention or everyday conversation. This 
also shows that teaching English for Academic Purposes 
has to be a well-balanced, well-thought out process, 
where a perfect combination of general and specific 
English must be reached in order to prepare the students 
for the possible future linguistic challenges.

Table - 8
Current vs. Ideal Courses

What should there be more in English Courses in your
opinion?

%
General grammar units 2.0
Speaking and writing exercises 52.0
Scientific terminology and texts 46.0
Texts on the culture of Anglo-Saxon people 0.0

As we can see from Table 8, the students' opinions on what there 
should be more in an ideal English course are divided between 
speaking and writing exercises and scientific terminology and 
texts. Only 2% think that they need more grammar units, which 
is understandable since students traditionally, tend to shy away 
from grammar without even knowing what it actually is. 
However, the fact that none of the examinees believe that they 
need to learn something more about the culture whose mother 
tongue they are studying is a bit surprising and shows that they 
either really know enough or are, in fact, not interested in such 
topics at all. If the latter is the case (which might just as well be 
so), it is unfortunate to see the lack of interest in what is perhaps 
the most important and rewarding aspect of learning a different 
language from one's own.

Table - 9
How Often Is English Needed

How often, during your studies, do you find yourself in a
situation where knowing English is necessary ? %
Every day 14.0
Very often 40.0
From time to time 42.0
Rarely 4.0
Hardly ever 0.0
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If we set aside the use of computers and the Internet, which 
automatically demands the "every day" answer to this question, 
and which students are not aware of any more as something that 
they need English for, we see that the majority of the examinees 
find themselves often in situations where they absolutely need 
their knowledge of English, which leads us to the following 
question about the purposes for which they need it and use it. This 
was also a question to which multiple answers were possible.

Table - 10
The Purposes for Using English (%)

Purposes Yes No
Correspondence 22.0 78.0
Understanding scientific literature 48.0 52.0
Translation 50.0 50.0
Following the curriculum 8.0 92.0
Things not directly connected with the faculty 82.0 18.0

Apart from following the curriculum, which is understandable 
due to the fact that the English course is the only place where 
they need the language for such a purpose, all of the other 
purposes draw some respectful attention. Starting with 
correspondence at 22% and ending with things not obviously 
connected with the faculty at, astonishing, 82%, we see that 
students use English for various purposes, which reinstates the 
necessity of a complete knowledge of the language and its 
importance in every aspect of modern life. It also shows again 
how much an academic course of English has to offer to the 
students and how varied it needs to be so that it can provide 
everything that is necessary.

Table - 11
Further Improvement

Will you opt for further improvement of your English
language knowledge after completing graduate studies? %

Yes, certainly 42.0
Maybe, if need be 54.0
No 4.0
The last question in the survey deals with the future plans 
for further improvement concerning the knowledge of 
English, and here we can also see that the vast majority of 
the students believe that they will take some extra classes 
if need be, while only 4% think that they do not need any 
further studying of the language. This final result shows 
that either the students have in mind their constant 
bettering in every field needed for their profession, or 
they are not satisfied with the current course.

CONCLUSION :

Language and communication skills are recognized as 
important elements in the education of the modern 
engineer, including English for specific purposes. Yet, 
there seems to be limited implementation of English 
courses globally, despite its current lingua franca status. 
Those institutions that have already implemented 
multilingual and communication elements will be at the 
forefront of providing the demands of industry and 
society. If we take into consideration the fact that more 

than 90% of the students of engineering choose English, 
we can easily conclude that they think of English as the 
most significant and necessary foreign language, 
whatever the reason for that might be. We have, thus, set 
out on this research in order to find out exactly what those 
reasons are, and acquire enough data to create a relevant 
picture of what students' opinions are on their first choice 
language course. Bearing in mind the results of the survey 
conducted at the GIMT, we can safely say that the 
students are fully aware of the status of English. What is 
also important to state here is that the majority of the 
students see English as the means for reaching better 
professional and material position, that is, an important 
asset in their future careers.  Finally, we can round up our 
discussion by saying that today English is something of a 
primary concern for every individual and especially 
academic citizens who are at the forefront of 
contemporary civilization. No matter what the occasion 
might be, it is becoming more and more important and 
necessary to know and speak the English language well, 
and to be capable of using it appropriately.
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Introduction :

One  can  ask  that  in  this  world  of  Flipcart or  ebay where  everything  is  at  a  distance  of  a  click, what  is  the  
importance  of   communication? But  computers  cannot  replace  human  being. We  are  rational  animals  and  have  
ideas, emotions  that  need  to   be  shared. For  sharing  our  feelings  we  must  have  good  communication  skill. 
The  importance  of  communication  has  been   growing  especially  in  the  context  of  globalization  and  
privatization. In  order  to  develop  or  maintain  a  relationship  or  sustain  in  business  one  has to  rely  on  good  
communication. But  human  being  has  the  inborn  tendency  to  fear  the  unknown. But  if  the  fear  is  given  a  
name  it  will  no  longer  be  a  fear. Fear  can  be  of  anything, fear  of  thieves, fear  of  enemies, fear  of  dying  and  
even  fear  of  communicating  with  any  stranger. This  paper  is  based  on  how  to  address  the  fear  of  
communication  and  overcome  it  through  several  activities  as  activity  oriented  lessons  require  not  only  active  
listening  skill  but  also  full   participation  in  order  to be  familiar  with  something. 

Discussion :

Before  that  we  have  to  first  focus  on  the  definition  of  communication. The  Oxford  English  Dictionary  
defines  communication  as  “the  imparting, conveying, or  exchange  of  ideas, knowledge, information, etc”(OED 
578). Now  the  knowledge  can  be  imparted  provided  the  sender  has  the  adequate  knowledge  and  confidence  
so  that  he  or  she  can  be  able  to  make  the  receiver  understand  the  meaning  of  the  message. According to  
Berlo’s  Model, communication has  four  main  components: Source, Message, Channel, Receiver. This  model  
stresses  on  the  relationship  between  the  person  sending  the  message  and  the  receiver. According  to  this  
model, for  the  message  to  be  properly  encoded  and  decoded, the  communicating  skills  of  both  the  source  and  
the  receiver  should  be  at  best (Tutorialspoint  “Communication  Models”). This  receiver  should  not  necessarily  
be  some  other  person, it  can  be  the  sender  also. When  the  sender  is  sending  any  message  to  himself  or  
herself  then  that  communication  is  called  Intra personal  communication. According   to  The  Foundation  
Coalition  journal, “Intrapersonal  communication  takes  place  within  a  single  person, often   for  the  purpose  of  
clarifying  ideas  or  analyzing  a  situation. Other   time, intrapersonal  communication  is  undertaken   in  order  to  
reflect  upon  or  appreciate  something”(TFC  “Effective Interpersonal/Intrateam Communication” 36).  

Sometimes, in  spite  of  having  the  adequate  knowledge   about  the  message  the  sender  feels  a  shyness  within  
himself or  herself, a  sense  of  low  confidence  to send  the  message  to  the  receiver. One  of  the  reason  behind 
shyness  can  be  interpreted  as  anxiety. According   to  The  Foundation  Coalition  journal, “Anxiety, the  
perception of  a  real  or  perceived  threat  or  danger - may  affect  the  perceptions  and  Intrapersonal  or  
Interpersonal  performance. Anxiety  is  based  on  negative  intrapersonal  messages. In  the  field  of  
communication, the  term  used  for  speech  anxiety  is  Communication  Apprehension” (TFC  “Effective 
Interpersonal/Intrateam Communication” 129-131).  The  Foundation  Coalition journal said “Almost  95%  of  the  
population  reports  having  apprehension  about  communicating  with  some  person  or  group. A  decade  ago, 40%  
of  people  said  they  were  shy, but  in  today’s  nation  of  strangers – in  which  computers  and  ATMs  make  face-
to-face relation  less  and  less  common – that  number  is nearing 50% ” (TFC  “Effective Interpersonal/Intrateam 
Communication” 129-131).  It  is  reasoned  that  the  increase  is  due  to  people’s  being  able  to  avoid  interacting  
directly  with  others  by  using  electronic  devices. This  problem  is  often  faced  by  college  students  also  and  
when   they  have  to  attend  any  classes  that  require  oral  communication  they  simply  miss  the  class.

A  person  can  communicate  with  others  if  he  or  she  can  communicate  with  his  or  her  own  self. Self  talk  (i.e. 
interpersonally  communicating within  one’s  self ) can  be  considered  as   the   first  step  of  communication. We  
often  talk  with  ourselves  through  inner  dialogue. As  stated in the  book Communicating: A Social  and  Career  
Focus,  “Sometimes  we  are  conscious  of  our  vocalizing  aloud  within  our  heads, but  self-talk  is  often  silent  
thinking, an  internal  whisper  of  which  we  are  scarcely  aware, or  our  automatic  non- verbal  reactions. Even  
though  it  may  be  quite  its  impact  can  be  enormous” (Berko, Wolvin and Wolvin  115). Self-talk  is  only  
possible when  we  have a  clear  understanding  with  our  own  self. It  is  the  voice  that  can  either  encourage  or  
chastise  anyone. Those  person  who  tend  to  know  who  they  are, what  they   believe  in and  have  a  clear  
understanding  of  their  beliefs, values  and  expectations  are  much  more  likely  to  be  able  to  communicate  these  
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ideas  to  others. 

ACTIVITY -1

In  order  to  investigate  ones   motives, beliefs  and  self-concept ,the  following  activity  is  beneficial. One  has  to  
complete  some  statements like :

I  am… , I  would  like  to  be…, I  like  to…, I  believe  that…, I  have  been…., The  quality  I  have  that I  am  most  
proud  of…, My  biggest  flaw is….

Once  the  statements  are  completed one  has  to  go  back  to  the  statements  and  have  to  write  two sentences  
description  of  oneself  based  on  the  answers  to  the  statements. It  is  stated  in  the  book Communicating: A Social  
and  Career  Focus, that “You  are  what  you  are  based  on  your  verb  to  be ” (Berko, Wolvin and Wolvin  122). This  
activity  is  also  based  on  ones  perceived  verb  “to  be”.  If  one  is  honest  and  has  revealed  what  one  really  thinks  
and  feels, have  just  gained  a  glimpse  of one’s  own  self.

Again  if  we  refer  to  the  book Communicating: A Social  and  Career  Focus  we  can  find  that  “Each  of  us  
possess  a  real  self, an  ideal  self  and a  public  self. The  real  self  is  what  you  think  of  yourself  when  you  are  
being  most  honest  about  your  interests, thoughts, emotions  and  needs. The  ideal  self  is  who  you  would  like  to  
be  or  think  you  should  be. This  is  the  perfect  you  perceived  as  being  perfect  by  yourself  or  others. The  
public  self  is  the  one  you  have  decided  to  let  others  see” (Berko, Wolvin and Wolvin  120). If  others  believe  
the  right  things  about  us, we  can  get  them  to  like  us; we  can  persuade  them   and  generally  get   our  way. In  
order  to  make  a  confident  “ public  self” we  have  to  have  a  clear  self  concept. If  we  feel  ourselves  to  be  
good  communicator  then  we  can  feel  confident  in  our  communication but  if  we  are  apprehensive  then  we  
will  not  be  able  to  express  ourselves. As  stated  in  the  book Communicating: A Social  and  Career  Focus  “At  
the  heart  of  this  dynamic  process  is  the  premise  that  if  you  do  not  accept  yourself, probably  no  one  else  
will, either” (Berko, Wolvin and Wolvin  117). Self- love  is  the  basis  for  accepting  who  and  what  you   are. If  we  
focus  only  on  our  positives, our  negatives  will  surely  go  away. Negative  self-talk  can  not  survive  if  we do  
not  feed  it. If  we  perceive  only  the  positives  in  us  then  we  are  more  likely  to  feel  confident  and  competent. 
One  way  to  overcome  negative  self-talk  is  first  be  aware  of  negative  messages, second  collect  the  messages, 
write  them  down, and  regularly  read  them  to  yourself  and  third  replace  the  negative  thoughts  with  the  
positive  ones  by  flooding  the  brain  with  such  statements  as  ‘I  am  an  effective  speaker’.  Writing  down  or  
making  a  note  of  the  self  talk,  whether  it  is  the  daily  routine  or  some  important  work, helps  us  to  know  our  
mind  as  is  says  both  positive  or  negative  things. It  helps  us  to   increase  our  self  awareness  and  ability  to  
manage  how  one  perceive  things, which affects  how  we  give  meanings  to  things. 

A  person’s  own  self  can  be  his  or  her  enemy  or  friend. It  is  the  hesitation  that one  feels  while  
communicating.  If  one  can  face  oneself  then  one  can  be  a  good  beginner. The  best  way  to  begin  is  speaking  
in front  of  a  mirror. Although  one  speaks  grammatically  wrong  English  but  one  has  to  begin  in  order  to  start.

ACTIVITY - 2

The  above  point is  elaborated  in  the essay “Intrapersonal  and  Interpersonal  Communication” the  professors  of  
Buffalo  University. At  a  point, while  discussing  “Internal  Discourse”, “Solo  Vocal  Communication,” and  “Solo  
written  communication” (36), it  is  stated  that:

Internal Discourse involves  thinking, concentration  and  analysis. Psychologists  include  both  daydreaming, and  
nocturnal  dreaming  in  this  category. Prayer, contemplation  and  meditation  also  are  part  of  this  category. 

Solo vocal  communication includes  speaking  aloud  to  oneself. This  may  be  done  to  clarify  thinking, to  
rehearse  a  message  intended  for  others, or  simply  to  let  off  steam. Example: talking  to  yourself  as  you  
complain  about  your  boss. 

Solo  written  communication  deals  with  writing  not  intended  for  others. Example: An  entry  in  a  diary  or  
personal  journal. 

Another  way  of  analyzing  oneself, as  opined  by  the  Buffalo  Professors  in  the  same  essay,  is  through  a  model  
known  as  the  Johari  Window (40). 

Johari  Window
 Known  to  self
 Unknown  to  self

 Known  to  others 



 OPEN Area
 BLIND  Area 

 Unknown  to  others  
HIDDEN  Area 
UNKNOWN  Area

As  it  is  evident, the  four  quadrants  of  panes  represent  the  different  ways  information  can  be  seen  and  
observed, both  by  oneself  and  by  others. The  Open pane includes  what  everyone  can  see: your  physical  looks, 
occupation, economic  and  social  situation, as  well  as  what  you  say  and  write. The  Hidden  pane  includes  
information  about  yourself  that  you  have  not  revealed  to  others: secrets, hopes, fantasies. The  Blind  pane  is  
what  others  see  in  you  that  you  cannot  see: shortcomings, talents, faults. Finally, The  Unknown  pane  includes 
information  that  nobody  yet  knows: untapped  potential, undiscovered  interests. The  Johari  Window  is  like  a  
mirror  where  one  can  see  not  only  the  merits  and  demerits  of   himself  or  herself  but  also  of  others. Merits  
and  demerits  like  whether  the  person  is  open  to  all, his  or  her  shortcomings, potential etc.  It  provides  a  visual  
reference  that  people  can  use  to  look  at  their  own  character, and  it  illustrate  the  importance  of  sharing, being 
open, and  accepting  feedback  from  others.  The  ultimate  goal  of  the  Johari  Window  is  to enlarge  the  Open  
Area. People  who  have  a  large  Open  Area  are  usually  very  easy  to  talk  to, they  communicate  honestly  and  
openly  with  others, and  they  get  along  well  with  a  group. Self-disclosure  is  one way  to expand  the  Open Area. 
As  we  share  our  information, our  hopes, fantasies  to  other  our  Open  Area  increases and  as  a  result  the  
Hidden  area  decreases.  People  who  know  us  and  can  see  the  shortcomings  and  qualities  in  us  can  give  an  
honest  feedback. If  we  can  accept  that  feedback, whether  positive  or  negative, then  our  Blind  Area  decreases  
and  as   a  result  our  Open  Area  increases. The  more  we  share  our  feelings, emotions  everything, the  more  we  
can explore our  Unknown  Area. Based  on  the  model  of  the  Johari  Window, three  activities  can  be  formulated  
with  the  objective  of  honing  both  intra-personal  and  inter-personal  communication  

ACTIVITY - 3  (For  Self  Assessment)

Analyze  one’s  own  character, qualities and  accordingly  put  in  the  four  quadrants. Try  to  be  honest  to  judge  
oneself. Give  oneself  both  the  positive  and  negative  feedback  based  on  one’s  own  perception  as well  as  some  
near  and  dear   ones.  Write  down  both  the  feedbacks  and  try  to  check  the  negative  feedback.

ACTIVITY-4

Try  to  analyze any  character  of  your  favorite  person, or  any  character of  any  movie, or  any   book. For  
example  the  character  of  Deepak  in  “The Thief”. Open Area- he  is  interested  to  work  under  Arun (it  is  known  
to  everyone). Blind  Area (not  known  to  him) –his  zeal  of  grasping  things. Hidden Area (only  known  to  him) – 
his  intention   of  stealing. Unknown  Area (not  known  to  anyone) – his  potential, undiscovered  interest. 

ACTIVITY-5 (Group  Assessment)

Select  appropriate  adjectives  from  the  list  provided  by the  teacher to  describe  the  other  team  members. 

This  Johari  Window  model  can  not  only  be  used  for  self-assessment  but also  for  group  assessment. 
Interpersonal  communication  is  possible  only  when  we  can intra-personally  communicate  with  our  own  self. 

So  it  can  be  said  that  Johari  Window  is  acting  like  a  bridge  between  Intrapersonal  and Interpersonal  
communication. According  to  the Professors  of  Buffalo  University, interpersonal  communication “ involves a  
direct  face-to-face  relationship  between  the  sender  and  receiver  of  a  message, who  are  in  an  interdependent 
relationship. Because  of  interpersonal  communication’s  immediacy  (it  is  taking  place  now)  and  primacy  ( it  is  
taking  place  here), it  is  characterized  by  a  strong  feedback  component. Communication  is  enhanced  when  the  
relationship  exists  over  a  long  period  of  time. Interpersonal  communication  involves  not  only  the  words  used  
but  also  the  various  elements  of  nonverbal  communication. The  purposes  of  interpersonal  communication  are  
to  influence, help  and  discover, as  well  as  to  share” (“Intrapersonal  and  Interpersonal  Communication” 36). 
When  a  sender  is  communicating  verbally, consciously  or  unconsciously some  non-verbal  messages are  also  
being  sent  through  appearance, attitude, gesture and  dress. If  the  verbal  and  nonverbal  messages  are  
contradictory, most  people  will  believe  the  nonverbal  message.  

Nonverbal  communication  not only supports  but  highlights  the  intention  of  especially  the  sender  and  also  the  
receiver  in  the  interpersonal  communication. If  a  person  keeps  his  or  her  arms  crossed  while  communicating  
or  at  the  receiving  end,  gives  an unwelcomed  signal, similarly  pointing  the  tip  of  the  pen  towards  the  
receiver  highlights  the  impolite  behavior  of  the  sender. Dress  should   always  match  the  personality  and  the  
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purpose  of  the  person  as  it  is  also  a  great  factor  of  the  nonverbal  communication, wrong  dress  code  can  
divert  the  attention  of  the  receivers. The  tone  of  the  voice  is  also  a  major  factor  as  it  has  a  powerful  
impact  on  the  meaning  of  the  sentences. When  said  in  a  strong  tone  of  voice, listeners  might  interpret  
approval  and  enthusiasm. The  same  words  said  in  a  hesitant  tone  of  voice  might convey  disapproval  and  a  
lack  of  interest. An  eye-to-eye  contact  shows  confidence. There  are  various  activities  through  which  one  can  
improve  interpersonal  communication  and  nonverbal  communication. 

ACTIVITY-6 (PowerPoint Presentation)

PowerPoint  presentation  can  be  one  of  the  activity  that  can  be  used  to  upgrade  both  verbal  and  nonverbal  
communication. Although  the  idea  of  speaking  before an  audience  fills  many  with  feelings  of  nervousness, a  
public  speaking  opportunity, if  well-planned  and  practiced, can  be  a  pleasurable  moment  for  both  the  
speaker  and  the  audience. The  purpose  of  communication  is  to  transfer  a  message  and  to  express  the  point  
of  view  about  our  experience  or  perceptions. A  speaker  tries  to  aid  the  audience  in  understanding  the  
meaning  of  the  message  through  the  use  of verbal  and  nonverbal  communication. Language  and  words  
represent  ideas  and  things and  are  verbal  tools  of  the  speaker  to  convey  the  message  and  its  meaning  to  the  
audience. The  speaker  also  uses  nonverbal  tools  like  attitude, actions and  appearance  to  share  the  meaning  
with  the  audience. Selection  of  topic, presenting  the  idea  with  confidence, maintaining  the  attitude, keeping  
eye-contact  with  the  audience, correct  body  posture, confident  and  firm  voice  are  some  of the  things  if  kept  
in  perfect  balance  can  leave  the  audience  imbued.

ACTIVITY-7  (Based  on  GD)

Referring  to  the  book  A  Quick  Reference  Guide  for  Facilitator  FACTSHEET , here  is  an  activity  called  
Consensus “Consensus  is  a  method  for  making  decisions. All  group  members  actively  discuss  the  issue  and  
are  encouraged  to  continue  their  own  opinions, knowledge, and  skills. The  final  decisions  is  one which  
everyone  can  live  with  and  support” (Lawson  8).  The  issue  can   be  any  political, economic, academic, social  
issue. 

During  any  GD  sessions as  it  is  the  researcher’s  personal  experience  that   the  team  members  who  are  
audience  can  very  well  judge  the  participating  members  and  vice  versa. The  audience  members  can  analyze  
not  only  the  speaking  skills  but  also  the body  language  of  the  participants. That  feedback  can  easily  be  
granted  by  the  team  members  and  not  only  that, even  the  negative  feedback  is  erased  very  soon.  

Another  activity  from  Facilitator  FACTSHEET   is  ORID, which  involves “a  focused  discussion  method  has  
four  consecutive  stages: Objective, Reflective, Interpretive  and  Decisional. It  is  a  logical  series  of  questions  
that  probes  the  natural  sequence  humans  use  to  think  about  an  issue”(Lawson  9). Being  the  facilitator, our  
job  is  to  develop a  series  of  probing  questions, in  sequence, which  help  group  members  explore  their  
common  experience.  These  four  stages  can  be  seen  in  any  person  who  has  organized  or  participated  in  the  
team  for  organizing  any  picnic, match, cultural  fest  or  any  religious  ceremony.

ACTIVITY-8 (Example  based  on  ORID)

A  group  has  finished  their  Technical and Entrepreneurial Fest  to  raise  money  for  AASTHA  group (a  helping  
hand  for  slum  children) 

Objective  discussion –Draws  out  the  facts  about  the  experience  or  event and  some  probing  questions  like : 

How  much  money  did   you   raise  from  sponsorships?                                                                                                                                                                                         
How  long  did it  take  to  organize  the  race? 
How  many  people  were  needed  to  conduct  the  event? 

Reflective  Discussion- enables  the  group  to  discuss  how  they  felt  about  the  event. 

How  do you  think the  event  went  ? 

What  was  the  most  challenging  part  for  you  in  organizing  this  event? 
What  was  the  highlight  for  you? 
Which  new  products  were  the  center  of  attraction among  the  audience? 

Interpretive  discussion- enables  the  group  to  consider  the  meaning  and  value  of  the  event, its  significance  
and  usefulness  to  the  group? 
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What  did  you  achieve  by  organizing  this  event? 
How  will  you  help  AASTHA? 
Why  did  you  volunteer  to  participate  in  this  event? 

Decisional  discussion- enables  the  group  to  make  a  decision  or  respond  to   the  experience. 

What  were  the  objectives  for  holding  this  event? Did  you  achieve  them? 
Should  you  hold  a  similar  event  again  next  year? 

The  objective  behind  this  activity  is  to  logically  understand  the situation  and  nullify  the  confusion  in  order  
to  accomplish  any  task.  One  should  not  run  to  fix  the  things. First  understand  then expect  to  be  understood.

Conclusion :

We  all  remember  the  first  day  of  our  bicycle  ride. It  is  quite  obvious  that  all  of  us  who  know  how  to  ride  a  
bicycle  had  fallen down  on  the  first  day. We  have  learnt  from the  hundred  trials  that  we  have  given to  bicycle  
riding. In  order  to  communicate  in  English  one  has  to  try. The  birds  are  co-related  with flying  but  then  also  
the  parents  of  the  young  birds  have  to  give  little  push  to  their  young  ones. After  several  pushes at  last  the  
final push  do  not  let  the  bird  fly  downward  but  take  them  soaring  above. We, the  facilitators  are  here  and  
always  be  there  to  give  that  little  push  so  that  you  people  can  overcome  the  fear  of  communicating  in  
English. The  drills that  are  suggested  has  one  explicit  objective  and several  implicit  objectives. The  implicit  
objectives  are   knowing  oneself, analyzing   a  situation, making  decision, etc  and  the  explicit  objective  is  to  
communicate  in  English. In  every  one’s   day  to  day  life  one  makes  friends, share  his  or  her  secrets, fantasies, 
organize birthday  parties, resolve  conflicts. So  in  a  nutshell  the  first  objective  is  achieved. The  next  objective  
can  be  conquered  only  through  and  thorough  honest  practice. With  the  help  of  the  given  activities  one  can  
learn  English  because  even  IMPOSSIBLE  says  I’M POSSIBLE.               
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Abstract:  Language  may  be  defined  as  a  systematic  social  code  of  communication, governed  both  by  the  
synchronic   and  diachronic  aspects  of  time.  Literature, on  the  other  hand, is  a  creative  utilization  of  such  
social  codes  of  communication  to  articulate  impassioned  moments  of  human  spirit, thus  spelling  forth  deep  
reflections  on  both  the  temporal  and  the  universal.  Apparently, the  usage  of  literature  is  limited  in  scope  with  
respect  to  a  vocational  field  like  engineering.  It  is  mainly  seen  as  an  aid  to  enhance  comprehension  skills  in  
a  student  with  respect  to  reading, writing  and  listening.  But  if  given  a  cogent  attention  to  the  fact  that  
language  is  not  merely  a  group  of  codes  that  are  to  be  memorized  by  rote, one  would  realize  that  successful  
communicators  are  actually  those,  who  have  mastered  in  the  art  of  critical  thinking; those, who  can  establish  
a  cause  and  effect  relationship  in  the  big  panorama  of  socio-political  web  of  existence  of  which  they  are  a  
part  of; those, who  have  the  capacity  to  make  sound  moral  judgments  when  faced  by  a  dilemma  or  a  Catch-
22  crisis.  And  there  is  no  better  tool  than  to  make  a  creative  usage  of  literature  employing  active-learning  
methods, and  concepts  of  Bloom’s  Taxonomy  and  Vygotsky’s  Zone  of  Proximal  Development, to  attain  such  
comprehensive  development  of  communication-proficiency  in  an  engineering  student  in  the  language  classes. 

Keywords:  Literature, communication-proficiency, Bloom’s  Taxonomy, Vygotsky’s  Zone  of  Proximal  
Development, active  learning, critical  thinking. 

Introduction :

Language  may  be  defined  as  a  systematic  social  code  of  communication, governed  both  by  the  synchronic   
and  diachronic  aspects  of  time.  Literature, on  the  other  hand, is  a  creative  utilization  of  such  social  codes  of  
communication  to  articulate  impassioned  moments  of  human  spirit, thus  spelling  forth  deep  reflections  on  
both  the  temporal  and  the  universal.  Apparently, the  usage  of  literature  is  limited  in  scope  with  respect  to  a  
vocational  field  like  engineering.  .  It  is  mainly  seen  as  an  aid  to  enhance  comprehension  skills  in  a  student  
with  respect  to  reading, writing  and  listening.  But  if  given  a  cogent  attention  to  the  fact  that  language  is  not  
merely  a  group  of  codes  that  are  to  be  memorized  by  rote, one  would  realize  that  successful  communicators  
are  actually  those,  who  have  mastered  in  the  art  of  critical  thinking; those, who  can  establish  a  cause  and  
effect  relationship  in  the  big  panorama  of  socio-political  web  of  existence  of  which  they  are  a  part  of; those, 
who  have  the  capacity  to  make  sound  moral  judgments  when  faced  by  a  dilemma.  The  present  paper  aims  
to  elucidate  how  the adaptation  of  active-learning  teaching-methodology  in the  class  will  enable  the  teachers  
to  make  a  creative  usage  of  literature  to  impart  critical-thinking  skills  among  students, thus  effecting  a  
comprehensive-development  of  communication-proficiency  in  them.  

What  is  active  learning?

According  to  Charles  C. Bonwell, it  is  an  effective  method  to  draw  students  out  of  their  passivity  and  
motivate  them  in  exercising  their  own  thinking  power.  The  objective  is  to  develop  higher  order  thinking  
skills  among  students  like  analysis, synthesis  and  evaluation, and  also  recognition  of  attitudes  and  values 
(Bonwell 2).  Citing  a  field-study  report, Teaching and Learning in the Classroom: A Review of the Research  
Literature, Bonwell  fortifies  the  efficacy  of  the  teaching-methodology  of  active  learning.  One  statement  in  the  
report  says: “All  genuine  learning  is  active, not  passive.  It  is  a  process  of  discovery  in  which  the  student  is  
the  main  agent, not  the  teacher (Adler,  qtd in  Bonwell  3).  Striking  a  similar  note, another  statement  says: 
“Students learn what they care about and remember what they understand” (Ericksen, qtd. in  Bonwell  3).  Thus  it  is  
clearly  evident  that  unless  the  students  are  genuinely  motivated  into  full  and  active  participation  in  the  
teaching  process, the  whole  objective  of  the  language  laboratory  curriculum  falls  flat  on  the  face.  

What  are  the  barriers  to  active  learning?

Bonwell  enumerates  certain  barriers  posing  before  the  successful  implementation  of  the  active-learning  
teaching-methodology  in  general.  They  are:

A. Paucity  of  time  with  respect  to  course  content.

B. Necessity  of  pre-class preparation.

C. Large class sizes.
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D. Students may  offer  resistance  to  non-conventional, non-lecture approaches.

E.  Concerned  faculty  may  not  possess  the  skill  to  handle  such  a  class, in  which  his/her  centrality  will  be  
considerably  attenuated.  

Overcoming  the  resistance  barrier  to  active  learning

It  should  be  borne  in  mind  that  students  offer  resistance  to  such  methodology  because  they  experience  an 
anxiety  of  communication  over  the  prospect  of  self-expression  in  public.  Once  they  learn  to  overcome  the  
initial  stutter, they  inevitably  start  enjoying  the  class.  In  order  to  get  the  students  going  thus, certain  warm-up  
activities  are  necessary, like:

Students  may  be  shown  a  gripping  video-clip  on  which  they  would  have  to  give  an  immediate, one-minute  
response.   Objective: To  impart  a  feel  of  impulse  in  speaking. 

Situation-based  conversation  on  humorous  topics, in  groups  of  two.  Objective: To  make  each  student  
comfortable  with  his/her  classmates, which  is  the  stepping-stone  to  remove  the  anxiety  of  communication. 

Group  activities  like  story-sequencing, picture-studying, and  story-making may  also  go  a  long  way  in  
preparing  the  students  to  think  deeply  and  act  in  coordination.  In  the  first, a  passage  with  haphazard  
sequencing  of  line  and  logic  is  handed  over  to  the  students, along  with  options  containing  the  correct  order.  
The  group  who  finds  the  correct  order  first, scores.  Ability  of  logical  deduction  of  events  is  buttressed  thus.  
Next, a  picture  may  be  displayed, with  the  standing  instruction  to  scrutinize  tiny  details  within  one  minute, on  
which  the  teacher  asks  questions  post  the  removal  of  the  same  from  view.  The  score  is  rolled  by  the  
group/s giving  correct  answers, thus  showing  greater  power  for  observation.  Next, the  story-making  game  
includes  the  handing  over  of  an  un-contextualized  sentence  or  picture  to  the  students  with  the  instruction  to  
guess/impart  a  context.  This  enhances  the  recognition  of  cause  and  effect  relationship  between  facts  and  
events  in  the  students. 

With  these  basic-level, active-learning  class  activities, thus  an  effective  foregrounding  can  be  established  for  
an  unconventional  class, where  the  students  will  be  exposed  to  more  complex  methods  of  active-learning  in  
order  to  engender  critical  thinking  skills  in  them.  

What  is  critical  thinking?

Critical  Thinking, as  defined  by  P. Chance,  is  the  ability  to  analyze  facts,  generate  and  organize  ideas, defend  
opinions, make  comparisons, draw  inferences, evaluate  arguments  and  solve  problems (Chance  6).  The  
necessity  of  teaming  up  critical-thinking  (aka  wisdom)  with  technical  knowledge  is  highlighted  by  Prof. 
Robert  Fisher  in  the  following  statement:

In  preparing [students] to  be  full  participants  in  a  literate, democratic  and  multicultural  society  we  need  to  
focus  on  the  ways  of  thinking  that  [. . .]require  abilities  of  reflection, of  critical  thinking, investigation  and  
problem  solving. [. . .] The  technical  side  of  learning, what  the  Greeks  called  techne, can  be  promoted  through  
systematic  instruction  to  give [students] rich  domains  of  knowledge  and  skills.  But  we  also  need  teaching  that  
enables  students  to  develop  higher  order  thinking, the  practical  wisdom  that  the  Greeks  called  phronesis, that  
will  help  tackle  the  problems  of  life  and  of  learning. (Fisher,  qtd.  in  Ellison  23)  

In  other  words, a  critical  thinker  is  a  person  who  has  reached  a  stage  of  intellectual  humility, since  s/he  is  
open  to  others  ideas, and  is  non-judgmental  in  attitude, always  ready  to  learn  anew  and  wrestle  with  
mind–concepts  to  test  their  validity  in  every  mutative  situations  of  life.  

Critical  Thinking, Bloom’s  Taxonomy  and  Literature

Now, how  could  the  objective  of  critical  thinking  skill  be  practically  achieved  in  the  classroom  environment? 
One  answer  may  be, by  employing  the  learning  objectives  set  by  Benjamin  Bloom  in  the  pyramidal  
taxonomy  of  the  cognitive  domain, that  has  knowledge  at  the  base, followed  in  ascendance  by  comprehension  
and  application, enquiry, analysis, synthesis, and  evaluation (Wikipedia  “Bloom’s  Taxonomy”).  The  present  
paper  will  elaborate  how  a  drill  of  reading  literary  text  combined  with  the  objectives  of  the  taxonomical  
stages  laid  out  by  Bloom  may  help  students  achieve  an  effective  degree  of  critical-thinking  skills.  Now, 
question  may  arise, why  literature (as  an  aid) over  anything  else?  The  answer  to  this  is  aptly  delivered  by  
Peter  Guber: “[t]elling  stories  is  not  just  the  oldest  form  of  entertainment, it’s  the  highest  form  of  
consciousness.  The  need  for  narrative  is  deeply  embedded  in  our  brains” (Guber  “The  Inside  Story”). In  other  
words, our  deeper  nature  responds  more  to  Stories  than  to  Objective  Facts.  We  are  motivated  to  make  
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influential  resolutions  in  our  life   more  often  by  our  subjective  heart  than  our  objective  head.  A  story  is  
really  just  a  bunch  of  information  organized  in  the  form  of :  a  situation  with  characters  we  can  relate  to, 
settings  we  can  envision, problems  we  want  to  know  the  answer  to, and  resolutions  that  give  us  hope.  
Stories, thus  giving  us  a  vicarious  experience  of  life  at  a  second  handle, help  us  to  discern  what  is  right  and  
wrong, whom  do  we  want  to  model  after, etc. This  persuasive  tool  of  literature, when  merged  up  with  the  
stage-planning  of  Bloom’s  Cognitive  Taxonomy, and  Vygotsky’s  concept  of  Scaffolding, can  be  sufficiently  
assumed  to  attain  objectives  of  critical  thinking  among learners.  Scaffolding, or  the  act  of  foiling  in  
Vygotsky’s  Zone  of  Proximal  Development, is  actually  a  provision  of  a  set  of  verbal/non-verbal  hints  by  the  
teacher , in  order  to  help  the  students  comprehend  the  problem  and  find  the  solution (Ellison  26).  For  sake  of  
elucidation  here, we  will  use  the  story  The  Moon  in  the  Earthen  Pot  prescribed  by  WBUT  for  classroom-
comprehension. The  story  revolves  round  a  child-narrator’s  wish  to  possess  the  moon, which  is  thwarted  time  
and  again  by  her  grandmother  Guddava, who  is  an  ace  storyteller  and  a  stoic  forbearer  of  the  vicissitudes  of  
life.  In  the  following  discussion, a  delineation  of  each  stage  in  Bloom’s  Cognitive  Taxonomy  will  be  made, 
followed  by  a  set  of relevant  questionnaire, scaffoldings, and  the  target  intellectual  and  moral  traits  intended  
to  achieve  in  the  students, in  context  of  the  given  story.  

1. The  first  stage  of  taxonomy, Knowledge, has  the  objective  of  honing  the  scrutinizing skills  in  the  student.  
Questionnaires  based  on  this  stage  focus  on  the  recalling of  literal  facts  from  a  given  story.  For  example:

What  was  the  name  of  Guddavva’s  husband? 

How  is  the  narrator  related  to  Guddavva?

How  did  Guddavva  fend  for  herself?

 Is  the  child-narrator  a  boy  or  a  girl?

Which  natural  phenomena  form  part  of  Guddava’s  tales  in  the  story?

Scaffolding  questions:

Draw a family tree for Guddavva and the narrator.   

Does  the  child  bear  a  name  in  the  story?

Target  Intellectual  traits: skills  of  scrutiny.    Knowledge  of  south-Indian  culture.

Target  Moral  traits:  Attitude  towards  gender.  

2. The  second  stage  is  Enquiry, which  has  two  sub-categories: 

Comprehension, or understanding and  interpretation  of  facts;  and 

Application, or  solving  problems  by  applying  knowledge  of  facts. 

Probable questions  falling  under  the  Comprehension  category  are:

How  do  you  know  that  Guddavva  is  a  good  woman?

What  makes  her  a  magician  in  the  eyes  of  the  children?

What  is  the  basic  difference  between  Guddavva  and  Akashamma  with  respect  to  their  nature?

Why did  everyone  forget  Guddava’s  original  name?

Scaffolding  questions:

Do you think Guddava  is  complaining by nature?

Have  you  ever  nicknamed  someone? Why  are  nicknames  popular  than  original  names?

How  does  Guddavva overcome  her  unflattering  looks  and  become  adorable  to  the  children?

Target  Intellectual  traits: Ability  to  articulate  one’s  likes  and  dislikes  regarding  a  person  logically.  

Target  Moral  traits: differentiation  between  beauty  and  ugliness, good  and  not-so-good, recognition  of  the  
repressive  feature  of  bullying, and  also  how to  overcome  it.

Application  category  may  contain  the  following  questions:

How  would  you  feel  if  someone  repeatedly  dupes  you? What  will  be  your  reaction  to  the  person?
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How  would  you  feel  if  your  loved  ones  desert  you  over  an  issue? How  would  you  handle the  situation?

How  would  you  handle  a  person  like  Akashamma?

If  given  a  chance, which  character  would  you  like  to  play  from  the  story? Why?

Scaffolding  questions

How do  you  handle  stress?  Do  you  believe  in  yourself?

Who  is  your  role-model? Why?

Target  Intellectual  trait: Skill  of  empathetic  thinking, exploring  the  traits  of  trustworthiness, reflecting  on  the  
qualities  of  subjective  role-model.

Target  Moral  trait: recognition  of  the  importance  self-esteem, integrity, patience.

3. Analysis, the  third  stage  of  the  taxonomical  pyramid, aims  at  buttressing  the  skill  of  establishing  cause-
effect  relationship  between  facts  logically.  Probable  questions under  this  category  might  be:

Why  fairy  tales  still  exist?

How  did  Guddavva  develop  a  blind  eye?  Can  you  guess  the  background  story?

Why  didn’t  Guddava’s  parents  save  her  from  the  bad  marriage?

Why  are  the  brides  married  by  Surranna  and  Chandranna  in  conquest  not  named, when  the  names  of  their  
uncle’s  daughters, Pagatamma  and  Reyamma  find  mention  in   the  story?

Scaffolding  questions:

What  kind  of  a  person  was  Guddavva’s  husband? 

What  are  the  qualities  of  a  traditional  married  woman  as  televised  in  the  

daily  soaps?  

What  is  the  attitude  of  the  parents  of  the  bride  shown  in  the  same? 

Is  the  option  of  love  marriage  a  welcome  to  the  conservative  Indian  

household?  

Target  Intellectual  trait: ability  to  establish  cause  and  effect  relationship  between  events.  Awareness  of  the  
socio-cultural  context  of  the  story. Judging  the  worthiness  of  the  social  attitude  towards  woman.  Appreciation  
of  alternative  versions  of  reality.

Target  Moral  trait: Recognition  of  ways  to  handle  desertion.     

4. Synthesis, the  fourth  and  penultimate  stage  of  the  taxonomy, aims  to  achieve  skills  of  creative  thinking  
among  students.  It  necessitates  compiling  of  information  in  a  different  way  in  order  to  devise  a  new  idea  or  
solution.  Probable  questions  under  this  category are:

What  if  Guddavva  had  borne  a  daughter?

What  if  Suranna  returned  home  and  Chandranna  didn’t?

What  if  Guddavva  had  a  proper  education?

What  if  Guddavva  was  not  brought  home  by  the  narrator’s  mother?

Scaffolding  questions:   

Who  looks  after  Guddava  in  the  story?

How  would  you  feel  if  you  are  over-ruled  by  your family members  in  every matter?

Why  are  you  pursuing  higher  studies?

Can Guddavva  exist  alone?

Why  do  you  need  your  family?

Target  Intellectual  trait:  Ability  to  explore  new  ideas  and  generate  creative  solutions.    

Target  Moral  trait:  Appreciation  of  love  and  respect  as  core  family-value.  
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5. Evaluation, the  apex-stage  of  the  taxonomy, signals  the  accomplishment  of  considerable  critical-thinking  
abilities, since  it  necessitates the  learners  to  present  opinions, make  judgments  about  the  sensitive  values, and  
evaluate  the validity  of  the  text. Probable  questions  falling  under  this  category  are:

Is  it  correct  to  include  a  story  like  this  into  the  curriculum  of  students  of  

technology? 

What  part  of  the  story  do  you  like/dislike  strongly? Why?  

Did  Guddavva  take  the  right  decision  not  to  seek  revenge  from  her  husband  and  son  for  deserting  her?

Suranna  trusted  his  wives. Chandranna  didn’t.  If  you  were  unaware  of  the  consequences  that followed, whom  
would  you  have  considered  right?  

Is  Guddava  justified  in  her  intention  of keeping  the  child  from  knowing  the  truth  about  the  moon?

Scaffolding  questions:  

Is  forgiveness  a  good  thing?  Did  Guddavva  act  out  of  compassion  or compulsion?

What  kind  of  person  do  you  trust  in  your  life?  Why?

Do  you  think  the  narrator  will  never  know  of  the  truth  behind  the  moon?  

Target  Intellectual  trait:  Intellectual  skepticism, i.e. not  accepting  anything  as final  or  beyond  questioning.

Target  Moral  trait: Appreciation  of  imaginativeness as  an  informing  element  of  one’s  perception.  
Enhancement  of  self-confidence  to  express  opinion, and  attitude  of  open-mindedness/flexibility  to  accept  
opposition/alien  views.

Assumptions  for  the  success  of  this  drill

From  the  above  drill, the  teacher  can  assume  to  enhance  the  critical  thinking  capability  of  the  students  to  a  
considerable  extent.  However, the  efficacy  of  the  above  drill  is  contingent  upon  certain  assumptions:

The  warm-up  activities  are  conducted  with  visible  efficacy, so  that 

An  average  grade  of  homogeneity  is  existent  in  the  classroom  with  respect  to  the  intellectual  quality  and  
vocabulary-proficiency  of  the  class  of  students  in  question. 

Time  management  is  economized  so  that  the  pace  of  development  of  the  students  through  the  stages  of  the  
taxonomy  is  relatively  unthreatened  by  the  pressure  of  course-completion. 

The  teacher  is  anticipative  of  the  students’ responses  and  frame  questions  accordingly.  Deep  reflection  on  the  
part  of  the  teacher  is  of  seminal  requirement  here.  

The  success  of  the  whole  process  pivots  on  the  non-intrusive  supervising  qualities  of  the  instructor.  Students  
should  be  encouraged  to  think independently, and  corrected  when  they  go  astray  the  path  of  desired  
objective.  The  objective  of  intellectual  humility  is  not  transferrable  through  instruction; it  can  only  be  
achieved  through  individual  experience  of  each  student.

Follow-up  of  the  taxonomical  drill: the  Question-making  Drill

Much  discussion  is  made  regarding  making  students  answer  critical  questions.  It  is  worthwhile  to  make  a  
reverse  approach.  Students  should  be  trained  to  ask  critical  questions  too, because  that  will  empower  them  to  
elicit  workable  solutions  when  faced  with  crises  or  dilemma.  Truly  thus  Lévi-Strauss  observes, “The  [critical  
thinker]  is  not  a  person  who  gives  the  right  answers, he's  one  who  asks  the  right  questions” (Le  Cru  et  le  
Cuit, 1964).  In  order  to  impart  the  students  with  questioning  skills, certain  short  stories  can  be  selected, 
abridged  or  original (depending  upon  the  average  comprehension  level  of  the  class), and  distributed  as  
handouts  in  the  class.  The  students  should  be  given  the  instruction  to  go  over  the  story  deeply, and  ask  
relevant, non-superficial  questions  that  urgently  strike  their  mind.  Keen  questioning  should  be  immediately  
appraised  by  the  teacher, followed  by  an  open  classroom  discussion  of  the  probable  answers.  Plot-stories  of  
short  fiction  like  Fly (by  Katherine  Mansfield), The  Old  Man  and  the  Sea (Ernest  Hemingway), The  Lord  of  
the  Flies (by  William  Golding), for  example, will  prove  extremely  effective  in  this  drill.  This  drill  will  
generally  do  without  scaffolding, given  that  the  students  have  already  undergone  the  drill  collaborating  with  



Bloom’s  Taxonomy.  Some  support  may  be  provided  by  asking  the  students  to  relate  the  story-situation  with  
some  events  of  their  own  life.  This  will  enable  them  to  analyze  the  story  subjectively, and  ferret  out  deeper   
issues  from  superficial  facts.  The  teacher  should  promise  to  give  both  applause  and  rationalized  corrections, 
whenever  necessary, to  the  students, so  that  they  suffer  neither  from  over-confidence nor  conspicuousness  
while  asking  questions.  The  target  intellectual  trait  of  this  drill  is  to  enable  students  ask rather  than  field  
questions.  The  target  moral  trait  of  this  drill  is  to  instill  fearlessness  in  students  to  ask  critical  questions  and  
probe  for  just  answers.

Conclusion :

The  illustrious  poet  Rudyard  Kipling  is  well-remembered  for  saying  these  magical  lines:

I keep six honest serving-men 

(They taught me all I knew); 

Their names are What and Why and When  

And How and Where and Who. 

(Kipling   The  Elephant’s  Child)

The  whole  objective  of  this  entire  paper   could  not  have  been  better   summarized  than  these  four  gripping  
lines.  True  learning  comes  out  of  the  ability  to  ask  right  questions, which  in  turn  is  contingent  upon  
deepening  of  perception.  Through  the  questionnaire  drills  used  during  both  the  taxonomical  learning-
engagement and  the  critical  inquiry  of  a  thought-provoking  text, the  students  may  be  satisfactorily  trained  in  
the  skills  of  critical  thinking.  Once  they gain  access  to  this  core-capability  of  successful  communication, they  
may  be  assumed  to  apprehend  and  address  the  complexities  of  practical  life  outside  the  classroom  with  
sufficient  efficacy.  As  an  instructor, it  is  our  responsibility  to  emphasize  the  importance  of  this  skill  of  
critical-thinking  over  superficial  language-fluency, because  the  true  objective  of  the  language  laboratory  
session  is  to  train  students  attain  proficiency  in  making  meaningful  communication  rather  than  flowery  but  
empty  speeches, spoken  or  written.
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