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Abstract :

Education is an important sector where 
globalization has brought many significant 
impacts. The intricacy of globalization in the 
realm of life is perhaps the most contested and 
debated phenomenon of present scenario. It is 
embedded the shift in perspective towards 
education from a service oriented one to a 
commodified one. This paradigm shift is 
apparent in Keralam, a small South Indian State,  
that education has become a commodity rather 
than a service. The ideology behind the 
commodification of education is  rooted in 
globalization. The paper  trace out the changes 
occurred in the educational sphere of Keralam 
during 1990s  in the light of the theoretical 
framework developed by Luis Althusser. The 
visible change in the field of education in 
Keralam is the growth of self financing colleges. 
Often, academic discourses are mainly confined 
to the implications of globalization at a macro 
level. However we  observe that it is one of the 
cardinal limitations of the contemporary debate 
on globalization. The above mentioned 
prominent visible change can be situated in the 
changed framework of education through a close 
review of micro-level experiences.  

Introduction :

In the period of globalized economic integration, 
the world is rapidly changing in its all sense and it 
leads to a new kind of intervention  which results 
in  the restructuring of various sectors  of society 
including education. Globalization has been a 
subject for recent debates and discussion among 
the academicians, politicians and journalists. 
Trendy discussions on the impact of globalization 
on the various spheres of society have no 
meaning if it fails to give a conceptual clarity on 
the impact of globalization on society, economy 
and culture. Globalization has been enriched by 
many outstanding figures, among them Giddens 
(1999) got more attention in the academics. He 
says that globalization is a set of unpredictable 
processes; it is difficult to control and gives rise to 
new risks that affects us all. Globalization refers 

to the fact that we all increasingly live in ‘one 
world’, so that individuals, groups and nations 
become more interdependent. In his book 
Consequences of Modernity, he argues that the 
modern world is not a post modern world which is 
fundamentally different from anything that has 
gone before. But it is a modern world at an 
advanced stage of modernity which reflects the 
trends and forces of the past. Giddens has 
identified three key elements of globalization 
namely: the economic, cultural and the political. 
In the economic elements he sees the expansion 
of global market and the rise power of 
multinational companies throughout the world 
and the cultural elements he looks upon the rapid 
growth of global ideas, the new images and 
identities formulated by the mass media and 
satellite broad casting. Finally in the political 
elements Giddens observed that the shift to 
international diplomacy, the rise of supra-
national and world government agencies and 
networks from the European Union and the 
United Nations Organisation through to the 
Association of South-East Asian Nations 
(ASEAN).  Giddens says that we now live in a 
global world in which every aspects of life and 
even personal identity is subject to global 
influences, if not forces.  

This paper briefly argues that globalisation places 
many limits on state autonomy and national 
sovereignty which is affecting education in 
various ways. In the contemporary times,  
education is situated with in the nation states. 
Education has been shaped by the demands with 
in the nation to prepare labour for participation in 
the economy and to prepare citizens to participate 
the polity of the nation (Torres, 2002). This 
relation between state and formal education 
become problematic in the era of globalization 
because it crosses national boundary and 
gradually influences the autonomy of the state. 
Torres makes that if the contemporary education 
have meaning then it should addresses certain 
question which is beyond assumptions about 
national boundaries and goals internal to national 
agendas. He says that the ongoing discussions 
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about education are meaningless if it fails to 
answer the prominent questions raised by the 
globalization of two traditional bases of 
formalized educational systems: governance and 
economies. The questions are very straight 
forward:

Firstly, Will globalization make human rights and 
democratic participation more universal or will it 
redefine human enterprise as market exchanges 
invulnerable to traditional civic forms of 
governance? Secondly, whether education as a 
publicly shared invention, contributing to civic 
life and human rights, can thrive depends on the 
future of globalization- a future that may offer the 
internalization of the ideals of a democratic 
education or may reduce education, and civic 
participation, to narrow instruments of remote 
and seemingly ungovernable market forces.   

Globalization has been defined as “the 
intensification of worldwide social relations 
which link distant localities in such a way that 
local happenings are shaped by events occurring 
many miles away and vice versa” (Held, 1991, 
Torres, 2002). Held suggest that globalization is 
the product of the emergence of a global 
economy, expansion of  transnational linkages 
between economic units creating new forms of 
collective decision making, development of 
intergovernmental and quasi-supranational 
institutions, intensification of transnational 
communications, and the creation of new 
regional and military orders. The process of 
globalization is seen as crossing national 
boundaries, shifting solidarities within and 
between nation states, and deeply affecting the 
constitutions of national and interest-group 
identities .  

Smelser,N (1994) defines this theme more 
clearly. He argues that a convenient starting point 
for depicting the world situation is to consider the 
status of the nation-state. One commonly 
supposed to be the natural and sovereign focus of 
the loyalty and solidarity of its citizens, this idea 
of the state has recently been challenged with 
respect to all of these constituent elements . The 
international boundaries of the state have become 
preamble through the grater globalization of 
production, trade, finance and culture with a 
resultant loss of control of all states over their 
own fortunes . The sovereignty of state has been 
further compromised through shifting patterns of 

regional political federation and alliances . At the 
sub-national level, the state has found itself 
chal lenged by the eff lorescence and 
revitalization of solidarity groupings with 
multiple bases- regional, linguistic, religious, 
ethnic, gender and life style as well as a 
bewildering array of novel social movements that 
generate their own solidarity . All of these 
compete with the state for the loyalties of peoples 
and sometimes for jurisdiction over territory. It 
shows that as a result of globalization the 
contemporary state has been pressured from both 
above and below by contested boundaries and 
shifting solidarities (Smelser, N, 1994, Torres 
2002)               

Methods :

The present paper relies mainly on secondary 
data.  The data obtained from Economic Survey, 
Economic Review, Journals and other published 
and unpublished sources are made use of.  

Globalization and Education :

Education has always been considered as a 
weapon to promote national development and 
international understanding. The contemporary 
world is witnessing rapid changes in its economy, 
politics and culture. The changes that have 
occurred throughout the world established that no 
nation can isolate itself completely from the rest 
of the world and survive for long. An emergence 
of a new empire which is in the form of a system 
controls the world economy and market 
simultaneously created a new world order. This 
empire has perceived in terms of opening of 
economies. Gradually it has become a process of 
integrating economy, science, education, 
technology, culture and governance.     

Globalization has been used with in the broader 
educational literature to understand the impact of 
globalization on education. The developed 
nation’s propaganda of educating the poor along 
with the Structural Adjustment Programme 
(SAP) was the strategic vantage point from where 
the neo liberal policies have become a part of 
educational sector. It was first rooted in the 
educational scenario of Latin America, sub-
Saharan Africa and South Asia, where the 
wealthy nations started pumping money in the 
form of aid and loan (Kumar, Krishna 2001). In 
the contemporary literature on globalization and 
education primarily looks up on the western 



countries and their contribution to this literature. 
However it is very difficult to find out and 
understand globalization thesis from a superior 
single vantage point. Tikly (2001) correlates 
three main approaches in the literature on 
globalization and education. These are  

The Hyperglobalist Approach :

This approach is premised on the idea that we are 
entering a truly ‘global age’ involving the 
triumph of global capitalism and the advent of 
distinctively new forms of global culture, 
governance and civil society (Tikly, 2001). The 
writers such as Donald, J, Usher & Edwards and 
Kress are the main advocates of this approach and 
they argue that global post modernity has 
undermined the modernist goals of national 
education and of creating a national culture . 
Among this group Edwards (1994) argues in his 
work on new technologies and globalization, the 
information superhighway and the way that it 
interacts with global markets will lead to the 
demise of schooling in its traditional forms (Tikly 
2001). This approach is the most extreme in 
predicting that obsolete nations will be replaced 
by the global market and it suggest that the 
decisions are taken more by the market than the 
government.  This approach has been criticised 
by Green and  he argues that, such claims are 
overstated and national governments still hold 
primary responsibility for providing education 
(Green 1997, Tikly 2001).  

The Sceptical Approach :

The advocates of this approach argue that trading 
blocs are in fact weaker now than in earlier 
periods of history, although there has been a 
growing trend towards ‘regionalisation’ in trade 
and politics. They reiterate that the formulation of 
the logic of global capitalism has led to a greater 
polarisation between the ‘developed’ and 
‘developing’ countries to a great extent (Tikly 
2001). Eventually this polarisation leads to the 
developed nations become more developed and 
the developing nations cannot afford the 
membership fee to the global market. 

The Transformationalist Approach :

It is entirely a different stand from that of 
sceptical approach. Transformationalists suggest 
that globalisation has a historically contingent 
process replete with contradictions, while 

experiencing unprecedented levels of global 
interconnectedness (Giddens, 1999; Castells, 
1996). They question that, whether we are 
entering a totally new ‘global age’ of economic, 
political and cultural integration. To figure out 
this perspective, Held et al (1991) suggest that, 
globalization is resulting in greater integration in 
some areas of the economy, politics and culture 
and also resulting in greater fragmentation and 
stratification in which some states, societies and 
communities are becoming increasingly 
entangled in the global order while others are 
becoming increasingly marginalised.  The main 
argument put forwarded by transformationalists 
is that the core-periphery relationship of global 
division of labour is not just about the 
relationship between nation states but it involves 
a new relationship that blurs beyond national 
boundaries. Tikly (2001) argues that the 
transformationalist perspective has not gone 
nearly far enough to extrapolate the educational 
implications of increasing stratifications along 
the lines of race, culture, class and gender and that 
this analysis needs to be depended in the post 
colonial countries. 

G l o b a l i z a t i o n  a n d  p r i v a t i z a t i o n  /  
commercialisation of education has become a 
reality. India and her economy, politics and 
education have no more exception from this 
ground reality. It has become a need to cope up 
with globalization of education if we want to have 
a space with other countries in terms technology 
and development.    

Impact of Globalization on Indian Education :

Indian education system has been passing 
through many significant challenges particularly 
challenge for modern civilization. The emerging 
areas of recent advancement in our knowledge 
are wiping out the traditional boundaries between 
disciplines and welcomes global financial 
integration in knowledge production. For India 
globalization of markets brought sudden and 
fierce competition, uncontrolled imports and 
global pressure to move apart from indigenous 
technology to global borrowed technology. This 
trend is growing day by day and it leads to the 
globalization of education become a reality. The 
number of students  who are seeking for foreign 
degrees is increasing rapidly and it affects the 
country adversely on economic as well as 
academic fronts and may also cause legal 



problems. India can not ignore this ground reality 
so far as considering her prominent place in 
human resource. Globalization is bringing 
expanded personal mobility and access to 
knowledge across the world. Financing of 
education is a serious question in everybody’s 
mind in the era of globalization. The financial 
implication is considered as the major impact of 
globalisation and this will be a very serious issue 
in the case of the students hailing from the lower 
and middle class families. 

The achievements of Keralam in social 
development and quality of life are, no doubt, 
inspiring and encouraging. The state has 
achieved a human development index 
comparable to the developed countries of the 
World. Prof. Amartya Sen has attributed these 
achievements largely to the priority which the 
state has accorded to high literacy among all 
Indian states and education for a long time. The 
society attaches so much importance to education 
that the school in Keralam is really the nucleus of 
the social microcosm. Better education kindles 
the aspirations of the people and the main concern 
is on how to improve the quality of education.  

Emergence of Self Financing Colleges and 
Globalization :

The waves that emerge in the education policies 
shall be viewed as from the impact of the pressure 
points at global and national level especially the 
result of the financial relation between the 
various domestic players and international actors. 
The policy makers are now more interested in 
converting the education as a tradable 
commodity for the sake of major global players 
than supporting the young people with the skills 
needed for the economic successes and for the 
successes of the nation. Construct of education in 
yester years stood for understanding past, culture 
and democratic values but now these values been 
replaced by the neo liberal values which help in 
achieving the monetary rewards constituted by 
the global market. Even we can see there been 
random shift in the approach of middle class to 
utilize the internationalization of the labour 
markets. So it led to the gradual paradigm shift in 
the visualization of the role of education and its 
relation with human being from the basic need to 
essence the right to life to the commodity need as 
an object to exploit and deny the right to life of 
others. 

The beginning of 1990s witnessed the start of the 
era of globalization. Higher education system 
faced a massive cut in public expenditure.  A bill 
viz., Private Universities (Establishment and 
Regulation) Bill was introduced in Rajyasabha in 
August 1995.  The NDA government tried to 
revive it. The statement of objects and reasons of 
the Bill clearly points out that the private 
universities will be “self financing universities 
not requiring any financial support from the 
government.” In 1997, the Finance Ministry 
proposed in its documents titled, ‘Government 
subsidies in India: Discussion Paper’ that higher 
education including secondary education as a 
“non – merit good” for which the government 
subsidies needed to be drastically cut. 

During the NDA regime, UGC tried to impose 
autonomous status to colleges with liberty in 
financial and academic matters. In 1999, the 
UGC tried to identify around 200 first – degree 
good colleges which would be invited to apply for 
autonomous status.  According to the scheme, an 
autonomous college will have the freedom to 
determine and prescribe its own courses of study 
and syllabi, introduce new courses, rename 
obsolete courses by changing their content and 
update existing courses, prescribe rules of 
admission to suit its aim etc. Such a college would 
be free to start under graduate and post graduate 
diplomas or certificate courses and special need 
based short-term courses for the students of the 
college and can also be taken by outsiders.  The 
decision of the academic council of the 
autonomous college will be final and not be 
subject to any further ratification by any statutory 
body of the University.  The scheme was a 
prelude to the state’s withdrawal from these 
colleges and permitting them to be commercial in 
order to raise resources. 

The NDA government through the Prime 
Minister’s Council on Trade and Industry 
(PMCTI) constituted a ‘special subject group on 
policy framework for private investment in 
education, health and rural development’.  The 
then  Prime Minister (A.B. Vajpayee) found no 
experts in the concerned areas but the noted 
industrialists, Mukesh Ambani (convenor) and 
Kumarmangalam Birla (member) to constitute 
this special subject group.  These two 
industrialists submitted their report ‘A Policy 
Framework for Reforms in Education’ to the 



PMCTI on April 24, 2000.  They considered 
higher education as a very profitable market. 
They made a case for full cost recovery from 
students and immediate privatization of entire 
higher education except those areas of education 
involving “liberal arts and performing arts.” 
Ambani – Birla Report aimed to convert the 
entire system of higher education in the country 
in to a market where profit making will be the 
only consideration. Only those who will be able 
to pay extraordinary amount of fee will be 
enrolled in higher education. 

The UGC issued a Concept Paper in October 
2003 entitled “Towards Formulation of Model 
Act for Universities of the 21st Century in India” 
with a view “to prepare the Indian University 
system for the future.” This paper advocated 
“commercial culture and corporate culture” for 
the governance of universities. The concept of the 
Model Act was to actually implement the plan of 
commercialization of higher education as 
proposed by the Birla – Ambani report.  

All these prove that education is becoming an 
internationally traded commodity. Globalization 
of higher education is a way of expanding trade in 
higher education, the growing influence of 
international actors in the regulation of higher 
education such as the WTO and the World Bank 
as well as many multi national corporations.  The 
government is now trying to give its initial 
proposals in order to bring higher education 
under the General Agreement in Trade in Service 
(GATS).  The GATS is a legally enforceable 
instrument which can be used against the welfare 
policies of a member government in the field of 
education as well. It will also lead to 
commercialization of higher education. The 
GATS 2000 divides the education ‘market’ into 
five categories or sub-sectors of service based on 
the United Nations’ Provisional Central Product 
Classification: Primary Education, Secondary 
Education, Higher Education, Adult Education 
and Other Education.  The three categories that 
are most relevant for the current round of GATS 
re-negotiation in the sector of education are 
higher education, adult education and other 
education. 

 The GATS is not a neutral agreement; it is 
designed to benefit the emerging exporters of 
educational services like the US and Australia 
much more. Trade liberalization for whose 

benefit or at what cost are therefore emerging as 
key questions.            

Privatization of Education in Keralam :

In the case of Keralam there had been a better role 
of state making the education lees expensive and 
more accessible to all strata of the society, but at 
the same t ime i t  encourages private 
entrepreneurship in the education at the initiative 
of the state. The government now wants to make 
Keralam the destination for education, for people 
from all parts of the world. With this aim 
government initiated privatization in a vigorous 
way. In fact, the financial crisis of the state 
coupled with the change in attitude of rulers has 
led to the privatization of education with the 
intention of producing good results.  

Privatization generally deals with efficiency, cost 
effectiveness, increased productions and 
marketisation. The question is how far such 
arguments hold well in the case of education. The 
aim of education is the development of human 
resources. But the so called advantages of 
privatization has never been contributed to the 
development of the human resource of the state, 
but the development of the marginalized elitist 
class which dances on the strings of multinational 
corporations (MNCs). However, it can not be 
treated at par with commodities. Market is 
important, but when it comes to human beings, 
what is more important is the principle of what 
economists call non-competing groups. There are 
some groups who compete only in their own field 
and hence the refusal of some people to compete 
in the market place. In this context, the view that 
students should meet the full cost of education is 
gaining no ground.  A detailed review of the 
impact of globalisation on Kerala’s Higher 
Education was attempted by Kabeer (2008).  

Education increases the future earning of its 
beneficiaries, besides raising the knowledge and 
skill of a society. Thus, education contributes a lot 
to the labour productivity and competitiveness of 
the national economies. With this aim, the 
government had commercialized the education 
sector.  It created problems for the lower income 
groups in getting access to higher as well as lower 
levels of education in spite of the fact that the 
government became so liberal in granting 
permission to start all types of educational 
institutions in the state.  But as the new 



institutions are started in the self financing sector, 
the accessibility of the lower income groups to 
education is restricted.

Impact of Globalization on Education in 
Keralam :

Keralam is a small state situated in the south-west 
corner of India representing only 1.18 percent of 
the total area of India and 3.43 per cent of the 
countries total population. The state of Keralam 
has several features that distinguish it from the 
rest of India. Its achievements in improving the 
quality of life of her population reckoned in terms 
of life expectancy, sex ratio and literacy are well 
known. The major factor behind this achievement 
is rooted in the development of education. 
Among the Indian states, Keralam has always 
been on the forefront in respect of literacy and 
education. This had been so even before 
independence. The Christian missionaries who 
came to Keralam laid the foundation of modern 
education later called English education. The 
rulers of the erstwhile Travancore and Cochin 
States supported this and they tried to improve 
educational facilities. As a result of these efforts, 
the level of education in Keralam was 
comparatively high even in the 1930s and the 
1940s.   After independence, many reforms were 
introduced in the field of education. For example, 
in Travancore, the medium of instruction in high 
schools was changed from English to Malayalam. 
This section would be dealing with the recent 
developments in both primary and higher 
education level in Keralam. 

The 21st century witnessed significant changes in 
the educational scenario of Keralam. These 
changes have their origin in the evolution of the 
educational system during the post-independence 
era and are in response to the economic and social 
development policies ushered in during the last 
two decades. In the past few years,   Keralam has 
witnessed a rise in enrolment at all the stage of 
education, a decline in dropout rates, a move 
towards gender parity, a substantial increase in 
the number of teachers in all types of institutions 
and a considerable expansion in the number and 
spread of educational institutions.   The notable 
achievements  are increased enrolments in public 
educational institutions and the low drop out rates 
of weaker sections of the society (Government of 
Kerala, 2018).

There are 14 State universities functioning in 
Kerala. Out of these, four universities namely, 
Kerala, Mahatma Gandhi, Calicut and Kannur 
are general in nature and offer various courses. 
Sree Sankaracharya University of Sanskrit, 
Thunchath Ezhuthachan Malayalam University, 
Cochin University of Science and Technology, 
Kerala Agricultural University, Kerala Veterinary 
and Animal Science University, Kerala 
University of Health Sciences, Kerala University 
of Fisheries and Ocean Studies, Kerala 
Technological University offer specialised 
courses in specified subject areas. Besides these, 
the National University of Advanced Legal 
Studies (NUALS) established in 2005 and a 
Central University in Kasaragod District are also 
functioning in the State.  In most of these 
Universities, the self financing colleges 
outnumber the government/aided colleges.  This 
is an offshoot of globalisation.

Conclusion :

From the aforesaid discussion, it is clear that 
there have been fundamental changes in the 
educational scenario of the state of Keralam.  The 
impact of globalisation is clearly visible in the 
nature of mushrooming growth of unaided and 
self financing institution from the pre-primary to 
the higher education.  It is an evidence of  the 
shift of the centre of discourse from individual to 
the monetary factor in education. It’s been 
propelled by the consumerist culture developed 
through the channels of globalization. 
Theoretical consciousness about the brandedness 
as a part of the construction of identity in the 
social culture is one of the impact of 
globalization. That is the consciousness that the 
identity of the individual is being determined by 
the branded commodities that he posses and his 
value been seen with the value of the commodity 
that he posses is some kind of false consciousness 
existing in the society. It’s been seen as fetishism 
and the individual in that stage becomes obsessed 
with the over valuing of commodities and he/she 
finds education as a mean to achieve it rather than 
realizing the role of education in overcoming the 
false consciousness which is in itself the end.       
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Abstract :

In the phrase of Abraham Lincoln, democracy is a 
government of the people, by the people, and for 
the people. It has, however, always been a 
problem as to how this concept can be translated 
into practice effectively in such a way that the 
village people could be closely associated level. 
Mahatma Gandhi's vision was that democracy 
through people's participation could be ensured 
only by the Gram Swarajya or local self-govt. He 
wanted Gram Swarajya in villages where there 
will be a village republic and the management of 
the affairs of the village would be done by the 
people themselves. Gandhiji always advocated 
that the soul of India lies in villages so the real 
democracy also lies in the village because 
villages are the backbone of Indian Economy and 
Panchayats have the backbone of Indian village 
service since ancient period.

Key Word : Gram Swarajya (Local self govt.), 
Constitution, Amendment, Marginalized.

Introduction :

Mahatma Gandhi's vision was that democracy 
through people's participation could be ensured 
only by the way of 'Gram Swarajya'. He wanted 
Gram Swarajya in villages where there will be a 
village republic and the management of the 
affairs of the village would be done by the people 
themselves. They would elect their president and 
common decisions would be taken unanimously 
by the Gram Sabha of the village. According to 
Gandhiji, Gram Swarajya, “every village should 
be a democracy in which they will not depend 
even on neighbour for major needs. They should 
be self-sufficient.

It will be swarajya of the poor. No one should be 
without food and clothing. Everybody should get 
sufficient work to meet one's necessities. This 
idea can be achieved only when the means of 
production to meet the primary needs of life are 
under the control of the people. True swarajya 
cannot be achieved by power to few people. 
People should have the capacity to prevent 
misuses of power. People should have the 

capacity to get hold of power and regulate it”.1

How to give power to the people has been an issue 
of concern and debate in our country. India, as a 
welfare state, has to discharge multifarious 
functions. If the central and the state government 
alone discharge all such functions, efficiency 
cannot be ensured. Hence, it becomes essential to 
decentralize powers and responsibilities to the 
local bodies, which may plan programmes as per 
the local needs and aspirations, as well as execute 
them efficiently with the help of the local people. 
Panchayats know the need of villages and hence 
development of villages should be done only the 
Panchayats. Prosperous people in villages should 
ensure that power given to the Panchayats are 
used in the interest of the poor. The Panchayats 
are the foundation of democracy and if the 
foundation is based on correct leadership and 
social justice, there can be no danger to 
democracy in this country. Efforts should be 
made that the institutions established for 
community development and Panchayati Raj, 
after independence, are used for establishment of 
real democracy and improving economic and 
social conditions of the people.

After independence, many functions were 
included in the state list, consequent to the 
objective of a welfare state as enunciated in 
Article 38 of the constitution of India. Besides 
law and order and public administration, many 
welfare functions like educations, health and 
family welfare, transport, social security, 
agriculture extension, animal husbandry, 
irrigation and power, urban development, rural 
development,  poverty al leviation and 
employment generation population control, 
population control and environment regulation, 
etc., became the concern of the states.2 
Consequently many departments were created, 
resulting in a huge expansion of the service cadre 
and bureaucracy. Therefore, it became essential 
to decentralize the powers, especially relating to 
the social service sectors and welfare functions.

Gandhiji had a dream of republic village. 
Although India has had experience of village 
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republics as they were in Vaishali. An effort has 
now to be made to revive them. Gandhiji had 
strongly advocated the decentralization of 
political and economic in favour of more or less 
self sufficient and self-governing village 
Panchayat. He regarded these local institutions as 
the models of non-violent organization. It would 
be erroneous to think that Bapu wished to revive 
the ancient Indian village Republic exactly in the 
old from: necessary change will have to be 
introduced in accordance with altered 
circumstances and requirements. It must, 
however, be conceded that since the dawn of 
civilization, these village Panchayats contained 
within them the potentialities of an ideal socio-
political organization based on direct democracy, 
social cohesion and mutual co-operation. Gandhi 
ji was, therefore, anxious to incorporate the 
Panchayat system in the Indian Constitution. He 
has replied a letter to Sriman Narayan in the 
column of Harijan, “I am informed that there is no 
mention or direction about village Panchayat and 
decentralization in the fore-shadowed 
constitution. It is certainly an omission calling for 
immediate attention if our independence is to 
reflect the people's voice. The greater the power 
of Panchayats to be effective and efficient, the 
level of people's education has to be considerably 
raised”.3

The decentralization of powers is recognized as 
very desirable objective by may political thinkers 
of the west. According to Aldous Huxly, “the 
political road to a better society is the road of 
decentralization and responsible self-
government”. “If men's faith in social action is to 
be reviewed”, observed Prof. Joad, “the State 
must be cut up and its function distributed”. Thus, 
every village will be a republic or Panchayat 
having full powers. It follows, therefore, that 
every village has to be self-sustained and capable 
of managing its affairs even to the prepared to 
perish in the attempt to defend itself any 
onslaught from without. Thus, ultimately, it is 
individual who is the unit.

The concept of village self-rule has a long and 
continuous history in India. In fact, it was 
destroyed to a large extent when the British 
colonial rule and model of administration was 
imposed in the country. Under Congress and after 
political independence, the panchayat movement 
has grown, albeit without a focus. However, 

despite all these inadequacies, there is one major 
benign development that did take place so far as 
the institutions are concerned, that is, village self-
rule. With the advance of agriculture harnessing 
science and technology, rural consciousness has 
risen and the panchayat movement has spread far 
in to the interior. Local consciousness has been 
raised as a result of the spread of panchayat 
system, while the spread of the system itself has 
helped to raise the awareness of the villager 
concerning his needs and demands.4 

Although the panchayat system has so far been 
uneven in its growth, there is no doubt it has taken 
root, and real population, by and large, has 
become aware of its potential empowerment. The 
linkage between the panchayat system, literacy, 
primary health and women's liberation can hardly 
be overemphasized. At the same time, it will be 
mistake to suggest that social and economic 
inequalities are getting eliminated, where caste 
domination is strong, the panchayats is capture by 
the dominant castes, and it is the outlook of the 
rules over the panchayat. However, with all the 
shortcomings and pitfalls, the panchayat system 
has regarded as sheet anchor of Indian 
democracy.5

Gandhiji had emphasized the importance of 
sharing among all section of the people, the poor 
and the deprived and the marginalized like the 
minorities and the women. Women do not enjoy 
full political rights even in the developed 
countries of the world in India, we have provided 
one-third representation to women in the 
elections to local self government institutions, 
but the struggle for representation in Legislature 
and Parliament is still going on.

The inception of Panchayat Raj Institution 
intended to translate Gandhian dream of village 
self governance (Gram Swarajya) and making 
them as an effective  tool of rural development 
and reconstructions. The new Panchayati Raj 
Institutions, however, have assured the vibrant 
g r a s s r o o t s  d e m o c r a c y  t h r o u g h  7 3 r d  
constitutional amendment.6 This constitutional 
amendment clearly speaks of the meaning of the 
decentralised governance. Decentralisation of 
economic power to the grass-root level, therefore 
becomes essential not only for the sake of 
ensuring people's democracy, but also for 
ensuring higher growth and equity. Decentralised 
planning and associated devolution of powers to 



the villages Panchayats are new institutional 
arrangement which can be effectively utilised  to 
meet the needs of rural people in changing 
environment.

73rd AMENDMENT ACT, 1992 :

The amendment of the Constitution (73rd 
Amendment) Act, 1992 marks a new era in the 
federal democratic set up of the country and 
provides constitutional status to the Panchayati 
Raj Institutions (PRIS). Consequent upon the 
enactment of the Act, almost all the States/UTS, 
except J & K, NCT of Delhi and Uttaranchal have 
enacted their legislation. Moreover, all the 
States/UTs except Arunachal Pradesh, NCT of 
Delhi and Pondichery, all other States/UTs 
conducted elections. As a result, 2,32,278 
Panchayats at village level; 6,022 Panchayats at 
intermediate level and 235 Panchayats at district 
level have been constituted in the country. These 
Panchayats are being manned by about 29.2 lakh 
elected representatives of Panchayats at all 
levels. This is the broadest representative base 
existing in any country.

The main features of the Act are-(i) a three-tier 
system of Panchayati Raj for all States having 
population of over 20 lakh; (ii) Panchayat 
elections regularly every 5 years; (iii) reservation 
of seats for Scheduled Castes, Scheduled Tribes 
and women (not less than one-third of seats); (iv) 
appointment of State Finance Commission to 
make recommendations as regards the financial 
powers of the Panchayats and (v) constitution of 
District Planning Committees to prepare 
development plans for the district as a whole. As 
per Constitution (73rd Amendment) Act, the 
Panchayati Raj Institutions have been endowed 
with such powers and authority as may be 
necessary to function as institutions of self-
government and contains provisions of 
devolution of powers and responsibilities upon 
Panchayats at the appropriate level with 
reference  to (a) the preparation of plans for 
economic development and social justice; and (b) 
the implementation of such schemes for 
economic development and social justice as may 
be entrusted to them.7

The working group on decentralised planning 
and PRIs observed on this issue that “One of the 
significant achievement of the provisions of the 
73rd Amendment Act concerning reservation of 

seats and political officers in favour of women 
and the disadvantaged sections of the rural 
community is that it had improved their rightful 
share in the decision making process at the local 
level.”

So, the affirmative action for these social 
identities and political awareness among them 
had created an urge to become part of mainstream 
political, economic and social life. With intitial 
clashes  between 'higher' castes and 'lower' 
castes, there are indications of social cohesion at 
local levels. The political space give to 
marginalized sections has to some extent dealt a 
blow to the asymmetric social structure at the 
local level and given grater space for their 
participation and involvement in decision-
making.

Infact, the state government has failed to 
understand the spirit of extension Act is that of 
devolution of powers and authority “rather than 
delegation of powers” to the gram-sabha which 
represent participatory democracy rather than 
empowering representatives of decentralise 
democracy in the form of gram Panchayat and 
higher tiers of Panchayati Raj System. And while 
devolving power and authority on Panchayats or 
gram-sabha, the state legislature should have 
ensured that Panchayats at this higher level do not 
assumed the powers and authority of any 
Panchayat at the lower level or of the gram-sabha.

But most of the states have not kept these things 
in mind while enacting their conformity 
legislation and have tried to manipulate the 
provisions in a narrow way. The working group 
on the centralise planning and Panchayati Raj for 
the tenth plan observed that” …. most of the code 
cases, grievance of aggrieved parties related to 
reservation of seats for SC/ST/OBCs. Women, 
delimitation of constituencies and percentage of 
reservation of chairpersons of lower tier to higher 
tier etc. In most of the cases, state governments 
have not pursued these pending court case 
vigorously for their early hearing so that a final 
decision of the courts become available as early 
as possible” (Gol 2001).8 It clearly reflects the 
apathy of the states in ensuring early participation 
of women and marginalized group in local 
decision-making bodied at local level.

Conclusion :

Therefore, several challenge and problems are 



lying in the way of Panchayat Raj Institutions  
that can be removed only by an honest efforts of 
the state governments and improved awareness  
among the disadvantaged groups. Elected local 
governments have played an important role in the 
implementation on various programmes on all 
India basis. These programmes include land 
reforms, delivery of credit, farm input and local 
infrastructure project designed to generate 
employment of the poor. It widely accepted that 
these programmes where effectively targeted in 
favour of the poor due impart to the involvement 
of the Panchayat in their implementation.     
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Abstract :

In recent years there has been a phenomenal 
increase in the growth of what some are calling 
‘digital’, ‘online’ or ‘virtual’ classrooms and 
‘virtual’ universities. Today, information and 
communication technologies are radically 
reconfiguring the landscape of higher education, 
and changing the very ‘nature’ of the university; 
now the vision has decreased the importance of 
the campus, so students ‘login’ from a distance to 
access ‘courseware’, new media technologies 
replacing traditional lectures, courses being 
delivered and assessed over the Internet, 
promising to make higher education available 
anywhere and at anytime. Now Virtual 
Classrooms are being depicted as a viable 
solution to the increasingly demanding problem 
of higher education, all of this fired the 
imagination of academics, policy makers, and 
educational specialists alike. One is the 
organizational dimension, as expressed in terms 
like organization; other dimension refers to 
instructional media. It is well known that 
information and communication technologies 
provide a powerful incentive to standardization 
and as the technology grow, virtual education will 
become realistic as its technology brings sound, 
visuals and interactivity together and hence 
create a learning environment nay where in the 
world. Virtual classroom aims at providing 
computer generated virtual environment, which 
can be used as the most advanced tool of 
visualization for a large number of scientific 
applications such as study of computer structures, 
near realistic simulation of natural phenomenon 
and conducting hazardous experiments. The 
students can interact with a life-like artificial 
world that can be perceived, explored and 
manipulated at will. The various objects in the 
artificial world created by the computer behave in 
the same manner as the objects in the real world. 
In virtual reality, computer is used for creating 
visual environment, audio environment and 
tactile environment and tactile environment is 
taking care of input to three senses. In the present 
paper the authors tries to explore that how virtual 

classrooms are going to develop an education-on-
demand system for delivering lectures, tele-
courses to home-bound personal computers at 
their door step. While each student would work 
independently, computer conferring, e-mail and 
voice mail access to a faculty or advisor would be 
available to answer questions, evaluate 
assignments and provide guidance.

Key words : Virtual Classroom, E-learning, 
Higher Education, Multi media, ICTs

Introduction : 

With the ever increasing popularity and 
accessibility of the Internet, it is only natural that 
the educational community should want to make 
use of this tremendous resource. Use of the 
Internet and Web are leading to significant 
changes in educational models. As this use of 
Internet is increasing, a traditional classroom has 
shifted to e-learning. Thus, e-learning can be 
defined as an approach to facilitate and enhance 
learning by means of personal computers, 
multimedia components and the Internet. The 
growing popularity of e-learning has introduced 
new terns to education, as Virtual Classroom, 
where student will be present with his professor 
and fellow learners in a classroom. They will not 
be present physically in the classroom but 
connected to the classroom via Internet. This new 
facet of life highly increases students capability 
of acquiring technological skills as they are 
exposed cot the tools used for web-based 
learning, computer-based learning typically 
provided by Internet. This is extremely valuable 
since computers are becoming prevalent for 
future students. 

With the advent of Internet there has been much 
talk about how learning can now be delivered at a 
distance, with no need for individuals necessarily 
to attend face-to-face courses. It is suggested that 
the potential to open up learning to a wider 
audience by allowing a person to have greater 
flexibility, regarding where, when and how they 
learn. This concept is often referred to in 
education as the virtual classroom, virtual 
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university or virtual learning environment. A 
virtual classroom enables to bring learners from 
around the world together online in highly 
interactive virtual classes while greatly reducing 
the travel, time and expense of on-site 
teaching/training programs. It can be used as a 
solution for live delivery and interaction that 
addresses the entire process of creating and 
managing the teaching-learning process.  It 
facilitates instructor and student in training for 
teachers or administrator in the school. In a 
traditional classroom, professor students and 
fellow learners are present, similarly the same set 
of participants are present in a virtual classroom. 
They can talk with each other alike the traditional 
classroom via chat. Similarly presenter uses 
whiteboard, gives notes/resources and gives 
presentation as given in traditional one. Thus, 
virtual classroom can be visualized as a 
classroom where a lecture or session is conducted 
using Internet. As this use of Internet is 
increasing, a traditional classroom has shifted to 
e - l e a r n i n g .  W h i l e  a d v a n c e m e n t s  i n  
communication tools were easily adapted to 
learning methods, it was the introduction of the 
personal computer and the development of the 
internet that would create the most radical 
transformation in higher education. 

Virtual Classroom :

Virtual classroom is a computer mediated 
communication system. The need of gathering at 
one place for communication in traditional 
classroom has been overcome by virtual 
classroom, the main advantages of virtual 
classroom is that due to shrinking, the distance 
communication is improved. The architecture of 
virtual classroom is in three phase which include 
the normal instructor to classroom setup, 
classroom behind firewall setup and instructor to 
group of geographically dispersed student. The 
term virtual means a simulation of the real thing, 
Virtual Classroom is a simulated classroom via 
Internet, which provides a convenient 
communication environment for distance 
learners just like traditional face-top-face 
classroom. A virtual classroom allows learners to 
attend a class from anywhere in the world and 
aims to provide a learning experience that is 
similar to a real classroom.

Throwing light on the concept of a virtual 
classroom, Professor Murray Turoff of New 

Jersey Institute of Technology, USA (2011) has 
said, “Virtual Classroom is a web-based 
environment that allows you to participate in alb 
exercises, ask questions, and receive feedback 
just as you would do in a conventional classroom-
----except you do it from the convenience of your 
desktop, or anywhere you have an Internet and 
phone connection. It saves the hassle, expense, 
and travel time to a training site”.  Based on the 
above definition, “virtual classrooms”, as the 
name suggests, are the classrooms functioning in 
a system of virtual reality. These are, in fact, the 
cyber classrooms where the teacher and the 
students can converse in real time. In every sense, 
a virtual classroom tires to stimulate, in every 
way it can, the learning platform provided by a 
conventional classroom. 

In a college setup, lectures are scheduled, 
students arrive on time; find their teachers, fellow 
learners, a blackboard or whiteboard, LCD 
projector, optionally a television screen with 
videos. Likewise, a Virtual Classroom is a 
scheduled online, teacher-led training session 
where teachers and learners interact together 
using computers linked to a network such as the 
Internet. They will not be present physically in 
the classroom but connected to the classroom via 
Internet. Virtual Classroom aims to simulate the 
experience of attending a class over the web. So 
everyone is able to see other participant virtually. 
A virtual classroom is an advanced learning 
environment, created using Internet, computers, 
supplicated video conferencing devices, in which 
either teacher is not physically present (for 
remote learning) or students are not present 
(distanced education) in the classroom. Virtual 
Classroom learning is an evolving way of 
learning where the learner attends “Live” lectures 
remotely on his/her computer terminal, given by 
the subject matter experts or instructors at other 
end, using Internet as the medium between the 
learner and instructor. As lectures are given 
“Live” on Internet, the student gets to have the 
opportunity of asking his/her queries to the 
instructor at any instant. Most of the distance 
learning degree and training courses heavily rely 
on the concept of “Virtual Classroom”. As the 
learner is no more required to attend the 
lectures/sessions in person, this new method of 
learning helps keeping the lecture costs much 
lower than conventional classroom teaching 
without compromising on the quality of learning. 



This makes Distance learning much affordable 
compared to regular training courses. Virtual 
Classroom is very multipurpose technology or 
platform which can be used for Webinars, 
Tuition, One-to-one training and tuition, 
mentoring, interviews, Team meetings, Project 
meetings, demonstrations, staff or students 
meetings, Technical support, student service, On-
line user communities. A virtual classroom 
enables to bring learners from around the world 
together online in highly interactive virtual 
classes while greatly reducing the travel, time, 
and expense of on-site teaching/training 
programs. It can be used as a solution for live 
delivery and interaction that addresses the entire 
proves of creating and managing our teaching-
learning process. In Virtual classroom commonly 
we find the tools like Projector, Liquid Crystal 
Displays (LCDs), Server Machine, Video 
conferencing System and its accessories, High 
Definition Multimedia Visualizer, Interactive 
Whiteboard or Touch Panel, Digital Canvas, 
Silver Board, High-Definition Cameras etc. 
Thus, virtual classroom can be visualized as a 
classroom where lecture or session is conducted 
using Internet. Rather than being built of steel and 
concrete, the Virtual Classroom consists of a set 
of group communication and work “spaces” and 
facilities that are constructed in software. Thus, it 
is a “virtual facility” form interaction among 
members of class, rather than a physical space.

Thus, as a definition therefore, virtual classroom 
can be understood “as the classrooms, capable of 
replacing partially or totally the conventional 
educational, evaluative and administrative 
functioning of a regular classroom by adopting 
the advanced computer and ICT technologies like 
the Internet, e-mail, on-line chatting, World Wide 
Web, CD-ROMs, DVDs, teleconferencing and 
video conferencing”.

Virtual Classrooms and their Mode of 
Operation :

Virtual classrooms stand for bringing various 
types of school courses and classroom activities 
at the doorstep of the students for being accessed 
by utilizing the advanced computer and ICT 
technologies at their end. The operation and 
working of the virtual classroom system may be 
summarized in the following manner:

In its basic operation, a system of virtual 

classrooms may allow the subject experts or 
experienced teachers to deliver instructions on 
one or the other topics of the school curriculum. 
These may be telecast live with the help of 
satellite-based teleconferencing (as happening 
with the EDUSAT {Educational Satellite} 
programme of NCERT).

In another mode, the study materials prepared by 
the experts and experienced teachers may be 
uploaded on the website of a virtual classroom or 
campus and the students are allowed to     
download the text and graphics for their study by 
issuing a confidential password to the students     
registered with the class or campus.

It is also possible on the part of the institutions to 
provide CD-ROMs or DVDs with course 
contents and instructional guidance to be 
accessed by the students through their computers 
or laptops. In such supplied learning material 
(whether in CDs, Internet files or web pages), the 
teachers and school authorities also try to send the 
support material, reference material and the 
supplement in the form of Frequently Asked 
Questions (FAQs) which may help the students in 
grasping and solving the problems related to the 
contents of the learning material supplied to 
them. 

There may be a number of appropriate options 
available to the students for interacting with their 
teachers and also with their colleagues through 
on-line chatting, e-mail or audio and video-
conferencing as permitted by the organizational 
system of a virtual classroom or campus. The 
teachers may also make use of these interaction 
opportunities for seeking active participation of 
the students in the instructional process, asking 
questions for testing their comprehension and 
evaluating their progress besides giving them 
freedom for removing their doubts and 
quenching their thirst of knowledge.

A virtual classroom system may evolve its own 
system for assigning practice work, projects, and 
questions/problems for reinforcing, fixing and 
evaluating the progress of the students. It can 
upload the needed material on its website for this 
purpose at regular intervals and the students may 
then be asked to do the desired work and send it 
back for the needed checking, feedback and 
evaluation on the part of the teachers.

This system also takes care of the other essential 



administrative and managerial requirements of 
the students enrolled in this system like their on-
line admission, information on the Web about the 
type of courses and instructional programmes 
available with the school campus, information 
about the modes and technologies available, on-
line provision for the tutorial, the needed 
feedback, guidance and evaluation for the 
academic progress of the students, grading of the 
students’ achievements, informing them about 
their scores and grades and providing them their 
certificates and degrees including holding 
convocations on-line.

Objectives of Virtual Classroom :

The important objectives of virtual classroom are 
as following :

1. To support live on-line classes for distance 
learning and remote education.

2. To pool academic resources thereby 
improving access to advanced educational 
experiences.

3. To improve the quality and effectiveness of 
education by collaborative learning and 
teaching process.

4. To hold and participate in the meetings, 
Webinars, conferences, Symposium, 
Workshop, interviews etc. through video 
conferencing.

5. To increase and improve the accessibility of 
educational resources to the persons of 
disabilities.

Different Users of Virtual Classroom :

There are different classes of users of virtual 
classroom based on the roles that they play. When 
presenter enters in virtual classroom, he has 
different work to do than participant. Depending 
on the user type, virtual classroom takes different 
form for each user. These forms can be 
categorized depending on the user’s role. These 
roles are as following :

Facilities provided by presenter interface to 
Faculty

1. Register new users: Presenter as an 
administrator has to register new users that 
will be attending the session.

2. Create a session: Presenter has to decide the 
session time, users that will be invited for the 

session. While creating a session, he can 
specify the time and users of the particular 
session.

3. Cancel a user: If any registered user does not 
wean to attend the session, presenter cancels 
his registration.

4. Conduct online presentation: As a presenter, 
he conducts the session for participants. 
During presentation he performs various 
activities in the classroom. He can load the 
presentation slide that will be displayed to 
participants.

5. Share Resources: Presenter can add various 
resources to the session. It may be a file or 
just a simple web page link that participant 
can download at their end.

6. Conduct Poll: He can create a poll for 
various participants. Also he can chat with 
participants.

7. Explain concepts using Whiteboard: He can 
use Whiteboard to explain some of the 
topics, which may not be able to explain via 
presentations, or to solve any particular 
doubt asked by the participant.

Facilities provided by Participant interface to 
Students -

1. View online presentation: When a 
participant joins the session, they can view 
the presentation (Power Point Presentation 
slides or it may also include the snap of the 
whiteboard), which are conducted by the 
presenter in the virtual classroom.

2. Public/Private Chat: The participants can 
have a conversation with the fellow 
participants publicly or privately via the chat 
feature available in the interface, the chat 
allows the participant to send the instant 
messages to the participants who are also 
attending the session. Participants can also 
send private messages to the presenter but 
can do so by using the hands up facility.

3. Raise Hands : Whenever any participant will 
have nay doubt, then he can tell that to 
presenter by using the hands up facility 
available in the user interface of the 
participant, using this feature the participant 
can interact with the presenter via the private 
chat.



4. Give Response to the polls: The participants 
can answer the polls that are submitted by the 
presenter by using the “Submit Response”, 
facility provided in the interface. The poll 
can be of objective type of it may be of 
Yes/No type. If the particular poll is public 
then participants can see response for that 
particular poll, else it will be kept hidden 
from the participant. The only presenter is 
able to see the response for that private poll.

5. Download Resources: The resources that are 
been shared by the presenter can be 
downloaded by the participants at their 
machine. The resources can be files which 
may include course material’ e-book’s etc, or 
it may be also web links which presenter may 
want the participants should refer. 

Mode of Virtual Classroom Session :

The presenter can create the session in the 
beginning and will conduct online presentation in 
the session. The participants can attend this 
session using the name of the session and view 
the presentation made by the presenter. In the 
session of the classroom, various functionalities 
that will be performed by the users are as 
following:

1. Agenda  : The presenter creates the agenda 
in the beginning of the session. This agenda 
specifies an outline of the session. The 
participants can only view the agenda in their 
main window. The agenda will give him an 
idea about the topics that will be covered in 
the session.

2. Presentation Area : In the presenter 
interface, the presentation area allows 
presenter to upload the presentation file. It 
also allows him to navigate between the 
slides in the participant window; the 
presentation area will display the slide that 
the presenter is explaining.

3. Whiteboard : The presenter will be able to 
write, draw and highlight any particular area 
on the whiteboard. The whiteboard consists 
of various components such as various 
shapes, lines, eraser, pointer etc, using which 
the presenter would be able to explain the 
particular topic to the participants. The 
participants can view the whiteboard in their 
interface, but they will not be allowed to use 

it (they will not be allowed to make any 
changes to whiteboard). The changes made 
by the presenter on the whiteboard will be 
displayed to the participants.

4. Shared Resources and Web Links : The 
presenter can share their resources using the 
load resources facility that will be present in 
the presenter interface. The resources will be 
files of type (doc, rtf, PDF) or web links 
(Uniform Resource Locator) .  The 
participants can download these shared 
resources on their machines, also they can 
refer the given web links using their web 
browser.

5. Poll : The presenter can ask the participant 
any question by using the poll functionality 
that will be of the objective or yes/no type 
question. The response of the poll will be 
public or private. If the response of any 
particular poll is private then the response 
will not be shown to the participants and only 
presenter will be able to see the response. 
The response will be shown in the vertical 
bar chart format. The participant will be able 
to submit his response to the poll submitted 
by the presenter. Also, he can view the 
responses of the polls for which presenter 
has allowed permission to see the response 
by participants. The private responses will be 
shown to the participants.

6. Chat : The presenter will use the chat 
functionality to send text messages to the 
participants. He can send a message to 
particular participant or to all participants. 
The participants will be able to send text 
messages to each other. But, he will not be 
able to send message to presenter directly. 
He can do it by using the hands-up facility.

7. Hands-up : The presenter interface will 
consist of hands-up list, which will display 
the names of the participants, which has 
raised their hands. Hands-up by participant 
indicates he has some doubt or question to be 
discussed with presenter. Participants will 
use the hands-up facility if he wants to ask 
some question or want to talk with presenter. 
He can use this facility to initiate the 
conversation with the presenter. After the 
participant uses the hands up facility, 
presenter will allow him to have a private 



chat with him.

8. Participant List : In the presenter interface, 
there will be the list of participants, which 
will consist of the names of the participants 
that will be attending the session. If the 
presenter has to eject any particular 
participant, then he can use the eject facility 
that will be available in presenter interface. 
In the participant interface, the list of 
participants will only show the names of the 
fellow participants that are attending the 
session.

Potential Advantages of Virtual Classroom :

The potential important advantages of Virtual 
classroom over traditional classroom model are 
as following :

1. Removal of  geographical  barriers  
(Anywhere learning): A virtual classroom 
allows learners and teachers to attend a 
single live training session from any place in 
the world, provided they have a computer 
and Internet connection.

2. Sessions can be recorded: A virtual 
classroom has a facility to record the session 
so learners or teachers can replay it 
afterwards. Teachers can get an opportunity 
to review their own or their colleagues’ 
performance. The entire classroom session 
can be recorded in video format and stored in 
library for future reference. This feature is 
extremely useful, especially for absent 
students, who can review the recordings later 
and understand the concepts elaborated by 
the professors. Moreover, the students can 
also refer to the recordings for revision 
purpose, at their convenience.

3. Quicker to organize: Training can be 
organized more quickly than traditional 
classroom-based training. Classrooms and 
projectors do not need to reserved; materials 
do not need to be distributed. The sessions 
are easier to schedule or reschedule since 
attendees will not be traveling to the venue of 
the session.

4. Synchronous Learning: In this type of 
learning process, students and Professors 
connect and interact with each other in real 
time. This is indeed a very significant 
process where students get answers to their 

queries and questions then and there. 
Interaction with professors and peers makes 
the learning process interesting and 
enriching for students.

5. Live Audio-Video Support: Audio and video 
support both contribute towards the e-
learning process in virtual classroom. 
Various tools are available for text-based 
chat-verbal interaction through audio 
conferencing and sharing of one’s own video 
through web-camera. Professors can share 
their audio and video, thus establishing one-
to-one relation with students. Moreover, the 
students asking questions can share their 
videos with the fellow students as well.

6. White Board: it is an alternative to the 
traditional blackboard method, used as a tool 
for drawing graphics or diagrams in virtual 
classroom. It comes handy when Professor 
wants to visually explain any abstract 
concept.

7. Sharing of Learning Resources and/or 
Desktop Screen: The resource sharing 
feature in virtual classroom allows professor 
to share varied content in different formats 
with the students in real time while 
delivering lectures on various course topics. 
This resource sharing feature supports 
sharing of various file formats----MS-Word/ 
Excel/PowerPoint, PDF files, flash 
presentations, flash videos etc. While 
teaching, the Professors can exhibit all the 
operations from the desk, by sharing a 
particular applications or the entire desktop. 
This resource sharing feature is extremely 
useful for sharing various course materials 
like topic notes, subject diagrams or graphs, 
explanatory videos etc. With this type of 
supportive and informative course material, 
learning becomes interesting and gives an 
interactive experience.

8. Classroom Control by Professors and Active 
Student Participation: In virtual classroom 
when Professors deliver lectures to the 
students while explaining or elaborating 
concepts, ideally one sided process of 
communication is followed, and students are 
not permitted to talk/express themselves at 
the same time in order to avoid chaotic 
situations. Though all the participants from 



the virtual classroom are connected through 
audio and/or video conference, the 
participation rights are controlled by the 
Professors. During the lectures, in case the 
students come across a particular doubt or 
query, while the professors are explaining, 
the students can set their status to “raise 
hand” which indicates that the student has a 
question which needs to be addressed by the 
Professor. However, only one student can 
ask question at a time, in order to avoid 
confusion as well as commotion and to 
maintain focus and clarity on queries asked. 
Since the Professors have the control rights, 
they can respond to the question or else 
disable the status of “raise hand” and take the 
question at the end of the session.

9. Multi-Level Fallback Mechanism for Class 
Continuation: Virtual classroom is a web-
based tool which is solely dependent on 
Internet connectivity. If in the remotest 
possibilities, participants get disconnected 
from virtual classroom, then there are 
various alternatives to keep the class active. 
The technical team operates the fallback 
mechanism. If the Internet is intact, then with 
the pre-configured Skype accounts of all 
participants, a common Skype call is 
initiated to connect all participants to further 
carry on with the class. In case all the 
participants loose Internet connectivity then 
the successive portion of the class is 
conducted through telephone.

10. Live Tech Support: With this feature, 
technical support representatives of the 
institutes or corporate organizations will be 
able to provide text based chat and live tech 
support to their users.

11. Offers any time Access: Offer live classes, 
office hours, and group discussions at times 
that are convenient for instructors and 
students, not just when the physical facilities 
are available.

12. Ensures Comprehension: Ensure students 
understand their lessons by asking form 
immediate feedback, answering questions, 
and giving in-depth verbal explanations of 
complex material.

13. Electronic whiteboard and polls, quizzes and 
surveys: A best practice of live instructions 

to regularly offer interactive exercises. By 
offering whiteboard exercises and asking 
polling questions, students will remain 
highly engaged.

14. Flexible content area: A variety of content, 
types can be viewed such as Power Point, 
Word, Excel, HTML, Web pages, images, 
movie clips, PDF, Flash etc.

15. Access to Persons with disabilities: Just 
because a student has a disability doesn’t 
mean they shouldn’t be able to attend live on-
line class. Live and archived classes can be 
close-captioned for the hearing impaired 
persons while also reaching out to the 
visually impaired persons by offering 
numerous key board short cut keys, hotkeys 
and compatibility with most screen readers. 
These accessibility features will ensure this 
technology is inclusive to all.

16. Create Community: Create a sense of 
community among students and instructors 
whjo might not otherwise interact with one 
another.

17. Public and Private Text chat: Some students 
are more comfortable writing than speaking, 
and our chat messaging allows the shy 
student to communicate textually so they can 
participate with their more talkative 
classmates.

18. For Participants: 

(i) Offers the combined advantages of face-
to-face interaction and distance learning.

(ii) Enables working professional who 
would like to acquire new skills and/or 
enhance their knowledge in their 
respective functions to do so without 
taking a career break.

(iii) Offers those who missed obtaining a 
degree the chance to get one now from 
premier colleges without having to take 
leave from work or travel out of their 
hometown.

(iv)Minimizes disruption to work as classes 
are conducted on weekends or at 
convenient timings during working 
days.

19. For Institutes :



(a) Increases the institute’s reach to a vast 
and geographically dispersed pool of 
potential students across the globe.

(b) Enables institutes to meet the demand for 
quality the heavily skewed demand-
supply ratio of students and educational 
institutes.

(c) Facilitates access to a network of Virtual 
Classrooms across different cities. 

(d) Enables seamless delivery of lectures and 
s u p p o r t s  d i s p l a y  o f  P o w e r  
P o i n t / A u d i o / Vi d e o / A n i m a t i o n  
presentations and usage of whiteboard.

Disadvantages of Virtual Classroom :

To pose as a virtual for a thing and phenomenon is 
a limitation and drawback in may ways. The same 
holds quite true in the case of the organization and 
functioning of the virtual classes and campus. 
This is why virtual school system in-spite of its so 
many advantages and virtues is found to suffer 
from a number of loopholes and limitations, 
which are as following:

1. The flexibility of this system to the learners 
for taking their studies at their will, 
convenience, comforts and adjustments of 
the space and timings according to their 
needs may be misutilized and misdirected on 
the part of the students especially when they 
are younger in age and are not matured 
enough in feeling their responsibilities for 
the building of their career, or are shirkers 
and lazy by nature.

2. In many cases, the organization and working 
of a virtual classroom or campus is found 
quite hopeless in terms of its quality of study 
material and its delivery to the students. The 
staff employed for providing instructional 
material, guidance and timely feedback is 
also very poor in the quality, sincerity and 
devotion to the work, In such a scenario, the 
students enrolled with the system are bound 
to suffer adversely and such incidences may 
give a bad name to all virtual classroom 
systems in general.

3. The dreams and promises of providing real 
classroom experiences through virtual 
realties of the virtual classroom system are 
hard to realize. A virtual cannot be turned 

into real in toto. We cannot provide real time 
face-to-face interactive experiences to our 
students through virtual classes. Who is there 
to study the faces and exchange other verbal 
and non-verbal clues for the lively classroom 
interaction and effective classroom 
discussions in a system of virtual classroom? 
The warmth of  the teacher-pupi l  
relationships, the charms of the group 
cohesion and fellowship, and the humanistic 
touch prevailed in the surcharged social and 
emotional climate of the conventional 
classrooms are altogether absent in the 
virtual classroom system. In such a situation 
we cannot expect a better environment for 
the academic and personal growth of the 
students.

4. We aim to develop a wholesome personality 
of the students with what we teach and do 
with opur students in the schools. Along with 
the curricular instruction work, the 
organization of co-curricular activities, 
students’ welfare services, community 
activities, the interaction with the parents 
and members of the community, etc. help the 
conventional system much in seeking the all 
round balanced development of the children. 
However, such things are completely lacking 
in a system of virtual classroom. Therefore, 
in the absence of the needed humanistic 
touch, socio-cultural environment, and 
activities to promote social and moral values 
and opportunities for building physical, 
social and emotional competencies, the 
system of virtual classrooms is quite 
incapable of turning our youngsters into a 
perfect human being sensitive to moral 
values and mutual brother hood.

5. Time dependency for Live sessions: 
Attending virtual classroom training is 
restricted to a certain scheduled time.

6. Infrastructure for the Participants: Personal 
Computer (PC) needs to be prepared virtual 
classroom sessions need to be scheduled, 
teachers need to be invited and participants’ 
PCs need to be prepared.

7. Technical Limitations: Technical issues such 
as bandwidth speed of the connection or 
power failure may create problems while 
presentation is going on.



In-spite of the certain shortcomings and 
limitations pointed out above, virtual classrooms 
can solve many problems and maladies coming in 
the way of realizing our constitutional obligation 
towards the younger generation, i.e. providing 
“Education to All” and ensuring quality 
instruction to them at their doorstep according to 
their needs and convenience. It can also open a 
new vista to many of our adolescents and youths 
for venturing into the new areas and fields of 
employments and entrepreneurships needed 
today. Hence, there is a great need of the 
promotion of the virtual classroom along with the 
formal set up of real classroom.

Conclusion :

The emergence of virtual classroom is arguably 
one of the most powerful tools available to the 
growing need for education. Virtual classroom 
education is rapidly7 increasing and becoming as 
a viable alternative for traditional classrooms.  
Virtual classroom enables to bring learners from 
around the world together online in highly 
interactive virtual classes while greatly reducing 
the travel, time and expense of on-site 
teaching/training programs. It can be used as a 
solution for live delivery and interaction that 
addresses the entire process of creating and 
managing out teaching-learning process. 

It is now well known that information and 
communication technology provides a powerful 
incentive to the standardization and Virtual 
education ahs emerged from the application of C-
IT in the context of distance education, however, 
it has now developed to the point where it can be 
used to support classroom-based learning as well 
as distance education (Coz, 2003). “Virtual 
classrooms will develop an education-on-
demand system for delivering tele-courses to 
home bound personal computers. While each 
student would work independently, computer 
conferring, e-mail and voce mail access to a 
faculty or advisor would be available rot answer 
questions evaluate assignments and provide 
guidance” (Salavati, 2005). In this multimedia 
virtual environment teachers can design-
individualized instruction for students who can 
learn in real-time or on demand. In the end, we 
can assume that the concept of ‘Virtual 
Classroom’ is truly the way towards ‘Global 
learning’ on web.
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'kks/k lkjka'k %

Hkkjr ds dbZ {kS=ksa esa mRizokl ogk¡ ds xjhc oxZ dh 
vkthfodk ds ,d egRoiw.kZ vk/kkj ds :Ik esa mHkjk gS A  
e-iz- ds tutkrh; cgqy {kS=ksa ls Hkh tutkrh; 
efgyk,¡ vkfFkZd ykHk ds mn~ns'; ls srglhy 
eq[;ky;ksa vkSj jkstxkj okys {ks=ksa esa izokl djrh ikbZ 
xbZ gS A  mRizokl bu efgykvksa dh ikfjokfjd 
vkfFkZd fLFkfr esa lq/kkj] cPpkSa dh f'k{kk vkSj dtZ ls 
eqfDr gsrq lgk;d fl) gqvk gS A izLrqr 'kks/k v/;;u 
dk mn~ns'; ;g irk djuk gS fd tutkrh; efgykvksa 
ds mRizokl ij mudh f'k{kk dk D;k izHkko iM+rk gS] 
vkSj f'k{kk dk budh vkthfodk esa D;k ;ksxnku gS A  
lkFk gh bl dkj.k mud thou esa fdl rjg 
ldkjkRed ;k udkjkRed ifjorZu gq;s gS A varr% bu 
efgykvksa ds fodkl ,oa mRFkku gsrq mRizokl dks dSls 
vf/kd ykHkizn cuk;k tk ldrk gS; bu lHkh fcUnqvksa 
dk v/;;u izLrqr 'kks/k esa fd;k x;k gS A

'kCndq¡th & izokl] mRizokl] vizokl] mRizokl ds 
dsanzh; LFky

Hkkjr ds dbZ {ks=ksa esa vizokl ogk¡ ds xjhc oxZ dh 
vkthfodk ds ,d egRoiw.kZ vk/kkj ds :i esa mHkjk gSaA 
mRizokl esa izkIr vk; ls cPpksa dh f'k{kk] dtZ ls eqfDr 
vkSj ikfjokfjd vkfFkZd fLFkfr eas lq/kkj gqvk gSaA e-iz- 
ds tutkrh; cgqy {ks=ksa ls Hkh vkfnoklh efgyk,¡ 
vkfFkZd ykHk ds mn~ns';ksa ls jkstxkj okys {ks=ksa esa 
izokl djrh gSaA

'kks/k dk mn~ns'; %

izLrqr 'kks/k v/;;u dk mn~ns'; ;g irk djuk gS fd 
tutkrh; efgykvkas ds vizokl ij mudh f'k{kk dk 
D;k izHkko iM+rk gSa] vkSj bldk mudh vkthfodk esa 
D;k ;ksxnku gaSa vkSj blds dkj.k muds thou esa fdl 
rjg ds ldkjkRed ;k udkjkRed ifjorZu gks jgs gSaA 
rFkk bu efgykvksa ds fodkl ,oa mRFkku ds fy, 
mRizokl dks dSls vf/kd ykHkizn cuk;k tk ldrk gSA

midYiuk %

if’peh e-iz- ds >kcqvk] vyhjktiqj ,oa /kkj ftys rFkk 
iwohZ e-iz- ds fM.MkSjh ,oa e.Myk ftys tks fd 
tutkrh; tula[;k dh vf/kdrk okys ftys gSaA ;gk¡ 
tutkrh; efgykvksa dk mRizokl mudh vkthfodk 
dk ,d egRoiw.kZ vk/kkj cu x;k gS] ftlls buds 
thou esa dbZ lkekftd vkfFkZd ifjorZu vk, gSaA vr% 
mRizokl dks vf/kd lqfu;ksftr ,oa ykHkizn cukdj 
lkekftd ifjorZu ds ek/;e ls iz;qDr fd;k tk 
ldrk gSaA

fof/k ra= % 

if'peh ,oa iwohZ e-iz- ds tutkrh; cgqr 5 ftys 
Øe'k% >kcqvk] vyhjktiqj] /kkj ,oa e.Myk fM.MkSjh 
esa cM+s+ iSekus ij tutkrh; efgyk,¡ lkekftd vkfFkZd 
dkj.kksa ls mRizokl djrh gSaA

izLrqr v/;;u {ks= esa e-iz-ds 50% ls vf/kd 
tutkrh; cgqy 5 ftyksa dh lHkh 21 rglhykas dks 
'kkfey fd;k x;k gSa A izR;sd rglhy ls 15 vizoklh 

iwohZ ,oa if’peh e-iz- dh tutkrh; efgykvksa ds vizokl 
ij f’k{kk dk izHkko & ,d rqyukRed v/;;u

Jherh uwru iaokj] 'kks/kkFkhZ] Hkwxksy foHkkx 
,e-ts-ch- 'kk-dU;k Luk- egkfo|ky;] bUnkSj ¼e-iz-½



tutkrh; efgykvksa dk p;u djrs gq;s dqy 315 
mRizoklh tutkrh; efgykvksa dks losZ{k.k esa 'kkfey 
fd;k x;k gSaA 

izkFkfed vk¡dM+s lHkh 5 ftyksa dh 21 rglhyksa esa Lor% 
tkdj voyksdu] vuqlwph ,oa lk{kkRdkj ds ek/;e ls 
,df=r fd;s x;s gSaA f}rh;d vk¡dM+s izdkf'kr L=ksrksa] 
tux.kuk iqfLrdk] ftyk lkaf[;dh iqfLrdk 
vkfnoklh mi;kstuk dk;kZy; ,oa fofHkUu tutkrh; 
okf"kZd izfrosnu ,oa fjiksVZ ls izkIr fd;s x;s gSaA

izkFkfed vk¡dM+ksa esa ek=kRed ,oa xq.kkRed nksuksa dk 
lekos'k fd;k x;k gSaA

iwohZ ,oa if'peh e-iz- esa losZf{kr tutkrh; efgykvksa 
esa lk{kjrk dk Lrj 

rkfydk & 1

izfrp;u losZf{kr lk{kj fuj{kj lk{kjrk fuj{kjrk
{ks= efgykvksa efgyk,¡ efgyk,¡ dk % dk %

dh la[;k     

if’peh 225 138 87 61-38 38-67
e-iz- ds 
p;fur 
ftys

iwohZ e-iz- 90 88 02 88-89 2-22
ds p;fur 
ftys

L=ksr & QhYM losZ 

e-iz- ds 50% ls vf/kd tutkrh; tula[;k okys 5 
ftyksa dh 21 rglhyksa esa dqy 315 mRizoklh 
tutkrh; efgykvksa ds losZ{k.k ls fuEu rF; lkeus 
vk, %

rkfydk & 1 ls Li"V gSa fd if'peh e-iz- ds >kcqvk] 
vyhjktiqj ,oa /kkj ftyksa dh lHkh 15 rglhyksa esa 
losZf{kr 225 mRizoklh tutkrh; efgykvksa eas ls 
dsoy 138 efgykvksa gh lk{kj ikbZ xbZA ,oa budh 
lk{kjrk nj 61-33% gSaA 

tcfd iwohZ e- iz- ds e.Myk ,oa fM.MkSjh ftyksa dh 
lHkh 6 efgykvksa esa loZsf{kr 90 mRizoklh tutkrh; 
efgykvksa esa ls 88 efgykvksa lk{kj ikbZ xbZ ,oe~ budh 
lk{kjrk nj 88-29% gSaA

mRizoklh tutkrh; efgykvksa dk 'kS{kf.kd Lrj

rkfydk & 2 
if’peh e-iz- 

ftyk rglhy f'k{kk dk Lrj

X XII U.G P.G fuj{kj

>kcqvk >kcqvk 13-33 20 33-33 0 33-33
Fkkanyk 26-67 0 26-67 0 46-67
isVykon 46-67 6-67 0 20 26-67
es?kuxj 26-67 6-67 13-33 6-67 46-67
jkukiqj 26-67 0 33-33 0 40

ftys dk dqy 28 6-67 21-33 5-33 38-67

vyhjkiqj vyhjktiqj 6-67 13-33 33-33 6-67 40
HkkHkjk 6-67 26-67 6-67 0 60
tkscV 33-33 0 6-67 20 60

ftys dk dqy 15-56 13-33 15-56 8-88 46-67

/kkj /kkj 46-67 13-33 33-33 6-67 0
cnukoj 60 0 13-33 6-67 20
ljnkjiqj 13-33 13-33 26-67 0 46-67
xa/kokuh 26-67 13-33 13-33 13-33 33-33
dq{kh 26-67 13-33 6-67 0 53-33
eukoj 20 0 0 20 60
/kjeiqjh 26-67 6-67 13-33 20 33-33

ftys dk dqy 31-43 8-57 15-24 9-52 35-23

if’peh e-iz- 44-20 14-50 28-26 13-04 38-67
dk dqy 

iwohZ e-iz- 

ftyk rglhy f'k{kk dk Lrj

X XII U.G P.G fuj{kj

fM.Mksjh fM.Mksjh 66-67 20 13-33 0 0
'kkgiqjk 26-67 33-33 6-67 20 13-33

ftys dk dqy 46-67 26-67 10 10 6-67

e.Myk e.Myk 33-33 6-67 20 40 0
fuokl 46-67 13-33 26-67 13-33 0
fcfN;k 13-33 6-67 60 20 0
uSuiwj 20 13-33 60 6-67 0

ftys dk dqy 28-33 10 41-66 20 0

iwohZ e-iz- dqy  35-23 15-90 31-82 17-05 2-22

L=ksr & QhYM losZ 

rkfydk & 2 ls Li"V gSa fd mRizoklh tutkrh; 
efgyk;sa esa lk{kjrk nj d{kk&10 rd gh vf/kd gSaA 
blds ckn dh d{kkvksa es lk{kjrk nj esa deh ikbZ xbZ 
gSaA

if'peh e-iz- ds p;fur ftyksa esa 44-20% lk{kj 
efgyk,¡ d{kk&10 rd i<+h fy[kh gSa tcfd iwohZ e-iz- 
esa ;g nj 35-23% gSaA   

iqu% if'peh e-iz- ds p;fur ftyksa esa 14-50% lk{kj 





efgyk,¡ d{kk 12 oha rd lk{kj gSa tcfd iwohZ e-iz- ds 
p;fur ftyksa esa ;g nj 15-90% gSa] tks fd vf/kd gSaA 

if'peh e-iz- ds p;fur ftyksa esa mRizoklh tutkrh; 
efgykvksa esa Lukrd rd lk{kjrk dh nj nj 28-26% 
gSa] tcfd iwohZ e-iz- esa ;g nj 31-82% gSaA  

iqu% if'peh e-iz- ds p;fur ftyksa esa LukdksÙkj rd 
lk{kjrk dh nj nj 13-04% gSa tcfd iwohZ e-iz- ds 
p;fur ftyksa esa ;g nj 17-05% gSA  

ifj.kke %

1- iwohZ e-iz ds p;fur ftyksa esa mRizoklh tutkrh; 
efgykvksa esa lk{kjrk dk Lrj rqyukRed :i ls 
if'peh e-iz- dh mRizoklh tutkrh; efgykvksa 
ls vf/kd gSa ftl dkj.k iwohZ e-iz- dh mRizoklh 
tutkrh; efgyk,a vkfFkZd :i ls vf/kd 
l'kDr gS ,oa fu;fer vkSj LFkk;h jkstxkj ls 
tqM+h gqbZ gSa] tSls 'kkldh; ukSdjh esa lgk;d 
v/;kid] MkWDVj] LVkWQ ulZ vkfnA

2- if'peh e-iz- esa losZf{kr mRizoklh tutkrh; 
efgykvksa esa lk{kjrk dk Lrj iwohZ e-iz- dh 
tutkrh; efgykvksa ls de ik;k x;k] ftl 
dkj.k if'peh e-iz- dh vf/kdka'k mRizoklh 
tutkrh; efgyk,¡ vfu;fer ,oa de vk; okys 
O;oLkk; tSls lCth cspuk] etnwjh ,oa edku 
fuekZ.k dk;Z vkfn dk;ksaZ esas layXu ikbZ xbZA

fu"d"kZ %

1- lHkh ftyksa esa lk{kjrk dk Lrj de gksus ds lkFk 
ftyk ,oa rglhy Lrj ij Hkh Ik;kZIr fHkUurk ikbZ 
xbZA

2- lHkh losZf{kr tutkrh; efgykvksa esa lk{kjrk nj 
eq[; :Ik ls gkbZ Ldwy rd gh vf/kd gSA gkbZ 
lsd.Mjh] Lukrd ,oa LukrdksRrj Lrj ij 
lk{kjrk dh nj de gSA

3- ftu rglhyksa esa lk{kjrk dk Lrj fuEu gS ogk¡ 
dh tutkrh; efgyk,¡ nSfud mRizokl] 
vfu;fer vkSj de vk; okys dk;ksZa tSls 
gkV&cktkj] lCth cspuk] fofuekZ.k etnwj vkfn 
dk;ksZa gsrq mRizkoklh ikbZ xbZA tcfd mPp 
lk{kjrk nj okyh rglhyksa esa tutkrh; efgyk,¡ 
nh?kZdkfyd mRizokl ,oa fu;fer vk; L=ksr 
laca/kh jkstxkj gsrq mRizoklh ikbZ xbZA

4- if'peh e-iz- esa lk{kjrk nj de gksus ds ckotwn 
Hkh ;gk¡ mRizokflr tutkrh; efgyk,¡ 

lkIrkfgd gkV cktkj] lCth&Qy] taxyh 
danewy] tM+hcwVh cspus ds dke esa cgqr n{k gSa ,oa 
mudk igukok] jgu&lgu] Hkk"kk vkfn esa 
'kgjhiu dh >yd fn[krh gSA tcfd iwohZ e-iz- esa 
mRizoklh tutkrh; efgykvksa ds jgu&lgu esa 
f'kf{kr gksus ds ckn Hkh fiNM+kiu n`f"Vxkspj gksrk 
gSA 

lq>ko %

1- fofHkUu f’k{kk laca/kh laoS/kkfud izko/kku tSls 
vuqPNsn 21¼A½ **fu%’kqYd ,oa vfuok;Z f’k{kk dk 
vf/kdkj ,oa jkT; ljdkj dh fo’ks"k uhfr;k¡ 
ftlesa Nk=o`fRr ,oa Nk=kokl dh lqfo/kk vkfn 
dk O;kid izpkj&izlkj] tutkrh; efgykvksa ds 
e/; djuk pkfg, rkfd os Lo;a f’kf{kr gks ,oa 
viuh vkus okyh ih<+h dks Hkh f’kf{kr djsaA 

2- jkstxkj ewyd f’k{kk ,oa dkS’ky mUu;u 
dk;ZØeksa ds ek/;e ls tutkrh; efgykvksa dks 
fodkl dh eq[; /kkjk esa ykus ds iz;kl djus 
gksaxsA

3- y?kq&dqVhj m|ksxksa dk izf’k{k.k tutkrh; 
efgykvksa dks vkfFkZd :i ls l’kDr djus gsrq 
fn;k tkuk pkfg,A 
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lkjka'k %

ekuo dks ç—fr D;k loZJs"B ojnku ekuk x;k gSA 
ekuo ds nks çeq[k Hksn ukjh vkSj iq#"k esa u iq#"k Js"B 
gS] uk ukjh nksuksa dk gh l`f"V esa egRoiw.kZ LFkku gSA 
vkèkqfud ;qx esa ukjh ekufldrk esa ifjorZu gksus yxk 
gSA vkèkqfud ukjh f'k{kk] cqf)] Hkko vkSj dk;Z ds cy 
ij og iq#"k çèkku laL—fr ds nfd;kuwlh caèkuksa dks 
rksM+dj viuh cqf) foosd vkSj dk;Z {kerk ls [kqyh 
lkl ysrs gq, ç;Ru'khy gSA vkt og gj rjg ls leFkZ 
gks jgh gS] ftu dk;ks± dks iq#"k viuk vfèkdkj ekurk 
gS] mu dk;ks± esa Hkh vkt L=h iq#"kksa ls dgh vkxs utj 
vkrh gSA vkt ,slk dksÃ {ks= ugÈ cpk gS tgk¡ ukjh us 
viuh mifLFkfr ntZ u djkÃ gksA ledkyhu 
lkekftd] jktuhfrd] vkÆFkd] èkkÆed] lkaL—frd 
fLFkfr] ik'pkR; laL—fr vkfn ds dkj.k ukjh thou o 
ewY;ksa esa Li"V :i ls ifjorZu –f"Vxkspj gksrk gSA 
iqjkus ewY;ksa ds çfr vukLFkk vkSj u;s ewY;ksa ds çfr 
vkLFkk okyh ekufldrk gh dnkfpr mlds ifjoÆrr 
thou&ewY;ksa dh vksj bafxr djrh gSA vkt lekt dk 
tks Lo#i –f"Vxr gks jgk gS mlesa^Xykscy lekt*dh 
cgqr cM+h Hkwfedk dgh tk ldrh gSA

ledkyhu efgyk miU;kldkjksa ds miU;klksa esa fdlh 
fo'ks"k ço`fÙk ;k fopkjèkkjk dk çHkko –f"Vxr ugÈ 
gksrk gSA budsa miU;klksa esa fo"k;xr fofoèkrk ds 
lkFk&lkFk f'kYixr uohurk ds dkj.k Çgnh miU;klksa 
esa viuh fof'k"V igpku cukrs gSaA f'kokuh] nhfIr 
[kaMsyoky] eUuw HkaMkjh] m"kk fç;oank] —".kk lkscrh] 
fu#iek lscrh] esg:fUu'kk ijost] e`nqyk xxZ] ukfljk 
'kekZ] çHkk [ksrku] lw;Zckyk vkfn us viuh ys[kuh }kjk 
L=h foe'kZ dks xgu laosnukRed –f"V rks çnku dh gh 
gS lkFk gh lkFk buds ys[ku esa ukjh thou dh tfVy 
okLrfodrkvksa vkSj vuqHkwfr;ksa dh vfHkO;fä dh vVwV 
'kfä Hkh gSA bu ysf[kdkvksa us vius miU;klksa esa ukjh 
lacaèkh leL;kvksa vkSj fo—fr;ksa dks mBkrs gq, L=h ds 
vUrtxr dks iw.kZ dkS'ky ls fo'ysf"kr vkSj foosfpr 
djrs gq,] ukjh thou dks xgjkÃ ls mjsgk gSA bu 
miU;kl ysf[kdkvksa us vuqHko oSfoè; vkSj lty 
jpukRed –f"V ls fu'p; gh ledkyhu Çgnh 
miU;kl dks gj ,axy ls le`) fd;k gSA Çgnh 
miU;kl esa efgyk ysf[kdkvksa dk bfrgkl ledkyhu 

ukjh foe'kZ dks fn'kk çnku djus esa lgk;d fl) gksrk 
gSA

eq[; 'kCn % efgyk miU;kldkj] ukjh ekufldrk] 
ukjh thou& ewY;] vfLrRo cksèk] ukjh dk l'kä :i

çLrkouk %

miU;kl lkfgR; thou vkSj txr dh fofoèk igyqvksa 
dks mn~?kkfVr djus okyk lcls l'kä vkSj egRoiw.kZ 
VwYyl gSA thou dh okLrfodrk ls vkRelk{kkRdkj o 
thou lR;] f'ko ,oa lqanj dks mdsjus esa lkfgR; dh 
Hkwfedk vR;ar egRoiw.kZ jgh gSA lkfgR; lekt 
ifjorZu dk ek= ,d lkèku gh ugÈ vfirq ekuo èkeZ o 
jk"Vª ds fuekZ.k gsrq lrr ç;Ru'khy Hkh jgrk gSA l`f"V 
esa ekuo gh ,d ,slk tho gS tks viuh Hkkoukvksa vkSj 
vuqHkwfr;ksa ls  vkus okys ih<+h dks voxr djkrk gSA 
blfy, miU;kl lkfgR; lekt dh vU;re foHkwfr gS 
vkSj lekt ,d rjg ls mldk laj{kd gSA

lkfgR; ds ekè;e ls gh ;qod lekt dh lHkh ço`fÙk;k¡ 
vkSj fo'ks"krk,a çfrÇcfcr gksrh gSA thotxr dh 
mRifÙk gsrq ukjh vkSj iq#"k dk gksuk vko';d gSA ,d 
ds cxSj nwljs dk dksÃ vfLrRo ugÈ gSA uj ;fn iq#"k 
dk çrhd gS rks ukjh ç—fr dk vFkkZr nksuksa ,d nwljs 
ds iwjd gSA ukjh ds okLrfod Lo:i dks le>us gsrq 
;fn oSfnd lkfgR; ls ysdj vkt rd fy[ks tk jgs 
lkfgR; ij fopkj djus ij mlds fofoèk :iksa ls 
voxr gksus ds lkFk ukjh eu dh d#.kk] laosnuk ds 
fofoèk i{k] Hkkoukvksa dh çcy vfHkO;fä ân; dks 
>d>ksj nsus esa Hkh gj rjg ls leFkZ gSA ,d le; Fkk 
tc ukjh dh igpku Lo;a ds uke ls uk gksdj lacaèkks 
fj'rks ds vkèkkj ij vkadk tkrk FkkA ij vkt le; us 
tks djoV cnyk gS mls ukjh us viuh 'kfä vkSj 
lhekvksa dks HkyhHkkafr tku fy;k gSA

ukjh dks vc fdlh ds vkxs ?kqVus Vsdus ds fy, >qdus 
vkSj eksgrkt gksus dh vko';drk ugÈ gSA vusd èkeks± 
us Hkys gh L=h&f'k{kk dks ekU;rk ugÈ nh ijk f'k{kk ds 
çpkj&çlkj ls ukjh vkt fdlh Hkh {ks= esa iq#"kksa ls 
ihNs ugÈ gS foÜo esa 'kk;n gh ,slk dksÃ {ks= gks tgk¡ 
ukjh u igqaph gksA L=h&f'k{kk vkSj L=h&eqfä la?k"kZ 
T;ksfrck Qqys vkSj lkfo=hckÃ ds çns; dks dSls Hkqyk;k 
tk ldrk gS\buds egkudk;ks± dk gh çfrQy gS fd 

ledkyhu efgyk miU;kldkjksa ds miU;kl esa ukjh thou&ewY;

M‚- vfuy Çlg] vè;{k] fgUnh foHkkx]
lksuqHkkÅ cloar dyk ,oa okf.kT; egkfo|ky;] Fkk.ks



vkt L=h viuh Lora=  igpku vkSj vfèkdkjksa ds çfr 
ltx vkSj lpsr gqÃ gSA cnyrs ifjos'k esa ukjh dh 
fLFkfr cnyus ds lkFk&lkFk thou ewY; Hkh cnys gSaA 
;gh dkj.k gS fd ledkyhu efgyk miU;kldkjksa ds 
miU;klksa esa ukjh thou&ewY;] ukjh viuh xfjek vkSj 
otwn ds lkFk lkeus vkrh gSA

fo"k; %

ledkyhu ifj–'; dks ;fn ge vrhr ls tksM+dj 
ns[ksa rks Li"V utj vkrk gS fd ledkyhurk lnSo 
le; ds vuqdwy çokg eku jgrh gSA pkgs og chrk 
gqvk vrhr gks ;k vkus okyk dy gks ;k] ftl ifjos'k 
esa ge [kqyh lkal ys jgs gSa] ogka la?k"kZjr O;fä ds 
nLrkost gh ,d rjg ls 'kCn :i esa eq[kfjr gksrs gSaA 
Çgnh esa efgyk miU;kldkjksa ds miU;klksa esa ukjh dh 
tíkstgn la?k"kZ vkSj ifjos'kxr çLrqfr;ka miU;kl ds 
:i esa [kqydj lkeus vkÃ gSA cnys gq, ifjos'k esa ukjh 
dh fu;fr] mlds thou la?k"kZ gS mlds foæksg Hkko 
vkSj ifjoÆrr gq, Hkkjrh; thou ds u, foÜo 
lekt'kkL= dks mn~?kkfVr fd;k gSA blfy, dgk¡ 
tkrk gS fd tc ge ledkyhurk dk fo'ys"k.k djrs gSa 
rks ,d 'kkÜor lR; gS fd thou dk lp okLro esa 
orZeku esa gh gksrk gS rFkk orZeku dk lR; lkfgR; dh 
fojklr ,oa lkfgR; esa fufgr gks tkrk gSA

ledkyhu efgyk miU;kl ysf[kdkvksa us viuh 
jpukvksa esa vkt dh ifjfLFkfr;ksa ls lk{kkRdkj djrh 
gS vkSj fcuk fdlh iwokZxzg ds lelkekf;d ifjos'k ds 
ifjçs{; dks iwjh Ãekunkjh ds lkFk fpf=r djrh gSA 
ledkyhu efgyk miU;kldkjksa ds miU;klksa esa 
fo"k;xr fofoèkrk rks gS gh] f'kYixr uohurk Hkh 
ifjyf{kr gksrk gSA ledkyhu efgyk dFkkdkjksa us 
viuh jpuk lalkj dks fof'k"V #i&jax çnku djrs 
gq, mls ,d uÃ igpku çnku dh gSA f'kokuh] —".kk 
lkscrh] nhfIr [kaMsyoky] eUuw HkaMkjh] m"kk fç;oank] 
fu#iek lscrh] esg:fUulk ijost] eS=s;h iq"ik] 
lw;Zckyk] çHkk [ksrku] lqèkk vjksM+k vkfn ysf[kdkvksa us 
u dsoy viuh egRoiw.kZ ys[kuh ls vfHkHkwr fd;k gS 
vfirq mu fLFkfr ls Hkh lk{kkRdkj djk;k gS tks gekjs 
thou dk lR; gSA buds lkfgR; esa tks lcls cM+h ckr 
ns[kus dks feyrh gS og ;g gS fd ekuoh; Hkkoukvksa o 
uÃ jpuk 'kfä dks cM+s gh lkFkZd <ax ls #ikarfjr 
fd;k gSA bu ysf[kdkvksa dh lcls cM+h [kwch ;g gS fd 
vuqHko oSfoè; ds lkFk&lkFk jpukRed –f"V Hkh gS 
;gh dkj.k gS fd ge bl ledkyhu vkSj lelkef;d 
ds ,sfrgkfld lacaèkksa dks vkt ds oSfÜod lanHkZ esa cnys 
gq, :i esa ns[kuk çkjaHk dj fn;k gSA ftl xfr ls ;qx 
vkSj ifjfLFkfr;ka cny jgh gS] mruh gh lkekftd] 

lkaL—frd] vkÆFkd vkSj lkekftd pqukSfr;k¡ eqag ck, 
[kM+h gksrh tk jgh gSA oLrqr% ledkyhu Çgnh 
miU;kl lkfgR; dh dsaæh; foèkk jgh gSA vr% efgyk 
dFkkdkjksa us ukjh thou ds egRoiw.kZ fo"k; dks dsaæ esa 
j[kdj viuh èkkjnkj ys[kuh pykÃ gSAftl ij 
fuf'pr gh xaHkhjrk ls fopkj foe'kZ djus dh furkar 
vko';drk gSA

mís'; %

çLrqr 'kksèk çi= dk mís'; fuEufyf[kr gS &

&•ledkyhu efgyk miU;kldkjksa ds miU;klksa esa 
fpf=r lkekftd jktuhfrd vkÆFkd vkÆFkd 
ifj–'; dk ewY;kadu djukA

&•miU;klksa esa vfHkO;ä thou ewY; vkSj u, 
çfrekuksa dks O;aftr djukA 

&•ledkyhu efgyk miU;kldkj ds miU;klksa esa 
vfLrRo cksèk dh voèkkj.kk vkSj ukjh eqfä ds 
fofoèk vk;ke og ifjoÆrr thou ewY;ksa dk 
vuq'khyu djukA

'kksèk i)fr %

ledkyhu Çgnh miU;klksa esa efgyk ysf[kdkvksa us 
Li"V fd;k gS fd O;fä viuh laiw.kZ vPNkÃ&cqjkÃ ds 
lkFk ,d nwljs ds lkeus vkrk gSA og u rks vkn'kZ dk 
iqryk gS u cqjkb;ksa dh [kkuA u rks og nsork gS] u og 
jk{klA og viuh reke 'kfä vkSj detksfj;ksa ds lkFk 
bl èkjrh dk ,d lkekU; euq"; ek= gS] tks thou ls 
yM+rk] >xM+rk] VwVrk&fc[kjrk gqvk lqugys Hkfo"; 
ds fy, la?k"kZjr gSA bu dFkkdkjksa dh jpukvksa esa ,d 
,sls feys&tqys lalkj  l`f"V gS] ftlds rgr Çtnxh 
ds lHkh jks;s&js'ks Lor% mtkxj gks tkrs gSaA ;gh ugÈ 
efgyk ysf[kdkvksa us ;qxhu jktuhfrd] lkekftd] 
vkÆFkd] èkkÆed ifjos'k ,oa lkaL—frd xfrfofèk;ksa ls 
iw.kZr çHkkfor gSA viuh ys[kuh ds tfj, cM+s gh 
Ãekunkjh ls :<+ ijaijkvksa vkSj tjtj gks jgs 
ekU;rkvksa dks rksM+rs gq, lkekftd ;FkkFkZ dks cxSj 
fdlh yisV ds vfHkO;ä fd;k gSA 

vuqlaèkku dh xzaFkky; i)fr dk voyac çLrqr&'kksèk 
çi= esa viuk;k x;k gSA ledkyhu efgyk 
miU;kldkjksa ds miU;klksa esa vfHkO;ä ukjh&thou 
vkSj ewY;ksa dks çeq[krk ls foosfpr] fo'ysf"kr djuk gh 
bl çi= dk dsaæ Çcnq gSA bu ysf[kdkvksa ds miU;klksa 
esa fpf=r u;h vuqHkwfr] u;h vfHkO;atuk] u;h Hkk"kk ,oa 
ukjh fo"k;d –f"Vdks.k dks Hkh mHkkjk x;k gSA foLr`r 
ifjos'k esa ukjh ds u, ewY;ksa ls lapkfyr thou ds 



O;kid lanHkks± esa foosfpr] fo'ysf"kr djus dk ç;kl 
jgk gSA

ifj.kke %

ledkyhu Çgnh miU;klksa esa ukjh ds dqaBk] fujk'kk] 
la?k"kZ vkSj ekufld }an dk lQyrkiwoZd fp=.k gqvk 
gSA lekt ds LFkku ij O;fä dk egRo c<+ x;k gSA 
O;fä us lekt ds ijaijkxr ewY;ksa] ekU;rkvksa vkSj 
lkekftd caèkuksa ds çfr vLohdkj çnÆ'kr djrs gq, 
lkekftd :f<+;ksa dks udkjk gSA tc  lkekftd 
:f<+;ka vkSj vuko';d ekU;rk,¡ tcjnLrh Fkksis vkSj 
ykns tkus yxrs gSa rks dÃ rjg dh eufLFkfr;k¡ mRiUu 
gksus yxrh gSA ;gh ls fookn vkSj la?k"kZ dh fLFkfr;k¡ 
mRiUu gksus yxrh gSA ifj.kke Lo:i  dqaBk] fujk'kk] 
ruko vkSj fMçs'ku tSlh fodV fLFkfr;k¡ iu ius 
yxrh gS A ukjh dks ,d vkSj tgk¡ d#.kk vkSj eerk 
dh ewÆr ekurs gq, Þ;= uk;ZLrq iwT;rs] jears r= nsorkß 
dg dj iwtuh; :i esa vkokgu djrs gSa ogÈ nwljh 
vkSj Hkksx vkSj foykl dh lkexzh ekurs gq, ,d rjg ls 
mlds vfLrRo vkSj vfLerk ls f[kyokM+ fd;k tk jgk 
gSA dnkfpr bUgÈ dkj.kksa ls ukjh vius vfèkdkj vkSj 
drZO; ls oafpr gksrh jghA^euq*vkSj^J)k*ds tfj, 
ân;okn vkSj cqf)oknh dk tks çfr:i mn~?kkfVr 
gksrk gS] fuf'pr gh dgÈ u dgÈ og yksx tkxj.k dk 
,d rjg ls ekaxfyd i{k gh gS] ;gh vkèkkjHkwr 
fLFkfr;k¡ vkt ukjh dks iq#"k ds lekukarj daèks ls daèkk 
feykdj vkxs c<+rs gq, vkRefuHkZj vkSj vfèkdkjksa ds 
çfr ltx fd;k gSA blh y{; dks dsaæ esa j[kdj ukjh 
thou ds foLr`r foospu dks çLrqr fd;k x;k gSA ukjh 
eu nsgthoh u gksdj lkekftd fØ;k ,oa vuqÇpru ls 
çHkkfor o fuÆer gksrk gSA ledkyhu Çgnh miU;klksa 
esa efgyk ysf[kdkvksa us ukjh eu ds lkFk&lkFk L=h 
oknh –f"Vdks.k vkSj ifjoÆrr gksrh ifjfLFkfr;ksa o 
vfLrRo dks uÃ vuqHkwfr;ksa ls la;qä djds ;g vè;;u 
fd;k x;k gSA

foe'kZ %

ledkyhu Çgnh efgyk miU;klksa esa fdlh 'kÜor  
ço`fr fopkjèkkjk dk çHkko ;k jkscnkc ugÈ gSA bu 
miU;klksa esa jktuhfrd mBkiVd] xzkeh.k egkuxjh; 
thou] mUekn] 'kq"d lkekftd lacaèk] ;qok&foæksg] 
ukjh&'kks"k.k] ukjh&thou dh =klnh] vFkkZHkko >syrh 
gqÃ L=h dh nsg&xkFkk ekufld ;krukvksa dk 
thrk&tkxrk fp=.k bu ysf[kdkvksa }kjk l'kä :i 
esa fd;k x;k gSA L=h foe'kZ ikjaifjd Kku vkSj n'kZu 
dks pqukSrh nsrk gS iq#"k çèkku lekt gksus ds ukrs 
ikjaikfjd n'kZu iq#"k dsafær gksus ds dkj.k fL=;ksa dks 

og volj vkSj LFkku çkIr ugÈ gqvk tks fd okLro esa 
mUgsa çkIr gksuk pkfg, FkkA ifj.kke Lo:i ukjhoknh 
fopkjèkkjk] ukjh ls lacafèkr fofHkUu igyqvksa ij fopkj 
,oa foe'kZ djds dsoy muds fy, }kj gh ugÈ [kqys 
vfirq ukjh ds thou ewY; vkSj mldh uÃ vuqHkwfr;ksa 
o [kqyh lksp] Çpru ds fofoèk vk;keksa ij O;kid :i 
ls fopkj foe'kZ dks egRoiw.kZ LFkku çkIr gqvk gSA 

ik'pkR; fopkjdksa us gh fL=;ksa dh fLFkfr ij xgu 
Çpru euu dj L=h foe'kZ dk egRoiw.kZ vkèkkj çnku 
fd;k gSA bu fopkjdksa us dsoy L=h ,oa iq#"k dks 
led{k j[kus dh ps"Vk gh ugÈ dh cfYd fL=;ksa dh 
fLFkfr ij xgu fopkj foe'kZ fd;kA bu ls çHkkfor 
gksdj ukjhoknh fopkjèkkjk dk mn; gqvkA ledkyhu 
efgyk miU;kldkjksa ds miU;klksa esa ukjh dh 
oLrqfLFkfr ds çfr d#.kk] vkØks'k o lgkuqHkwfr O;ä 
txkrk gS vkSj mls iq#"kksa ds led{k lekukfèkdkjksa dh 
lS)kafrd o O;kogkfjd i`"BHkwfe rS;kj djrk gSA ;g 
L=h dks miU;klksa esa oLrq ds ctk,^O;fä*ds :i esa 
lEeku çnku djus ds lkFk&lkFk iq#"k ds led{k 
ekuoh; vfLrRo o xfjek Hkh çnku djrk gSA ukjh dh 
lekt esa mifLFkfr vkSj fir`lÙkkRed O;oLFkk ds 
neudkjh Lo#i dks Hkh mtkxj djrk gSA ;gh dkj.k 
gS fd vkt L=h foe'kZ dks efgyk vkSj iq#"k dFkkdkjksa 
}kjk lkFkZd vfHkO;fä Hkh fey jgh gSA

M‚- jkefoykl 'kekZ dh ekU;rk gS ÞvkSjr ds ckjs esa 
fy[kuk csgn eqf'dy dke gSA  vke rkSj ij Çgnh ds 
cqf)thoh vkSjr ds l`tu dks ugÈ ekursA os mls ?kj 
pykus vkSj cPpk iSnk djus dh e'khu ekurs gSaA vkSjr 
dh Lora= lÙkk gS] iq#"k ls fHkUu thou&lanHkZ gS] ;g 
ckr gekjs vfèkdka'k ys[kdksa ds xys ugÈ mrjrhA^* 1

f'kokuh] eUuw HkaMkjh] —".kk lkscrh] nhfIr [kaMsyoky] 
m"kk fç;oank] fu#iek lkscrh] esg:fUulk ijost] 
eS=s;h iq"ik] lw;Zckyk] e`nqyk xxZ] e`.kky ikaMs] çHkk 
[ksrku] lqèkk vjksM+k vkfn ysf[kdkvksa us mu vNwrs o 
misf{kr jgs i{k dks dsaæ esa j[kdj cM+s gh lQyrk 
iwoZd fpf=r fd;k gSA^ mlds fgLls dh èkwi* miU;kl 
esa thou dh okLrfodrkvksa ij voyafcr gksus ds 
dkj.k ;g miU;kl thou ds fofoèk vk;keksa dks 
mjsgrk pyrk gSA miU;kl dh ukf;dk euh"kk dk 
tfru dks rykd nsuk vkSj mlds ckn eèkqdj ls fookg 
djuk vkèkqfud lqf'kf{kr ukjh dk l'kä :i gSA vius 
laLdkjksa dh dspqyh mrkjdj u, thou dh 'kq#vkr 
ukjh&thou ds u, eksM+ksa dk lwpd gSA^mlds fgLls 
dh èkwi*esa ysf[kdk us ukjh ds ml :i dks mHkkjk gS] 
ftlesa ukjh dsoy lgu'khyrk dh nsoh ugÈ gSA dh 



nsoh ugÈ gS mlesa bruh 'kfä gS fd og vius laosx 
rFkk viuh vuqHkwfr;ksa dk Lora= #i ls çLrqrhdj.k 
dj ldsA euh"kk dgÈ Hkh vius I;kj dks Nqikrh ugÈ 
gSA mldh l[kh lqèkk mls le>krh Hkh gS ̂ * eSa rks ugÈ 
dgwaxh----- ij dksÃ uk dksÃ vo'; dg nsxkA ;g çse] 
çse rks pyrk gh jgrk gSA eSa ml ij vkifÙk ugÈ dj 
jgh] ij bl ij rqeqyukn djds mldh ?kks"k.kk djus 
dh D;k vko';drk gS \ foosd ds lkFk dke ugÈ 
djksxh rks rsjs vkSj ftrsu ds lacaèkksa esa vo'; Bsl 
igqapsxh A  euh"kk dh bl  vksj xaHkhjrk ns[kdj lqèkk 
ds vk'p;Z dk fBdkuk ugÈ jgrk eSa le>rh Fkh 
:ekfu;r ,d lqanj eq[kkSVk gS] tks rw dHkh&dHkh igu 
ysrh gSA vc irk yxk mls yxkdj rwus viuk psgjk 
gh [kksy Mkyk gSA^* 2

vkt ukjh fdlh Hkh Lrj ij vius O;fäRo dk guu 
ugÈ gksus nsuk pkgrh gSA rykd 'kqnk ukfj;k¡ euh"kk ls 
çsfjr gksdj lkgliwoZd fu.kZ; ys ldsaxh vkSj lekt 
dk MVdj eqdkcyk dj ldsaxhA euh"kk us vkRefuHkZj 
Lora= ukjh thou thdj] ukjh ds eukscy dks mpk 
mBk;k gSA iq#"k ds ,dkfèkdkj dh lekfIr rks gqÃ gh gS 
lkFk gh lkFk ijaijkxr ewY;ksa esa Hkh ifjorZu vk;k gSA 
e`nqyk xxZ dh Lo;a dh ekU;rk gS ̂ *?kfVr vuqHko pkgs 
esjk gks pkgs fdlh vkSj dk mlls mRiUu ekuoh; ihM+k 
esjh viuh gksrh gS] ihM+k QSyrh xgjkrh gSA ,d 
vuqHko esa nwljk ?kqy fey tkrk gS] ,d ihM+k nwljh dks 
tUe nsrh gS & ekStwnk lkekftd O;oLFkk esa vius vkSj 
nwljksa ds çfr gq, vU;k; ds fy, tks dHkh u lekIr 
gksus okyk jks"k gS] thou esa tks eq>s xgjs íwrk gS] O;ä 
djrk gS] ogh esjh ekuoh; varjkRek dh iwath gSAß 3

rsth ls cny jgs ifj–'; esa thou ewY; esa ifjorZu 
gksuk LokHkkfod gSA HkkSfrdoknh ekufldrk ds dkj.k 
euq"; ,d rjg ls ;a=or gksrk tk jgk gSA la;qä 
ifjokj dk fo?kVu vkSj ,dkdh ifjokj dk cnyrk 
pyu ,d rjg ls gekjs varxZr lekfgr fLFkfr;ksa dks 
Hkh >d>ksj dj j[k nsrk gSA m"kk fç;oank dh ̂#dksxh 
ugÈ jkfèkdk* fd jkfèkdk dgÈ u dgÈ ru ds lkFk eu  
ds rknkE; dks vo'; ekurh gSA Hkkjrh; ekul ds dqN 
çeq[k fu"ksèkksa dk jkfèkdk vfrØe.k djrh gSA L=h dh 
nsg 'kqfprk ;k ;kSu ifo«; dk vR;fèkd x`g gekjh 
o`fÙk jgh gSA jkfèkdk pkgdj Hkh vius dks bl ifjos'k 
esa larqfyr ugÈ dj ikrh gSA O;fäfu"B jkfèkdk vius 
ikik vkSj foekrk ds eè; lkeatL; ugÈ dj ikrh gSA 
blhfy, og Li"V 'kCnksa esa dgrh gS Þfdlh vutku 
iq#"k ls lIrinh dh jLe iwjh djokdj iRuh cukuk 
og ilan ugÈ djsxhAÞ 4

m"kk fç;oank ds ^ipiu [kaHks yky nhokjsa*miU;kl esa 
ukjh thou ds fofoèk ewY;ksa vkSj foMacukvksa dks ns[kk 
tk ldrk gSA lq"kek ,d ,slh ukjh dk çfrfufèkRo 
djrh gS tks lqf'kf{kr vkSj vkRefuHkZj gSA O;fä thou 
esa çse rRo dh vfuok;Zrk T;knk fnu nc ugÈ ikrh gSA 
vkRek dh mUufr ds ctk, mls xgjk vijkèk cksèk gh 
gksrk gSA lq"kek ds ekè;e ls ,sls ukjh thou dks 
n'kkZ;k gS] tks pkgdj Hkh gj rjg ls etcwj gSA Þmls 
jg jgdj yxrk gS fd tSls fdlh fo'ks"k ?kVuk dk 
lw=ikr gks x;k gSA ,d vKkr Hk; mlds thou esa 
lekrk tk jgk gS--- tks dqN mlds fy, vewY; og 
LoÆxd Fkk] nqfu;k dh vk¡[kksa esa og fdruk lLrk 
mikgkL;in cu x;k Fkkß 5  bl çdkj lq"kek 
ijEijkxr :f<+;ksa dk fojksèk djrh gqÃ uohu 
ekU;rkvksa dh LFkkiuk Hkh djrh gSA

yksdeaxy dh vHkh ls gh iki&iq.;] deZ&dk.M dks 
vDlj O;k[;f;r fd;k tkrk gSA vkt èkeZ vius ewy 
vFkZ dks [kksrk tk jgk gSA vkt ftl rjg ls ftl <ax 
ls èkkÆed vaèkfoÜokl vkSj deZdkaM dk O;kikj fnu ij 
fnu viuh dyÃ [kksyrk tk jgk gSA mldk ;FkkFkZ 
vadu efgyk miU;kldkjksa us viuh —fr;ksa esa fd;k 
gSA dqlqe valy ds Þviuh&viuh ;k=kß miU;kl esa 
eèkqj ds fopkj ÃÜoj ds lanHkZ esa yhd ls gV dj gSA 
og cM+s gh fuHkÊd <ax ls dgrh gS ÞHkxoku rks dqN 
ugÈ ,d vkÃfM;k gS ,d fopkj gS ftls geus vius 
ns[ks gq, lius ds fglkc ds ,d 'kjhj dk uke ns fn;k 
gSA eSa Nykoksa esa fdlh >wBh dYiuk vkSj yksxksa dh 
cdokl esa foÜokl ugÈ djrhAÞ 6

èkeZ ds Bsdsnkjksa ds cgdkos vkSj Nykos esa vusd Lrjh; 
mRihfM+r gks jgh gSA fL=;ksa dh cnyrh ekufldrk dks 
fu#iek lkscrh ds^ngdu ds ikj*miU;kl esa rq"kkj ds 
ekè;e ls vfHkO;ä fd;k gS Þ gk¡ èkeZ rks lc esa gh gS 
;g balku ds Hkhrj dk dkU'klusl gSAÞ 7 lekt esa 
ÃÜoj ds lacaèk esa viuh ekU;rkvksa dks js[kkafdr djrs 
gq, esg:fUulk ijost dk Li"V er gS ÞèkeZ pkgs dqN 
gks] [kqnk ;k Hkxoku pkgs gks ;k uk gks ij bruk t:j 
gS fd vkneh vxj mls ekuus yxs rks cqjkÃ ls cp 
ldrk gSAÞ 8 Li"V gS fd ;qxhu ifjos'k esa ifjorZu ds 
lkFk&lkFk O;fä dh vkLFkk vkSj foÜokl esa cnyrh 
ekufldrk vkSj ÃÜoj ds vfLrRo dks vLohdkj djus 
okys dh deh ugÈ gSA

thou dh fodklkRed çfØ;k esa jktuhfr dk 
egRoiw.kZ LFkku gSA jktuhfrd ewY; dh vc ekuksa 
ifjoÆrr gksrs tk jgs gSaA jk"Vªh; ,drk dh txg foÜo 
jk"Vªh;rk ds vfHkfgr dj fy;k gSA le; ds 



lkFk&lkFk cnyrs gq, jktuhfrd ewY; vkSj çfrekuksa 
dks Hkh efgyk miU;kldkjksa us c[kwch viuh 
vkSiU;kfld —fr;ksa esa vfHkO;ä fd;k gSA eUuw HkaMkjh] 
e`nqyk xxZ] fu#iek lkscrh vkfn us cM+k gh ;FkkFkZ 
fp=.k çLrqr fd;k gSA eUuw HkaMkjh ds ^egkHkkst* 
miU;kl esa ^nk lkgc* Li"V #i ls dgrs gS Þin ds 
çyksHku ls bruh vfoosdh er cuksaA deZpkfj;ksa dks 
bl rjg ls vkns'k nsuk muds vfèkdkjksa esa gLr{ksi 
djuk gSA eq>ls ;g lc gksxk ugÈ HkkÃA eSa rks pkgrk 
gw¡ lcdks vius vfèkdkj lkSai dj vius vfèkdkjksa dks 
'kwU; esa cny nw¡Aß 9

jk"Vªfgr dh ckr lkspuk rks nwj] ekuorkoknh 
–f"Vdks.k gh èkhjs &  èkhjs foyqIr gksrk tk jgk gSA 
^vfuR;* miU;kl dh ^dkty* Hkxr Çlg ls iw.kZr% 
çHkkfor gS] blhfy, og mu dk;Z dks iw.kZ djus dk 
chM+k mBkrh gSA e`nqyk xxZ us ^vfuR;* ds ekè;e ls 
O;ä fd;k gS  ÞçksiksxaMk ckÃ Msi lkèku vkSj lÙkk ij 
dCtk dj ml ij vke yksxksa dh gqdwer dk;e djuk 
fdlh ,d xk¡o dh Hkwfeghu fdlkuksa }kjk vius xk¡o 
dh tehu ij dCtk dj ysuk vkSj viuh ljdkj cuk 
ysukAß 10 bl çdkj ge ns[krs gSa fd lÙkk yksyqi 
jktuhfr  us gj rjg ls euq"; dk lq[k vkSj vkuan gj 
rjg ls Nhu fy;k gSA usrkvksa us vius vkn'kZ [kks[kys 
gks x, gSaA vr% jktuhfrd thou ds fofHkUu :iksa ,oa 
folaxfr;ksa dks efgyk miU;kldkjksa us vius miU;klksa 
esa cM+s gh çHkko'kkyh <ax ls mjsgk gSA 

iw¡thoknh vFkZO;oLFkk us iwjs lkekftd ,oa jk"Vªh; 
psruk dks çHkkfor fd;k gSA ifj.kke Lo:i vkÆFkd 
fo"kerk,a vkSj vlekurk,¡ fodjky :i xzg.k djrh 
tk jgh gSA vkÆFkd fo"kerkvksa ds lanHkZ esa M‚- cjgkjs us 
Bhd gh fy[kk gS ÞvkÆFkd fo"kerk ekuo&thou dks 
fodh.kZ fd, nsrh gS] D;ksafd f'k{kk] laLdkj] vfèkdkj] 
psruk vkfn vkÆFkd n'kk ij fuHkZj gSA blds vHkko esa 
lekt esa vusd cqjkb;k¡] tkfrxr }s"k] iwathokn] 
oxZ&la?k"kZ] vueksy&fookg] cky&fookg vkfn QSyrs 
gSaAß 11 vFkkZHkko ls lkekftd ,oa ikfjokfjd thou esa 
ftl çdkj dh folaxfr;ka iui jgh gS mldh lcls 
T;knk ekj ;fn fdlh dks >syuh iM+rh gS rks og gS 
fL=;k¡A vkÆFkd raxh ds dkj.k gh ?kj ls ckgj ukSdjh 
djrh gSA vkÆFkd raxh vkSj vHkkoksa dks >sy jgh gS 
ukfj;ksa dh eu% fLFkfr;ksa dks ^ngdu ds ikj*] ^vka[kksa 
dk ngyht* ^ipiu [kacs yky nhokjsa*] ^ukosZ*] 
^fprdkscjk*] ^ir>M+ dh vkoktsa*] ^fç;k*] ^jsr dh 
eNyh*] ̂ik"kk.k ;qx*] ̂fo#)* vkfn miU;klksa esa cM+s gh 
laosnu'khy <ax ls gqvk gSA

lekt esa vkt ukjh ds vius vfLrRo ,oa vfèkdkjksa gsrq 
tks la?k"kZ dj jgh gS mudk dVq ,oa ;FkkFkZ vadu 
ledkyhu efgyk miU;kldkjksa us vius miU;klksa esa 
fd;k gS ;s ukfj;ka lkekftd :f<+;ksa dks Bqdjkrs gq, 
lkekftd] lkaL—frd vkSj 'kS{kf.kd vfèkdkjksa ds çfr 
iw.kZr lg;ksx vkSj çxfr'khy gks jgh gSA lekt dh 
dqjhfr;ksa ij çgkj gks ;k fQj ns'k esa O;kIr Hkz"Vkpkj 
ij ;k fQj csÃekuh vkSj fn[kkos dh nqfu;k esa jps&cls 
pVqdkjA mldh dyÃ bu ysf[kdkvksa us [kksydj j[k 
fn;k gSA f'k{kk ds çpkj&çlkj ds dkj.k gh bu ukfj;ksa 
us viuh eqfä gsrq ifjfLFkfr;ksa ls MVdj la?k"kZ djuk] 
vius y{; ij igqapus dh vkdka{kk vkt dh mHkjrh 
ukjh psruk dk ifjpkjd gSA ledkyhu efgyk 
miU;kldkjksa us vius miU;klksa esa L=h foe'kZ ds 
varxZr ukjh Lora=rk vkSj ukjh eqfä psruk dks ,d 
pqukSrh ds :i esa Lohdkj djrs gq, vkRefu.kZ; ls ;qä 
gksdj ldkjkRed <ax ls viuk ekxZ Lo;a ç'kLr 
djrh gSA ik'pkR; thou 'kSyh lkekftd vkSj 
lkaL—frd psruk dk tks :i bu miU;klksa esa mHkjdj 
lkeus vk;k gS] mlus fuf'pr gh L=h ys[ku dh 
lokZfèkd çHkkfor fd;k gSA ,d bap eqLdku] 
lwjteq[kh] vaèksjs esa] fny nkfu'k] #dksxh ugÈ jkfèkdk] 
fprdkscjk] ujd nj ujd] iVjax iqjk.k] rRle] Çtnk 
eqgkojs] fNUueLrk] rkykcanh] bnUuee Çtnxhukek 
tSls miU;kl ledkyhu Çgnh miU;kl ds çR;sd 
–f"V ls le`) djus okys miU;kl gSA blhfy, jktsaæ 
;kno tSls dFkkdkjksa dks Hkh dguk iM+k fd] Þbl le; 
rks lkjk dFkk  {ks= çk;% ukfj;ksa ds gkFkksa esa gSAß iq#"k 
ekufldrk dks mjsgrs gq, egknsoh us Hkh fy[kk gS  
Þ;qxksa ls iq#"k L=h dks mldh 'kfä ds fy, ugÈ 
lgu'kfä ds fy, naM nsrk vk jgk gSAß 

milagkj %

ledkyhu 'kCn dk ç;ksx orZeku dkyhu lanHkZ gsrq 
fd;k tkus yxkA ledkyhu 'kCn lelkef;d 
ifj–'; dk cksèk djus ds lkFk&lkFk rRdkyhu 
folaxfr;ksa] foæwirkvksa vkSj ekuoh; thou ds lexz 
ifjos'k dks Hkh mjsgrk pyrk gSA dky o le; ds lkFk 
ledkyhu efgyk miU;kldkjksa dk nk;jk Hkh c<+ jgk 
gSA ;gh dkj.k gS fd L=h dk cnyk Lo:i] ç—fr vkSj 
euq";] iq#"k dh ekufldrk vkfn dh vfHkO;fä 
[kqydj gqÃ gSA ledkyhu efgyk miU;kldkjksa eUuw 
HkaMkjh] m"kk fç;aonk] —".kk lkscrh] e`nqyk xxZ] jkth 
lsB] dqlqe valy] e`nqyk ikaMs] esg:fulk ijost] 
eerk dkfy;k] fp=k e`nxy] ukfljk 'kekZ] lw;Zcyk] 
çHkk [ksrku vkfn us ukjh ds mu reke ç'uksa dks ok.kh 
çnku dh gSA ;gh ugÈ buds miU;klksa esa ukjh dh 



lkekftd] jktuhfrd] vkÆFkd la?k"kZ og vuqHko 
lalkj ls ukjh dh eu%fLFkfr] ikfjokfjd leL;kvksa] 
lkekftd nk;js] O;fä dh ladh.kZ ekufldrk] ukjh ds 
cnyrs nkSj ds l'kä :i esa mHkjdj çLrqr gq, gSaA

ledkyhu efgyk miU;kldkjksa ds miU;klksa esa lcls 
cM+h ckr tks ns[kus dks feyrh gS og gS pfj=kadu 
çfØ;k vkSj i)fr esa vusd uohu ifjorZu A buds 
miU;klksa esa L=h dh Nfo ,oa Hkwfedk esa tks Loj eq[kj 
gS mldh Li"V Nki gesa miU;klksa esa ns[kus dks feyrh 
gSA fj'rksa ls BaMkiu vk tkus ds dkj.k Bgjko lh 
fLFkfr mRiUu gks xÃ gSA dgh dgh ekuksa vius lq[k] 
LokFkZ] bPNk vkSj vfuPNk dh 'krks± ij thou thus ds 
fy, ekuksa vfHk'kIr gSA vdsysiu vkSj fuokZlu dh 
ihM+k >syrh bu fL=;ksa dh O;Fkk dh Hkh vfHkO;fä 
[kqydj gqÃ gSA lkFk gh lkFk L=h dh uÃ lksp] uÃ 
thou –f"V] u, ewY; vkSj u, Hkko cksèk o lR; dk Hkh 
mn~?kkVu gqvk gSA

bl çdkj ge ns[krs gSa fd bu efgyk miU;kldkjksa ds 
miU;klksa esa tgka ,d vksj L=h vfLerk ,oa L=h 
vfLrRo dk ladV gS ogh nwljh vksj thou esa vkus 
okys vojksèkksa dks iw.kZr% Hksnus dk lkgl Hkh –f"Vxr 
gksrk gSA vius otwn dks dk;e j[kus dh tíkstgn gesa 
buds miU;klksa esa Li"V :i ls –f"Vxkspj gksrk gSA 
ledkyhu efgyk miU;kldkjksa us Çgnh dFkk lkfgR; 
esa viuh èkkjnkj ys[kuh ls ukjh dh eu%fLFkfr] ukjh 
thou ds fofoèk vk;keksa dks vfHkO;ä dj fuf'pr gh 
ledkyhu dFkklkfgR; dks le`) fd;k gSA

fVIi.kh %

ledkyhu Çgnh miU;kl esa efgyk miU;kldkjksa dh 
,d l'kä ih<+h ns[kus dks feyrh gS] ftlus vius 
jpuk&lalkj dks cxSj fdlh fopkjèkkjk ds çHkko o 
ncko] fo"k;xr fofoèkrk] f'kYixr uohurk vkSj 
ç;ksx'khyrk Hkh fo|eku gSA blhfy, ;s miU;kl 
fdlh ijaijk esa varHkqZä u gksdj ,d fof'k"V igpku 
cukrs gSaA bu efgyk miU;kldkjksa dh lcls cM+h 
miyfCèk ;g gS fd oSpkfjd dBeqYysiu vkSj lhfer 
thoukuqHko dh cafn'kksa ls eqä gSA
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