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Abstract :

In the present era, environmental issue has 
become the utmost matter of concern that has 
been given highest priority in recent years. The 
marketers have indulged in green marketing  by 
adopting environmental labelling practices  for 
giving authentic environmentally friendly 
product to consumers. Therefore, the present 
paper focuses on the environmental labelling 
practices across the country. The main objective 
of the study is to know the criteria set out by ISO 
at International level and Eco- mark scheme 
prevailing in India. Further, the paper also sites 
out few companies indulged in environmental 
labelling practices specifically in consumer 
electronics sector in India. The study is carried 
out purely based on secondary data. The result of 
the study reveals that the marketers will be 
benefitted to give out authentic environmental 
claims if they adhere to the criteria for implying 
environmental labels on their products. 

Keywords : Environmental Labelling, Eco 
Mark, ISO, Criteria, Requirements, Costumer 
electronic companies

Introduction :

Today, the world is facing number of problems 
with regard to the change in environment. The 
environment has been affecting significantly for 
meeting the requirement of various people. The 
environmental issues like climate change, 
environmental degradation, ozone depletion and 
so on has made whole world to think about  its 
environmental protection  Hence, the marketers, 
Governmental agencies, Consumers, NGO’s 
have taken up the cause to protect the 
environment. The marketers have been showing 
their concern towards environment by 
influencing the consumers to purchase eco 
friendly products by initiating environmental 
labels. Environmental labelling has been playing 
a key role in the area of marketing for initiating 
the authenticity of green claims made on eco 
friendly products by the marketers. There are 
various environmental labels used by the 
marketers on different type of products, out of 
which consumer electronics sector has been 
receiving great demand from the consumers in 

India and this sector has also been considered one 
of the contributing factor towards environmental 
problem Therefore, the marketers have taken up 
various initiatives to protect our environment. 
The environmental labels and self declared 
environmental labels like energy star, green label, 
recyclable, ozone free have gain popularity in the 
field of consumer electronics. By adhering to the 
standards laid down by different agencies for the 
marketers to get environmental certification and 
environmental label has lead to easy 
identification of green products for the 
consumers. 

Literature Review :

(2008) aims to analyze the international legal 
framework applicable to eco-labelling scheme 
with a view to find out the difficulties (both 
procedural and substantive) encountered by the 
developing count ies  n  adopt ing  and 
implementing them in their trade policy 
measures. It is found that there is opposition 
among many developing countries to the eco 
labell ing programs. Economic threat ,  
transparency in all stages of labelling process are 
some of the difficulties coming in way for 
implementation of eco labelling program in 
developing countries.

(2012)  attempt to study the green labelling 
concept and identifying the labels, standards and 
logos which benefits the consumers at the time of 
purchase. The researcher understands the green 
labelling concept as one which is given to 
products that do not harm the environment. The 
marks such as ISI mark, ISO standards, Green 
mark, Ag mark helps the consumer to fix their 
buying criteria. The study concluded that eco 
labelling to products are better to sale goods 
across the world specially to export goods to 
European countries, eco labelling has become 
mandatory.

(2012) finds that eco labels prove to be an effective 
instrument because it verifies characteristics and 
make products comparable. In India, standards 
and labelling program on energy efficiency 
administered by the Indian bureau of energy 
efficiency has been gaining success in India but 
some of the barriers coming in way are lack of 
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consumer awareness and insufficient government 
support as well as broad scope of scheme. 

(2013) examines the importance and influence of 
energy labels indicating energy efficiency of 
electronic product in existing product choice 
from perspective of Indian consumers. The study 
attempts to assess the role of energy labels in 
affecting consumer decision making in context of 
four products viz., laptop, room heater, 
refrigerator and CFL. The study utilized 
statistical techniques such as factor analysis, 
paired sample t test and ANOVA for research 
hypothesis.  Quality, knowledge, certification, 
concern and complexity are the dimensions of 
customer perception about energy label were 
found varying across demographic factors. The 
use of energy label was s tool for effecting the 
consumer purchasing decision in Indian context.

Research Objectives :

1. To study ISO environmental labeling and its 
criteria

2. To study the eco mark scheme, its criteria 
and mechanism in India 

3. To identify the usage of environmental 
labels/text in few consumer electronics 
sector companies.

Research Methodology :

The research paper is primarily based on 
secondary data. The paper presents the 
conceptual aspects on criteria and requirements 
for environmental labelling. Secondary data is 
collected by accessing companies and 
governmental official websites, Companies 
periodicals, research articles and text books. The 
study has been limited to the environmental labels 
on consumer electronics companies across India.

Concept of Eco-Labelling :

Eco label is which that identifies the overall 
environmental preference of a product whether it 
may be goods or service within a product 
category based on life cycle consideration. Eco 
labels are awarded by an impartial third party to 
the products that meet established environmental 
leadership criteria. Eco labels play a very 
important role for the consumers in identifying 
the authenticity of green claims made by the 
manufacturer and it is the only kind of 
environmental labelling that informs the 

consumers about the relative environmental 
quality of the product. A product with eco labels 
(goods or services) complies that the products or 
services are environmental friendly, non toxic 
and sustainable products that do not harm the 
environment.

There are three type of environmental labels 
certified by ISO 14020 series which specifically 
deals with aspects of environmental labels and 
declarations 

Table 1: Types of Environmental labels

Types Types Name ISO Code

Type I Environmental labelling 14024

Type II Self declaration claims 14021

Type III Environmental declaration 14025
like information labels

Source: www.iso.org

Type 1 : Environmental Labelling :

The “classic” eco labeling scheme awards a mark 
or logo based on the fulfillment of a set of criteria 
are identified as type 1 environmental label which 
includes selection of product categories, product 
environmental criteria and product feature 
characteristics and for assessing and 
demonstrating compliance. It also deals with 
certification procedure for awarding the label

Eco labels that come under this category are as 
follows  :

Table 2 : Product environmental criteria selection 
matrix :

Stage of            Environmental input/output indicators
life cycle  Energy Resources Emission to

Renewable Renewable Water Air Soil Others
/Non /Non 
Renewable Renewable

Resource 
extraction

  Production

  Distribution

  Use

  Disposal

Source: www.iso.org

Table 3: Type 1 environmental labelling prevailing across the global 
marketplace :

Eco Labels Organization Country

Ecomark CPCB, Ministry of the India
environment and forest

Blue angel Federal ministry for the  Germany
environment, Nature conservation 
and Nuclear safety



Green Seal Green Seal US

European Flower European commission, EU
DG Environment

Green label Singapore environment council Singapore

White Swan Nordic council of ministers Nordic 
Countries

Good environmental Good environmental choice Australia
choice Australia ltd

Environmental The New Zealand eco New- 
Choice  labelling trust Zealand

Cradle to Cradle MBDC Virginia

Green mark Environment and development 
Foundation

Energy Star Bureau of energy efficiency India

EcoCert EcoCert India Pvt., ltd India

FSC World wide fund for nature India

Goodweave Goodweave India trust India
international

Green Globe Green Globe foundation USA
certification

Green Signal IIM-A India

Ecotel certification HVS India

ISO 14000 International standard organization Australia

ROHS certification European  commission EU

Fair Trade International fair trade labelling 
organization

GOTS QTI India

Gold standard Gold standard foundation Switzerland

Water sense EPA US

EPEAT Green electronics council -

8o PLUS Ecos counseling -

              Source: www.google.com

Type 11 : Self Declared Environmental Claims

These are the claims made by manufactures and 
businesses voluntarily made for products or on 
their packaging or through advertising or internet 
or in trade reports. The manufactures and 
businesses make use of certain symbols, pictures 
and logos besides the usage of texts for claiming 
their product as environmentally benefitted

Table 4 : REQUIREMENT FOR SELF-
DECLARED ENVIRONMENTAL CLAIMS

No. of Requirements of Claims
Claims

1. Accurate and not misleading
2. Be substantiated and verifiable
3. Be relevant to that particular product
4. Be specific as to environmental aspect
5. Should not misinterpret

Source: www.iso.org

Table 5 : Type 11 Self Declared Used Across the 
Global Market Place 

Self Declared Claims                           Type of Claims

Text/Word Symbols Pictures

                                                      On Product / Package

Carbon footprint a -

Reduced energy/ a - -

water consumption

Ozone friendly a- -

Green a- -

Recyclable                         - a-

Bio degradable a    - -

Green dot - a-

Recycled content a - -

Sustainable a - -

Litter disposal - a-

Mobius Loop - a-

Recycled content aa-

Designed for disassembly a - -

Extended life product a - -

Reduced resource use a - -

Reusable and Refillable a - -

Waste reduction a- a

Source: Field survey

Type 111 : Environmental Declaration 

This label can be described as quantified 
environmental information for a product with 
pre-set categories of parameters based on the ISO 
14040 series of standards including additional 
environmental information.

Table 6 : Requirement of Environmental Declaration on

S.No. Environmental information on

1. Climate declaration

2. Recycling declaration

3. Eutrophication declaration

  Source: www.iso.org

In an eco-labelling program, products are 
certified by an inpendent organization and 
technical advisory group on the bases of 
categories and criteria set up by them. On 
selection of category of product, the review of 
lifecycle of product will be done on basis of 
extraction of raw materials, process of 
manufacturing, process of distribution and the 
final disposal of the product. Maximum 
preference is give on the energy use and toxicity 
of the product as these are mainly the factor 
which influences environmental harm. The 
organization who seek to participate in such eco 

a



labelling programs are required to pay licensing 
fee for which they can use the eco label symbol 
for specified period.

ECO Mark Scheme in India :

The Ministry of environment and Forest (MoEF), 
Government of India, has launched the eco-
labelling scheme known as “ECOMARK” into 
the market in the year 1991. It has made an eco-
labelling scheme as a part of its environmental 
policy. The MoEF administers the program with 
technical advice from the Central Pollution 
Control Board (CPCB). This scheme is linked to 
the product quality and safety standards of 
Bureau of Indian Standards (BIS). This scheme 
distinguishes itself from other international eco-
labelling schemes which are independent. Eco 
Mark has some product specific requirements 
that include clauses on energy conservation in the 
production process.

The specific objective of the scheme is as follows 
:

Any product with Eco mark will be considered as 
right environmental choice   provided specific 
objectives of the scheme to be fulfilled :

- To provide an incentive for manufacturers 
and impor ters  to  reduce  adverse  
environmental impact of products.

- To reward genuine initiatives by companies 
to reduce adverse environmental impact of 
their products.

- To  a s s i s t  c o n s u m e r s  t o  b e c o m e  
environmentally responsible in their daily 
lives by providing information to take 
account of environmental factors in their 
purchase decision.

- To encourage citizens to purchase those 
products that have less harmful impact on 
environment.

- Ultimately to improve the quality of the 
environment and to encourage the 
sustainable management of resources.

Mechanism of the Scheme :

There are three committees involved with the 
criteria development for each product category 
and the award of Eco mark:-

1 Steering Committee - This committee is set 
up in the ministry of environment and forest, to 
determine the product categories for coverage 
under the scheme and also formulates strategies 

for promotion, implementation, future 
development and improvements in the working 
of the scheme

The main functions of this steering committee are 
as follows :

• To determine the product categories to be 
taken up under the scheme.

• To create mass awareness for promotion and 
acceptance of the scheme.

• To formulate strategies for future 
development of the scheme.

2. Technical committee - This committee set up 
in the Central Pollution Control Board, to identify 
the   specific product to be selected and the 
individual criteria to be adopted including 
wherever possible, inter-se priority between the 
criteria if there be more than one.

The main functions of technical committee are as 
follows :

• To identify specific products for classifying 
as environmental-friendly.

• To set up sub committees for each product 
category, if required to draft the Eco mark 
criteria.

• To recommend the most appropriate criteria 
and parameters to designate various products 
as environment friendly.

• To review from time to time, the 
implementation of the scheme by Bureau of 
Indian Standards (BIS).

3. Bureau of Indian standards - This committee 
assesses and certifies the products and draw up a 
contracts with      the manufacturers, allowing the 
use of the label on payment of a fee.  The main 
functions of this committee are as follows :

• To identify specific products for classifying 
as environmental friendly.

• To set up committees for each product 
category, if required to draft the Eco mark 
criteria.

• To recommend the most appropriate criteria 
and parameters to designate various products 
as environment friendly.

• To review from time to time, the 
implementation of the scheme by Bureau of 
Indian Standards (BIS).

Criteria for Eco Mark :

The criteria are based on the cradle-to-grave 



approach i.e. from raw material extraction to 
manufacturing and to disposal. The basic criteria 
cover broad environmental levels and aspects but 
are specific at the product level. 

A product is examined in terms of the following 
main environmental impact :

- That they have substantially less potential 
for pollution than to her comparable 
products in production, usage and disposal.

- That they are recycled, recyclable made 
from recycled products or bio-degradable 
where comparable products are not.

- That they make significant contribution to 
saving non-renewable resources including 
non-renewable energy sources and natural 
resources compared with comparable 
products.

- That the product must contribute to a 
reduction of the adverse primary criteria 
which has the higher environmental impact 
associated with the use of the product and 
which will be specifically set for each of the 
product categories. 

Table 7 : Product General Requirement :

S.No. Product general requirement

1. Compliance with pollution control act

2. Environmental awareness among consumers

3. Safety, quality and performance of products

  Source : www.Envfor.nic.in

Table 8 :  Product Specific Requirement :

While deterring the product specific 
requirements are to be taken into account which 
are as follows :

S.No. Product specific requirements

1. Production process including source of raw 
materials

2.  Use of natural resources

3.  Likely impact of the environment

4. Energy conservation in the production of the product

5.  Disposal of the product and its container

6. Utilization of Waste and recycled materials

7. Suitability for recycling or packaging , 
Biodegradability

8. Effect and extent of waste arising from the 
production process

  Source : www.envfor.nic.in

Table 9 : Some Cases Having Adopted Environmental 
Labels / Text 

S. Companies Use of Environmental labels/text
No.

1. Philips ØEnergy efficiency
ØRecycling
ØReduce CO  emissions2

2. Panasonic ØRecycled content
ØEnergy saving
Ø3R’s (reduce, reuse, recycle)
ØResource saving

3. Wipro ØSustainable products
Technologies ØRecycled content

Ø100% recylable
ØToxin-free

4. LG ØReduction of greenhouse gas emissions

ØEnergy star
ØROHS certification
ØGreen program plus

5. Videocon ØEnergy star label
ØUse of Eco phrase
ØUse of 3 R’s
ØISO 14001 Certification
ØE-waste Recycling

6. Hewlett- ØEnergy efficiency
Packard co. ØRecyclable

7. Godrej ØCarbon Neutral
ØZero waste
Ø100% CFC free
ØZero Ozone depletion
ØGreen balance label
ØDisposal label

Source : Field survey

Conclusion :

Through the research study, it comes to know that 
there is a specific criterion set out by ISO for three 
different types of environmental labelling at 
international level and eco-mark in India by 
Ministry of environment and forest for the 
authenticity of green claims made by marketers 
for implying environmental labels on their 
products. Therefore, by adhering to these criteria 
the marketers will be benefitted to gain trust 
among the consumers for the green claims made 
by them on its products and also it will benefit 
them to gain competitive edge by initiating 
themselves as environmental conscious. The 
study concludes by citing few examples of 
companies which have successfully indulged 
themselves in environmental labelling practices 
that will also inspire the other marketers to take 
an initiative towards it for setting the 
environment free from problems.
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It’s time to restructure all of our schools to become 
inclusive of all of our children.

A dominant problem in the disability field is the 
lack of access to education for both children and 
adults with disabilities. As education is a 
fundamental right for all, enshrined in the 
Universal Declaration of Human Rights, and 
protected through various international 
conventions, this is a very serious problem. In a 
majority of countries, there is a dramatic 
difference in the educational opportunities 
provided for disabled children and those 
provided for non-disabled children. It will simply 
not be possible to realize the goal of Education for 
All if we do not achieve a complete change in the 
situation (, the United Nations Special Reporter 
on Human Rights and Disability).

Every child has a fundamental right to education, 
and must be given the opportunity to achieve and 
maintain an acceptable level of learning. Every 
child has unique characteristics, interests, 
abilities and learning needs, Education systems 
should be designed and educational programmes 
implemented to take into account the wide 
diversity of these characteristics and needs. 
Those who have special educational needs must 
have access to regular schools which should 
accommodate them within a child-centered 
pedagogy capable of meeting these needs.

The whole idea of inclusion was to change the 
dominant paradigm that it is not the individual 
who needs to change but the society itself. In case 
of Inclusive education, this meant that schools 
needed to change in order to accommodate all 
children, regardless of their educational needs 
(Memisevic and Hadzie,2011). Inclusion is a 
dynamic process of participation of people within 
a net of relationships. This process legitimizes 
people’s interactions within social groups. 
Inclusion implies reciprocity. Thus, the 
perspective regarding special needs education is 
changing into a more democratic one; one that 
implies that special needs education is to be 
particularly of regular and universal public 
education. Inclusion is about the intentional 
building of relationships where difference is 
welcomed and all benefit and everyone has their 
own circumference, their identity. Any 

discussion about the inclusion needs to use the 
Salamanca Statement and Framework for Action 
(UNESCO, 1994) as a reference point. The 
Statement re-affirms the right to education of 
every individual, as enshrined in the 1948 
Universal Declaration of Human Rights, and 
renews the pledge made by the world community 
at the 1990 World Conference on Education for 
All to ensure that right for all, regardless of 
individual differences. The Statement also 
mentions the 1993 UN Standard Rules on the 
Equalisation of Opportunities which states that 
the education of disabled children should be an 
integral part of the education system. There is, 
however, no reference to the Convention on the 
Rights of the Child.

Regular schools with this inclusive orientation 
are the most effective means of combating 
discriminatory attitudes, creating welcoming 
communities, building an inclusive society and 
achieving education for all; moreover, they 
provide an effective education to the majority of 
children and improve the efficiency and 
ultimately the cost-effectiveness of the entire 
education system.  Inclusive process undertakes 
that human differences are normal and that 
learning must accordingly be adapted to the needs 
of the child rather than the child fitted to pre-
ordained assumptions regarding the pace and 
nature of the learning process.

Pre Independence and Post Independence 
Scenario of Inclusion :

The genesis of special needs education in India is 
related to pre-independent India. There are 
examples in that show that people with 
disabilities had educational opportunities, and 
that disability did not come in the way of learning. 
However, during the colonial period, India 
increasingly looked at educational models 
existing outside the country. Parents of children 
with disabilities, mainly from urban areas and 
with exposure to approaches prevalent in western 
countries, started schools for their children. Since 
the government had no policy on the education of 
children with disabilities, it extended grants to 
these private schools. This approach of setting up 
separate schools, mostly residential, spread 
across the country, although it was concentrated 
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in urban areas. For over a century, these special 
schools offered the only education available to 
children with disabilities because of the 
widespread belief that children with special 
needs could not be educated alongside others. 

After independence, the Indian Constitution 
directed the state to ensure provision of basic 
education to all children up to the age of 14 years. 
The education of people with disabilities was, 
however, not explicit in the early constitutional 
provisions except for guaranteeing similar rights 
for people with disabilities as other members of 
society. The Education Commission of 1966 
(Kothari Commission) drew attention to the 
education of children with disabilities. In 1974, 
for the first time, the necessity of integrated 
education was  explicitly emphasized under the 
scheme for Integrated Education for Disabled 
Children (IEDC). In pursuit of the goal of 
providing basic education for all, the National 
Policy on Education (1986) and its follow-up 
actions have been major landmarks. The World 
Declaration on Education for All adopted in 1990 
gave further boost to the various processes 
already set in motion in the country. The 
Rehabilitation Council of India Act 1992 initiated 
a training programme for the development of 
professionals to respond to the needs of students 
with disabilities. The enactment of the People 
with Disability Act in 1996 provided legislative 
support. This act makes it mandatory to provide 
free education to children with disabilities in an 
appropriate environment until the age of 18 years. 
In 1999, the government passed the National 
Trust for Welfare of Persons with Autism, 
Cerebral Palsy, Mental Retardation and Multiple 
Disabilities Act for the economic rehabilitation of 
people with disabilities. These acts have been 
instrumental in bringing about a perceptive 
change/ improvement in the attitude of 
government, NGOs and people with disabilities. 
In recent years, two major initiatives have been 
launched by the government for achieving the 
goals of universalization of elementary education 
(UEE): the District Primary Education 
Programme (DPEP) in 1994 and the Sarva 
Shiksha Abhiyan (SSA) in 2002.

Understanding the Difference : Inclusion and 
Integration :

Two terms integration and inclusion are usually 
used interchangeably but integration essentially 
follows the medical model of disability which 

sees the child as a problem and demands that the 
child is changed, or rehabilitated, to fit the system 
where as Inclusion is more in tune with the social 
model of disability which sees the system as the 
problem. The school and the education system as 
a whole are enabled to change in order to meet the 
individual needs of all learners.

Difference between Integration and Inclusion

Integration Inclusion

• Needs of “special • Rights of All students
students”.

• Changing/ remedying the • Changing the whole school
subject.

• Considers the students with • Considers all students.
“special needs”.

• Professionals, specialist,  • Informal support & expertise
expertise & formal support of mainstream teachers.

Integration is about 'going to school' whereas 
inclusion is about 'participating in school'. 
Integration increases the opportunities for 
participation of a child who has a disability within 
the educational system of a mainstream school 
whereas Inclusion is full participation of a child 
who has a disability within the educational 
system of a mainstream school (CDFC/ACT, 
1998). However it is important not to become too 
school-focused and remember that education is 
much broader than schooling. Internationally, 
inclusion is increasingly seen more broadly as a 
reform that supports and welcomes diversity 
amongst all learners (UNESCO,2001). Inclusion 
is an approach which eliminates social exclusion 
by bringing changes in attitudes and responses to 
diversity in race, social class, ethnicity, religion, 
gender and ability. As inclusion starts from the 
belief that education is a basic human right and 
the foundation for a more just society.

Inclusion

 

The meaning of inclusion Adapted from 



UNESCO’s Guidelines for Inclusion: Ensuring 
Access to Education for All (2005) is given 
below: 

Inclusion is -

• Recognition of the right to education and its 
provision in non-discriminatory ways. 

• A common vision which covers all people.

• A belief that schools and other places of 
learning have a responsibility to educate all 
children (and adults) in line with human 
rights principles.

• A continuous process of addressing and 
responding to the diversity of needs of all 
learners – regardless of factors such as 
disability, gender, age, ethnicity, language, 
HIV status, geographical location and 
sexuality – recognizing that all people can 
learn.

Inclusion involves -

• Providing appropriate responses to the broad 
spectrum of learning needs in formal and 
other education settings. 

• A particular emphasis on those groups of 
learners  who may be  a t  r i sk  of  
marginalization, exclusion or under 
achievement. 

• Identification and removal of attitudinal, 
environmental and institutional barriers to 
participation and learning. 

• Modifications and changes in strategies and 
plans and in content and approaches to 
learning. 

• Enabling teachers and learners to see 
diversity as an asset rather than a problem.

Aims and Challenges of Inclusive Education :

Inclusive education aims to demonstrate the 
positive impact on the approaches to education at 
a setting where both the disabled and non-
disabled children learn and socialize with and 
among each other, discounting the fears of having 
an environment of stigma, exclusion, and various 
forms of negligence. Inclusive education is the 
entitlement of all children and young people to 
quality education; irrespective of their 
differences, dispositions or disabilities and is 
about embracing educational values of equity, 

diversity and social justice.(Moran,2007)The 
perspective of inclusive education considers 
diversity from an expensive viewpoint, upon 
postulating that all human beings are different, 
and for this reason they have different 
motivations, interests and distinct capabilities 
that also should be considered with in educational 
learning process (Parsuram, 2006). The principle 
of inclusive education has been increasingly 
recognized over recent decades and all countries 
officially support. Schooling of children with 
disabilities into mainstream settings as it is “the 
most effective means of building an inclusive 
society and achieving education for all.”(Subban 
& Sharma, U., 2006). 

Here, few of challenges coming in the way of 
inclusion are discussed as below:

- Inclusive education requires systemic 
changes.

- To fulfill the goals of equity and equality we 
need still to focus on individual support in 
learning.

- To promote rights of education for children 
with disabilities.

- Adopt a holistic approach to the rights of 
education for children with disabilities.

- To improve greater access to both 
preparatory and elementary education for 
children with disabilities.

- Improving Economic Opportunities for the 
parents and families with children with 
disabilities.

- Individual support for children with 
disabilities in schools;

- Growing up and studying in heterogeneous 
groups is good both for individuals and for 
the whole nation.

- Developing the good models and procedures 
will need enthusiastic work.

In spite of a positive policy framework in many 
countries, achieving inclusion and reducing 
under-achievement is a daunting task. The 
European Agency on the Development of Special 
Needs Education (2006) reports that dealing with 
differences and diversity continues to be one of 
the biggest problems faced by schools.  The 
research l i tera ture  suggests  that  the  



implementation of inclusion policies has been 
uneven (Burke & Sutherland, (2004). Whilst 
there are many success stories to be told about 
inclusion (e.g. Ainscow, 1997; Black-Hawkins, 
Florian & Rouse, 2007), there have also been 
failures and difficulties. Such difficulties have 
been blamed on a variety of factors including, 
competing policies that stress competition and 
ever-higher standards, a lack of funding and 
resources and existing special education 
practices. It has also been suggested that one of 
the greatest barriers to the development of 
inclusion is because most teachers do not have the 
necessary knowledge, skills and attitudes to carry 
out this work (Forlin 2001). 

Role of Teachers in Developing Inclusion :

Teachers are crucial in determining what happens 
in classrooms and there are those who would 
argue that the development of more inclusive 
classrooms requires teachers to cater for different 
student learning needs through the modification 
or differentiation of the curriculum (Forlin, 
2004). Teachers attitude towards inclusion and 
students with disabilities were found to be a crcial 
factor in inclusive practices( Anati, 2012). So , 
they strongly influence the implementation of 
inclusive education in any country ( Kim, 2012). 
Inclusion requires a large vision and specific 
competencies for all teachers. Now the teachers 
need to know that diversity is present in the 
classroom, and that they should attend to learners 
with a range of diverse needs. In this frame, it is 
imperative to prepare teachers for inclusion in all 
curricular plans for pre-service teachers, also for 
teachers in services, with the following 
professional aptitudes: 

Here, some essential elements for preparing 
teachers are mentioned on the experience of 
training teachers in Monterrey Mexico ( Lipsky 
& Garther, 1998)  :

- Participation and Collaboration with 
Community: As teachers keep a strong 
commitment to his/her community. So, 
subjects with  high social and community 
content should be included as these entail the 
needs of students and the environment, It is 
important to recognize the school as a point 
of encounter among different people, it 
endorses settlements among all the members 
of the community and meaningful 
associations among the components that 

influence the knowledge of the learners by 
removing obstacles, encouraging more 
opportunities and a constructive milieu 
characterized by continuous upgrading and 
values. The discourse, involvement and 
collaboration allow full cognizance to all as a 
community and, in result confirms positive 
practices in inclusion. So, teachers need to be 
involved.

- Considering individual differences and 
implementing learning approaches: To 
recognize the individual differences in the 
classroom, a tridimensional technique can be 
implemented– seeing his/herself as being 
like all others, also like some others and 
finally, in some ways unique. This technique 
permits co-teaching or concurrent 
participation.  When, a teacher recognizes 
individual differences and implements 
learning strategies for all,then the 
educational process is oriented to diversity 
and promotes learning strategies for all 
(equality), for quite a few and for only one 
(equity). Quality, equality and equity 
concepts should be translated into specific 
actions of educative interventions.

- Collaborative work among educators:, 
inclusion is funded on a collective of 
teachers, a team sharing knowledge, making 
decisions, solving problems together and 
generating actions in order to improve the 
school and to increase the learning for all. 
The collaborative work is a source of 
dialogue, co-teaching and updating. 
Information on the process of collaborative 
work now follows as it facilitates inclusion 
and needs to be promoted. Nowadays 
learning this way is invaluable and 
considered as a fundamental component on 
inclusive education. All pre-service teachers 
should know and develop skills in this way 
because :

1. The teacher learns when teaching and the 
students teach when they learn.

2. Everyone assumes tasks of leadership 
because we assume as protagonists.

3. Outcomes increase when we make synergy 
and identity is strengthened when we make 
joint decisions, shaping teams in the 
resolution of problems, allowing everyone to 



learn or re-learn social skills.

4. The results begin when we work together 
because nobody will do it for us – whatever 
we must to do, let’s do.

5. The economic resources are a result of 
collaborative work and not a condition.

6. Heterogeneity provides a great richness.

- Collective and interpretive insight :  
Allowing encounter with others, and the 
collective and interpretive insight into 
environments and circumstances and the 
development of research activities are 
fundamental. All programs for pre-service 
teachers and in-service teachers must be 
based on the interpretative and critical 
paradigms. As, paradigm generates 
conditions for dialogue and collaboration. 
The dialogue needed for relationships and 
the essence of collaboration is the 
recognition of otherness. Recognizing that 
the other, is not a continuation of me, but has 
its own worldview leads teachers to explain, 
interpret and act from their personal 
background. Collaboration takes the value of 
the other as implicit – this implies strengths, 
occupations and concerns. This vision then 
transforms from two ideas (you and me) to a 
new figure (us). Such dialogue and 
collaboration are key elements in inclusive 
education.

- Contextual Preparation : Connecting with 
the educational services, allowing 
identification of diversity as an enriching 
element has three great steps outlined below. 
For teachers to promote inclusive education, 
their training should link directly with the 
educational services in so called contextual 
professional practice. This approach, in our 
experience, must be presented to all 
throughout the training process structuring 
with multi-directional flow between 
theoretical and experiences close to 
educational field. Three important steps are 
proposed.

i. Re-significance of own school experience of 
future teachers - This period of time is essential. 
Each future teacher should discuss his/her own 
experience as a student, analyze emotions and be 
aware of school and pedagogical theory made by 
teachers, allowing them to ‘see’ those 

components that were previously ‘hidden’ such 
as school’s culture, school’s type, teachers, uses 
and customs that marked the dynamic school and 
the values that predominated, characterizing the 
experiences from other angles and points of view. 
It certainly requires time to work individually and 
collectively, interchange coincidences and 
differences of experiences. This time must be in 
the first and second semesters of teacher 
education programs.

ii. Approach to various contexts of school 
children - This consists of visiting previously 
selected schools, taking part in observation 
activities and educational practices in three 
stages: Planning activities: after assessing the 
educational context, it is important to develop 
instruments of work; observation guides, 
questionnaires, interviews and to make teams to 
provide all aspects for implementing the planned 
approaches, Critical route implementation and 
then Presentation of experiences: This is done in 
the classroom where all of the evidence and 
results are presented from the previous phase.

As a result of these activities, each student keeps a 
portfolio and checks research to support their 
actions. At all times they are accompanied by an 
experienced teacher. Certainly, they should 
include diverse environments, contexts, and 
educational services that characterize the 
educational system.

iii. Professional practices in real environments - 
In the teacher’s training, the student must remain 
for a long period of time, in a school under the 
tutelage of a teacher. This teacher must exert 
mentoring activities, to enrich their teaching 
experience with the knowledge of a mentor who 
attends and promotes inclusion activities. At this 
time, the Faculty holds an agreement with diverse 
educational centers. Partnerships with the 
training institutions for teachers and schools are 
necessary. This enriching experience also enables 
the development of educational research in the 
corresponding professional options. The last two 
semesters are ideal for this important step.

- Cross Categorical/Multi-tiered formation : 
Diversity needs a global and common vision; 
philosophy, values, legal frame, language and 
shared knowledge as learning theories, special 
educational needs, support systems, educational 
intervention; strategies for large and small groups 
and individuality, tutoring and curricular 



adjustments. Inclusive education must 
characterize all training teacher programs, 
offering skills and common benchmarks for 
everyone regardless of education level to be 
entered (e.g. Primary, Secondary and High 
Education). This versatile training enables 
various teachers, regardless of their field or level 
of training, to collaborate and participate in the 
diversity of educational contexts together. The 
common reference on inclusive education 
frameworks that must be present in all Teacher 
Training Programs are: Common vision, 
Language and common knowledge and 
Educational attention to diversity practices.

- Mentoring : New teachers must participate 
with experienced teachers at least during the first 
two years. This includes dialogue sessions, 
reviews of situations, decision-making 
arrangements and work plans, among others to 
provide the following to the new teacher: 
intervention (guidance), facilitation (advice), and 
cooperation (co-responsibility).

The new teacher needs counseling and mentoring 
actions to consolidate his/her skills as an 
inclusive teacher. Whereas educational dynamic 
is intense and complex, it is necessary that new 
teachers participate under the accompaniment 
and mentoring of experienced teachers to enable 
consolidation of an inclusive vision in those 
teachers. It seems that this is essential to ensure 
the best results in the first years of teaching work. 
Many education systems face the phenomenon of 
‘burnout’ among their teachers, often causing the 
abandonment of the teaching task, or loss of 
enthusiasm and commitment. This is a terrible 
loss to any education system or country.

Mentoring are actions carried out by a teacher, 
preferably of the same school, or networks of 
teachers that assume this important task. It 
requires a lot of creativity and a clear and definite 
plan for the monitoring of such actions. The time 
should be defined by each environment, however 
this task should be carried out at least in the first 
year very closely and the second year in a more 
distant way. Nieto (2004) identifies three models 
of advice that characterize actions of 
accompaniment and mentoring:

Role of Parents :

As we all know that parents are first teacher of 
student who educate them by  all mean so today’s 

requirement is that parents of disabled children 
have a say in how education should be provided 
to children with disabilities. It is necessary to 
involve parents in the planning of the 
implementation of  Inclusive Education  Policy.  
As Parents do not understand what is required of 
them; they feel inferior and do not understand 
their role in implementation of   IEP.  It cannot 
succeed without the participation of parents. It is 
very essential to listen to them and take them as a 
partner in making the policies for Inclusive 
Education. Over the last decade inclusive 
education and inclusive parenting have become 
part of most  school’s discussions around 
education; it means that by partnering with 
child’s  school, parent can make a difference. 
Today schools are encouraging parents to be the 
integral part of their child’s learning experience. 
By working together parents and teachers 
experience mutual support and satisfaction 
showing positive changes in children, helping not 
just achievement but self esteem, attendance and 
improved  behaviour. How parents can play the 
key role to promote inclusion for their child..

• They can encourage the child to participate 
in activities where he can meet children of 
same age with different abilities. They can 
also search the internet for activities or 
organizations that a child may want to join.

• Children should be encouraged by them to 
develop friendship with classmates or other 
neighborhood children.

• Parents can discuss their goals, expectations 
and preferences for a child with their 
teachers, therapists etc, before going to 
school and deciding upon the education plan 
for them.

• Parents should also be fully aware of rights 
of their child to have an inclusive education. 
Sometimes schools do not support a family’s 
desire for inclusion, parents as well as family 
should try to explain that why they believe in 
inclusive education for their child.

• Parents can take the help to bring in an expert 
to share information about benefits of 
inclusive education. At the school level 
parents can attempt to facilitate inclusion in 
many ways including the modification in 
child’s curriculum, helping them in a 
classroom and can provide materials on their 



children disability to teachers.

Role of Government :

We have seen progress in governmental policies 
that point toward efforts of inclusion in 
mainstream education in India. However, the 
current statistics and literature point to an entirely 
different situation on the ground. Well-
intentioned policy makers are having issues with 
the implementation of their policies. In terms of 
disability, people with Intellectual Disabilities 
(Mental Retardation) had the lowest enrolment 
rates in schools-they are four times less likely to 
go to school than children with physical 
disabilities, were the least likely to be employed, 
and the least likely to get married. Girls with 
disabilities have a lower enrollment rate in school 
than boys with disabilities across many sectors; 
urban vs. rural, by type of schooling, by level of 
schooling, and in primary versus secondary 
schooling. In addition, due to social stigma, 
parents and families are more likely to keep their 
children with intellectual disabilities at home, 
hiding these family members. As a result, almost 
three fourths of people with “severe” disabilities 
are illiterate, whereas one-half of people with 
“moderate” or “mild” disabilities are illiterate. 
All of these reasons point to deficiencies not in 
the students, but in the education system’s lack of 
accommodation and inclusion. Teachers and 
administrators are not trained in inclusive 
teaching, and it is directly reflected in the 
educational achievement of the students, 
especial ly those who are considered 
“marginalized.” Curriculum is another area that 
is segregated between people with and without 
disabilities. Inflexible syllabi in a fiercely 
competitive exam oriented system, with high 
pressure on both students and teachers to 
perform, results in less than ideal circumstances 
for accommodating people with disabilities. 
Another area that needs to be explored is testing. 
India has extremely rigid assessments and 
examinations, which stems from their 
dependence on a British-style education system. 
Although some alternative mediums of testing 
are available to accommodate students with 
disabilities, “adaptations of tools, medium and 
methodology of assessment are all grey areas.” 
But there are still other gaps in the system, basic 
issues of accessibility for children with 
disabilities that need to be changed if the 

education system is ever going to become 
inclusive. School buildings are predominantly 
not accessible to people with disabilities. 
Funding is another gap in the system, and a very 
important one, that is preventing inclusion in the 
education system. In 1979 there was a 50-50 
funding split in funding for public education 
between the state and central government. Out of 
all of these special gaps in the education system, 
the most important one to change is the negative 
paradigm around people with disabilities. A 
paradigm shift is beginning in India, at least 
among the policy makers, that “education for all” 
will not be achieved without a completely 
inclusive education system. Hopefully, the rest of 
the country will follow in this direction.

Conclusion :

The Education for All (EFA) initiative from the 
United Nations is an essential element of the 
Millennium Development Goals, in part because 
education is seen as being crucial to human 
development, and also because so many children 
do not have access to education UNESCO 
(2005). Inclusion should incorporate a range of 
strategies within a community which ensure that 
all children have equal access to education. 

The concept for inclusion signifies the end of 
labels of special education and special 
classrooms, but not the end of necessary support 
nor those services that must be provided in 
Integrated classrooms (Kim, 2012). This 
education should equip them for life as part of 
that community and help develop their potential. 
For a child with severe learning difficulties this 
may mean education within the home and family 
which focuses on self-help skills together with 
support from the community in the long-term 
care of the child. Basically, inclusion :

- Acknowledges that all children can learn;

- Acknowledges and respects differences in 
children: age, gender, ethnicity, language, 
disability, HIV and TB status etc.;

- Enables education structures, systems and 
methodologies to meet the needs of all 
children;

- Is part of a wider strategy to promote an 
inclusive society;

- Is a dynamic process which is constantly 
evolving;



- Need not to be restricted by large class sizes 
or a shortage of material resources.
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Abstract :

This  conceptual paper  presents the development 
of Customer Relationship Management. Then 
presents a brief overview of the different concepts 
of CRM entitled –strategic crm, analytical crm, 
operational crm and collaborative crm. The paper 
discusses the researches done in the context of 
different concepts of CRM and identifies gaps. 
The paper highlights the importance of 
employees ’ emot ions  fo r  success fu l  
implementation of CRM  and suggests this is one 
area in which future research can be conducted to 
study the employees’ role in the context of CRM 
implementation or CRM effectiveness.

Key Words :  Customer Relationship 
Management, CRM, Operational CRM, 
Collaborative CRM

The Development of C.R.M :

An Understanding of customer needs and to 
influence customer behavior through meaningful 
communication is the objective of customer 
Relationship Managemnent. (Swift, 2001. 
Stringfellow et al, 2004). It focuses on building 
long term and sustainable customer relationships 
(wayland and cole, 1997) by aligning business 
processes with customer strategies to build 
customer loyalty, to increase profits and to 
deliver customer value.(Ling and Yen, 2001; 
Parvatiyar and Sheth , 2001; Rigby et.al, 2002; 
Chen and Popovich, 2003)CRM research has 
progressed tremendously from 1980s to current 
decade. (Ling and Yen, 2001, Goldenberg, 2006)

In contact Management CRM originated and was 
put forward in the 1980’s. Contact Management 
is all about helping the enterprise in collecting 
and sorting information of contact between the 
customer and the enterprise. In the early 1990’s 
contact management evolved into customer care 
including call centre and support data analysis. 
Till  1999, Gartner Group first put forward the 
CRM to a marketing concept.(Zhang 2009) 
Further  the evolution of CRM can be traced to 
target marketing ( Prabhakar, 2001) and sales 
force automation (wet, 2001)to relationship 
marketing (Gronroos,1994). Relationship 
Marketing has increased the demand for 
customer information system. With the 

advancement in technology CRM has become a 
cross functional, customer –driven, technology 
–integrated business process strategy 
maximizing relationships and encompassing the 
entire organization.(Chen and Popovich,2003), 
coping with customer problems( Rigby and 
Lendingham,2004), understanding customer 
needs (stringfellow et al. 2004), handling 
intimate communication and responses (Daft and 
lengel,1984; stringfellow et. Al., 2004), and 
building long term relationship with customers 
(Wylan and cole,1997).

A fundamental problem in CRM research is that, 
no common image regarding what CRM is 
actually exists at present. It appears to mean 
different things to different people.( Paulisien 
et.al , 2007)

A brief overview of different views on C.R.M

C.R.M is a matter Jain 2005; Payne and Frow 2005; 
of integrating Plakoyiannakiand and Saren 2006; 
business processes Reinartz et al .2004; Srivastava et al. 
in an organization. 1999, Swift 2001; winner; 2001

It is a matter of a Chen and Popovich 2003; Osarenkhoe 
customer focused 2006; Sin et al. 2005;Teo et.al 2006
business strategy.

It is a matter of Zablah et.al.2004; Lin et.al. 2006
Customer knowledge 
Management.

CRM includes Buttle 2004; Chalmeta 2006; Karimi 
strategic Analytical, 2001; tanner et al.2005
Operational 
Collaborative CRM 
& is a matter of tech. 
enabled customer info-
rmation management 
activities.

Concepts of C.R.M  :

Strategic CRM : The main focus is on customer 
and it is an entrerprise wide strategy. Emphasis is 
on the systematic analysis and use of customer 
information for better marketing and management.

Analytical CRM : The data regarding the 
customer is collected and sorted out and is 
perceived as an asset to the enterprise .It 
improves marketing efficiency in different ways.

Operational CRM : ICT based support is 
provided for front office activities, including 
sales, service and support. This support enhances 
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the sales staff efficiency in their customer 
contacts. 

Collaborative CRM : It is now possible to 
communicate through web sites, e-mail, self-
service, telephone contacts and SMS besides 
personal contacts. Thus, the use of different 
communication channels in a channel 
management strategy has become a branch of 
CRM.

Topics discussed in CRM Research :

Strategic CRM: Articles about Strategic C.R.M 
discusses many topics. One of the major issue 
discussed is CRM paradigm. The view which is 
customer centric and customer focused.CRM 
paradigm (sin et al 2005])focuses on long term 
relationships with individual customer and 
emphasis is on value creation through long term 
customer relations. It says that CRM requires the 
integration of activities across the whole 
organization. Processes  in the organization 
needs to be integrated and information must be 
shared for better managerial process alignment. It 
focuses not only on strategy but upon integration 
of all resources and capabilities of an enterprise. 
And the result of this integration should be 
generation of customer value. It   highlights the 
need of collaborative strategy for organizational 
coordination and this coordination should be 
cross functional inside the organization to resolve 
possible conflicts. This crm approach was 
greeted with great optimism in 1990’s at its time 
of launching.  It was believed that it will be able 
to generate substantial competitiveness for an 
organization.(Sin et al.2005). Even the 
implementation was considered unproblematic. 
But later empirical observations pointed to a large 
percentage of implementation failures when 
attempts have been made to implement CRM 
strategies. (BERG 2001: Bull 2003, Cleary 2003, 
Osarenkhoe and Bennani 2007; Thompson and 
Eisenfeld 2000)

The implementation of a crm approach was 
recognized as being a complex process and needs 
to be managed in a proper manner to promote the 
success of an implementation . It is considered to 
be a question of change management in order to 
impact processes, people supplier/outsource 
relationships and technology. (Chen & Popovich 
2003; Peppard 2000; Ryals and khose 2001)

Commitment from mangers ( Bull 2003; 
Osareukhoe and Bennani 2007) is a factor which 
is often discussed when dealing with success 
factors of CRM  implementation. Without 

managerial commitment and top management 
support implementation of CRM  strategies is 
thought to be deemed as a failure. (Chen and 
Popovich, 2003) Furthermore, CRM cannot be 
implemented without proper support from 
information systems and architecture. CRM 
cannot be treated as an additional module to 
existing systems. Different kinds of enterprise 
wide systems and concepts relate to CRM. (Du 
2004,Shafiei and Sundaram 2004). Altogether 
there is a need for integration of all applications ( 
ERP, SCM, DSS) throughout the enterprise in 
addition.

Slightly less discussed topics are monitoring 
performance, assessing profitability and CRM 
scale development.( Javalgi 2005,Lenikold 
2004) Here CRM maturity scale developed by 
Sin et al.(2005) can be mentioned . It measures 
results regarding any attempts to promote the 
adoption of CRM practices. Other topics 
discussed in the context of strategy are e-
commerce, m-commerce, multichannel 
management.( Payne and Frow 2004).

Analytical CRM: The field of analytical CRM is 
dominated by the concept of data mining. Large 
quantities of data are analyzed in order to 
discover meaningful patterns and relationships. 
Customer knowledge across the organizations is 
disseminated meaning that knowledge 
management is a major topic within the field of 
Analytical CRM [(Xu  and Walton 2005, Zablah 
et al. 2004). Analytic CRM  also focuses on to 
build models for the prediction of purchase 
behavior and for purchase forecasting.(XU and 
Walton 2005) i.e. predictive modeling . Customer 
value is also predicted. Customer behavior and 
profile is important source for predictive 
modeling where events are detected and 
analyzed. Data mining is used for this purpose. 
(HA et al.2002) Prediction has two objectives. 
The first objective is to maintain customer loyalty 
to maximize customer retention. (Van den Poel 
and Lariviere 2004; Verhoef et al, 2001) Another 
objective is customer segmentation through 
which customers are selected and differentiated 
to personalize and add value to offerings. The 
customer profile also provides clues to successful 
cross-selling. Segmentation also provides 
insights about targeted market activities and for 
the design of product and services to make them 
fit  different customers with different 
profiles.(BULL 2003)Customer life time value is 
discussed in terms of profitability of business 
relations in CRM literature. As per Jain and Singh 



2002 customer life time value is the present value 
of all future net revenues received from that 
customer. Methods for customer data analysis 
includes statistical and mathematical approaches 
like regression analysis, neural networks, 
signaling game, Baysean equilibrium approach, 
Markove chain, transition matrix, ext analysis, 
fuzzy clustering and novelty detection.(Burez 
and Van den Poel 2007; Lee and Cho 2006;   
Prinzie and Van el Poel 2006).

Collaborative C.R.M: Articles on collaborative 
CRM are dominated by internet and web 
channe l s .  Shopp ing  agen t s ,  p roduc t  
configurations, collaborative recommender 
systems, web complaint management and general 
customizable services are required by internet 
marketing and on line shopping .( Fan et al. 2004; 
Kruse and Bramham 2003; o’Leary et al.2004) 
Non-commercial web services and information 
portals require web-based tools,  web 
accessibility and web –enabled servicing.(Yang 
et al. 2003).   Mobile channels are new additions 
to self-service channels. Development of mobile 
CRM is required by mobile computing and 
mobile equipments. Examples includes 
management of customer relations using mobile 
equipment.( Camponovo et al. 2005; Shen and 
Lee 2000) Collaborative CRM is also related with 
the field of e-learning. Examples of article topics 
includes Web based learning platforms and 
mobile student tracking systems.

Operational CRM: Few articles on operational 
CRM focuses on personalized customer service 
mainly managed in contact centres. (Koole 2004).  
Personalized service besides other services also 
includes real-time web interaction with sales 
representatives and support staff. (Ohaegbu and 
Devgan 2000).Operational CRM’S objective is to 
measure, improve and optimize the performance 
of customer services and the sales force. To 
develop sales and sales force management 
functions sales force support and information is 
necessary. Sales Force Automation [SFA] 
technology supports the organization with 
information required.  (Buehrer et al. 2005 ,  Liu 
and Comer 2006). In operational CRM few 
articles cover IT or C.R.M software, CRM 
packages (Light 2003) and internet based phone 
communication. (Moon et al. 2000)
Conclusion :

Customer relationship management (CRM) is a 
combination of people, processes, and 
technology (Chen and Popovich, 2003) which 
seeks to provide understanding of customer 

needs (Stringfellow et al., 2004), supporting   
business strategy (Ling and Yen, 2001; Bull, 
2003), and building long-term relationships with 
customers (Wayland and Cole, 1997). Although 
enabled by information systems, CRM can’t be 
merely considered as a technological   solution 
(Rigby et al., 2002; Chen and Popovich, 2003). 
The key processes are performed by people and 
thus   require clear understanding of the goals of 
key decisions and system-people interactions.  
From a long time CRM systems have been used to 
automate processes (Ngai, 2005). However, 
customer relations cannot be managed by the 
system process alone  (Rigby et al., 2002; Chen 
and Popovich, 2003) because customer 
knowledge needs to be comprehended by 
business managers (Bueren et al., 2005), the face-
to-face communication needs to be performed by 
front-line operators (Stringfellow et al., 2004), 
and a customer-centric culture needs to be formed 
by organization architects (Oldroyd, 2005). 
Although critical and important to the firm and 
dynamic in nature, the human side of CRM 
processes has gained little attention in CRM 
studies. . Process-driven CRM builds around 
existing practices and rules and uses data sources 
to enrich the processes (Greenberg, 2004). People 
-driven CRM focuses on the responsibility of 
executives and operational staff in using nearly 
face-to-face communication to process 
relationship management. It posits that business 
success revolves largely around human processes 
in performing CRM. It  says  that executives and 
operational staff owns the capabilities of 
understanding, manipulating, and analyzing 
customer knowledge which enables them  to face 
and satisfy customer needs in customer-oriented 
culture. People driven CRM include processes 
that are difficult to implement or that cannot be 
carried out using technology solutions alone, 
such as planning customer strategy (Rigby et al., 
2002; Bull, 2003), designing CRM processes 
(Chen and Popovich, 2003), coping with 
customer problems (Rigby and Ledingham, 
2004),  understanding customer needs 
(Stringfellow et al., 2004), and handling intimate 
communications and responses (Stringfellow et 
al., 2004). Understanding customers’ emotional 
needs is vital for predicting and influencing their 
purchasing behavior (Tehrani, 2002). Customer 
emotion is customer feelings of the quality of 
service transactions (Rafaeli and Sutton 1987) 
and affective states of the interactions with other 
people (Lee, 2004). By using technology to 
effectively deliver a fundamental task of service 



delivery, employees may be able to focus on 
reading emotional displays of the customer 
(Mattila and Enz, 2002). However, Stringfellow, 
Nie, and Bowen (2004) proposed that most CRM 
systems fail to recognize the emotional 
component of customer behavior, with the result 
that many are technology-rich but knowledge-
poor. It should be noted that CRM should not be 
considered just as a software package but a 
comprehensive strategic approach to set 
relationships with customers and meet their 
needs as they wish. In order to manage customer 
relationships and provide a comprehensive 
customer service method, all components of a 
business should work properly and coordinated 
like a well rehearsed orchestra. As a fact, all 
aspects of business such as existing cultures, 
processes, technology, strategy, and people 
would need to be integrated in all parts of the 
business (Wu and Li, 2011). There should be 
more focus on people, which include employees 
and managers of companies, who are related to 
the customers directly and indirectly. There are a 
few related studies which focused on employee's 
emotion instead of customer's emotion in 
customer-employee relationship. This is one area 
in which future research can be conducted to 
study the employees’ role in the context of C.R.M 
implementation or C.R.M effectiveness.
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Abstract : Rickshaw Puller is a deprived class 
and special hard to ‘reach group’. Whose are 
working 8-10 hours daily in any season 
throughout the year. They are mostly migrant, 
illiterate or moralized segment of the society as 
well as having limited access to information 
regarding HIV/AIDS and Condom use.

Aims and objectives - The present study 
attempts to analyze the utilization, behavioral 
attitude towards Condom and HIV/AIDS. 

Methodology - The study is based on exploratory 
research design and contains 52 sample sizes 
randomly selected from different spots of the 
Chandigarh city a capital of two states and also 
known as tourist hub of North-West. A study 
included semi-structured questionnaire based on 
interview and observation method. Rickshaw 
pullers are interviewed with the help of semi 
semi-structured interviewed schedule. The 
random sampling method is used. During the 
research 12 different locations of Chandigarh city 
were covered. The locations are sector 11, 14, 15, 
16, 17, 18, 19, 22, 24, 26, 43 and railway stations. 
In these locations mostly rickshaw pullers are 
available. Focus group discussion technique was 
also used for qualitative findings of the study.

Results - In Chandigarh mostly pullers are 
belongs to 29-30 age group. 84.6% pullers were 
heard about the word of “HIV/AIDS”. 80.8% 
pullers were aware about “Condom” but only 
59.5% pullers used condom. 

Conclusions -  Rickshaw pullers have little 
knowledge about the issue of HIV/AIDS 
infection. Also there are many misconceptions 
about the uses of Condom as well as HIV/AIDS. 

Key words : Rickshaw pullers,  deprived class,  
Chandigarh, HIV/AIDS, condom, 

Introduction :

Rickshaw is human powered transport which is 
pulled by the human being. But in these days the 
use of human-powered rickshaw has been 
discouraged by many countries, some countries 
like India, which made a special provisions for 
the welfare of the rickshaw workers. Human 

Pulled rickshaws have been replaced mainly by 
cycle rickshaw or by auto rickshaw. In India, 
rickshaws were first appeared in summers in 
Shimla, which was known as the capital of India 
before Independence. That time Rickshaw was 
known as a symbol of status. But in Modern India 
after the introducing new a mode of transport, 
Rickshaw is became a Poor men taxi. The less 
earning rickshaw pullers pulled by deprived class 
of our society. It is very hard to reach out and get 
in touch with this group.  They are working for 
nearly 8-10 hours daily all through the year that 
leave their families at their native place and move 
to different parts of India to earn a living. They are 
the marginalized section of the society, having 
hand to mouth existence and lacking basic 
shelter, hygiene sanitation and food. Most 
rickshaw pullers cannot afford to buy their own 
rickshaws and take these rickshaws on rent 
ranges from (20 to 25 rupees) per daily. With a 
lack of education and formal representation, they 
face Harassment by the police and municipal 
officials as they go about their trade, and Bribes, 
long queues and delays as they attempt to obtain 
off icial  documentat ion.  According to 
(www.dasra.org) India have an estimated 10 
million rickshaw pullers in the country. Lack of 
education and far away from home can increase 
the risk of HIV / AIDS. In India, National AIDS 
control society mentioned the four higher risk 
groups of HIV/AIDS i.e. group of Female Sex 
Worker  (FSW), Male having sex with 
Male(MSM) Injected Drug User (IDU), Trucker 
and Migrant worker. So the rickshaw puller 
includes in the category of migrant group. But as 
such there is not a single program run for the 
rickshaw pullers in India. Rickshaw puller is 
working as a facilitator, they approached the 
clients and they picked them from their stoppage 
and dropped them to their destination. But on 
other side this group is known as the venerable 
group of the society.

About Study area :

Chandigarh (India), the dream city of India's first 
Prime Minister, Sh Pandit. Jawahar Lal Nehru, 
was planned by the famous French architect Le 
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Corbusier. Picturesquely located at the foothills 
of Shivaliks, it is known as one of the best 
experiments in urban planning and modern 
architecture in the twentieth century in India. 
Census 2011, Chandigarh has population of 
10.55 Lakhs, for serving this population there are 
approximately 20,000 rickshaw pullers plying in 
the city and only 1050 rickshaws are registered 
with Municipal Corporation of Chandigarh. 
(Tribune, 2013). Chandigarh AIDS control 
society running 3 TI projects in Chandigarh. 
These are locate Industrial phase II Ramdarbar, 
Dadu Majra, Darwa near railway station .but 
these are based on migrate worker. There less 
availability of Rickshaw puller Maximum 
rickshaw pullers are available near the Sector 17 
bus stand, 43bus stand and sector-22 market but 
these TI project are not covers these areas. It 
shows that SACS Chandigarh not too much focus 
on the Rickshaw pullers.

Objectives of the study :

• To making the general profile of rickshaw 
pullers

• To know the awareness of rickshaw pullers 
regarding HIV Aids and condoms.

• To find the utilization of condoms among the 
rickshaw pullers regarding condom  

Problem Statement :

The present study attempts to analyze the 
utilization and behavioral attitude of Rickshaw 
Pullers towards the use of Condom. They are 
mostly migrant, illiterate or demoralized segment 
of the society having limited access to 
information regarding HIV/AIDS and the usage 
of Condom.  Chandigarh is Capital of two States 
and also known as the tourist hub of North-West 
India. So large number of migrated come here 
join rickshaw pulling as a profession because less 
industry compare to other metro cities.

Research questions :

• What is level of awareness among rickshaw 
puller regarding HIV/AIDS and Condom ?

• What type of hesitation regarding condom 
name and its utilization?

• How much condom utilization among 
migrated pullers?

• Which source of media played effective role 

among rickshaw puller regarding condom 
and HIV/AIDS?

Significance of the Research :

Pullers are the oppressed class of the society and 
also less educated having little knowledge 
regarding HIV/AIDS and utilization of Condom. 
Since negligible studies in this regard have been 
done in this part of the city, so this research would 
examine the level of awareness regarding these 
issues which will be valuable for State AIDS 
Control Society (SACS), Chandigarh for policy 
formation purposes, besides other areas related to 
research. 

Result and data interpretation :

The research based on 52 male rickshaw pullers 
in city beautiful Chandigarh, and their age group 
given below:

Table No. 1 :  Age of Rickshaw Puller

Age group Total number Percentage
(Frequency)  (%)

19-29 12 23.07
29-39 27 51.92
39-49 10 19.23
49-59 3 5.7

Total 52 100

23.07(12) rickshaw pullers belongs to age group 
19-29, more than half population (51.91%)  were  
from 29-39 age category, 10(19.23%) 
respondents were from 39-49 and only 3(5.7%) 
pullers are 49-59 group.

Amongst the total of 52 samples, 19(36.5%) had 
received primary education; 11(21.2%) had 
passed middle education, just 1(1.9%) get senior 
secondary education; 2(3.8%) received higher 
education and 19(36.5%) of the sample are 
illiterate.

Out of the total 45(86.5%) were married and 
7(13.5%) were unmarried.

 Table No. 2 : Rickshaw pullers’ children

Number of Number of 
children Rickshaw puller

1 6
2 14
3 12
4 7
5 1
6 2



The following table shows that maximum pullers 
14 had two children only and only 2 pullers had 6 
children in their family. So this data show that 
mostly rickshaw pullers were concern about 
family planning.

Figure No 3:  Rickshaw Puller with family and 
without family 

 

This graphical  representation show  that 
42(80.8%) samples were living without family 
because they were migrant from Bihar or UP and 
these migrants had high risk of HIV/AIDS on the 
other side 10(19.2%) pullers migrated  with the 
family so they were living with family.

Out of the total 52 sample 44, (84.6%) puller were 
heard about HIV/AIDS, 7(13.5%) had never 
heard about it and 1(1.9%) denied answering. But 
Chandigarh Rickshaw pullers are less aware 
about the HIV/AIDS compare to the Rickshaw 
pullers of Dhaka Bangladesh. The study 
conducted by Md Hafiz Ehsanul Hoque et.al 
describes that 92.8% rickshaw pullers are heard 
about the word “HIV/AIDS.

Figure No 4: Knowledge of Rickshaw pullers 
regarding HIV/AIDS (N=44)

Out of 84.6 %( 44) sample,

• 81.8% (36) had knowledge about un-
protective sex.

• 11.4 %( 5) knew about blood transmission.
• 2.3% (1) were informed of Mother to child 

spread of HIV/AIDS.
• 22.7 %( 10) agreed with the spread of 

HIV/AIDS via injections.

This data show that mostly Rickshaw Pullers are 
aware about HIV/AIDS  spreading through only 
by unprotected sex and very less number  of 
pullers are aware about the other causes i.e. blood 
transmission, mother to child, injected  injections 
(needles).

From the sample44, 86.4% (38) pullers got the 
information about the issue from various sources 
like electronic media; print media, friends, 
relatives, volunteers; street plays etc and other 
13.6% (6) declined to answer of it.

Fig. No. 5: knowledge regarding condom (N=52)

During the study, it was found that, from 52 
pullers, 80.8% (42) had an idea about Condom 
and19.2% (10) have no idea.

Out of these 42; 33.3(14) pullers used for the 
purpose of preventing pregnancy; 23.8 (10) used 
to prevent STI or HIV/AIDS; 38% (16) have not 
used it ever; 2.3(1) declined to answer and 2.3(1) 
of them used it for other purpose i.e. 
Masturbation. Amongst those 16 pullers who 
have not used condom, of these 75% had trust on 
their partner and think that condom is only use if 
they have more than one partner. But they are not 
aware about the other benefit of condom like 
family planning or protect them from STI 
infection. Around 25% didn’t use the condom it 
because of the non-availability of Condom and 
didn’t believe in such things.

Table no 3: perception of pullers regarding 
condom (N=42)

Yes No Declined
to answer

Hesitation in using Condom 12 18 12

(28.5%) (42.5%) (28.5%)

Awareness about free 25 14 3
availability of Condom (59.5%) (33.3) (7.1%)

Awareness about Condom 18 22 2
vending Machines (42.5%) (52.4%) (4.8%)

Condom can be used 10 19 13
more than once (23.8%) (45.2%) (30.9%)

Use of Condom during 1 35 6
every sexual activity (2.3%) (83.3%) (14.3%)

Experience of Condom 11 19 12
split or Broken during (26.2%) (45.2%) (28.5%)
Intercourse

Discussed the issue of 16 20 6
Condom use (38.1%) (47.6%) (14.3%)

Figure No 6: Perception of pullers regarding 
condom (N=42)



• 28.5% 12 respondent feel hesitations when 
they used condom but 18does not feel any 
hesitation. 

• 59.5% (25) pullers knew the place where free 
c o n d o m  w a s  a v a i l a b l e ,  f o u r t e e n  
representatives are not aware about facility 
and rest of these give no answer to this 
question.

• Out of the 25 respondent; 80% (20) knew 
about the availability of free condoms at 
Govt. hospitals/dispensaries; 8% (2) were 
aware that condoms are available at SACS 
and Targeted Intervention (TI) projects; 4% 
(1) knew about the availability of condom at 
Anganwadi centers and 8% (2) had declined 
to answer.

• Only 42.5 (18) pullers seen condom vending 
machine in public places like health centers, 
transit sites or in public toilets. But they had 
never used it.

• 10(23.8%) individuals told that condom can 
be used more than one time.

• Just only one puller used condom in every 
sexual activity and 35 respondents were not 
used condom in every activity there were 
several reasons behind this like; trust on 
sexual partner, on enjoyment or non 
availability.

• 26.2 %( 11) pullers faced the experience of 
condom split/broken during sexual activity 
and around 45% pullers never faced this 
experience.

• 16(38.1%) rickshaw pullers discussed the 
issue related to condom with someone. But 
20 respondents never discussed that issue. 

• Out of these 16 samples; 75% (12) 
respondents discussed the issue related to 
condom with their sexual partner, 2 have 
discussed it with their friends and 2 had 
discussed it with the both groups.

Figure no 7:  Price of purchased condoms

Out of 25 respondents whose purchased the 
condom at different prices that show in the below 
representation.

Out of 25 rickshaw pullers; merely four rickshaw 
pullers had proper knowledge about disposal of 
condom but 18 (72%) pullers had no knowledge 
about proper disposal of condom after used and 3 
representatives gave no answer.

Figure no 8: disposal of used condom

 

Out of 42 pullers; 73.8% respondent seen/heard 
advertisements regarding condom use 19.04 % 
(8) never seen any kind of advertisement on 
television, radio etc. 7.1% persons gave no 
response.

35 rickshaw pullers were doing some efforts to 
reduce the high risk of HIV/AIDS virus except 
condom use.

Figure No 9: perception of rickshaw puller 
regarding Advertisement and reduce risk 
HIV/AIDS

Conclusion :

Rickshaw pullers have little knowledge about the 
issue of HIV/AIDS infection. Also there are 
many misconceptions about the uses of Condom 
as well as HIV/AIDS. There is a need to sensitize 
the rickshaw puller.

Suggestions & Recommendation :

1. There are large numbers of rickshaw pullers 
unions. So, SACS Chandigarh should tie-up 
with these unions and starts some program to 



aware and sensitizes this community.

2. SACS should also spread the awareness 
regarding blood transmission and Injected 
Drug User (IDU) between rickshaw pullers.

3. NGO’S can come forward to work for this 
community because they are large in number 
but have less knowledge about utilization of 
Condom and HIV/AIDS infection.

4. There are little researches done on this group 
so researcher should think to work on 
rickshaw pullers. 

5. NACO should come forward for more 
sensitized rickshaw puller regarding 
condom and restart the TI project on this 
community because they are connected with 
FSW and MSM group for providing the 
client. So with the help of rickshaw puller 
NACO can target other high risk 
communities.
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Abstract :

This paper is an attempt to study the note of self 
help groups in economic development and 
distributive justice n India where a large 
population is deprived of the financial services 
which are very much essential for overall 
economic development of a country. The paper 
also throw light on performance of self help 
groups in India and suggest policy measures for 
development of the economy.

The relationship between the process of creating 
wealth that is economic growth and distributing it 
(social equity) has been a subject of great 
analytical and policy interest to development 
economists for many years. Is there an inevitable 
conflict or tradeoff between wealth creation and 
wealth distribution? Can both growth and social 
equity increase simulataneously? How does 
public policy affect growth-equity outcomes? 
These questions are particularly Salient both for 
latin America where inequality levels are among 
the highest in the world and for developing 
countries in general more over a question of key 
importance is to what extent market oriented 
reform followed with great impulse in the 1990 in 
the development and post socialist world is 
compatible with socially accepted patterns of 
distribution of income wealth and opportunities.

Distrivutive justice in other words we can say 
inclusive growth attempts to bridge the various 
divides in an economy and society between the 
rich and poor between the rural and urban 
population and between one region and the other. 
It ansures that all sections of the society are 
benefited by growth process. Even ofter 65 years 
of independence and so many welfare 
programmes initiated by state and central 
government rural India is still plauged with the 
problems of poverty, unemployment illiteracy, 
economic inequalyty and gender disparity 
presently a large number of self help groups ( 
SHGs) are working in India at the grass root level 
especially in rural India on the principles of  
mutual help, solidarity and joint responsibility 
still they lag behind in achieving their full 
potential and efficiency This paper is an attempt 

to find out the catalyst role of SHGs in increasing 
the income standard of living and quality of life of 
these rural people  in this paper I have also tried to 
focus on performance of self help groups in India 
and suggest policy measures for distribultive 
justice in the economy.

Key Word : Self Help Groups, Distributive 
Justice, Inclusive Growth, Micro Finance, Rural 
Development, Entrpreneurs, Infrastructure, 
Poverty Eradication.

Introduction :

India is a country of villages. Nearly 6,99,000 
villages in India with 68.2% People living in 
them Even planning commission data say that a 
large number of rural people (above 35.46 crore) 
still live under very miserable conditions 
spending only Rs. 26 perday. Until and unlees the 
quality of life of these poor is improved and they 
are brought into the main stream of the economy 
no goal of economic and social development can 
be achieved. For this we have to change our 
approach and attitude as according to 
C.K.prahalad “ If we stop thinking of the poor as 
victim or as a burden and start recognizing them 
as resilient and creative entrepreneurs and value 
conscious consumer, a whole world of 
opportunity will open up."

Among rural people a major cause of povery is 
lack of access for both individuals and 
communities to productive assets and financial 
resources This is caused by the fact that the 
formal credit institutions that function smoothly 
in developed urban areas can not cater to the 
credit need of rural poor due to lack of 
information about borrowers,lack of proper 
collateral among the poor people . The failure of 
formal lending institutions and seeming success 
Bangladesh’s Grameen bank in reaching the rural 
poor have recently inspired numerous non-
governmental Organisations ( NGos) and 
governments of less developed countries to 
establish group lending schemes to deliver credit 
at low cost and reasonable interest rates to small 
scale entrepreneurs India is no exception in this 
case.

Economic Development & Distributive Justice 
Through Self Help Groups (A Case Study)

Dr. (Smt.) Bindu Shukla, Prof., Economics
Govt. Auto. P.G. College, Chhindwara (MP)



Government of India initiated a programme 
called swarnjayanti gram swarojgar yojna (SGsy) 
from 1 april 1999 which is a selfemloyment 
programme of ministry of rural development that 
aims of providing assistance the BPL rural poor 
for establishing micro enterprises thought bank 
credit and government subsidy to acquire income 
gernrating asset. To this end SGSY has been 
designed to cover all aspects of self employment 
such as organi 

sation of the poor into self help groups, training, 
credit, technology, infrastructure and marketing 
and enabling the rural poor to take decisions on 
all issues concerning poverty eradication.

Concept of Self-Help group :

Self help Group is a small economically 
homogeneous and resemblance group of 10 to 20 
poor persons who comes together to save small 
amounts regularly. Mutually agree to contribute 
to a common fund, met their emergency needs, 
have collective decision making, resolve 
conflicts throught collective leadership and 
mutual discussion. The SHG is formed and 
groomed by a NGO or a bank branch or a 
government agency acting as self help promoting 
instiution. The members are encouraged to 
collect regular money saving on  a weekly to 
monthly basis and use the pooled thrift to provide 
interest bearing small loans to needy members. 
The SHG model was lagely inspired by the 
successful experiment of the     “ Grameen Bank” 
set up in 1979 in Bangladesh by prof. 
Mohammadyonus to empower the rural poor by 
the formation of savings and credit grops. 
Generally after six month bank provides credit to 
these groups. The credit supplied by bank in on 
group basis and not on incividual basis.However 
the use and rate of interest is decided by group 
members under collective decision.

Methodolgy Used for the Study :

The self – Help Group model is a home-grown 
model that emerged in 1980s and 90s with a 
piolot project promoted by NGos but with an 
overwhelming support from the government of 
India india’s central bank, NABARD, the 
banking sector, state government and NGos has 
now turned into a national movement gaining 
recognition from all major stakeholders.

This paper is an attempt to make a study on the 
socio-economic development of the rural people 

through self help group in four blocks of 
chhindwara district of Madhya Pradesh The four 
blocks are- Bichua, Tamia, Parasiya and 
Junnardev, Where most of the population belongs 
to tribes. For the objective of the present study 
both the primary and secondary data have been 
used. The primary data were collected from field 
survey through filled in questionaire and direct 
interview method. The secondary data were 
collected from different journals, books, 
newspapers, magazines, relevant documents, 
record of NGos, Institute of co-operative 
management etc. Some SHGs were randomly 
selected from each of the sample development 
blocks. 400 respondents were selected for the 
purpose of this study. For analysis of data tools 
like percentages, simple average have been used.

Main Heads of the case study :

The case study is based on the following heads:

• socio- Economic features of the respondents.

• Income status of the respondents in pre SHG 
and post SHG stage.

• Economic Impact of the respondents.

• Income Generating activity of respondents.

These features are shown it the table from 01 to 
table 04.

Socio - Economic Features of Respondents : 

The socio-economic features of respondents are 
presented in the table given below -

Table No. 1
Socio-econmic features of Respondents

S. Variables and Categories Frequency Percentage 
No. (No.) (%)

1 Age Young age  (18 to 30 yrs) 160 40.00
Middle age (31 to 50 yrs) 220 55.00
Old age (above 50 yrs) 20 05.00

 Total 400        100.00

2 Marital Unmarried 22 5.50
Status Married 288 72.00

Widow 25 6.25
Separated 65 16.25

Total 400        100.00

3 Edu. Illiterate 50 12.05
Functionally illiterate 110 12.50
Primary school 76 19.00
Middle school 60 15.00
High school 80 20.00
College education 24 6.00

Total 400        100.00

4 Caste SC 44 11.00
ST 60 15.00
OBC 212 53.00
Forward community 84 21.00

Total 400         100.00



5 Family Nuclear 280 70.00
Type Joint 120 30.00

Total 400 100.00

6 Income Low income 36 09.00
of the Semi medium 122 30.50
Family Medium 90 22.50

High 102 25.50

Total 400         100.00

7 Social Low 285 71.25
partic- Medium 13 03.25
ipation High 102 25.50

Total 400 100.00

Source - field survey

Analyse the above table it has been observed that 
the majority of the respondent (55%) were middle 
aged while 40% were young and remaining 5% 
were old aged.The education level of the 
respondents showed that 20% had received high 
school education 19.0% had education upto 
primary school 12.5% were illiterate because 
they are not very aware for education. observed 
area is tribal-area so that 15% of respondents are 
ST 11%are SC and OBC are 53% Economic 
Position of the family of the respondents 
indicated that 38% of them belonged to high 
income category, 30.5% belonging to semi 
medium income category and only 9% of them 
belonged to low income category. Thus the table 
shows  many aspect of respondents.

Income status of the respondents in pre-SHG 
and post SHG stage :

Self Heip Group definately change the income 
status of their members in compare of those who 
are not the member of SHG.The income of the 
respondents in pre-SHG and post SHG is 
analyses in the Table – 02 given below-

Table No. 2
Income status of the respondents in pre SHG and 
Post SHG stage

Monthly Pre % Post- %
Income SHG SHG

No Income 65 16.25 Nil -
Upto 1000 130 32.50 132 33.00
1001-1500 160 40.00 150 37.50
1501-2000 45 11.25 95 23.75
Above-2000 Nil - 23 5.75

Total 400 100.00 100.00

Source - field survey

Data shows in the above table (2) that before 
joining SHG 16.25% of the above respondents 
were no income and none of them had income 
more than Rs. 2000.00. But after joining self help 
group no respondent without any income and 
5.75% of the respondent crossed their income 

level above Rs.2000.00 out of 400 respondents 
150 getting 37.50% have monthly income of 
Rs.1001- 1500 after joining the group.

Economic impacet of SHG activities of the 
Respondents :

It is an effort to analyse the economic impact of 
the respondent through data relating in this regard 
is presented in the given table :

Table No. 3
Economic Impact of the respondents

Ecnonomic Imapact Pre SHG Post SHG
Stage Stage

Economically independent 51 (12.8) 173 (43.2)

Better acces to the credit facility 50 (12.4) 335 (83.6)

Better access/control of financial 70 (17.6) 265 (66.6)
resources and households

Improved the food consumtion 98 (24.4) 301 (75.2)
pattern

Minimized family dependence 373 (93.2) 119 (29.6)
to money lenders

Increased savings 75 (18.8) 270 (67.6)

Minimized family indebtedness 283 (70.8) 135 (33.6)

Asset. Creation 58 (14.4) 210 (54.4)

Source : field survey.

Note: ( ) shows the percentage.

The above table shows that after joining self help 
group the respondent become economically 
independent. Such as shown in the table that 
before joining SHG only 12.8% were economilly 
independent but after joining SHG 43.2% 
respondents were economically independent. 
Other indicator also show the positive change in 
life of post SHG stage like increased savings 
(67.7%) less indebtedness, more asset creation 
(54.4%) change in food consumption pattern.

Advantages obtained from the income generating 
activities by the respondents:

The SHG member getting benefits from the 
income generating activities that shows the table 
given below :

Table No. 4

Income Generating activity of Respodents
(Multiple response)

Advantages Variables Frequency %

Monetary/ Rs 300 to 1500 290 72.50
Month Rs 1501  to 3000 91 22.75
(Rs/Month) Rs>3000 08 02.00



Non- Increased-comm- 383 95.75
monetary unication ability
advantages Increased confi- 335 83.75

dence level
Respect from 306 76.50
the Society
Respect from 269 67.25
the family
Increased-House- 250 62.50
hold consumption 
of products

Source : Field survey

It has been observed from the table that 72.5 % of 
the respondents had to suppose about their Low 
incremental income which came upto Rs 1500 , 
while 22.7% had medium income in the range of  
Rs 1500 to Rs 3000 and only two percent  had 
high incremental income of more than Rs 3000 
Majority of the SHG members felt that their 
communication skill was increased followed by 
increase in their confidence level (83.75%) while 
76.5 and 67.25 % of respondents opined that they 
were respected by society and family members 
respectively. Their consumption of products has 
been also enhanced.

Challenges faced by SHGs :

No doubt self help groups have helped to reduce 
dependence of people on local money lenders and 
upto 66%  members are now free from clutches of 
local money lenders. SHGs are also helpful in 
reducing the rural poverty and enhanced the 
better economic position of rural people. But in 
present scenario when competition is too high 
due to globalization and quality consciousness of 
the consumers there is a need to develop these 
SHGs into strategic business enterprise. It was 
observed that SHGs have great  potential but due 
to some problems they are not able to convert 
their skills into reality. Some problems are as 
follows-

• Lack of Knowledge - Most of the SHGs 
members have lack knowledge about 
potential markets for their products, credit 
institutions that can provide them finance, 
government policies, schemes and initiatives 
started for their help, business standards of 
market etc. It is a big obstruct in the 
development of SHGs .

• Less management Skills - Maximum SHGs 
members are less literate and they are not 
trained in all managerial skills like money , 
material , man and machinery management . 
As a result their productivity is quite low and 
work efficiency is very poor.

• Illiteracy - It was observed that most of the 
SHGs members are illiterate. They do not 
know even very simple calculations. This 
leads to various problems and exploitation 
by middleman and financial institutions.

• Lack of Training programmes - Today the 
world is advancing day by day and people 
are becoming quality conscious. So we 
require to upgrade our knowledge time to 
time . Only one time training is being 
provided to SHGs members. Therefore they 
are less upgrade in their field due to which 
they remain behind and become out of 
market soon because of lack continuous 
training programmes.

• High Rate of Interest - It was observed that 
respondents felt that some banks were 
charging higher interest rate than the usual 
rate for the SHGs members. To many 
formalities were the main reasons for 
difficulties faced by the respondents in 
operation with the banks.

Lack of Regular monitoring and Evaluation of 
SHG Activity - Due to illiteracy SHGs members 
are unable to monitor and evaluate their activities 
continuously. So that they do not know what their 
weakness and how to they improve themselves.

These are the major problems faced by SHG 
members. Some other problems like – 
formulation of group, repayment of loans, 
running the groups , misunderstanding amoung 
group members , poor output from the group 
activity etc. are also hinders their path of 
development.

Suggestions :

Self help Goups doing better for the ecomoic 
development of their own and also contribute to 
the economy of India. Based on the present study 
following suggestions have been made for future 
line of work. Some suggestion are as follows.

• For better functioning of groups women 
should be properly educated and periodical  
training at reular intervals may be made and 
also a study on the respective field may be 
conducted to outcome the finding.

• Special Training programme should be 
provided regarding the proper account 
keeping and accounting experts should be 
invited as a resource person so that the 



beneficiaries can enhance their accounting 
knowledge and maintain their cash book and 
other necessary book of accounts accurately.

• The study is conducted in only four blocks of 
chhindwara district in Madhya Pradesh with 
reference to socio-economic development 
through SHGs. It is necessaray to have 
studies in other areas also in order to 
gernralize the findings.

Conclusion :

If the benefits of development do not have to 
strain through at the root level it results into 
imblanced economic or inequitable distribution 
of national income. It is not creditable thing for 
any democratic nation like India where a major 
part of their population is not  involved in the 
mainstream. So it is essential to say that there 
should be involvement of poor and vulnerable 
groups into the overall economic growth of  a 
country.

The self help Groups get loan throught the 
nationalized commercial banks. The loans are 
treated as joint liability the members of the 
groups. In case of four blocks in chhindwara 
district it has been observed that in most of the 
cases the women of the family has been joined in 
the self help groups. It has also been observed that 
among 400 group members interviewed and 
found that 45% were unemployed in pre-group 
joining state. After joining group they became 
employed and this has changed their family 
income category. So the inequality of distribution 
of family income had reduced for the group of 
pople who had joind SHGs It has further observed 
that from low income group more people have 
shifted to high income levels. This has reduced 
the inequality in the distributive of family 
monthly income. and it is a good sign of 
distribution justice.

Other facts that came out of the observation that 
the monthly family saving has increased after 
joining of SHG.This result is very obvious as the 
self help groups  promote the saving habit among 
the group members. The comparison of the 
monthly family income and consumption 
expenditure of group members with a group of 
individuals who had not joined any SHGs within 
the survey period has showed that there has been 
a significant increase in the overage monthly 
family income and consumption expenditure of  
the groups members who are gainfully employed 

after joining the group.

Thus we can say that inclusive growth happens 
when inner potential is recognized. It requires lot 
of positive force on the part of government, 
planners, funding agencies and NGOs. 
Fortunately SHGs in India involve multiple, 
spirited and enthusiastic people who starts with 
much anticipation. A littele booster dose of 
capacity building programmes ,vocational 
training, technical and financial facility etc. 
provided for the SHGs to strengthem them. So 
that we can fulfil the objective of development 
and distributive justice. As has been said-“ alone 
we can do so little, together we can do so much.”
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Abstract :

The study examined the social intelligence in 
relation to mental health. Data was collected by 
random sampling technique from a sample of 200 
college students of Ambala Cantt. Standardized 
tools for assessment of social intelligence and 
mental health were used in this study. The data 
were analyzed by employing mean, SD, t ratio 
and r. Results show that there was no significant 
mean difference in social intelligence of college 
students in respect to their gender.  As far as, 
mental health of college students is concerned, 
there was no significant mean difference in 
mental health of college students in respect to 
their gender. Further it was found that correlation 
between two variables i.e. social intelligence and 
mental health was positively significant.

Introduction :

Life is full of challenges. Man should have the 
capability to compete through these challenges so 
as to live a successful life. Education is such a 
flower of fragrance that spreads enlightenment 
and removes the darkness of life. It enables the 
human beings to face the challenges. But only an 
educated person having a sound mental health 
can do this. To attain a sound mental health he 
should be socially intelligent also as he is to live 
in this society which is formed by a group of 
people around him. 

Social intelligence means ability of an individual 
to react to social situations of daily life. Social 
intelligence is the ability to adopt one’s own self 
with the environment, people and different 
situations of life. It does not include the feelings 
or emotions aroused in us by other people, 
expressing their views, understanding the 
problem of others. The individual will posses an 
attractive way to present things and his actions 
are socially approved. He should cope up with 
difficult situations. His endeavours should be 
such that the desired end is attained. A socially 
intelligent person is in fact a balanced personality 
from all dimensions. 

In every institute, teachers and students are the 
main components. Every institute, worth the 

name, desires that its students should learn what 
they are expected to learn. Now doing their best to 
learn, students should fully exploit the strength of 
their cognitive assets to learn the subject matter of 
different subjects they have chosen. But these 
assets can be utilized fully for learning by the 
pupils only if they are mentally healthy.  In the 
absence of good mental health, pupils are bound 
to suffer in every aspect of life. 

A person who is socially intelligent gives a 
particular direction to his life and thus shapes his 
future according to his feelings, willingness and 
desires.  He has a control over his mental health 
and keeps balance in all the situations of crisis 
which is utmost important step towards success in 
life.  In this way, Social Intelligence plays key 
role in guiding our behavior and shaping our 
personality.

Social Intelligence :

As the modern society is full of complexities, 
only an intellectually competent person can 
achieve success.  This competency can be 
achieved by different means.  One of these means 
is ‘Social Intelligence’ which is comprised of two 
words ‘Social’ and ‘Intelligence’.  Social is 
related to society whereas Intelligence means the 
capacity to adjust.  So ‘Social Intelligence’ is the 
adjustment ability of an individual to his society, 
environment, situations and problems of life. 
Social intelligence means the ability of an 
individual to react in social situations of daily 
life. It is the ability to balance effectively with the 
people. Anyone who has facility manners to get 
along with others has social intelligence.

According to Carter V.Good (1959) “Social 
Intelligence is an ability of function effectively in 
ones relations with others.”

According to Bhatnagar and Saxena (2000), 
“Social Intelligence is that part of individual’s 
mental ability which generates in him the 
capacity to adopt himself in the society.” 

Mental Health :

Mental Health plays a very important role in the 
life of an individual.  The term “Mental Health” is 
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an inclusive concept.  It includes personality, 
temperament, behaviour and character.  It reflects 
the true profile of an individual. The expression 
“Mental Health” consists of two words “Mental” 
and “Health”.  Mental is generally related with 
the mind.  Health generally means sound 
conditions or well being or freedom from disease.  
Mental Health therefore means a sound mental 
health condition or a state of psychological well 
being of freedom from mental disease.  Mental 
Health in broader sense suggests a degree of 
happiness.

According to Kumar (1991), “Mental Health is an 
index which shows the extent to which the person 
has been able to meet his environmental demands 
– social, emotional or physical.”

According to Kamau (1992), “Sound Mental 
Health must comprise not only freedom from 
emotional disturbance and mental disorders but 
also an ability of function to the maximum levels 
of one’s interest and capabilities. This entrails 
striving after fulfilment of elementary needs for 
the actualization of one’s potential.”

Objectives :

The study was carried out with following 
objectives:-

1. To study the social intelligence of the college 
students in respect to their gender.

2. To study the mental health of the college 
students in respect to their gender.

3. To study the relationship between social 
intelligence and mental health of the college 
students.

Hypothesis :

Main Hypotheses of the study were:

1. There will be no significant difference in 
social intelligence of college students in 
respect to their gender.

2. There will be no significant difference in 
mental health of college students in respect 
to their gender.

3.  There will be no significant relationship 
between mental health and social 
intelligence of college students. 

Sampling of the Study :

In the present study, keeping the limited source of 

time and money only 200 college students of 
Ambala  Cantt were randomly selected. Out of 
200 college students 100 males and 100 females 
were selected. 

Tools Employed :  The tools used 

1. Socia l  In te l l igence  Scale  by  Dr.  
N.K.Chaddha and Ms. Usha Ganesan 
(2004).

2. Mental Health check list by Pramod Kumar 
(1992).

Statistical Techniques :

Mean, standard deviation, t-ratio and co-efficient 
of correlation were calculated in the present 
study.

Delimitations :

1. The study was restricted to Ambala Cantt. 
only.

2. The study was restricted to 200 degree 
college students only.

Analysis and Interpretation :

Hypothesis No. 1 - “there will be no significant 
difference in Social Intelligence of College 
students in respect to their gender.”

Table - 1 Table Showing the mean, S.D., S.ED, t-value of Social 
Intelligence of college students (Males and Females)

Group Mean S.D. S.ED t-value Level of sig.

Males 103.5 5.89 0.91 1.15 Non significant at 0.01 
Female 104.8 6.94 level and 0.05 level

Table -1 shows that there is no significant 
difference in the mean scores of the Social 
Intelligence of college students of males and 
females.The t-ratio of both groups is 1.15 which 
is not significant at 0.01 level and 0.05 level of 
significance. This indicates that there is no 
significant mean difference in social intelligence 
of college students. 

Hypothesis No. 2- “there will be no significant 
difference in mental health of college students in 
respect to their gender.”

Table 2- Table showing the mean, S.D., S.ED, t-value of Mental 
Health of college students (Males and Females)

Group Mean S.D. S.Ed t-value Level of significance.

Males 19.5 5.77 0.68 2.08 Non significant at 0.01 
Female 18.1 3.74 level, Significant at 0.05.

Table -2 shows that there is no significant 
difference in the in the mean scores of the mental 



health of the college students of males and 
females. The t-ratios of both groups is 2.08 
which is not significant at 0.01 level of 
significance but significant at 0.05 level. This 
means that there is no significant mean difference 
in mental health of college students at 0.01 level.

Hypothesis No. 3 - “there will be no significant 
relationship between Social Intelligence and 
Mental Health of college students.”

Table 3-Coefficient of correlation between Social Intelligence and 
Mental Health of College Students

S. Variable N r Level of significance
No.

1 Social Intelligence 200 0.48 Significant at 0.01 
2 Mental Health 200 and 0.05 level

From the table -3, it is evident that there is 
significant correlation between Social 
Intelligence and Mental Health of college 
students. Value of r is 0.48 which is greater than 
the value specified in the table i.e. 0.181 and 
0.138 at 0.01 and 0.05 levels of significance.  We 
can infer that there is a positive relationship 
between social intelligence and Mental Health of 
college students. 

Findings of the Study :

On the basis of results obtained during the course 
of present investigation, the following findings 
have been drawn.

1. There exists no significant difference in 
Social intelligence of college students with 
respect to their gender

2. There exists no significant difference in the 
mental health of college students with 
respect to their gender at 0.01 level.

3. There exists significant difference in mental 
health of college students with respect to 
their gender at 0.05 level.

4. There exists significant positive correlation 
between social intelligence and mental 
health of college students.

5. It is found that 9% males are having very 
poor mental health, 10% males shows poor 
mental health, 27% males are of average 
mental health, 39% males are having good 
mental health and 15% males posses very 
good mental health So most of the male 
college students possess good mental health.

6. It is found that 36% females are having very 

poor mental health, 13% females are of poor 
mental health, 15% females are of average 
mental health, 23% females have good 
mental health and 13% females show very 
good mental health. So most of the female 
college students possess very poor mental 
health. 

Conclusions :

On the basis of analysis and interpretation of the 
data, it is found that there was no significant mean 
difference in social intelligence of college 
students in respect to their gender.  As far as, 
mental health of college students is concerned, 
there was no significant mean difference in 
mental health of college students in respect to 
their gender. At the end, correlation between two 
variables i.e. social intelligence and mental 
health were calculated and found that there were 
positive significant correlation between these 
two variables. 

Educational Implications :

In the present study, the investigator found that 
social intelligence and mental health are 
correlated with each other.  These results will 
give immense pleasure to teachers, guidance 
workers, students, counsellors and parents.  They 
come to know that if the students are socially 
intelligent then they will be mentally healthy and 
vice versa. The present study will also be helpful 
to evaluate the reasons of students not 
participating in different activities and 
competitions. 

Social intelligence applies universally and not 
confined to a part of life or a certain type of 
behaviour. It usually applies to the relationships 
with the family, friends, colleagues and even with 
a passing stranger. The teachers, parents and 
advisors can play a significant role in the 
nourishment of social intelligence of students. 
The teachers should adopt new methods and 
techniques to develop social intelligence among 
students which would be helpful in improving 
their mental health. The students should be 
encouraged to be helpful, to participate in various 
debates and declamations and other activities. 
The present study is also helpful in knowing the 
reasons of poor mental health of students. The 
teachers should adopt new methods and 
techniques and they should encourage every 
student to improve their mental health. Since 



mentally healthy students will possess social 
intelligence. Even parents at home should take 
care to improve the mental health of their wards 
and try to improve their social relationships with 
their siblings, cousins, friends and neighbours. 

The dealing of parents with their children should 
be cooperative and friendly so that children 
should be socially intelligent with good mental 
health. Only in a congenial environment, the 
children will be able to maintain their good 
mental health. The parents should encourage 
them to attend different social functions, festivals 
etc. and allow them to express their views to make 
them socially intelligent. The present study is 
also useful for policy frame work, time table 
preparation, subject selection and for curriculum 
preparation. All these should be framed in such a 
way that they can develop themselves fully as s 
socially intelligent person with sound mental 
health. 
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lkjka’k %

vk;Z lekt ds laLFkkid] egku /keZ&la’kks/kd vkSj 
ØkfUrdkjh lekt lq/kkjd Lokeh n;kuUn esa vius 
jk"Vª vkSj laLd`fr ds izfr vxk/k fu"Bk ,oa HkfDr FkhA 
og fons’kh 'kklu ls gj fLFkfr esa LojkT; dks mÙke 
ekurs Fks ftldh LFkkiuk ds fy, mUgksaus Hkkjrh;ksa ls 
,d jk"Vª Hkk"kk ¼fgUnh½] ,d /keZ vkSj Lons’kh oLrqvksa ds 
iz;ksx dk vkxzg fd;kA mudk ekuuk Fkk fd turk 
}kjk tc rd Lons’kh oLrqvksa dk mi;ksx vkSj fons’kh 
oLrqvksa vkSj fons’kh f’k{kk dk ifjR;kx ugha fd;k 
tk;sxk] rc rd u jk"Vªh; LokfHkeku tkx`r gksxk vkSj 
u gh lkekftd ØkfUr iw.kZr;k lQy gksxhA Lokeh 
n;kuUn Hkk"kk dks laLd`fr dk ,d egRoiw.kZ vax ekurs 
FksA mudk fopkj Fkk fd izR;sd jk"Vª dh ,d jk"Vª Hkk"kk 
gksuh pkfg;s] ftldks f’k{kk ds ek/;e rFkk lc 
jktdh; dk;ksZa vkSj ijLij O;ogkj esa iz;ksx esa yk;k 
tk;sA mUgksaus Hkkjr dh jk"Vª Hkk"kk ds :i esa ^fgUnh* 
ftls og ̂vk;Z Hkk"kk* dgrs Fks] u dsoy leFkZu fd;k 
oju~ mlds izlkj ds fy, fujUrj layXu jgsA mUgksaus 
Lons’kh laLd`fr dk vkxzg djds Hkkjrh;ksa dks LojkT; 
dk tks ikB i<+k;k] vkxs pydj jk"Vª us vaxzsth 'kklu 
ds fo#) mls ,d vL= ds :i esa iz;ksx fd;kA

izLrkouk %

vk;Z lekt ds lLa Fkkid Lokeh n;kuUn vius 
ledkyhu rFkk leku/kehZ egki#q "kka s ls vuds  ckrka s ea s
fHkUu FkAs  egku /ke&Z l’a kk/s kd vkjS  ØkfUrdkjh lekt 
l/q kkjd gkus s ds lkFk muea s vius jk"Vª ds ifz r vxk/k 
fu"Bk ,oa HkfDr FkhA Lokeh n;kuUn iuq tkxZ j.k dky ds 
igys lekt l/q kkjd Fk]s  ftUgkuas s lkekftd ØkfUr ds 
lkFk Hkkjrh;ka s ea s jk"Vªh; prs uk mRiUu djus grs q Lon’s kh 
lLa df̀r dks viukus ij cy fn;kA mudk ekuuk Fkk fd 
;fn vxa tsz  Hkkjr ea s ,d U;k; ij vk/kkfjr] i{kikr 
jfgr jkT; Hkh LFkkfir djds na s rks Hkh og Lon’s kh jkT; 

¼LojkT;½ dh cjkcjh ugha dj ldrkA Lon’s kh jkT; dh 
LFkkiuk ds fy, mUgkuas s Lon’s kh lLa df̀r ds vUrxrZ  ,d 
jk"Vª Hkk"kk ¼fgUnh½] ,d /keZ vkjS  Lon’s kh oLrvq ka s ds i;z kxs  
dk Hkkjrh;ka s ls vkxgz  fd;kA Lokeh n;kuUn dk ekuuk 
Fkk & ̂tc rd leLr n’s koklh ,d gh /keZ ds vu;q k;h] 
,d gh Hkk"kk ckys us okys rFkk ,d gh idz kj ds 
vkpkj&fopkj ,oa O;ogkj dks /kkj.k ugha djr]s  ,d gh 
y{; dh ifw rZ grs q lokRZ euk dr̀fu’p; ugha gks tkr]s  rc 
rd Lon’s k dh ,drk rFkk mldh lokxaZ h.k lef̀) 
LoIu ek= gh jgxs hA*1

Lons’kh dk vkxzg %

Lokeh n;kuUn dh n`f"V esa jk"Vªh; Hkkouk dk lqn`<+ 
vk/kkj Lons’kh oLrqvksa dk iz;ksx gSA Lokeh n;kuUn us 
lR;kFkZ izdk’k esa ̂LojkT;* ds fy, ̂Lons’kh jkT;* 'kCn 
dk iz;ksx fd;k gS] muds vuqlkj ns’kokfl;ksa dk ,slk 
Lo’kklu Hkh gks ldrk gS ftlesa viuh laLd`fr dh 
j{kk ds lkFk mldk HkkSfrd fodkl fd;k tkrk gksA 
blh dkj.k Lokeh n;kuUn us Lons’kh laLd`fr dks 
egÙo fn;kA vius izopu lquus okyksa dks Lokeh 
n;kuUn Lons’kh oLrqvksa ds mi;ksx dh izsj.kk nsrs jgrs 
FksA Nyslj ds Bkdqj Hkwikyflag ds iq= Å/kksflag tc 
fons’kh oL= igus Lokeh th ds n’kZukFkZ mifLFkr gq, 
rks Lokeh th us mudh HkRlZuk djrs gq, dgk & ßgesa 
Lons’kh oL= gh iguus pkfg,] thou esa ljyrk ,oa 
lknxh gekjs vkn’kZ gksus pkfg,AÞ2

czãlekt vkfn vkUnksyu tks mUuhloha lnh ds izkjEHk 
esa gq, Fks] mudh izsj.kk fonsf’k;ksa ls yh x;h FkhA blh 
dkj.k ;s yksx Hkkjrh; laLd`fr dks i;kZIr egÙo ugha 
nsrs FksA Lokeh n;kuUn us budh vkykspuk djrs gq, 
lR;kFkZ izdk’k esa fy[kk & ßbu yksxksa esa Lons’k HkfDr 
cgqr U;wu gS] bZlkb;ksa ds cgqr ls vkpj.k ys fy, gSa] 
[kku&iku fookg vkfn ds fu;e Hkh cny fn;s gSaA 
vius ns’k dh iz’kalk o iwoZtksa dh cM+kbZ rks cgqr nwj 

jk"Vªh; LokfHkeku ds mn; vkSj izlkj esa Lokeh n;kuUn ds 
^Lons’kh&laL—fr ds vkxzg* dh Hkwfedk & ,d fo’ys"k.k

MkW- lhek pkS/kjh] vfl- izksQslj] bfrgkl
ts- oh- tSu dkWyst] lgkjuiqj



jgh] mlds LFkku esa isV Hkj fuUnk djrs gSaA czãkfn 
egf"kZ;ksa dk uke Hkh ugha ysrs] izR;qÙk dgrs gSa fd 
vk;kZoÙkhZ; yksx lnk ls ew[kZ pys vk;s gSaA budh 
mUufr dHkh ugha gqbZAÞ3

vaxzstksa ds Lons’k izse dh iz’kalk djrs gq, Lokeh 
n;kuUn us fy[kk & ß------ ns[kks! dqN lkS o"kZ ls Åij 
bl ns’k esa ;wjksfi;uksa dks vk;s gks x;s vkSj vkt rd os 
yksx eksVs diM+s vkfn ifgjrs gSa] tSlk fd Lons’k esa 
ifgjrs FksA mUgksaus vius ns’k dk pky&pyu ugha 
NksM+k vkSj rqe esa ls cgqr ls yksxksa us mudk vuqdj.k 
fy;kA blh ls rqe fucqZf) vkSj os cqf)eku Bgjrs gSaAÞ4

Lokeh n;kuUn ml dky esa ik’pkR; laLd`fr ds c<+rs 
gq, izHkko vkSj Lons’kh laLd`fr ds iru ls nq[kh FksA 
eSdkys dh f’k{kk&i)fr ls izHkkfor tks oxZ Hkkjr dh 
izkphu ijEijkvksa dks Hkqyk jgk Fkk vkSj fonsf’k;ksa dh 
iz’kalk dj jgk Fkk] mldh vkykspuk djrs gq, 
n;kuUn us lR;kFkZ izdk’k esa fy[kk & ß_f"k egf"kZ;ksa 
ds fd, midkjksa dks u ekudj bZlk vkfn ds ihNs >qd 
iM+uk vPNk ughaA czã ls ysdj ihNs vk;kZoÙkZ esa cgqr 
ls fo}ku gks x;s gSa] mudh iz’kalk u djds ;wjksfi;ksa dh 
Lrqfr esa mrj iM+uk i{kikr vkSj [kq’kken ds vykok 
D;k dgk tk,\Þ5

Lokeh n;kuUn vius thou ds vfUre o"kksZa esa 
jktLFkku esa jgs FksA mudk ekuuk Fkk fd ;fn 
jktLFkku ds jktk lUekxZ ij vk tk;sa rks os ns’k dh 
Lok/khurk esa lgk;d fl) gks ldrs gSaA ßblhfy, 
mUgksaus tks/kiqj ujs’k egkjktk tloUr flag dks vius 
jkT; esa lq/kkj djus vkSj Lo;a vius pfj= dks lq/kkjus 
ds lEcU/k esa vusd ijke’kZ fn, FksA muesa ls ,d 
ijke’kZ ;g Hkh Fkk fd egkjktk vkSj mldh iztk dsoy 
Lons’kh oL=ksa dk gh iz;ksx djsaA bls egkjktk us 
Lohdkj Hkh dj fy;k vkSj Lo;a egkjktk vkSj muds 
lc jktinkf/kdkjh] deZpkjh o lsod ekjokM+ esa rS;kj 
gq, diM+s ¼[kknh½ dk iz;ksx djus yxs FksAÞ6 vaxzsth 
lekpkj i= LVsV~leSu us Lokeh n;kuUn ds izHkko ls 
Lons’kh oL=ksa ds c<+rs iz;ksx ds fo"k; esa viuh ,d 
fjiksVZ esa fy[kk & ßif.Mr Lokeh n;kuUn ljLorh 
}kjk ykgkSj esa LFkkfir vk;Z lekt ds lc lnL;ksa us 
vk;Z lekt efUnj esa ,d= gksdj ;g fu.kZ; fd;k Fkk 
fd os vaxzsth oL=ksa dks /kkj.k ugha djsaxs vkSj dsoy ,sls 
oL= gh iz;ksx esa yk;saxs tks Hkkjr esa cus gksaAÞ7

vk/kqfud Hkkjr esa Lons’kh diM+s ds iz;ksx vkSj fons’kh 
oL=ksa ds cfg"dkj dk lEHkor% ;g igyk lkewfgd 
iz;kl Fkk] ftldk Js; vk;Z lekt vkSj mlds 
laLFkkid Lokeh n;kuUn dks gSA mudk ;g n`<+ fopkj 
Fkk fd tc rd ns’koklh Lons’kh oLrqvksa dk iz;ksx 

vkSj fons’kh oLrqvksa dk ifjR;kx ugha djsaxs rc rd u 
jk"Vªh; LokfHkeku tkx`r gksxk vkSj u gh lkekftd 
ØkfUr iw.kZr;k lQy gksxhA

jk"VªHkk"kk ds :i esa fgUnh ¼vk;Z Hkk"kk½ dk vkxzg 
%

Lokeh n;kuUn dk fopkj Fkk fd Hkk"kk] laLd`fr dk ,d 
egRoiw.kZ vax gSA izR;sd jk"Vª dh ,d jk"VªHkk"kk gksuh 
pkfg,] ftldks f’k{kk ds ek/;e rFkk lc jktdh; 
dk;ksZa vkSj ijLij O;ogkj esa iz;ksx esa yk;k tk;sA 
Hkkjrokfl;ksa esa jk"Vªh;rk ds fopkj dks lqn`<+ djus ds 
fy, n;kuUn lEiw.kZ jk"Vª ds fy, ,d jk"VªHkk"kk ds 
izpkj vkSj izlkj dks vko’;d ekurs FksA 1 9 o h a  
'krkCnh esa vaxzst 'kklu vaxzsth Hkk"kk dks Ldwyksa rFkk 
ljdkjh dk;ksZa esa eq[; Hkk"kk ds :i esa iz;ksx esa ykrs Fks] 
ftls Lokeh n;kuUn vuqfpr ekurs FksA

Hkkjr esa vaxzsth Hkk"kk dks iz;ksx esa yk;s tkus ds fo#) 
lcls igys Lokeh n;kuUn us vkokt mBk;h vkSj 
fgUnh dks f’k{kk rFkk ljdkjh dk;ksZa ds fy, iz;qDr 
djus ij tksj fn;kA og fgUnh ds izpkj&izlkj esa 
lnSo layXu jgsA ckn esa vk;Z lekt dh LFkkiuk ds 
le; mlds izkjfEHkd fu;eksa esa laLd`r ds lkFk vk;Z 
Hkk"kk ¼fgUnh½ dks Hkh egRoiw.kZ LFkku fn;k x;k rFkk 
^vk;Z izdk’k* uked ,d i= Hkh fgUnh esa izdkf’kr 
djus dh O;oLFkk dh x;hA n;kuUn fgUnh ds fy, 
^vk;Z Hkk"kk* 'kCn dk iz;ksx djrs FksA bl lEcU/k esa 
Hkokuhyky us fy[kk gS & ßvk;Z 'kCn viuh xEHkhj ,oa 
mnkÙk vFkZoÙkk ds dkj.k ,d loZLohd`r uke gS] blh 
izdkj vk;kZoÙkZokfl;ksa dh Hkk"kk dks vk;Z Hkk"kk dguk 
furkUr lehphu FkkAÞ8 Lokeh n;kuUn lR;kFkZ izdk’k 
esa bl fo"k; esa dgrs gSa & ßtc ik¡p o"kZ ds 
yM+dk&yM+dh gksa] rc mudh f’k{kk dk izkjEHk 
nsoukxjh v{kjksa esa djsaAÞ9

Lokeh n;kuUn us nSfud iz;ksx esa laLd`r vkSj fgUnh 
Hkk"kk dks izeq[k LFkku fn;k gS] ijUrq og ns’k dh vU; 
Hkk"kkvksa ds iz;ksx ds fojks/k esa ugha FksA mUgksaus ns’k dh 
nwljh Hkk"kkvksa ds v{kjksa dk vH;kl djkus dk lq>ko 
fn;kA ijUrq og ekurs Fks fd ns’kokfl;ksa esa jk"Vªh; 
psruk vkSj LokfHkeku tkx`r djus ds fy, lEiw.kZ 
Hkkjr dh ,d Hkk"kk vo’; gksuh pkfg, vkSj muds er 
esa ;g Hkk"kk fgUnh ¼vk;Z Hkk"kk½ gh gks ldrh gSA 14 
vxLr] 1882 esa Lokeh n;kuUn us fgUnh Hkk"kk ds iz;ksx 
ds fo"k; esa ykyk dkyhpj.k jkepj.k dks ,d i= esa 
fy[kk Fkk fd & ßbl le; vk;Z Hkk"kk ds jktdk;Z esa 
izo`Ùk gksus ds vFkZ tks eSeksfj;y Nis gSa] lks 'kh?kz Hkstuk 
vkSj vki yksx Hkh tgk¡ rd gks lds----------- vk;Z Hkk"kk ds 
jktdk;Z esa izo`Ùk gksus ds vFkZ 'kh?kz iz;Ru dhft,AÞ10 



tks/kiqj ujs’k dks ,d i= esa mUgksaus fy[kk Fkk & 
ßegkjkt] dqekj --------25 o"kZ rd czãp;Z j[k ds] izFke 
nsoukxjh Hkk"kk vkSj iqu% laLd`r fo|k] ftlesa lukru 
vk;Z xzUFk gSa ----- nksuksa dks i<+saA i’pkr~ ;fn le; gks rks 
vaxzsth HkhAÞ11

Mk- Hkokuh yky us fgUnh ds izpkj&izlkj esa Lokeh 
n;kuUn ds iz;klksa ds fo"k; esa fy[kk gS & ß1882 esa 
Hkkjr ds fo|ky;ksa esa Hkk"kk ds v/;;u&fo"k;d 
leL;k dh tkudkjh izkIr djus ds fy, MCY;w0 
MCY;w0 g.Vj dh v/;{krk esa LFkkfir vk;ksx us 
ns’kokfl;ksa dh lEefr tkuuh pkghA ml le; Lokeh 
us vusd i= fy[kdj vk;Z lekft;ksa dks ;g izsj.kk nh 
fd os g.Vj deh’ku ds le{k fgUnh ds i{k dks n`<+rk 
ls izLrqr djsa rFkk mls fofHkUu izkUrksa esa f’k{kk dk 
ek/;e cukus dk iz;kl djsaAÞ12 Lokeh n;kuUn dh 
izsj.kk ls ,d Kkiu blhfy, rS;kj fd;k x;k Fkk fd 
jktdk;Z esa vk;Z Hkk"kk fgUnh dk iz;ksx fd;k tk;sA 
blh fo"k; esa igys ykyk dkyhpj.k jkepj.k vkSj 
fQj 17 vxLr 1882 dks nqxkZizlkn dks i= fy[kk & 
ßvktdy loZ= viuh vk;Z Hkk"kk ¼fgUnh½ ds jktdk;Z 
esa izo`Ùk gksus ds vFkZ iatkc] gkFkjl vkfn ls eSeksfj;y 
Hksts x;s gSa] ijUrq e/; izkUr] Q:Z[kkckn] dkuiqj] 
cukjl vkfn LFkkuksa ij ugha Hksts x;s -----------;g dke 
,d ds djus dk ugha vkSj volj pwds rks nksckjk 
feyuk nqyZHk gS] tks ;g dk;Z gqvk rks vk’kk gS fd eq[; 
lq/kkj dh uhao iM+ tk;sxhAÞ13

Lokeh n;kuUn us ek= ;g izfrikfnr ugha fd;k fd 
Hkkjr dh jk"Vª Hkk"kk fgUnh gksuh pkfg,] cfYd mls 
jk"VªHkk"kk ds :i esa iz;qDr djkus ds fy, Lokeh 
n;kuUn ds leFkZu ls vk;Z lekft;ksa us vkUnksyu Hkh 
fd;sA mudk mís’; Hkkjrh;ksa esa viuh xkSjoe;h 
laLd`fr ds izfr izse mRiUu dj ns’kokfl;ksa ds jk"Vªh; 
LokfHkeku dks tkx`r djuk FkkA

fu"d"kZ %

Li"V gS fd Lokeh n;kUkUn ds ikl ,d Bksl 
jktuSfrd n`f"V FkhA oks vk;kZoÙkZ ¼Hkkjr½ esa ftl 
Lons’kh jkT; dks LFkkfir djuk pkgrs Fks] mlesa 
Lo’kklu ds lkFk&lkFk Lodh; laLd`fr dh lÙkk Hkh 
vR;Ur egRoiw.kZ FkhA blhfy, mUgksaus Lodh; 
jgu&lgu] Lodh; pky&pyu] lukru vk;Z /keZ 
vkSj iqjkru ijEijkvksa ds lkFk Lodh; ^vk;Z Hkk"kk* 
¼fgUnh½ dks iz;ksx esa ykus ij cy fn;kA Lokeh 
n;kuUn vius fopkjksa vkSj fpUru esa fcYdqy Li"V FksA

mUgksaus fdlh /keZ ;k er ds izfr u i{kikr fd;k vkSj 
u gh vuqfpr O;ogkj fd;kA mUgsa izpfyr fgUnq /keZ ds 

lkFk bZlkbZ vkSj eqfLye /keZ esa tks rdZ&laxr ugha 
yxk mldh vkykspuk dhA og Hkkjrh; lekt&lq/kkj 
vkUnksyu ds ,d ,sls usrk Fks ftUgksaus Hkkjrh; 
tu&lk/kkj.k ds eu esa vkbZ ml ghu Hkkouk dks 
lekIr djus dk iz;kl fd;k tks 1857 dh foQyrk ds 
ckn vaxzsth ljdkj vkSj vaxzsth f’k{kk us Hkkjrh;ksa ds 
eu esa Hkj nh FkhA mUgksaus Lons’kh dk vkxzg djds 
Hkkjrh;ksa esa jk"Vªh; LokfHkeku tkx`r dj LojkT; dk 
tks ikB i<+k;k] vkxs pydj jk"Vª us vaxzst ljdkj ds 
fo#) mls vL= ds :i esa iz;ksx fd;kA Lokeh 
n;kuUn ds Lons’kh ds vkxzg dks Lohdkj djus dh 
LorU= Hkkjr esa Hkh mruh gh vko’;drk gS] ftruh 
ijrU= Hkkjr esa FkhA

lUnHkZ lwph %

1- Hkokuh yky Hkkjrh; & ^uo tkxj.k ds iqjks/kk % 
n;kuUn ljLorh*] oSfnd iqLrdky;] vtesj] 
izFke laLdj.k] 1983] i`"B&489

2- Hkokuh yky Hkkjrh; & ̂lexz ØkfUr dk lw=/kkj 
vk;Z lekt*] fot; dqekj xksfoUnjke gklkuUn] 
ubZ lM+d] fnYyh] 2001] i`"B&489

3- Lokeh n;kuUn & ^lR;kFkZ izdk’k*] ,dkn’k 
leqYykl] i`"B&357] 358

4- Lokeh n;kuUn & ogh] i`"B&359

5- Lokeh n;kUkUn & ogh] i`"B&362

6- Hkokuh yky Hkkjrh; & ^uotkxj.k ds iqjks/kk % 
n;kuUn ljLorh*] oSfnd iqLrdky;] vtesj] 
i`"B&482

7- LVsV~leSu ¼ykgkSj½ & ̂14 vxLr] 1879

8- Hkokuh yky Hkkjrh; & ̂lexz ØkfUr dk lw=/kkj 
vk;Z lekt*] fot; dqekj xksfoUnjke gklkuUn] 
ubZ lM+d] fnYyh] 2001] i`"B&129

9- Lokeh n;kuUn & ^lR;kFkZ izdk’k*] f}rh; 
leqYykl] i`"B&23

10- _f"k n;kuUn ds i= vkSj foKkiu] i`"B&366] 
367

11- _f"k n;kuUn ds i= vkSj foKkiu] i= 
la[;k&419] i`"B 498

12- Hkokuh yky Hkkjrh; & ̂lexz ØkfUr dk lw=/kkj 
vk;Z lekt*] fot; dqekj xksfoUn jke gklkuUn] 
ubZ lM+d] fnYyh] 2001] i`"B&130] 131

13- _f"k n;kuUn ds i= vkSj foKkiu] i= 
la[;k&303] i`"B&369] 370



izLrkouk %

xzaFkky; izeq[k :Ik ls ,d lsok iznk;d laLFkk gSA rFkk 
xzaFkky;k/;{krk ,d lsok mUeq[k O;olk; gSA fQj pkgs 
og xzaFkky; 'kS{kf.kd] lkoZtfud ;k fof'k"V xzaFkky; 
esa ls dksbZ Hkh gks A xzaFkky; Kku vkSj lwpuk dk izlkj 
ikBdksa dks tkudkjh iznku djus ds fy, djrs gSA 
xzaFkky;k/;{k dh Hkwfedk ikBdksa dks vko';d ikB~; 
lkefxz;ksa dk vfHkxe xzaFkky; esa laxzfgr] iqLrdksa] 
lelkek;dh rFkk lwpuk lkexzh dh [kkst] lwfp;ksa ds 
mi;ksx] lanHkZ] Ñfr;ksa rFkk vU; izdkj ds lwpuk 
lkefxz;ksa ds ek/;e ls iznku djuk gksrk gSA 

xzaFkky; lsokvksa ds ijEijkxr dk;ksZa esa fofo/k izdkj ds 
fØ;kdyki xzaFkky; ds Lrj ij fd, tkrs gSA xzaFkky; 
}kjk vius mn~ns';ksa  dh izkfIr ds fy, dbZ izdkj dh 
lsok,¡ iznku dh tkrh gSA 'kS{kf.kd xzaFkky; fo|ky;] 
egkfo|ky;] fo'ofo|ky; Hkh blds viokn ugha gSA 

izkphu le; esa xzaFkky;ksa }kjk dsoy iqLrdksa dh lqj{kk 
dh tkrh FkhA ml le; vf/kd lsok,¡ iznku ugha dh 
tkrh FkhA fdUrq tSls&tSls eqnz.k dyk dk vfo"dkj 
,oa fodkl gksrk x;k oSls&oSls lwpuk lkefxz;ksa dk 
mRiknu] ,oa l`tu fofo/k Lo:iksa esa ,oa fo'kky ek=k 
esa gksus yxkA rc ikBdksa] fo|kfFkZ;ksa ftKklqvksa] 
'kks/kkfFkZ;ksa] izk/;kidksa ,oa f'k{kk txr ds vU; 
mi;ksxdÙkkZvksa vkfn dks mi;ksx ,oa v/;;u gsrq 
voxr djkus rFkk lqyHk djkus ds fy, xzaFkky; }kjk 
fofHkUu izdkj dh lsok,¡ iznku dh tkus yxhA xzaFkky; 
}kjk iznÙk dh tkus okyh lsokvksa esa le; ds lkFk o`f) 
gqbZ] fofHkUu izdkj dh uohure lsok,¡ Hkh fodflr dh 
xbZ A

vk/kqfud ;qx esa dEI;wVj vkSj lwpuk izkS|ksfxdh ds 
fodkl ds QyLo:Ik xzaFkky; lsokvksa dk Li:Ik gh 
cny x;k gSA fdUrq bUnkSj laHkkx ds vf/kdka'k 
'kkldh; egkfo|ky;ksa ds xzaFkky; vkt Hkh dEI;wVj 
ls vNqrs gSA lwpuk izkS|ksfxdh ds ;qx ds vkxeu ds 
lkFk gh xzaFkky; dh vf/kdka'k ijEijkxr lsok,¡ 
izHkkfor gqbZ gSA bu lsokvksa dks ijEijkxr Lo:Ik ls 
ifjofrZr dj iw.kZ:is.k mPp rduhdh ;qDr cuk fn;k 
gSA iwoZ esa ftu lsokvksa dks iw.kZ djus esa vf/kd le; 
,oa Je yxrk FkkA og vkt de le; ,oa Je esa gh 
iw.kZ dj yh tkrh gaSA ftlls ikBd ds le; dh cpr 
gksrh gSA fdUrq vkt Hkh bUnkSj laHkkx ds vf/kdka'k 

'kkldh; egkfo|ky;ksa ds xzaFkky;ksa esa ijEijkxr :i 
es gh lsok,¡ iznku dh tk jgh gaS A  dqN gh xzaFkky; 
,sls gSa ftUgsa dEI;wVjhÑr fd;k tk pqdk gS rFkk dqN 
egkfo|ky;ksa ds xzaFkky;ksa dks lwpuk dsUnz ds :i esa 
ifjofrZr fd;k tk jgk gSA  

xzaFkky; lsokvksa ds ewyHkwr vk/kkj %& 'kS{kf.kd xzaFkky; 
ds vUrxZr ¼fo|ky;] egkfo|ky; ,oa fo'ofo|ky;½ 
tc muds ewy dk;ZØeksa] mn~ns';ksa rFkk izeq[k lsokvksa 
dk fu;kstu fd;k tkrk gS] rc rhu ckrksa ij fo'ks"k 
/;ku fn;k tkuk pkfg, ;gh lsokvksa ds vk;kstu ds 
ewyHkwr vk/kkj ekus tkrs gSa &

1- HkkSfrd lqfo/kk,¡ tSls & Hkou] midj.k] xzaFkky; 
laxzg vkfnA

2- rduhdh lsok,¡ & xzaFk vf/kxzg.k] oxhZdj.k] 
lwphdj.k] ifjlapj.k ,oa Nk;kizfrfyfidj.k vkfnA

3- ikBdh; lsok,¡ & lanHkZ lsok] okaMXe; lsok] 
izys[ku ,oa lwpuk lsok vkfnA

orZeku le; esa mi;ksDrk xzaFkky; ,oa ikB~;&lkexzh 
ds HkkSfrd Lo:i ds e/; laca/kksa esa fujarj ifjorZu vk 
jgk gSA vr% bu dkj.kksa ls lsokvksa esa ifjorZu ds lkFk 
gh lkFk fodkl Hkh gks jgk gSa

HkkSfrd lqfo/kk,¡ & ftlds vUrxZr xzaFkky; dh fLFkfr] 
Hkou] dk;Z'khyrk rFkk xzaFkky; ds [kqyus ,oa can gksus 
dk le;A 

rduhfd lsok,¡ % os lsok,¡ tks insZ ds ihNs ls xzaFkky; 
}kjk iznÙk dh tkrh gSa bu lsokvksa dh lgk;rk ls 
ikBdh; lsokvksa dk lqpk: :i ls lapkyu gksrk gSA ;s 
lsok,¡ vewrZ fdUrq izkFkfed gksrh gaS A  xzaFkky; ds 
dq'ky rFkk izf'kf{kr deZpkfj;ksa }kjk ;g lsok lEiUu 
dh tkrh gSA bl lsok dh lgk;rk ls mi;ksxdrkZ ds 
vfHkxe dh 'kh?kz larqf"V dh tk ldrh gSA bl lsok ls 
deZpkjh ,oa ikBdksa nksuksa ds le; dh cpr gksrh gS 
rFkk xzaFkky; laxzg dk vf/kdre rFkk ljyre rjhds 
ls mi;ksx djus esa enn feyrh gSA

orZeku le; eas vf/kdk'a k xFza kky;kas eas rduhdh los kvkas 
ds fy, dEI;Vw j dk iz;kxs  fd;k tkus yxk gSA 
dEI;Vw j ds iz;kxs  ls tgk¡ ,d vkjs  xFza kky; los kvkas dh 
xq.koÙkk eas o`f) gqbZ ogha nlw jh vkjs  ikBd rFkk 
deZpkfj;kas ds le; rFkk Je dh vR;f/kd cpr Hkh gqbZ 

bUnkSj laHkkx ds 'kkldh; egkfo|ky; ds 
xzaFkky; esa iznÙk dh tk jgh lsok,¡

dj.kflag ckefu;k] 'kks/kkFkhZ ¼xzaFkky; ,oa lwpuk foKku½] 
isflfQd ,sdsM+eh vkWQ gk;j ,T;w- ,.M fjlpZ ;qfuZoflVh] mn;iqj

MkW- eerk efyd] funsZ'kd ¼xzaFkky; ,oa lwpuk foKku½] 
isflfQd ,sdsM+eh vkWQ gk;j ,T;w- ,.M fjlpZ ;qfuZoflVh] mn;iqj



gSA   

1- xFza k vf/kxzg.k % xFza kky; eas ikB~;&lkexzh Ø; dj 
fu/kkuh ij O;ofLFkr j[kus ds e/; xFza kky; dks vuds  
izfØ;k ijw h djuh gkrs h gS D;kfas d xFza kky; dh los k,¡ 
xFza kky; lxa zg fodkl ij fuHkZj gkrs h gSA   xFza kky; eas 
iqLrdas ,oa vU; ikB~;&lkexzh ds Ø; djus ds fy, 
lpw h dk fuekZ.k djuk ,oa Ø;kn's k rS;kj dj izdk'kd 
;k iqLrd foØrs k dks Hkts k tkrk gSA vkn's k nus s ds iow Z 
,d fuf'pr izfØ;k dk ikyu djuk iMr+ k gS A

izdk'kd ;k iqLrd foØrs k ls vkn's kkuqlkj izkIr xFza kkas 
dk fufj{k.k dj fuf'pr fof/k ls ifjxzg.k izfØ;k dks 
i.w kZ fd;k tkrk gSA ifjxzg.k Øekda  nus s ds i'pkr~ 
vU; vkSipkfjdrk,¡ ijw h dj xFza k dks fu/kkuh ij ikBdkas 
ds mi;kxs kFkZ ;FkkLFkku O;ofLFkr j[k fn;k tkrk gS A

bUnkSj laHkkx ds 100 izfr'kr 'kkldh; egkfo|ky;ksa 
ds xzaFkky;ksa esa xzaFk vf/kxzg.k fd;k tkrk gS A

2- xFza k oxhZdj.k % xFza k oxhZdj.k xFza kky; dk 
izkFkfed rduhdh dk;Z gSA izR;ds  xFza k dh ,d fuf'pr 
fo"k;&oLrq gkrs h gSA mlh fo"k;&oLrq dks fuf'pr 
oxhZdj.k iz.kkyh ds vk/kkj ij Ñf=e Hkk"kk eas oxhZdj.k 
Øekda  iznku fd;k tkrk gS rkfd uokxr xFza k mlls 
lca fa /kr fo"k; ds lkFk fu/kkuh ij j[kk tk ldAs

xzaFkky; esa ladfyr ikB~;&lkexzh dks fo"k;kuqlkj 
fu/kkuh ij O;ofLFkr j[kus ds fy, oxhZÑr fd;k 
tkrk gSA oxhZÑr izfØ;k ls xzaFkky; deZpkjh rFkk 
mi;ksxdrkZ dks vfHk"V ikB~;&lkexzh izkIr djuk 
lqfo/kktud gks tkrk gSA  ftlls nksuksa ds le; ,oa 
Je dh cpr gksrh gSA

bUnkSj laHkkx ds dsoy 26-66 izfr'kr 'kkldh; 
egkfo|ky; xzaFkky;ksa esa xzaFkksa dk oxhZdj.k] oxhZdj.k 
i)fr ds }kjk fd;k tkrk gS rFkk 73-34 izfr'kr 
egkfo|ky;ksa esa ifjxzg.k iath ds vuqlkj oxhZÑr dj 
xzaFkksa dks fu/kkfu;ksa ij O;ofLFkr fd;k tkrk gSA

3- xzaFk lwphdj.k % lwphdj.k] oxhZdj.k ds i'pkr~ 
dh tkus okyh egRoiw.kZ rduhdh izfØ;k gSA 
lwphdj.k izfØ;k ds ek/;e ls xzaFkky; esa uokxr 
leLr ikB~;&lkexzh dk laf{kIr ifjp; ikBdksa ds 
lEeq[k izLrqr fd;k tkrk gSA lwph esa ikBdkssa ds 
ikB~;&lkexzh [kkstus ds fofo/k n`f"Vdks.kksa dks /;ku esa 
j[krs gq, lwph esa vusd izdkj dh izfof"V;k¡ cuk;h 
tkrh gSA lwph dk voyksdu dj ikBd viuh vfHk"V 
ikB~;&lkexzh 'kh?kz rFkk lgtrk ls izkIr dj ldrk 
gSA blfy, xzaFkky; lwph dks ^^xzaFkky; dk niZ.k** 
dgk tkrk gSA 

MkW- jaxukFku us lwph dks ,d xzaFkky; midj.k dh 
laKk nh gSA midj.k ftruk l{ke gksrk gS] mruk gh 
Js"B ekuk tkrk gSA ftl izdkj bUnkSj laHkkx ds 
dsoy 26-66 izfr'kr 'kkldh; egkfo|ky; xzaFkky;ksa 
esa xzaFkksa dk oxhZdj.k] oxhZdj.k i)fr ls fd;k tkrk 
gSa] mlh izdkj xzaFkkky;ksa esa lwphdj.k Hkh mUgh 
xzFkky;ksa esa fd;k tkrk gSA

4- xzaFk ifjlapj.k % xzaFk ifjlapj.k vFkok xzaFk 
vknku&iznku lsok egkfo|ky;ksa esa xzaFkky; gh ugha 
vU; lHkh izdkj ds xzaFkky;ksa dk Hkh ekSfyd dk;Z gSA 
bl lsok ij xzaFkky; laxzg dk vf/kdre mi;ksx 
fuHkZj gksrk gSA vkt ds le; esa xzaFkky;kssa dk dk;Z 
dsoy ikB~;&lkexzh dk ladyu] lqj{kk rFkk mUgssa 
ikBdks dks vknku iznku djus rd gh lhfer ugh gSA 
bl lsok ds ek/;e ls ikBdksa dks mi;ksxkFkZ 
ikB~;&lkexzh dk vknku &iznku xzaFkky; ,oa x`g ij 
vFkkZr~ xzaFkky; ls ckgj ys tkus gsrq fd;k tkrk gSa] bl 
lsok ds }kjk ikB~;&lkexzh dk vf/kdre mi;ksx gksrk 
gSa blesa ,d fuf'pr vof/k ds fy, ikVdksa dks 
ikB~;&lkexzh fuf'pr izfØ;k dks iw.kZ dj iznku dh 
tkrh gSA

losZf{kr leLr egkfo|ky; xzaFkky;ksa esa ifjlapj.k 
vFkok vknku&iznku lsok iznÙk dh tk jgh gSA vFkkZr~ 
bUnkSj laHkkx ds 100 izfr'kr 'kkldh; egkfo|ky; 
xzaFkky;ksa esa ;g lsok iznÙk dh tk jgh gSA 

5- Nk;kizfrfydj.k ¼fjizksxzkQh½ %& fjizksxzkQh  dk 
vFkZ iqu:Riknu djuk gS ftldk lk/kkj.k vFkZ fdlh 
Hkh izys[k dks nksckjk izLrqr djuk gSA 
Nk;kizfrfyfidj.k lsok xzaFkky; dk ,d egRoiw.kZ 
vax gSA bl lsok ds ek/;e ls ikBdksa dks mudh 
vHkh"V ikB~;&lkexzh rRdky miyC/k gksus ls mls 
ikBdh; ftKklk dh iw.kZ lUrqf"V izkIr gksrh gSA 
fjizksxzkQh dh vko';drk lhfer lk/kuksa }kjk lkfgR; 
dh vflfer ek¡x dh iwfrZ djrh gSA 

Nk;k izfrfyfidj.k xzaFkky; ,oa lwpuk foKku ds {ks= 
esa lh/kk ,oa ljy Hkk"kk esa vfHkizk; fdlh Hkh izys[k 
vFkok vkys[k dks iqu% rS;kj djuk gksrk gSA xzaFkky; esa 
miyC/k nqyZHk lkfgR; ;k xzaFkksa dh lqj{kk ds lkFk gh 
mi;ksfxrk esa o`f) gqbZ gS A

bUnkjS  lHa kkx ds dos y 44-44 ifz r'kr 'kkldh; 
egkfo|ky; ds xFaz kky;ka s ea s los k inz Ùk dh tk jgh gS A

ikBdh; lsok % ikBdh; lsok xzaFkky; }kjk iznÙk mu 
lsokvksa dks dgk tkrk gSa tks xzaFkky; }kjk izR;{k :i 
ls ikBdksa dks iznku dh tkrh gSA ikBdh; lsok 
xzaFkky; ds vfLrRo dk vk/kkj gSA bUgh lsokvksa dks 



iznku djus ds mn~ns'; ls xzaFkky; dh LFkkiuk dh 
tkrh gSA ikBd xzaFkky; dh ,d egRoiw.kZ dM+h gSA 
bl lsok dk {ks= vR;ar O;kid gSA rduhdh lsokvksa 
dh lgk;rk ls ikBdh; lsok nsus esa lqfo/kk feyrh gSA 
fdUrq mu lsokvksa dk ikBdksa ls lh/kk laca/k ugha gksrk 
gSA tcfd ikBdh; lsok ikBdksa dks lh/ks izHkkfor 
djrh gSA

1- xzaFkky; lanHkZ lsok % egkfo|ky;ksa ds xzaFkky;ksa esa 
xzaFkky; egkfo|ky; dh ân; LFkyh gksrs gSA lanHkZ 
lsok dk 'kkfCnd vFkZ] ̂ fdlh fo"k; dk ifjp; djkuk 
gS*A tc bl dk iz;ksx xzaFkky; ds laca/k esa fd;k tkrk 
gS rc bldk vFkZ gksxk ̂xzaFkky; ds ckjs esa] xzaFkky; ds 
laxzg ds ckjs esa] fofHkUu d{kksa d ckjs esa] xzaFkky; ds 
fu;eksa ds ckjs esa] xzaFkky; }kjk nh tkus okyh lsokvksa] 
xzaFkky; esa viuk;h tkus okyh fof/k;ksa ,oa rduhfd;ksa] 
xzaFkky; dh dk;Ziz.kkyh vkfn ls ifjfpr djuk gksrk 
gSA 

MkW- jaxukFku  egksn; ds vuqlkj ̂^u;s lnL; ¼ikBd½ 
tks izFke ckj xzaFkky; esa vkrs gS] muds le{k tks 
ijs'kkfu;k¡ ;k Hkze gks mUgsa muls eqDr dj xzaFkky; dks 
mi;ksx djus ds ckjs essa crkuk rFkk lkFk gh ;g Hkh 
crkuk dh xzaFkky; ,d ekuoh; vkSj mi;ksxh laLFkk  
gSA bl dk;Z dks lanHkZ lsok dgrs gSA**

bUnkSj laHkkx ds 100 izfr'kr 'kkldh; egkfo|ky; 
xzaFkky;ksa esa fdlh  fdlh izdkj ls lanHkZ lsok iznÙk dh 
tk jgh gSA

2- xzaFkky; izlkj lsok % vk/kqfud ;qx esa izlkj lsok 
dk egRoiw.kZ LFkku gSA bl lsok ds izeq[k lzksr& 
lekpkj i=] iqLrdsa vkSj if=dk,¡ gksrh gSa ;gk¡ ij 
dgk tk ldrk gS fd izlkj lsok lwpuk izlkj.k dk gh 
vax gSA izlkj lsok mPp f'k{kk ,oa vuqla/kku dk;ksaZ esa 
vxz.kh Hkwfedk fuHkkrh gSA izlkj lsok ds }kjk dfBu ls 
dfBu iz'uksa dks gy djus esa en~n feyrh gS A  lekt 
esa ckSf)d psruk cuk, j[kus dk nkf;Ro Hkh ml ij 
jgrk gSA blfy, vizR;{k :Ik ls og 'kS{kf.kd 
laLFkkvksa dk ekxZ n'kZu djrh gSA vius izlkj dk;ksZa ds 
}kjk og mPp f'k{kk ds }kjk lcds fy, [kksy nsrh gSA 
mlds bl dk;Z esa xzaFkky; iwjk lg;ksx iznku djrs 
gSA ;g lg;ksx xzaFkky; izlkj lsok dk ,d Hksn gSA

bUnkSj laHkkx ds losZf{kr leLr 'kkldh; 
egkfo|ky;ksa esa izlkj lsok iznku dh tkrh gS] vFkkZr~ 
100 izfr'kr 'kkldh; egkfo|ky;ksa ds xzaFkky;ksa esa 
;g lsok iznÙk dh tk jgh gS A

3- vr% xzaFkky; _.k % ,d gh iz—fr okys xzaFky;ksa 
ds e/; gh lEHko gks ikrk gSA vr% ,d gh iz—fr ;k 

izdkj ds xzaFkky; LFkkuh; Lrj ij@{ks=h; 
Lrj@jk"Vªh; Lrj vkil esa ,d le>ksrk djrs gSA 
ftlesa ,d nwljs ds xzaFkky;ksa dh lkexzh ds mi;ksx 
djus dh 'krsZa r; dh tkrh gSA bu 'krksZa esa 
vknku&iznku lkexzh dk izdkj ¼iqLrd] if=dk] 
eksuksxzkQ@dSlsV½ vkfn ykSVkus dh vof/k fuf'pr dh 
tkrh gSA 

vr% xzaFkky; _.k dk vFkZ ;g dnkfi ugah gS fd _.k 
ekxus okys xzaFkky; dk laxzg iw.kZ ;k ;Fks"B ugha gS ;k 
mlesa fdlh izdkj dh deh gSA fo'ofo|ky; xzaFkky; 
dks vius 'kks/kdrkZvksa dh iwfrZ ds fy, vU; xzaFkky; ls 
m/kkj ysdj vko';d gS vU;Fkk muds ;gk¡ gks jgs 'kks/k 
rkts cUn ugha tks f'kfFky vo'; gks tk;sxsa A

bUnkSj laHkkx ds ek= 40 izfr'kr 'kkldh; 
egkfo|ky; xzaFkky;ksa esa ;g lsok ikBdksa dks iznku dh 
tk jgh gSA

fu"d"kZ % 

fu"d"kZr% dgk tk ldrk gS fd bUnkSj laHkkx ds 
losZf{kr leLr 'kkldh; egkfo|ky;ksa esa ls dqN gh 
xzaFkky; ,sls gSa tks ikBdksa dks leLr izdkj dh lsok,¡ 
iznku dj jgs gSa] vFkkZr~ bUnkSj laHkkx ds 'kkldh; 
egkfo|ky;ksa ds xzaFkky;ksa dh fLFkfr cgqr vPNh ugha 
gSA dqN xzaFkky;ksa esa uke ek= dh lsokvksa dk vk;kstu 
fd;k tk jgk gSA 

lanHkZxzaFk lwph %

1- 'kekZ ch- ds- ,oa Bkdqj ;w- ,e- % iqLrdky; lwpuk 
foKku ,oa lwpuk izkS|ksfxdh % foospukRd v/;;u 
¼f}rh; Hkkx½] vkxjk] okbZ- ds- ifCyds'klZ] -2011-

2- 'kekZ] ch- ds-] yky] lh- ,oa dqekj] ds % xzaFkky; ,oa 
lwpuk foKku] vkxjk] okbZ- ds- ifCyds'klZ- 2012-

3- yky] lh- ,oa dqekj] ds % xzaFkky; ,oa lwpuk foKku 
v/;;uekyk( xgu xzaFkky; oxhZdj.k] ubZfnYyh] 
,l- ,l- ifCyds'ku- 2004-

4- 'kekZ] ch- ds- ,oa flag] Mh- oh- % 'kS{kf.kd iqLrdky; 
iz.kkyh] vkxjk] okbZ- ds- ifCyds'klZ- 2012-

5- lksyadh] euksgj % [kjxksu ,oa cM+okuh ftys ds 
'kkldh; egkfo|ky; xzaFkky; % ,d v/;;u] 
¼y?kq'kks/k&izca/k½] 2006&07



lkjka'k %

efgyk l'kfDrdj.k dh 'kCnkoyh dk iz;ksx ;w¡ rks dbZ 
o"kksZa ls gks jgk gSA igys rhu n'kdksa ls efgyk fodkl] 
efgyk lekurk 'kCnksa dk iz;ksx gksrk vk jgk gSA ijUrq 
vkt pkjksa vksj efgyk l'kfDrdj.k dk Loj rst gksrk 
x;k gSA l'kfDrdj.k vius vki esa O;kid vFkZ dks 
lesVs gq, gS rFkk blesa vf/kdkjksa rFkk 'kfDr;ksa dk 
LokHkkfod :i ls lekos'k gqvk gSA izLrqr 'kks/k i= 
efgyk l'kfDrdj.k ,oa ;kstukvksa ij vk/kkfjr gSA 
efgyk,¡ ns'k dh vkcknh dk yxHkx vk/kk fgLlk gSaA 
blfy, lekt ds fodkl esa efgykvksa dh Hkwfedk rFkk 
;ksxnku dks iw.kZ :i ls lgh ifjizs{; esa j[kdj gh 
lekt ds fuekZ.k dk;Z dks le>us dh vko';drk ij 
t+ksj fn;k x;k gSA efgyk l'kfDrdj.k ls ekufld] 
'kS{kf.kd] lkekftd] vkfFkZd] jktuSfrd ifjfLFkfr;ksa 
esa cnyko vk;k gSA ijUrq dgha u dgha lekt esa 
vko';d dkuwuksa] lqj{kk izko/kkuksa dks Hkyh&Hkkafr 
fØ;kUo;u djus gsrq l{ke iz'kklfud O;oLFkk dks 
/kjkry ij mrkjus dh vko';drk gSA

ikfjHkkf"kd 'kCn % efgyk l'kfDrdj.k] efgyk 
vf/kdkj] efgyk 'kks"k.k

izLrkouk %

efgyk l'kfDrdj.k ls rkRi;Z ,d ,slh lkekftd 
izfØ;k ls gS] ftlesa efgykvksa ds fy, loZlEiUu rFkk 
fodflr gksus gsrq lEHkkoukvksa ds }kjksa dks [kksyuk gS 
ftlls efgykvksa dks Hkkstu] ikuh] ?kj] f'k{kk] LokLF;] 
lqfo/kk,¡] f'k'kq ikyu] izkd`frd lalk/ku] cSafdax 
lqfo/kkvksa] dkuwuh vf/kdkj rFkk izfrHkkvksa ds fodkl 
gsrq i;kZIr jpukRed volj dh izkfIr gks ldsA 
efgyk,¡ gekjs ns'k dh vkcknh dk yxHkx vk/kk fgLlk 
gSaA blfy, jk"Vª ds fodkl ds bl egku dk;Z esa 
efgykvksa dh Hkwfedk rFkk ;ksxnku dks iwjh rjg vkSj 
lgh ifjizs{; esa j[kdj gh jk"Vª ds fuekZ.k ds dk;Z dks 
le>k tk ldrk gSA O;kid cnyko ds ,d egRoiw.kZ 

?kVd ds :i esa efgyk l'kfDrdj.k vkUnksyu 20oha 
'krkCnh ds vkf[kjh n'kd dk ,d egRoiw.kZ jktuhfrd 
rFkk lkekftd fodkl dgk tk ldrk gS] ftlesa 
efgyk,¡ viuh {kerk dk iw.kZ mi;ksx djds viuh 
dk;Z{kerk esa o`f) dj ldsaA

efgyk l'kfDrdj.k dh Hkwfedk % 

efgyk l'kfDrdj.k ds }kjk vkt lekt esa efgykvksa 
ds lkspus dk n`f"Vdks.k gh cny x;k gS] ftlls muds 
fu.kZ;ksa dks Hkh ifjokj esa egRo iznku fd;k tkus yxk 
gSA vc efgykvksa ds vkRefo'okl esa o`f) gqbZ gSA 
efgykvksa esa vkfFkZd :i ls LokoyEcu dks vuqHko 
fd;k tkus yxk gSA vc efgykvksa esa tkx:drk dks 
vuqHko fd;k tk jgk gSA D;ksafd os vc Lo;a ds 
vf/kdkjksa] iks"k.k] LokLF;] f'k{kk ds lEcU/k esa tkx:d 
gks x;h gSaA vktdy ifjokj esa efgykvksa dh Hkwfedkvksa 
esa Hkh ifjorZu vk;k gSA efgykvksa ds izfr ?kjsyw fgalk 
ds lEcU/k esa deh dks vkadfyr fd;k x;k gSA 
efgykvksa ls tqM+h vusd dqizFkkvksa esa Hkh dkQ+h cnyko 
vk jgk gSA tSls ngst] fo/kok fookg] cky fookg 
vkfnA vr% efgykvksa ds dk;Z cks> esa Hkh deh vkbZ gS A  
ijUrq blds lkFk&lkFk izR;sd O;fDr dks fo'ks"k iz;Ru 
djus gksaxs rkfd efgykvksa dk ifjofrZr ,oa l'kDr 
:i gekjs lkeus izdV gks vkSj efgyk,¡ lekt esa 
l'kDr Hkwfedk fuHkkus ;ksX; cu ldsa tks vkt dh 
ifjfLFkfr;ksa esa vR;Ur vko';d gS A

efgyk l'kfDrjdj.k ds cqfu;knh rF; %

Hkkjr esa efgyk dY;k.k lEcU/kh xfrfof/k;ksa dks 
laLFkkxr <k¡pk miyC/k djkus rFkk laoS/kkfud lqj{kk 
miyC/k djkus ds fy, vusd dne mBk;s x;s gSaA 
Lora=rk ds ckn ls gh efgykvksa dk fodkl Hkkjrh; 
vk;kstu iz.kkyh dk dsUnzh; fo"k; jgk gS] fiNys 20 
o"kksZa esa dbZ uhfrxr cnyko gq, gSaA 1970 ds n'kd esa 
tgk¡ dY;k.k dh vo/kkj.kk egRoiw.kZ FkhA ogha 80 ds 
n'kd esa fodkl ij tksj fn;k tk jgk gSA ,sls iz;kl 

cnyrs ifjos'k esa efgyk l'kfDrdj.k dh Hkwfedk 
,oa ;kstukvksa dk ,d lekt'kkL=h; fo'ys"k.k

ukft+;k ckuks] 'kks/kkFkhZ] ¼lekt'kkL=½
dqekÅ¡ fo'ofo|ky; uSuhrky] mRrjk[k.M



fd;s tk jgs gSa tks efgykvksa ds fu.kZ; ysus dh izfØ;k 
esa lfEefyr gks lds rFkk uhfr fuekZ.k ds Lrj ij 
viuh lgHkkfxrk lqfuf'pr dj ldus esa leFkZ gksA 
lkewfgd dk;Zokgh ls gh efgykvksa esa 'kfDr dk lapkj 
gksrk gSA blls muds vkRefo'okl dh c<+ksRrjh gksrh 
gS rFkk neu dk fojks/k djus dh mudh {kerk ,oa 
bPNk esa o`f) gksrh gSA O;kid vFkZ esa efgyk 
l'kfDrdj.k dk mn~ns'; L=h&iq:"k vlekurk dks 
lekIr djus dk gS A

efgykvksa dh f'k{kk ls yM+dksa vkSj yM+fd;ksa nksuksa dh 
ckye`R;q esa deh vkrh gSA okLro esa dsjy esa vkSlr 
vuqekfur vk;q ds vf/kd gksus ds dkj.k 'kSf{kd 
miyfC/k [kklrkSj ij efgyk f'k{kk dh fLFkfr dks 
tkuus dh Li"V otg gSA blh rjg mRrj Hkkjr ds 
dqN jkT;ksa esa vkSlr vuqekfur vk;q de gksus ds dkj.k 
efgyk lk{kjrk de gSA Hkkjrh; lekt esa efgykvksa 
dh ghu fLFkfr ds dkj.ko'k lekt esa O;kIr lkekU; 
cngkyh dks dkjxj rjhds ls nwj djus esa dke;kch 
ugha fey ik jgh gSA bl rjg efgykvksa ds ek/;e ls 
ckfydkvksa vkSj O;Ld efgykvksa nksuksa dh [kq'kgkyh 
lqfuf'pr dh tk ldrh gSA la;qDr jk"Vª efgyk n'kd 
ds flyflys esa tqykbZ 1990 esa dksiugsxu esa gq;s fo'o 
lEesyu dh fjiksVZ ds vuqlkj nqfu;k dh O;Ld 
vkcknh dk djhc 50 izfr'kr efgykvksa dk gS] nqfu;k 
dh vf/kdkfjd Je 'kfDr esa efgykvksa dk fgLlk ,d 
frgkbZ ds cjkcj gSA ysfdu tgk¡ rd dke ds dqy 
?k.Vksa dk loky gS] buesa ls nks frgkbZ efgykvksa ds 
fgLls vkrs gSaA tcfd mUgsa nqfu;k dh dqy vkenuh esa 
ls flQ+Z nlok¡ fgLlk gh fey ikrk gSA nqfu;k esa dqy 
lEifRr esa ls ,d izfr'kr ls Hkh de dh ekfyd 
efgyk,¡ gSa A

l'kfDrdj.k ds dk;ZØe ,oa ;kstuk,¡ %

efgyk l'kfDrdj.k dk vFkZ ,d ,slh izfØ;k ls gS 
ftlesa efgykvksa dks Lo;a dks laxfBr djus dh {kerk 
,oa lqn`<+rk dks c<+kuk gSA Hkkjr ljdkj }kjk 
efgykvksa ds fodkl dk;ZØeksa dk forj.k bl izdkj 
gSA Hkkjr ljdkj us ekuo lalk/ku fodkl ea=ky; ds 
lg;ksx ls efgykvksa dks jktuSfrd] vkfFkZd rFkk 
lkekftd fodkl esa cjkcj dh Hkkxhnkjh ds volj 

iznku djus ds izeq[k mn~ns'; dks ysdj ^^jk"Vªh; 
efgyk mRFkku uhfr 2001** dh ?kks"k.kk dh ftlds 
fopkj.kh; rF; gSa &

1- orZeku dkuwu esa la'kks/ku }kjk ukjh 
vko';drkvks ds izfr laosnu'khy rFkk ?kjsyw 
fgalk jksdFkke ds fy, uohu dkuwuksa dk fuekZ.k 
djukA

2- efgykvksa ds lkFk Hksn&Hkko lekIr dj fookg] 
rykd] vuq{k.k dkuwuksa esa ifjorZu djukA

3- efgyk dks iq:"kksa ds leku lEifRr esa vf/kdkj 
fnykus ds dkuwu esa ifjorZu djukA

4- lHkh fu.kkZ;d fudk;ksa esa fu.kZ; izfØ;k esa ukjh 
lgHkkfxrk dks lqfuf'pr djukA

5- Hkwe.Myh;dj.k mRiUu udkjkRed ,oa 
lkekftd vkfFkZd izHkkoksa ds f[kykQ+ efgykvksa 
dh {kerk esa o`f) ds lkFk lqj{kk iznku djus dh 
;kstukvksa dks ykxw djukA

6- efgyk LokLF;] iks"kkgkj] ckfydk fookg ,oa 
fookg ds iathdj.k dks vfuok;Z djuk] Hkkjrh; 
rykd ¼la'kks/ku vf/kfu;e 2001½] efgykvksa ij 
?kjsyw fgalk ¼fujks/kd½ vf/kfu;e 2001] 
ifjR;Drkvksa ds fy, xqtkjk HkRrk ¼la'kks/ku½ 
vf/kfu;e fcy 2001] ckfydk vfuok;Z f'k{kk ,oa 
fo/ks;d 2001 vkfn A

7- xjhc efgykvksa ds fy, vkfFkZd lgk;rk gsrq 
dk;ZØe pyk;s tkuk] mRiknu gsrq _.k lgk;rk 
rFkk lkekftd] vkfFkZd fodkl esa mRikndksa ,oa 
dk;ZdrkZvksa ds :i esa efgykvksa ds ;ksxnku dks 
ekU;rk nsukA

8- xk¡oksa ,oa 'kgjksa dh vkokl uhfr;ksa ,oa ;kstukvksa 
esa efgyk ifjizs{; dks lfEefyr djukA

9- i;kZoj.k laj{k.k ,oa cgkyh lEcU/kh dk;ZØeksa esa 
efgykvksa dks Hkkxhnkj fd;s tkukA

10- foKku ,oa izkS|ksfxdh ds {ks= esa efgykvksa dks 
izksRlkgu nsukA

11- ckfydk O;kikj] Hkzw.k gR;k] izlo iwoZ fyax 
fu/kkZj.k] cky 'kks"k.k] cky fookg] cky os';ko`fRr 
dks jksdus gsrq dM+s dkuwuksa dk fuekZ.k djukA



12- dsUnzh; rFkk jkT; Lrjksa ij orZeku laLFkkxr 
rU=ksa dks etcwr fd;k tk;sxkA

13- efgyk mRFkku gsrq ifj;kstukvksa esa lgk;rk ds 
fy, futh {ks=ksa esa iwath fuos'k ds iz;Ru fd;s 
tkuk blds vfrfjDr foRrh; _.k laLFkkvksa ,oa 
cSad }kjk foRrh; ekuo vkSj ekdsZfVax miyC/k 
djkus ds iz;kl fd;s tkukA

14- vfHkfu/kkZfj.k foHkkx uhfr ds dk;kZUo;u ds fy, 
orZeku fo/kk;h <k¡pksa dh leh{kk djuk rFkk 
vfrfjDr fo/kk;h dk;Z vkfnA

15- iapk;rh jkT; laLFkkvksa rFkk LFkkuh; Lo&'kklu 
dks lqpk: :i esa lfEefyr fd;s tkukA

16- lHkh dsUnzh; rFkk jkT; ea=ky;] dsUnzh; ;k jkT; 
efgyk ,oa cky fodkl foHkkxksa rFkk jk"Vªh; 
efgyk vk;ksxksa ds lkFk ijke'kZ dh izfrHkkxh 
izfØ;k }kjk uhfr dks Bksl dk;Zokgh esa cnyus dh 
;kstuk rS;kj fd;k tkukA

efgyk l'kfDrjd.k dks izksRlkgu nsus gsrq fofo/k 
izko/kku %

Hkkjr ljdkj esa ekuo lalk/ku fodkl ea=ky; ds 
lg;ksx ls ns'k esa efgykvksa dks jktuSfrd] vkfFkZd 
rFkk lkekftd fodkl esa cjkcj dh Hkkxhnkjh ds 
volj iznku djus gsrq fofHkUu vf/kfu;e ykxw fd;s 
tks fuEufyf[kr gSa %

1- Hkkjrh; rykd ¼la'kks/ku vf/kfu;e] 2001½ & 
rykd ds ekeys esa bZlkbZ leqnk; esa iq:"kksa ds leku 
gh efgykvksa dks vf/kdkj fn;s tkus dk izko/kku djus 
lEcU/kh Hkkjrh; rykd ¼la'kks/ku½ vf/kfu;e 2001 iwjs 
ns'k esa 3 vDVwcj 2001 ls izHkkoh gks x;kA Hkkjrh; 
rykd ¼la'kks/ku½ vf/kfu;e ds ek/;e ls 132 o"kZ 
iqjkus ^^Hkkjrh; rykd vf/kfu;e 1869** esa la'kks/ku 
djds bldh /kkjk 10] 17 rFkk 20 esa efgykvksa rFkk 
iq:"kksa ds ekeys esa ,d:irk yk nh xbZ gSA bl izdkj 
vc rykd ds ekeys esa bZlkbZ iq:"kksa dh rqyuk esa 
efgykvksa ds lkFk gksus okys HksnHkko vkSj folaxfr;ksa 
dks lekIr dj fn;k x;k gS A blds lkFk gh vc 
efgykvksa dks rykd ds ekeys esa O;kid vf/kdkj fey 
x;k gS] ftldh ek¡x muds }kjk dkQ+h le; ls dh tk 
jgh Fkh A

2- efgykvksa ij ?kjsyw fgalk ¼fujks/kd½ vf/kfu;e 
2001 & fdlh Hkh O;fDr ds lkFk fgalkRed vkpj.k 
vkijkf/kd dkuwu ds vUrxZr vkrk gS] ysfdu blds 
i'pkr 1983 ls ns'k esa ?kjsyw fgalk dks ,d leL;k ds 
:i esa ekU;rk iznku djrs gq, fookfgrk ds lkFk Øwjrk 
dks vijk/k ekuk x;k] ftls ngst gR;k ds lkFk tksM+k 
x;kA blls nwljs dkj.kksa ls efgykvksa ds izfr gksus 
okyh fgalk vuns[kh gksrh jgh Fkh] ijUrq bl fo/ks;d 
ds ek/;e ls bl deh dks nwj djus dk iz;kl fd;k tk 
jgk gSA blds vUrxZr ihfM+r efgyk dks U;k;ky; ls 
vkns'k ikus dk vf/kdkj gS] blds vfrfjDr ihfM+r 
efgyk ,slk vkns'k gkfly dj ldrh gS] ftlls mls 
llqjky ls fudkyk ugha tk ldrk gSA bl dkuwu ds 
vUrxZr ,slh efgyk U;k;ky; ls eqdnesa ds nkSjku 
[kpsZ gsrq U;k;ky; ls foRrh; lgk;rk ds fy, Hkh ek¡x 
djus dk vf/kdkj j[krh gSA

3- ifjR;Drkvksa ds fy, xqtkjk HkRrk ¼la'kks/ku½ 
vf/kfu;e fcy 2001 & ifjR;Drk efgykvksa ds fy, 
mlds ifr ls 'kh?kz xqtkjk HkRrk fnykus ds fy, dsUnz 
ljdkj }kjk bl izko/kku ds vuqlkj xqtkjk HkRrs dh 
lHkh izkFkZuk i= ij U;k;ky; 60 fnuksa ds Hkhrj vkns'k 
ikfjr djrh gSA blds fy, fookg dkuwuksa esa la'kks/ku 
djus dk Hkh izLrko fd;k x;k gSA ifr ls vyx jgus 
okyh efgyk ds fy, orZeku dkuwuksa ds vuqlkj 
vf/kdre jkf'k nsuk fu/kkZfjr gSA bl la'kks/ku ds ckn 
U;k;ky; ifr dh okLrfod vk; ds vk/kkj ij iRuh 
vkSj cPpksa ds fy, xqtkjk HkRrs dh /kujkf'k r; djus 
gsrq Lora= gSA 

4- ckfydk vfuok;Z f'k{kk ,ao fo/ks;d 2001 & bl 
fo/ks;d esa efgykvksa dh f'k{kk dks fo'ks"k :i ls 
vfuok;Z djus rFkk muds dY;k.k vkSj fodkl ds fy, 
vko';d O;oLFkk,¡ fu/kkZfjr dh xbZ gSaA

ljdkj }kjk fd;s x;s vU; fofo/k iz;kl fd;s x;s gSa] 
ftlesa Hkzw.k gR;k jksdus gsrq fofHkUu efgyk 'kfDr 
iqjLdkjksa dh ?kks"k.kk dh xbZ gS] ftuesa nsoh vfgY;kckbZ 
gksYdj iqjLdkj] jkuh y{ehckbZ iqjLdkj] ekrk 
thtkckbZ iqjLdkj] jkuh xSnfUr;w tsfy;kax iqjLdkj] 
d.xh iqjLdkj vkfn gSaA

ekuoh; vkfFkZd fodkl ifjizs{; %

efgyk l'kfDrdj.k o"kZ esa ljdkj }kjk efgykvksa dks 



vkfFkZd n`f"V ls lcyrk iznku djus ds fy, ubZ 
fodkl rFkk dY;k.kdkjh ;kstukvksa dh ?kks"k.kk djrs 
gq, lapkfyr fd;k x;kA lapkfyr fo'ks"k ;kstukvksa 
rFkk U;w ekWMy p[kkZ ;kstuk ¼1987½] ukSjkM izf'k{k.k 
;kstuk ¼1989½] efgyk lek[;k ;kstuk ¼1989½] ekr` 
,oa f'k'kq LokLF; dk;ZØe ¼1992½] jk"Vªh; efgyk dh 
eq[; _.k ;kstuk ¼1993½] _.k izksRlkgu ¼1993½] 
foi.ku foRr ;kstuk ¼1993½ ds vfrfjDr jk"Vªh; 
ekr`Ro ykHk ;kstuk ¼1997½] ekftZu euh _.k ;kstuk 
¼1995½] fd'kksjh 'kfDr ;kstuk] efgyk Lo;a fl) 
;kstuk] efgyk LokLF; ;kstuk] efgyk m|fe;ksa gsrq 
_.k ;kstuk esa O;kid dj bls O;ogkfjd cukus dk 
iz;kl fd;k x;kA

fu"d"kZ %

mijksDr v/;;u ds vuqlkj dgk tk ldrk gS fd 
efgyk l'kfDrdj.k vkUnksyu ls cqfu;knh cnyko 
vk;k gSA bl ckr dks eglwl fd;k tkus yxk gS fd 
jk"Vªh; ,oa vUrjkZ"Vªh; nksuksa gh Lrjksa ij efgyk,¡ 
fuf'pr :i ls 'kfDr cudj mHkj jgh gSaA ;|fi 
lfn;ksa ls nch&dqpyh efgykvksa dh fLFkfr esa ,dk,d 
lq/kkj lEHko ugha gS ysfdu ljdkj }kjk fd;s x;s 
iz;klksa ls dqN ykHk vo'; gqvk gS A izfl) vFkZ'kkL=h 
rFkk ukscy iq:Ldkj fotsrk izks0 veR;Zlsu us viuh 
iqqLrd ^^bf.M;k bdksuksfed MsoyiesUV ,.M lks'ky 
vikZpqfuVh** esa dgk fd efgyk l'kfDrdj.k ls u 
dsoy efgykvksa ds thou esa fuf'pr :i ls 
ldkjkRed vlj iM+sxk] cfYd iq:"kksa vkSj cPpksa dks 
Hkh bldk ykHk gksxkA ljdkj }kjk o"kZ 2001 esa dkQ+h 
dksf'k'k dh xbZ] ftuds ifj.kke csgrj gh gksaxsA 
t+:jr bl ckr dh gS fd bu dkuwuksa vkSj ?kks"k.kkvksa 
dks okLrfod /kjkry ij mrkjk tk;s rkfd lEcfU/kr 
oxksZa rd budh igqap lEHko gks ldsA blds fy, mUgsa 
vf/kd ls vf/kd ek=k esa f'k{kk dh igqap lqfuf'pr 
djuh gksxh rkfd tkx:drk dk lapkj gks lds rkfd 
efgyk,¡ vius vf/kdkjksa dh yM+kbZ yM+us esa Lo;a l{ke 
gks ldsA rHkh okLrfod vFkZ esa efgyk l'kfDrdj.k 
dh fn'kk esa mBk;s x;s dne lkFkZd dgs tk ldsaxs A

lUnHkZ lwph %

1- flag mes'k izrki] jkts'k dqekj xxZ 2012] efgyk 
l'kfDrdj.k ds fofHkUu vk;ke] ubZ fnYyh % 
v/;;u ifCy'klZ ,.M fMLVªhC;wVlZ

2- jLrksxh vkj- ds-] fyax ,oa lekt] latho izdk'ku 
esjB

3- JhokLro ,l-vkj-] Hkkjr esa efgykvksa dh 
oS/kkfud fLFkfr] 1997] dkeuosYFk ubZ fnYyh

4- Hkkos fouksck] L=h 'kfDr] dk'kh Lo;a lsok la?k] 
okjk.klh 1957

5- eksrh jkuh iq"ik] efgyk fodkl dh ubZ fn'kk,¡] 
1998] d.kkZorh ifCyds'ku xqtjkr

6- MkW- vk'kq jkuh] efgyk fodkl dk;ZØe] f}rh; 
laLdj.k] 1999] bukJh ifCy'klZ] t;iqj

7- glu ekstfEey vkjt+w] Hkkjrh; efgyk ,oa 
vk/kqfudhdj.k] dkeuosYFk ifCy'klZ] ubZ fnYyhA



lkjka’k %

fdlh Hkh jk"Vª dh mUufr ml jk"Vª ds dq'ky] 
bZekunkj] ;ksX; ukxfjdksa ds }kjk gksrh gS ;fn jk"Vª ds 
lHkh ukxfjdksa dks mudh :ph] {kerk] ;ksX;rk ds 
vuqlkj O;olk; feyrk gS rks muds dk;ksZa dh 
mRikndrk c<+rh gSA blls ml jk"Vª ds lHkh ukxfjdksa 
dk thou Lrj mBrk gSA blds fy, ns'k ds lHkh 
fo|ky;ksa esa funsZ'ku ,oa ijke'kZ dh O;oLFkk djuk 
vko';d gS] rHkh izR;sd O;fDr rFkk lekt ds yksx 
dkS'kyiw.kZ thou ds lkFk viuh vfHkO;fDr ,oa 
vfHk:fp ds vuqlkj dk;Z dj ik,¡xs ftlls lekt dk 
larqfyr fodkl gksxkA blds fy, izR;sd ukxfjd dks 
f'k{kk] O;olk;] thou izcU/k] thou n'kZu] lkekftd] 
lkaLd`frd] ekuksoSKkfud :Ik ls funsZ'ku ,oa ijke'kZ 
dh vko';drk gS ftlls os 'kkjhfjd] ekufld] ,oa 
laosxkRed :Ik ls [kqn dks lkeF;Zoku le>saxs ,oa 
dk;Z esa dq'kyrk dk iz;ksx djsxsaA ftlls os izkphu 
ewY;ksa ds izfr vkLFkk dk n`f"Vdks.k fodflr gksxk vkSj 
orZeku lekt }kjk fufeZr ewY;ksa dks viuk dj orZeku 
rFkk izkphu ewY;ksa ds lkFk lkeatL; LFkkfir dj 
ldsxsaA blds fy, lkekftd] nk'kZfud] 'kSf{kd] 
O;kolkf;d :Ik eas vf/kd ls vf/kd fodkl djsxsa rFkk 
lekt ds lkFk lek;kstu djus dh Hkkouk ,oa 
n`f"Vdks.k dk fodkl djus gsrq funsZ'ku ,oa ijke'kZ dh 
Hkh vko';drk gSA ek/;fed f'k{kk vk;ksx¼1953½ us 
ek/;fed f'k{kk o ckyd&ckfydkvksa ds funsZ'ku ,oa 
ijke'kZ ls lEcfU/kr mfpr O;oLFkkvksa ij cy fn;k A  
dksBkjh deh'ku ¼1964½ funsZ'ku ,oa ijke'kZ dks f'k{kk 
dk vfHkUu vax ekurs gq, vk;ksx us bls ,d fujUrj 
pyus okyh izfØ;k ekuk gSA ftldk mn~ns'; 
le;&le; ij fu.kZ; vkSj laxBu djus esa O;fDr dh 
lgk;rk djuk gSA mi;qZDr lq>ko vk;ksxksa }kjk 
ckyd&ckfydkvksa ds 'kkjhfjd] ekufld ,oa 
O;kolkf;d fodkl ds lEcU/k esa funsZ'ku ,oa ijke'kZ 
fn;s x;sA tcfd O;fDrRo fodkl ds fy, HkkSfrd 
fodkl ds lkFk vk/;kfRed fodkl gksuk Hkh vfr 
vko';d gSA blfy, Jhen~Hkxon~xhrk esa fo|eku 
funsZ'ku ,oa ijke'kZ dh mi;ksfxrk dk v/;;u fd;k 
tkuk vfr vko';d gSA

egkRek xk¡/kh & tc e>q s ’kda k,¡ ?kjs rh g]aS  fujk’kk,¡ ejs k 
lkeuk djrh gaS vkjS  e>q s vkdk’k&e.My ij dkbs Z 

T;kfs r dh fdj.k nf̀"Vxkps j ugha gkrs h] ml le; eaS 
xhrk dh vkjs  /;ku nrs k g¡w A  mlea s dkbs Z u dkbs Z 'ykds  
e>q s 'kkfa rnk;d vo’; fey tkrk gS vkjS  ?kkjs  
'kkds kdyq  voLFkk ea s eaS rjq Ur eLq djkus yxrk g¡Aw  ejs k 
thou cká&n%q [ki.w kZ ?kVukvka s ls i.w kZ gS vkjS  ;fn muds 
iRz ;{k ,oa vfeV dkbs Z fpUg e>q  ij ugha jg x;s gaS rk 
bldk J;s  JhenH~ kxonx~ hrk ds min’s kka s dks gh gAS

Mk- jk/kkd`".ku ds vuqlkj & Hkxon~xhrk thou ds 
loksZPp y{;ksa dks ân;axe djus esa lgk;rk nsrh gSA

Jh vjfoUn ?kk"s k ds vuqlkj & xhrk xzUFk vk/;kfRed 
xzUFk gS ;g ekuo dks mlds Lrj ls Å¡pk mBkrh gS vkSj 
ekuo foifÙk;kas eas Hkh rqjUr eqLdjkus yx tkrk gSA

Lokeh foosdkuUn & foosdkUkUn us xhrk dks vius 
thou O;ogkj esa mrkjk Fkk A  fnoaxr iwoZ jk"Vªifr 
MkW- vCnqy dyke Hkh xhrk dks izsj.kk nk;d xzUFk ekurs 
Fks A  njvly xhrk thou ds ;FkkZFk ds jgL;ksa dks 
lqy>krh gSA blesa lkjs thou ds jgL; dk lkj fNik 
gSA Jhen~Hkxon~xhrk }kij ;qx esa egkHkkjr ds ;q) esa 
Hkxoku Jhd`".k }kjk vtqZu dks fn;k x;k Kku gSA 
'krkfCn;k¡ chr tkus ds ckn Hkh bldh izklafxdrk vkSj 
mi;ksfxrk oSlh dh oSlh cuh gqbZ gSA D;ksafd ml oDr 
dh leL;k,¡ vkSj ifjfLFk;k¡ gj ;qx esa curh vkbZ gSa A  
vkt ds bl la?k"kZe; thou esa rks xhrk dh mi;ksfxrk 
vkSj c<+ x;h gSA D;ksafd ;g my>uksa ls 
fdadÙkZO;foew<+ gks pqds ekuo dks thou thus dk lgh 
jkLrk fn[kykrh gS A

bl izdkj Jhen~Hkxon~xhrk esa fufgr rRoksa dk orZeku 
esa funsZ’ku ,oa ijke’kZ iz.kkyh esa mi;ksfxrk ds 
fl)kUrkas ,oa vkn’kksZa dk orZeku ifjizs{; esa ikyu 
fd;k tk;sxk rks lekt esa uSfrd] lekurk ,oa mPp 
vkn’kksZ dh LFkkiuk djus esa lgk;rk feysxhA xhrk esa 
fon~;eku funsZ’ku ,oa ijke’kZ dks O;fDr ds iw.kZ 
fodkl gsrq O;ogkfjd :Ik fn;k tk;sxk rks lEiw.kZ 
lekt esa izR;sd O;fDr ,d vkn’kZ ,oa mÙke ukxfjd 
cusxkA ftlls lEiw.kZ fo’o esa mRiUu gks jgh 
lkekftd] lkaLd`frd] jktuhfrd] ,oa euksoSKkfud 
leL;k,¡ Lor% gh gy gks tk;asxh A

izLrkouk %

bl lalkj dk izR;sd euq"; lektksi;ksxh gS ;fn 
ckyd@Ckkfydkvksa  dks ckY;dky ls gh funsZ’ku ,oa 

Jhen~Hkxon~xhrk esa fufgr rRoksa dk orZeku funsZ’ku ,oa 
ijke’kZ iz.kkyh esa mi;ksfxrk dk ,d foospukRed v/;;u

izseizdk’k iqjksfgr]  'kks/kkFkhZ]
dqekÅ¡ fo’ofo|ky;] vYeksMk ¼mÙkjk[k.M½



ijke’kZ fn;k tk; rks og ldkjkRed :Ik ls Lo;a dk 
iw.kZ fodkl dj ldrs gaSA viuh :fp ds vuqlkj 
O;oLkk; pqudj mlesa Js"Brk izkIr djus esa vk jgh 
leL;k lek/kku dk iz;kl dj ldrs gaSA blds fy, 
vk/kqfud funsZ’ku ,oa ijke’kZ ds 'kSf{kd iz.kkyh esa 
euksfOkKku dk iz;ksx fd;k x;k gS ftlls Nk= 
'kkjhfjd] ekufld ,oa laosxkRed :Ik ls etcwr gksrs 
gaSsA blds fy, izf’kf{kr&'kSf{kd euksoSKkfudksa ,oa 
euksoSKkfud iz;ksx’kkyk,¡ gksuh vfr vko’;d gS 
ftleas vf/kd /ku dh vko’drk gksrh gSA tks fd vke 
ckyd@ckfydk ;k O;fDr dks ;g lqfo/kk gksuh lEHko 
ugha gSA lkFk gh lHkh Hkkjrh; fo|ky;ksa ,oa 
egkfo|ky;ksa esa gksuk lEHko ugha gSA D;ksafd cgqr ls 
LFkkuksa ij fo|ky; Hkou ,oa f'k{kd lhfer gSa ,sls esa 
euksoSKkfud <ax ls funsZ'ku ,oa ijke'kZ nsuk lEHko 
ugha gSA tcfd Jhen~Hkxon~xhrk esa fon~;eku funsZ’ku 
,oa ijke’kZ dh lqfo/kk izR;sd izfr;ksxh ;k ckyd ds 
fy, vklkuh ls izkIr gks ldrh gSA tks fd nk’kZfud] 
euksoSKkfud] lkekftd :Ik ls funsZ'ku ,oa ijke'kZ ls 
izR;sd ckyd  vius thou ds lHkh i{kksa dk fodkl 
dj ldrk gSA fQj vius dke esa dq'kyrk izkIr dj 
vius O;olk; esa Js"Brk izkIr dj viuk rFkk vius 
lekt dk ldkjkRed :Ik ls fodkl dj ldrs gSa A

iLz rrq  'kk/s k ea s lekt ds lHkh Lrj ds ifz r;kfs x;ka s dks 
vius dk;Z ea s d’q kyrk ikz Ir djus ,oa thou ea s vkus 
okyh gj puq kfS r;ks a dk lkeuk djus ds lEcU/k ea s fun’Zs ku 
,oa ijke’kZ  fn;k x;k gAS  vtuZq  dks fufer ekudj 
Jhd"̀.k }kjk fun’Zs ku ,oa ijke’kZ fn;k x;k gS fd thou 
ds ifz rdyw  ijfLFkfr;ka s ea s 'kkjhfjd rFkk ekufLkd :i ls 
chekj gks rks Hkh O;fDRk dks vius O;olk; ls dHkh Hkh 
iyk;u ugha djuk] cfYd vuklDr deZ djrs g,q  deZ 
ea s d’q kyrk ikz Ir dj HkxoRo ¼[k’q kgkyh½ ikz Ir djus dk 
i;z kl fujUrj djrs jguk pkfg,A

funsZ’ku %

funsZ’ku fdlh leL;k dk lek/kku djus dh ;ksX;rk 
gSA funsZ’ku O;fDRk dh  cqf)erkiw.kZ p;u ,oa 
lek;kstu ds fy, nh x;h bl izdkj dh lgk;rk gSA 
ftlds QyLo:Ik O;fDr vius O;fDrRo] {kerk] 
;ksX;rk vkSj ekufld Lrj dk Kku izkIr djrk gSA 
lkFk gh lkekftd laxBuks dh egŸkk dh tkudkjh 
izkIr dj ldsa] fd la;qDr ifjokj dk gekjs fodkl ij 
D;k izHkko iMrk gS vkSj euq"; dks lkekftd izk.kh 
cukus esa rFkk mudk uSfrd] laosfxd] ’kkjhfjd rFkk 
ckSf)d fodkl esa iFk&izn’kZu djuk lekt dk 
mŸkjnkf;Ro gSA bl n`f"V ls f’k{kk esa funsZ’ku dk 
?kfu"B lEcU/k gSA funsZ’ku dh izfØ;k dk fodklkRed 

vk;ke ds :Ik esa gh iz;ksx fd;k tkrk gS A 
Jhen~Hkxon~xhrk esa ekuo thou ds fodkl gsrq 
funsZ’ku fn;k x;k gS fd izR;sd O;fDr dks viuk 
m)kj Lo;a djuk gS A

m)jsnkReukRekua ukRekueolkn;sr
vkReSo ãkReuks cU/kqjkREkSo fjiqjkReu%AA  6@5

euq"; Hkolkxj ls viuk m)kj Lo;a djs vkSj viuh 
v/kksxfr u gksus nsaA D;ksafd euq"; Lo;a gh viuk fe= 
vkSj Lo;a viuk 'k=q gSA

euq"; dh HkykbZ vkSj cqjkbZ djus okyk lalkj esa dksbZ 
nwljk O;fDr ;k nsork ugha gSA cfYd euq"; Lo;a gh gS 
vU; yksx mldh HkykbZ rc djrs gSa tc og viuh 
HkykbZ pkgdj Lo;a Js"B dk;Z djrk gS lq[k&nq%[k  ds 
fy, euq"; Lo;a mRkjnk;h gSA

cU/kqjkRekReuLrL;k ;sukReSokReuk ftr%
vukReuLrq 'k=qRos orsZrkReSo 'k=qor   6@6

ftlus Lo;a dks thr fy;k gS og O;fDr Lo;a gh viuk 
cU/kq gS ftlus ugha thrk gS og Lo;a gh viuk 'k=q gAS

tc rd O;fDr ;k ckyd&ckfydk dks nk’kZfud] 
euksoSKkfud] lkekftd ,o 'kSf{kd n`f"V ls funsZ’ku 
,oa ijke’kZ fn;k tk;sxk rks rHkh O;fDrRo dk iw.kZ 
fodkl gks ldrk gSA 'kks/kkFkhZ }kjk lEiw.kZ xhrk ls 
funsZ'ku ls lEcfU/k 'yksdksa dks fpfUgr fd;k gSA

Jhen~Hkxon~xhrk esa fo|eku v/;k;okj funsZ’ku%

v-l- v/;k;okj funsZ’ku gsrq 'yksdksa dh la[;k

1
2 13] 15] 16] 19] 20] 21] 22] 23] 24] 25] 29] 30] 41] 42] 

44] 45] 46] 47] 51] 50] 56] 57] 58
3 4] 5] 6] 7] 8] 9] 16] 19] 21] 25] 26] 27] 28] 29] 30] 31] 

33] 34] 35] 37 ]38] 42] 43
4 10] 14] 16] 17] 19] 20] 21] 22] 23] 26
5 2] 5] 6] 7] 11] 13] 14] 16] 17] 18] 19] 21] 22] 23] 24] 

25] 26] 27] 28] 29
6 1] 3] 4] 5] 6] 7] 8] 9] 10] 12] 13] 14] 15] 17] 18] 20] 

21] 22] 24] 25] 26] 27] 41] 42] 44] 46
7 4] 5] 13] 14] 15] 20] 25
8 5] 10] 12] 13] 15] 21
9 2] 8] 11] 12] 21] 29] 30] 31
10 3] 4] 5] 7] 8
11
12 5] 9] 12] 13] 14] 15] 16] 17] 18] 19
13 3] 4] 9] 11] 13] 14
14 3] 5] 22] 25
15 4] 6] 10] 11
16 1] 2] 23
17 14] 15] 16
18 17] 41] 42] 43



ijke’kZ %

ijke'kZ lsok O;fDr dh lq/kkjkRed izfdz;k gS blesa 
ijke'kZnkrk }kjk ijke'kZ izkFkhZ dks y{; izkIr djus esa 
lgk;rk nh tkrh gS funsZ’ku ls lEcfU/kr bu lsokvksa 
ds vUrxZr ijke’kZ lsok dk lokZf/kd egRoiw.kZ LFkku 
gSA izkphu le; esa ijke’kZ lsok orZeku dh vis{kk 
lgt FkhA fo|ky; ds f’k{kdksa ;k lekt ds izfrf"Br 
O;fDRk }kjk ijke’kZ iznku fd;k tkrk FkkA D;ksafd 
lekt ds IkzR;sd O;fDr ,d&nwljs ij iwjk fo’okl 
fd;k djrs FksA ijUrq orZeku le; esa lekt dk 
Lo:Ik vR;Ur tfVy gks pqdk gSA vkt ix&ix ij 
izR;sd O;fDr ds le{k vusd leL;k,a gaSA bu 
leL;kvksa dk lek/kku Hkh ,d tfVy izfØ;k gS] 
blfy, izf’k{kr O;fDr }kjk gh ijke’kZ fn;k tkuk 
pkfg,A blds fy, ckyd dks thou dh izkjfEHkd 
voLFkk ls gh funsZ’ku ds lkFk ijke’kZ dh vR;f/kd 
vko’;drk gSA rHkh ckyd dh ftKklk 'kkar dh tk 
ldrh vkSj mlesa rdZ 'kfDr dh vknrksa dk fuekZ.k 
fd;k tk ldrk gSA bUgh vknrksa ls O;fDr ds O;fDrRo 
dk fuekZ.k gksrk gS A ijke’kZ esa O;fDRk dh leL;k 
O;fDRkxr gksrh gS] izkFkhZ ekufld :Ik ls LoLF; ugha 
gksrk gSA blfy, og fu.kZ; ysus esa vleFkZ gksrk TkSls 
egkHkkjr ds ;q) esa vtqZu dks vius lxs lEcfU/k;ksa dks 
;q) Hkwfe esa ns[kdj eksg ¼ekufld jksx½ gks x;k vkSj 
vius lkjFkh Jhd`".k ls dgus yxs &

^^dki.kZ.;nks"kksa igrLoHkko%
i`PNkfe Roka /keZlEew<psrk%
;PNsªf;% L;kfuf’pra czfg rUes
f’k";Lrs·ga 'kkf/k eka Roka iziUue**AA  2@7

dk;jrk :Ik nks"k ls migr gq, LoHkko okyk rFkk /keZ 
ds fo"k; esa eksfgr fpr gqvk eSa vtqZu vkils iwNrk gwWa 
fd tks lk/ku fuf’pr dY;k.k dkjd gks mls eq>s 
dfg;sA D;ksafd eSa vkidk f’k"; g¡w blfy, vkids 'kj.k 
vk;k gw¡] eq>dks f’k{kk nhft;sxkA fQj Jhd`".k vtqZu 
dks ijke’kZ nsrs gSaA fopkj&foe’kZ] okrkZyki rFkk 
lkSgknZiw.kZ rdZ&fordZ ls vtqZu dks eksg ls eqDr djrs 
gSa vkSj {kf=; /keZ dh tkudkjh nsrs gaS] fd ,d {kf=; 
dks /keZ ;q) djuk gS] ;q) ls Hkkxuk dk;jrk gS A 
bfrgkl rqEgsa dk;j dgsxk ;g rqEgsa Lohdkj gSA vtqZu 
dgrk gS ;g Lohdkj ugha gS rc fu.kZ; yhft;s ;q) 
djuk gS vFkok ughaA 'kks/kkFkhZ }kjk Jhen~Hkxon~xhrk 
ds lEiw.kZ v/;;u djus ds Ik'pkr ijke'kZ ds rhuksa 
:iksa ds 'yksdksa dks [kkst fudkydj mudks 
fuEufyf[kr lkj.kh esa iznf'kZr fd;k x;k gSA ;Fkk &

xhrk ds lHkh v/;k;ks esa ijke’kZ ds fofHkUu :iksa 
dk v/;;u %
v-la- funsZ’kh; ijke’kZ lekgkd funsZ’ku vfunsZ’; ijke’kZ

1 29] 30] 31] 32] 34
2 2] 3] 11] 12] 14] 17] 18 12] 54] 55 4] 5] 6] 7] 8

26] 27] 31] 33] 35] 37] 38] 
40] 48] 49] 52] 53] 60

3 3] 39] 41 1] 2] 3] 36
4 2] 7] 8] 11] 15] 33] 36] 18] 37] 41 4

37] 39] 41] 42
5 3 10] 15] 21
6 2] 16] 32] 43 35] 36] 37] 38] 33] 34

39] 40
7 1] 2] 3] 6] 7] 8] 9] 10] 1] 2

11] 12] 16] 17] 28
8 14] 16] 23 3] 4] 6] 7] 8] 27 1] 2
9 1] 9] 1] 23] 27] 34
10 1] 20- 40 11] 14] 15] 20 17] 18
11 2 3] 4] 10] 11 1
12 2] 12 2] 28
13
14 21
15 1] 2] 3
16 1] 2] 3] 5
17 2] 3] 5] 7] 15] 16 1
18 2] 3] 5] 11] 12] 1] 73

Uk"Vks eksg% Le`fryZC/kk RoRizlknkUe;kP;qr A
fLFkrks·fLe xrlUnsg% dfj";s opua roAA  18@73

vtqZu cksys gs&vP;qr! vkidh d`ik ls esjk eksg u"V gks 
x;k gS vkSj eSaus Le`fr izkIr dj yh gSA vc eSa la’k; 
jfgr gksdj fLFkj gw¡ vr% vkidh vkKk dk ikyu 
d:¡xkA

orZeku le; esa dksbZ izfr;ksxh ckj&ckj vius y{; dks 
ikus esa vlQy gksrk gS rks og ekufld :Ik ls vLoLFk 
gksdj nk’kZfudksa lh Hkk"kk cksyus yxrk gS vkSj Lo;a 
vius dŸkZO; ls iyk;u djus dh lksprk gS ftlls 
vusd lkekftd] vkfFkZd] euksoSKkfud leL;kvksa ls 
xzflr gks tkrk gSA ,sls le; esa Jhen~Hkxon~xhrk esa 
fo|eku funsZ’ku ,oa ijke’kZ ds rRoksa dk mi;ksx dj] 
lalkj dk gj izfr;ksxh iqu% vius y{; izkfIr  ds fy, 
iwjh lkeF;Z ls dk;Z dj ldrk gSA

ijke’kZ dh izfØ;k % ijke’kZ dh izfØ;k esa ijke’kZnkrk 
tks fd izkFkhZ ds mn~ns’; izkfIr gsrq ijke’kZ nsrk gSA bl 
fy, ijke’kZ ,d f=/kzqoh; izfØ;k gSA ftlds rhu vax 
gS A

1- ijke’kZ ds y{;
2- izzkFkhZ ¼micks/;½
3- ijke’kZnkrk ¼micks/kd½

ijke’kZ dh izfØ;k dk loZizFke egRoiw.kZ ?kVd gS 
y{; dks fu/kkZfjr djukA bu y{;ksa dks izkFkhZ ,oa 
ijke’kZnkrk ds okrkoj.k ,oa lekt ds vuq:Ik gh 
fu/kkZfjr fd;k tkrk gSA y{;ksa ds fu/kkZj.k esa lsokFkhZ 
dh :fp;ksa] vko’;drkvksa ,oa okrkoj.k dk Hkh /;ku 



j[kuk iMrk gSA ,d izdkj ls ijke’kZ dk y{;] lsokFkhZ 
dks ewY;ksa ds iqu% vUos"k.k esa lgk;rk iznku djuk gksrk 
gSA ijke’kZ dk eq[; mn~ns’; lsokFkhZ esa rhu xq.kksa dk 
fodkl djuk gS ;Fkk %&

1- vkRe&Kku
2- vkRe&Lohd`fr
3- lkekftd lkeatL;

Jhen~Hkxon~xhrk esa fo|eku funsZ’ku ,oa  
ijke’kZ %

Jhen~Hkxon~xhrk egkHkkjr ds ;q) esa ;ksx’oj d`".k 
}kjk vtqZu dks fufer ekudj lEiw.kZ ekuo tkfr ds 
dY;k.k gsrq funsZ’ku ,oa ijke’kZ fn;k x;k gSA ftlesa 
euq"; ds tUe ls ysdj e`R;q ds Ik’pkr rd ds ckjs esa 
crk;k x;k gSA fd euq"; dSls viuk m)kj Lo;a dj 
ldsA deksZ dk Qy D;k gS\mls vius lekt ds lkFk 
dSls lkeatL; LFkkfir djukA D;kasfd orZeku le; eas 
HkkSfrd ,oa miHkksDrkoknh laLd`fr us euq"; dks vusd 
euksjksxksa ls xzfLkr dj fn;k gSA gekjk thou ekufld 
nckoksa o ruko ls Hkjk iMk gS ;g ihMk] O;Fkk] fo’kkn] 
Dys’k bR;kfn ls vkØkUr gaS] fdlh Hkh ijh{kk dh ?kM+h 
esa ge fojks/kh vkosxksa ds e/; yM+[kM+k tkrs gSa vkSj ;g 
fu’p; ugha dj ikrs fd dkSu&lk ekxZ viuk,¡ vFkok 
D;k djsa \okLro esa euq"; dh leL;k ;g gS fd tc 
ijLij fojks/kh vkosx gekjs leLr iz;Ruksa dks xfrghu 
o v’kDr dj nsa vkSj ge vius vki dks iw.kZ vfuf’pr 
dh fLFkfr esa ik;s arks ml voLFkk esa larqfyr thou 
dSls fcrk;s \dSls viuh cqf) o ekufld 'kkafr dks 
cuk;s j[ks \’kksd vkSj ihM+k dks fdl izdkj 'kkafriwoZd 
lgu dj ijh{kk ds {k.kksa esa fdl izdkj ldkjkRed 
fopkjks ls var%dj.k dh vkokt ds vuqdwy dk;Z djsaA 
vtqZu dks Hkh ;q) ds eSnku esa eksg dh fLFkfr gqbZ FkhA 
vtqZu dh ;g fLFkfr vk/;kRetxr esa vkRek ds 
va/kdkj dh fLFkfr dgh tkrh gSA Jhd`".k vtqZu dh 
bl fLFkfr dks ns[kdj mls ;q) djus dks funsZ’k nsrs 
gSaA os dgrs gSa %

loZ /kekZu ifjR;T; ekesd 'kj.ka ozt A
vga Roa ikisH;ksa eks{kf;";kfe ek 'kqp%AA

lHkh iwokZxzg dks R;kxdj gs ikFkZ! rw esjh 'kj.k esa vkA 
eSa rw>s lHkh ikiksa ls eqDr dj nwaxkA xhrk dk ;g lans’k 
lkoZHkkSfed gSA ;g gekjs thou esa ge lcds ân; esa 
?kfVr gksus okyk ;q) gh gSA vkt izR;sd O;fDr thou 
esa }U}dh fLFkfr esa gSA oLrqr% Jhen~Hkxon~xhrk euq"; 
ds thou dks ,d ldkjkRed fn’kk fn[kkrh gSa A

'kks/k dh vko';drk %

Jhen~Hkxon~xhrk esa fo|eku f'k{kk ls lalkj ds dbZ 

egkiq#"kksa us vuqdwy ,oa izfrdwy ifjfLFkfr;ksa esa iszj.kk 
ysdj vius O;olk; esa Js"Brk izkIr dh gSA orZeku 
oSf'od ifjizs{k esa Xykscy izfr;ksfxrk gsrq izR;sd 
ckyd ,oa ckfydk dks vius O;olk; esa dq'ky gksus ds 
fy, nk'kZfud] euksoSKkfud] lkekftd] funsZ'ku ,oa 
ijke'kZ dh vko';drk gS blds fy, Jhen~Hkxon~xhrk 
esa fo|eku funsZ'ku ,oa ijke'kZ lcls mi;ksxh gSA 
fdUrq blesa 'kks/kksa dk vHkko gksus ds dkj.k 'kks/kkFkhZ 
}kjk Jhen~Hkxon~xhrk esa v/;;u ¼2005&06½ 
cqansy[k.M] ik.Ms] fotsUnzukFk ̂ ^orZeku ifjos'k esa xhrk 
n'kZu ds 'kSf{kd fufgrkFkksZa dk lekykspukRed 
v/;;u** 2007 A dksVukyk cqf)izdk'k ̂ ^lka[; n'kZu 
esa izfrikfnr euksoSKkfud i{kksa dk foospukRed 
v/;;u** ¼2009½ RkFkk funsZ'ku ,oa ijke'kZ essa okfy;k 
Mh0%^^izfrHkk'kkyh fd'kksjksa ,oa muds vkRecks/k dk 
v/;;u**] ¼1973½ A izhfr]JhokLro%^^funsZf’kr ,oa 
vfunsZf’kr ek/;fed fo|kfFkZ;ksa dh 'kSf{kd 
miyfC/k&vkRecks/k ,oa O;fDrRo dk rqyukRed 
v/;;u** ¼2000½ ]flag] ,l- ¼1985½ ^^mÙkj izns’k ds 
nfjnz ?kjksa esa fuokl dj jgs ckydksa dh funsZ’ku 
vko’;drk,¡** 'kh"kZd ls fd;s x;s 'kks/kksa ,oa 
Jhen~Hkxon~xhrk esa fy[kh x;h iqLrdksa ,oa fVdkvksa 
dk v/;;u djds izLrqr 'kks/k mn~ns’;ksa dks vk/kkj 
cuk;k x;kA

leL;k dFku %

izLrqr v/;;u dk 'kh"kZd fuEu gS %&

^^Jhen~Hkxon~xhrk esa fufgr rRoksa dk orZeku funsZ’ku 
,oa ijke’kZ iz.kkyh esa mi;ksfxrk dk ,d foospukRed 
v/;;u**

leL;k dk ifjHkk"khdj.k %

Jhen~Hkxon~xhrk & Jhen~Hkxonxhrk rhu 'kCnksa ls 
feydj cuk gS] Jhen] Hkxon] xhrk ftlesa Jhen~ dk 
vFkZ gksrk gS ^^lqUnj**] Hkxon dk vFkZ gksrk gS 
^^ijekRek** rFkk xhrk dk vFkZ gksrk gS ^^xhr**A bl 
izdkj ls Jhen~Hkxon~xhrk dk vFkZ gqvk ̂ ^ijekRek dk 
,d lqUnj xhr**A 

funsZ’ku & ;g ,d fodklkRed izfd;k gS ftleas 
O;fDr dks bl ;ksX; cuk;k tkrk gS fd og viuh 
leL;kvkas dk lek/kku [kqn djus esa l{ke gks ldsA 
blds vk/kkj ij gh O;fDr dks viuh ;ksX;rkvksa] 
{kerkvks] dkS’kyksa rFkk O;fDrxr ls lEcfU/kr 
fo’ks"krkvksa dk Kku gks tkrk gS rFkk og Lo;a esa fufgr 
fo’ks"krkvksa dk leqfpr mi;ksx djus esa l{ke gks ikrk 
gSA



ijke’kZ % ;g lq/kkjkRed izfd;k gS ftlesa O;fDrxr 
leL;k dk lek/kku ijke’kZnkrk }kjk iznku fd;k 
tkrk gSA ftlesa ijke’kZnkrk ,oa izkFkhZ ds chp esa ,d 
fuf’pr le; esa rdZ&fordZ vFkok fopkjksa dk 
ijLifjd fofue; gksrk gSA 

v/;;u dh lhek,¡ %

izLrqr 'kks/k esa nk’kZfud ,oa o.kZukRed fof/k dks vk/kkj 
cuk;k x;k gSA Jhen~Hkxon~xhrk ,oa vk/kqfud funsZ’ku 
,oa ijke’kZ dh fofHkUu 'kks/kksa ,oa iqLrdksa dk v/;;u 
djus ds mijkUr ftu {ks=ksa esa dk;Z fd;k gS 'kks/k esa 
mudks gh vk/kkj ekudj 'kks/k fd;k x;k gSA 

vuqla/kku ds mn~ns’; %

1- f’k{kk n’kZu ,oa xhrk n’kZu esa leUo; LFkkfir 
djukA

2- f’k{kk ds vk/;kfRed mn~ns’;ksa dks xhrk ds lanHkZ 
esa le>ukA

3- Jhen~Hkxon~xhrk ds fofHkUu v/;k;ksa dk 
fo’ys"k.k rFkk funsZ’ku ls lacaf/kr fcUnqvksa dks 
[kkst fudkyukA

4- 'kSf{kd lEcU/k esa xhrk n’kZu dk funsZ’ku ,oa 
ijke’kZ dk oSf’od ifjisz{; esa izklafxdrkA

5- funsZ’ku ,oa ijke’kZ ds oSf’od vo/kkj.kk dk mu 
vrhr ds fcUnqvksa ds lkFk rqyuk djukA

6- 'kks/k esa izkIr uohu fcUnq tks Hkh izkIr gks mudh 
Hkkjrh; funsZ’ku vkSj ijke’kZ ds lkFk leUo; 
djus dh ubZ f’k{kk izk:Ik dk lq>koA

v/;;u dh fof/k %

izLrqr v/;;u esa nk’kZfud ,oa rkfdZd fof/k;ksa dks 
eq[; vk/kkj cuk;k x;k gSA iqLrdksa ds fo’ys"k.k 
v/;;u ij vk/kkfjr gSA

eq[; lzksr % egkHkkjr rFkk Jhen~Hkxon~xhrk dh ewy 
fdrkcsa rFkk funsZ’ku rFkk ijke’kZ dh iqLrdksa dk 
fo’ys"k.kkRed v/;;uA

xkS.k lzksr % i=&if=dk,a] iqLrdksa esa ladfyr 
lwpukvksaa dk laxzgA

ifjdYiuk % izzLrqr 'kks/k dk;Z 'kSf{kd ,oa nk’kZfud 
fopkjksa ij vk/kkfjr gSA fopkjksa Hkkoukvksa dk ijh{k.k 
,oa ewY;kadu oLrqfuB ,oa iz;ksx ds vk/kkj ij leqfpr 
ughaA

v/;;u dk fu"d"kZ %

1- JhenHkxon~xhrk O;fDr dks vkRecks/k dh vksj ys 
tkrk gSA ftlls O;fDr xEHkhj :Ik ls fPkUru] euu 

dj lds fd foijhr ifjfLFkfr;ksa esa ekuo dk n’kZu 
Hkzfer u gks tk; vkSj nqCkZyrk ,oa LokFkZ] eksg mHkdj 
lkeus u vk tk;A tc Hkh dksbZ y{; fu/kkZfjr djsa rks 
la’k; fofgu gksdj iki&iq.;] ;'k&vi;'k] 
eku&vieku] lQyrk&vlQyrk dks NksM+ dj y{; 
izkfIr gsrq 'kjhj rFkk eu ls ;ksx fpr gksdj dk;Z djsaA 

2-      izR;sd ekuo ds vUrj&eu esa ,d fnO; 
vkRek fojkteku jgrh gSA tks fd dHkh [kRe ugha gksrh 
gS] ugha fdlh izdkj dh HkkSfrd inkFkksZa ls vifo= gksrh 
gSA blfy, vkRek ds fodkl ds fy, izR;sd O;fDr ds 
fopkjksa esa ifo=rk vkuh pkfg,A rHkh mldh fpUru 
’kfDRk dk ldkjkRed fodkl gksxkA vk/;kfRedrk 
O;fDRk esa ;ksx&lk/kuk ls fodflr dh tk ldrh gSA 
;g O;fDr ds fØ;k&dykiksa ij fu;U=.k j[kdj /kS;Z] 
la;e] lgu'khyrk tSls xq.kksa dk fodkl djrh gSA 
ftlls ckyd&ckfydkvksa esa foosd mRiUu gksrk gS 
vkSj og mfpr vkSj vuqfpr esa vUrj le>dj lekt 
fojks/kh dk;ksZa dks ugha djrs vkSj vius O;fDrRo dk 
fodkl /kUkkRed i{k esa ys tkrs gSaA mlesa HkkbZ&pkjs] 
R;kx RkFkk lg;ksx dh Hkkouk dk fodkl gksrk gSA 

3- 'kks/kkFkhZ }kjk Jhen~Hkxon~xhrk ds 18 v/;k;ksa dk 
fo’ys"k.k dj funsZ’ku ls lEcfU/kr fcUnqvksa dks 
nk'kZfud] euksoSKkfud] lkekftd] v/;kfRed ,oa 
'kSf{kd n`f"V ls [kkst fudkyk gSA ftldk lkjka’k bl 
izdkj gS fd izR;sd O;fDRk dks viuh :fp ds vuqlkj 
dk;Z djuk pkfg,] blesa ;fn dfBukbZ Hkh gks rks dHkh 
fopfyr ugha gksuk pkfg,] cfYd vuk'kDr deZ djrs 
gq, deZ Qy bZ’ojki.kZ dj ;ksx;qDr gksdj deZ esa 
dq’kyrk izkIr djus dk iz;kl djrs jguk pkfg,A 

4- orZeku oSf’od ifjizs{; esa xhrk n’kZu dk funsZ’ku 
,oa ijke’kZ dh izklkafxdrk lkekftd] nk’kZfud] 
euksoSKkfud :Ik ls fuR;kar vko’;drk gSA pw¡fd 
21oha 'krkCnh esa foKku ,oa rduhfdd ds dkj.k 
thou ds izR;sd {ks= esa fo’o izfr;ksfxrk gSA ;g 
vko';d ugha fd blesa lHkh yksx lQy gksaA blfy, 
vf/kdka’k yksx volkn] fpUrk] LokFkZ] mPp jDrpki] 
ds dkj.k Lo;a dks vlqjf{kr ,oe~ vfuf’Pkrrk dh 
fLFkfr esa ikrs gSa vkSj viuh iwjh {kerk dk iz;ksx vius 
O;olk; esa Js"Brk izkIr djus esa ugha yxk ikrs gSa A  
blfy, orZeku funsZ’ku ,oa ijke’kZ dh O;oLFkk 
oSf’od lUnHkZ esa fuEu fyf[kr izklkafxdrk;sa gSa &

1- uo ;qodksa esa mRlkg dk lapkj djukA
2- vkRe cy dks c<+kus gsrqA
3- bPNk 'kfDr dks c<+kus esaA
4- y{; izkfIr dks izsfjr djus esaA



5- ekuo dY;k.kkFkZ gsrq jpukRed ,oa l`tukRedrk 
dk fodkl djukA

6- dq’ky usr`Ro ds fuek.kZ esaA

5- funsZ’ku ,oa ijke’kZ dh orZeku vo/kkj.kk gS fd 
izR;sd ckyd&ckfydkvksa dks bl izdkj dh f’k{kk nh 
tk; fd ftlls og viuh #fp ds vuqlkj ikB~;dze 
,oa O;olk; pqudj mlesa lQyrk gsrq fHkUu&2 
dkS’kyksa dks lh[k ldas lkFk gh 'kkjhfjd] ekufld] 
laosxkRed ,oa lkekftd :Ik ls 'kfDr’kkyh cusa vkSj 
f'k{kk esa gks jgs viO;; rFkk vojks/ku dks jksdk tk 
ldsA bl fy, xhrk n’kZu esa f’k{kk nh x;h fd lalkj 
ds IkzR;sd O;fDRk dks vius deZ {ks= esa fdlh Hkh izdkj 
dh leL;k vk;s rc Hkh mls vius O;olk; ls iyk;u 
ugha djuk pkfg,A 

6- ’kks/kkFkhZ }kjk Jhen~Hkxon~xhrk eas fo|eku 
funsZ’ku ,oa ijke’kZ ds nk’kZfud i{k esa uohu fcUnq 
izkIr fd;s fd izR;sd ckyd&ckfydk ;k O;fDRk }kjk 
tc Hkh dksbZ dk;Z fu/kkZfjr fd;k tkrk gSA rks ml 
dk;Z dks HkxoRo IkzkfIr gsrq deZ ds ifj.kke dh fpUrk u 
djrs gq,] ml dke esa Js"Brk izkIr djus dh dksf’k’k 
djuh pkfg,A 

'kks/k dh mikns;rk %

vk/kqfud f’k{kk iz.kkyh esa funsZ’ku ,oa ijke’kZ rFkk 
izkphu funsZ’ku ,oa ijke’kZ dh fo'ys"k.kkRed v/;;u 
ls izkIr fu"d"kksZa dks f’k{kk ds {ks= esa iz;ksx djds lEiw.kZ 
fo’o dh ekuo tkfr dks izxfr’khy] jpukRed ,oa 
lektksi;ksxh cuk;k tk ldrk gSA izLrqr 'kks/k ds 
ek/;e ls Hkkjrh; laaLd`fr ds ewy Lo:Ik dks tkuus esa 
enn fey ldrh gSA le; vkSj ifjfLFkfr;ksa ds 
vuqlkj Jhen~Hkxon~xhrk esa fufgr funsZ’ku ,oa 
ijke’kZ dks vk/kqfud lekt dh vko’;drkvksa ,oa 
vkdak{kkvks dh iwfrZZ djus esa lgk;d fl) gksxhA

Jhen~Hkxon~xhrk esa fufgr funsZ’ku ,oa ijke’kZ dk 
mn~ns’; lkoZHkkSfed] vk/;kfRed ,oa euksoSKkfud 
rF;ksa ij vk/kkfjr gSA ckyd&ckfydkvksa dk fodkl 
ges’kk ldkjkRedrk] lgu’khyrk] ifo=rk] vHk;] 
mRlkg] meax ds lkFk Kku] HkfDr] deZ dh Js"Brk dh 
Hkkouk f’k{kk ds ek/;e ls nh tk ldrh gSA mDr 
leLr rF;ksa dks izdk’k esa ykus dk iz;kl fd;k x;k 
gSA

bl izdkj Jhen~Hkxon~xhrk esa fufgr rRoksa dk orZeku 
esa funsZ’ku ,oa ijke’kZ iz.kkyh esa mi;ksfxrk ds 
fl)kUrkas ,oa vkn’kksZa dk orZeku ifjizs{; esa ikyu 
fd;k tk;sxk rks lekt esa uSfrdrk] lekurk ,oa mPp 
vkn’kksZ dh LFkkiuk djus esa lgk;rk feysxhA xhrk esa 

fon~;eku funsZ’ku ,oa ijke’kZ dks O;fDr ds iw.kZ 
fodkl gsrq O;ogkfjd :Ik fn;k tk;sxk rks lEiw.kZ 
lekt esa izR;sd O;fDr ,d vkn’kZ ,oa mÙke ukxfjd 
cusxkA ftlls lEiw.kZ fo’o esa mRiUu gks jgh 
lkekftd] lkaLd`frd] jktuhfrd] ,oa euksoSKkfud 
leL;k,¡ Lor% gh gy gks tk;sxhaA fQj lEiw.kZ ekuo 
lekt esa lerkewyd gksdj izR;sd O;fDr ekuo 
dY;k.k gsrq HkkSfrd ,oa vk/;kfRed :Ik ls jpukRed 
,oa l`tukRed dk;Z dj izxfr'khy lekt dk fuekZ.k 
gks ldsxk A ftlls lEiw.kZ fo’o esa mRiUu gks jgh 
lkekftd] lkaLd`frd] jktuhfrd] ,oa euksoSKkfud 
leL;k,¡ Lor% gh gy gks tk;sxhaA fQj lEiw.kZ ekuo 
lekt esa lerkewyd gksdj izR;sd O;fDr ekuo 
dY;k.k gsrq HkkSfrd ,oa vk/;kfRed :Ik ls jpukRed 
,oa l`tukRed dk;Z dj izxrhf'ky lekt dk fuekZ.k 
djsxk A

laUnHkZ xzUFk lwph %

1- vkpk;Z] jtuh’k % ßxhrk n’kZuÞ izdk’kd& 
Mk;e.M cqd fMiks fnYyhA

2- ßfgUnqLrkuÞ &10 twu 2014 ^^orZeku esa thuk 
lh[kkrk gS /;ku**

3- ßfgUnqLrkuÞ 13 twu 2014 ̂^gkbZijVsa’ku u gksu nsa 
csdkcw**A

4- 'kekZ] vkj-,- ,oa prqosZnh] f’k[kk % ßfunsZ’ku ,oa 
ijke’kZ ds ewy rRoÞ] izdk’kd vkj- yky cqd 
fMiks] esjB



'kks/k lkj %

fganh miU;kl lkfgR; fujarj fodkl'khy gS A  fganh 
esa lkekftd o vk¡pfyd miU;kl fy[ks x,A bu 
miU;klksa esa xzkE;&thou dk cgqr gh thoar] 
okLrfod o ljl o.kZu gqvk gSA oSls rks bldh 
'kq:vkr Lora=rk iwoZ ls gks pqdk Fkh] fdUrq vktknh ds 
ckn blesa xfr vk;hA tks vkt rd fodflr gks jgh gS 
A  chloha 'krkCnh ds vafre n'kd esa eueksgu ikBd] 
ohjsUæ tSu] uhydkar] iqUuhflag] foosdh jk;] 
txnh'kpaæ] eS=s;h iq"ik] nsoflag iks[kfj;k] 
fefFkys'oj] latho] e/kq dkadfj;k vkfn miU;kldkjksa 
usa viuh ys[kuh }kjk  xzkE;&thou ij vk/kkfjr 
miU;klksa dh jpuk dh gS A  ftlesa bUgksaus 
xzkE;&thou dks viuh iwjh fo'ks"krkvksa ,oe~ e;kZnkvksa 
ds lkFk mHkkjk gS A

dq¡th 'kCn & yksdthou] tupsruk] ijaijk

çLrkouk %

miU;kl fganh dk gh ugha] lHkh Hkkjrh; Hkk"kkvksa ds x| 
dh çfl) fo/kk gSA fganh dk miU;kl lkfgR; Hkh fo"k; 
dh –f"V ls oSfo/; lej gS A  dF; ,oa 'kSyh ds vk/kkj 
ij fganh miU;klksa dks fryLeh] ,s;kjh] tklwlh] 
lkekftd] leL;k ç/kku] ?kVuk ç/kku] pfj=&fp=.k 
ç/kku] ,sfrgkfld] euksoSKkfud] lektoknh] 
vk¡pfyd] çse vkSj fookg dh leL;k laca/kh] vareqZ[kh 
oS;fädrk ç/kku vkfn çdkjksa esa foHkkftr fd;k x;k 
gS A

xzkE;&thou ij vk/kkfjr miU;kl ;g fganh miU;kl 
dk dksbZ u;k çdkj ugha gS A  fganh ds lkekftd o 
vk¡pfyd miU;kl xzkE;&dsUæh gh jgs gSaA bu 
miU;klksa esa xzkE;&thou viuh iwjh fo'ks"krkvks¡ ,oe~ 
e;kZnkvksa ds lkFk mHkjk gS A  bl çdkj ds miU;kl 
fganh esa Lora=rk&iwoZ ls ysdj vkt rd fy[ks tk jgs 
gSaA ftudk ifjp; fuEufyf[kr gS&

eueksgu ikBd dk ^xxu ?kVk ?kgjkuh* ¼ƒ‹‹ƒ½ 
vkfnokfl;ksa dh ftUnfx;ksa ds vrhr] orZeku vkSj 
Hkfo"; dks lesVrh dFkk gS A  ^^mjk¡o tutkfr ds 
lkekftd] vkfFkZd ,oe~ jktuSfrd ifjos'kksa ij cquk 
x;k miU;kl gS] ---tgk¡ vkfnokfl;ksa dk mi;ksx 
etnwj ;k cU/kqvk etnwj ds :i esa gksrk gS rc muds 

lkFk tkuojksa ls cnrj O;ogkj fd;k tkrk gSA**    

ohjsUæ tSu dk ^Mwc* ¼ƒ‹‹ƒ½ miU;kl esa e/;çns'k ds 
csrok unh ds fdukjs fLFkr yMSbZ igkM+h v¡py dk 
fp=.k gS tks Lora= Hkkjr dh fo|qr ifj;kstuk ds 
rgr Mwc {ks= ds varxZr vk tkrk gSA ̂Mwc* yMSbZ vkSj 
ekrs dh dFkk ds :i esa xzkeh.k Hkkjr vkSj mlds 
fdlkuksa dh dFkk gSA ;g miU;kl fodkl dh ck<+ esa 
Mwcrs foLFkkfir gksus okys igkM+h xzkeh.kksa ds 'kks"k.k dh 
dFkk çLrqr djrk gSA ohjsUæ tSu dk vxyk miU;kl 
ikj ¼ƒ‹‹†½ ̂Mwc* dh gh vxyh dM+h gS A  ̂Mwc* ds var 
esa ;g ladsr gS fd u;h ih<h 'kksf"kr vkSj vlgk; 
xzkeh.kksa dks fn'kk çnku dj mUgsa 'kks"k.k ls eqfä 
fnyk;sxh tcfd ikj esa blds fy, ljdkj vkSj 
lkgwdkjksa ls vkfnokfl;ksa ds vf/kdkj ds fy, la?k"kZ 
'kq# gksrk gS fdUrq os igys gh geys ds /kDds esa gkj 
tkrs gSaA bl :i esa bldk var fujk'kkoknh gSA f'kYi 
dh –f"V ls ̂ Mwc* esa cqnsy[kaMh fefJr fganh dk ç;ksx 
fd;k x;k gSA ftlls Hkk"kk ltho gks xbZ gSA

f{kfrt 'kekZ ds ̂mdko* ¼ƒ‹‹„½ miU;kl esa ,d xjhc 
igkM+h L=h dh dFkk çLrqr dh xbZ gS A  M‚- xksiky 
jk; ds erkuqlkj & igkM+h thou ls lacaf/kr vusd 
miU;kl fganh esa fy[ks x, gSa] ij igkM+h L=h dk bruk 
la?k"kZ'khy :i igyh ckj lkeus vkrk gS A

uhydkar th dk ^c¡/kqvk jkenkl* ¼ƒ‹‹„½ çsepan] 
ukxktqZu dh ijaijk dks Bksl :i esa vkxs c<+kus okyk 
l'kä miU;kl gS c¡/kqvk jkenklA tks tehankjksa }kjk 
fd, tkusokys 'kks"k.k vkSj mldh çfØ;k dk inkZQk'k 
djrk gSA bldh fi;fj;k Bhd gh dgrh gS&”ckck 
¼ijlksÙke½ tqYeksa dh ekj ls xqtj x;sAnsoj dh nqnZ'kk 
ns[k dystk eq¡g dks vk tkrk gSA” 

iqUuh flag ds ^ikFkj ?kkVh dk 'kksj* ¼ƒ‹‹†½ esa [knku 
etnwjksa dh O;Fkk&dFkk dks vfHkO;fä nh xbZ gSA 
^^miU;kl ds dsUæh; ik= jkejktk dh eS;k ds vuqlkj] 
cq<+kis dh dkSu dgs] [knku esa dke djds dksbZ Hkjiwj 
tokuh Hkh ugha Hkksx ikrkA [knku gj toku vkneh dh 
nq'eu gSA Åij [knku ds Vsdsnkj iapksyh vkSj xk¡o ds 
ljiap gfjfd'ku dk nqnZE; 'kks"k.kra=] ftlesa njksxk 
lksguflag mudk lgk;d cudj gj le; muds lkFk 
jgrk gSA---dFkk dk dsUæh; ik= jkejktk esgur vkSj 
bZekunkjh ls vius dke ds vatke nsrk gS] ysfdu nwljs 

fganh ds xzkE;&thou ij vk/kkfjr miU;kl
¼20 oha 'krkCnh ds vafre n'kd ds lanHkZ esa½

MkW- mRre iVsy] foHkkxk/;{k ¼fgUnh½]
Jh oujkt vkV~Zl ,oa dkWelZ dkWyst] /kjeiqj



etnwjksa dh rjg vU;k; dks lg ugha ikrkA--- vkSj 
miU;kl ds var esa lkeus vkrk gS jkejktk dk csVk 
jkts'k] tks ubZ ih<+h dk çrhd gS vkSj gS vius firk dh 
foæksgh ijaijk dk okgdA**

foosdh jk; ds ̂ eaxy Hkou* ¼ƒ‹‹†½ vkSj ̂veaxygkjh* 
¼„ååƒ½ miU;kl xzkE;&thou ij dsfUær gSaA ^eaxy 
Hkou* esa foosdh jk; usa xzkeh.k&ekul ds ewY;&{k; dk 
fp=.k fd;k gSA ̂veaxygkjh* miU;kl eaxy Hkou dh 
dFkk dk vxyk iM+ko gS A  f'kYi vkSj Hkk"kk dh –f"V 
ls Hkh foosdh jk; ds miU;kl egRoiw.kZ gSaA Hkkstiqjh 
'kCnksa ds ç;ksx foosdh jk; dh Hkk"kk dh vuks[kh 
fo'ks"krk gSA

txnh'k paæ ds miU;kl ̂ujd dq.M esa okl* ¼ƒ‹‹†½ 
esa LokraR;ksZÙkj iatkc dh xzkeh.k i`"BHkwfe esa nfyr 
gfjtuksa dh dFkk xgjh laosnuk vkSj dykRedrk ds 
lkFk çLrqr dh xbZ gSA blesa gfjtuksa dh ukjdh; 
fLFkfr vkSj mPp oxhZ; lekt }kjk muds 'kks"k.k o 
neu dk fp=.k fd;k x;k gS A

æks.kohj dksgyh ds ^rdlhe* ¼ƒ‹‹†½ miU;klksa esa 
if'peh iatkc ds xzkeh.k thou dks çLrqr fd;k x;k 
gS A

fo|klkxj ukSfV;ky ds ^Hkhe vdsyk* ¼ƒ‹‹†½ vkSj 
^lwjt lcdk gS* ¼ƒ‹‹‰½ miU;klksa esa dqek;w¡&x<+oky 
ds igkM+h thou ds dVq ;FkkFkZ ds lkFk ogk¡ dh 
laL—fr dk fp=.k gqvk gS A

fganh dh çfl) ysf[kdk eS=s;h iq"ik dk ^bnUuee* 
¼ƒ‹‹†½ miU;kl esa ysf[kdk us foa/; v¡py ds ';keyh 
vkSj lksuiqjk xk¡oksa ds yksdthou dks vkReh;rk ls 
fpf=r fd;k gSA M‚-xksiky jk; ds 'kCnksa esa & bl 
miU;kl esa ,d fotu gS tks ysf[kdk ds cqnsy[k¡M 
thou ds çkekf.kd vkSj varjax vuqHko] igkM+h v¡py 
dh /kjrh vkSj chgM+ igkM+ ds thou ds lkekftd 
;FkkFkZ rFkk xgjh ekuoh; laosnuk ls laiUu gSA” 

^pkd* esa ysf[kdk us iRuh gksus ds ukrs xzkeh.k ifjos'k 
esa ,d L=h dh jktuhfr] tkfr&fcjknjh vkfn txgksa 
ij D;k fLFkfr gS] og cM+h dq'kyrk ls fpf=r fd;k gSA 
js[kk voLFkh ds 'kCnksa esa&^pkd* ,d xzke dFkk gSA 
^pkd ,d ukjh&dFkk gSA xk¡o dh leL;k ij 'kgjh 
e/;oxZ dh –f"V ls dkYifud lek/kku çLrqr 
djusokyk ;g ,d ç;ksxoknh miU;kl gSA**  M‚- 
jke'kj.k tks'kh ds erkuqlkj ;g jpuk ^^lkaØkafrd 
—f"k laca/kksa ds lanHkksaZ dk çfrfuf/kRo djrh gSA** 
fç;n'kZu ̂pkd* dks çsepan vkSj ̂js.kq* ds ckn cnys gq, 
Hkkjrh; xk¡o dh n'kk&fn'kk dk lcls cM+k eqdfEey 
nLrkost dgrs gSa A

jktdqekj xxZ us ̂QkSth ftUnk gS* ¼ƒ‹‹‡½ miU;kl esa 
iatkc ds xk¡oksa esa mHkjrh jk"Vªh; psruk dk fp=.k 
fd;k gSA

^dld* ¼ƒ‹‹‡½ dqekÅ¡uh yksd&lkfgR; ,oe~ laL—fr 
ds eeZK M‚-nsoflag iks[kfj;k dk vkRedFkukRed 
'kSyh esa fy[kk x;k igyk miU;kl gSA ;g ckjg [kaMksa 
esa fy[kk x;k gSA miU;kl esa ç.k;&f=dks.k dk fp=.k 
gSA blesa ys[kd us ioZrh; ijaijkvksa ij çgkj fd;k gSA 
miU;kl dh Hkk"kk rRle~ ç/kku gS fdUrq rn~Hko vkSj 
dqekÅ¡uh 'kCnksa dk Hkh ys[kd us mfpr ç;ksx fd;k gSA 
M‚- lk/kuk vxzoky ds erkuqlkj & ys[kd ds ân; esa 
,d dld ¼Vhl½ gS tks mHkjdj gekjs lEeq[k vkrh gS 
fd lkekftd eku&e;kZnkvksa vkSj ijaijkvksa esa tdM+s 
gq, lekt us mls D;k&ls&D;k cuk fn;kA dqy 
feykdj ̂dld* esa Hkkjrh; ioZrh; v¡py dh ftanxh 
dk çkekf.kd Lo:i mcjdj vk;k gS A 

jkefd'kksj 'kekZ dk ̂ xkSjh* ¼ƒ‹‹ˆ½ miU;kl esa ys[kd 
us xk¡o&?kj vkSj lekt esa gksus okys dqN o"kksaZ ds 
ifjoZruksa dks c[kwch eglwl djrs gq, cgqr lkjh 
çhfrdj vkSj vf/kdka'k vçhfrdj fLFkfr;ksa ls gesa 
:c: djk;k gSA blesa ys[kd us xk¡o vkSj xk¡o&?kj] 
ikl&iM+ksl ds vrhr vkSj orZeku dks] xk¡o ls tqM+s 
fo'oklksa] jhfr&fjoktksa] vPNkb;ksa&cqjkb;ksa& lcds 
lp dks fo'oluh; :i ls jax&:i nsus dk ç;Ru 
fd;k gSA

çHkk [ksrku dk ^ihyh vk¡/kh* ¼ƒ‹‹ˆ½ ekjokM+h lekt 
dh çkekf.kd rLohj gSA ^ihyh vk¡/kh* dh lcls cM+h 
fo'ks"krk ;g gS fd ;g ,d /kuh&ekuh ekjokM+h ifjokj 
dh laL—fr dk vkbZuk gS&,slk vkbZuk ftl ij vki 
iwjh rjg Hkjkslk dj ldrs gSaA  miU;kl esa ekjokM+h 
'kCnksa dk lkgftd ç;ksx gqvk gSA

^ekVh esjs xk¡o dh* ¼ƒ‹‹ˆ½ esa txnEckçlkn f=ikBh us 
ljtw unh ds fdukjs cls ,d xzkE;k¡py dks dFkkHkwfe 
cuk;k gSA nsosUædqekj ikBd ds erkuqlkj & 
fdLlkxksbZ dk Hkjiwj jlkLoknu djkrh txnEckçlkn 
f=ikBh dh ;g vk¡pfyd vkSiU;kfld —fr vius 
lSadM+ksa vthcksxjhc pfj=ksa] ?kVukvksa] vk¡pfyd cksyh 
vkSj v¡py ds HkkSxksfyd] lkaL—frd] lkekftd 
ifjos'k dh lqanj la;kstuk ds ckotwn ckj&ckj 
iBuh;rk esa ck/kd cu tkrh gS A

deykdkar f=ikBh ds ^csn[ky* ¼ƒ‹‹‰½ esa chloha 
'krkCnh ds nwljs&rhljs n'kd esa vo/k dh xzkeh.k 
i`"BHkwfe esa ckck jkepaæ ds usr`Ro esa tkjh fdlku 
vkanksyu dk çkekf.kd vkSj ltho vadu fd;k x;k 
gSA blesa xzk.kh.k laL—fr vius iwjs lkSan;Z ds lkFk 



eq[kfjr gqbZ gSA viuh tfVy lkekftd lkaL—frd 
cqukoV ds lkFk vo/k dk lexz yksdthou bl 
miU;kl esa mifLFkr gSA blesa vo/kh yksdxhrksa dk 
cgqr ltZukRed mi;ksx fd;k x;k gS] ftuesa BsB 
xzkeh.k laosnuk vfHkO;ä gqbZ gSA  

fefFkys'oj ds ̂çse u ckM+h mitS* ¼ƒ‹‹‡½ vkSj ̂;g var 
ugha gS* ¼„ååå½ miU;klksa dk dF; fcgkj dk xzkeh.k 
thou gS tks chloha lnh ds vafre pj.k esa djoV ys 
jgk gS A  ̂;q)LFky* fefFkys'oj dk fcgkj ds Hkjriqj 
dh xzkeh.k dFkkHkwfe ij vk/kkfjr miU;kl gSA tks 
va/kfo'oklksa] ekU;rkvksa vkSj lkekftd :f<+;ksa ls Hkjk 
gqvk xk¡o gSA 

^çse u ckM+h mitS* fefFkys'oj dk rhljk miU;kl gSA 
ftldk dsUæh; fo"k; çse gSA  ;FkkFkZ ds /kjkry ij 
çse dks ij[kus dk ladYi ysdj miU;kldkj bl 
miU;kl dh jpuk esa ço`Ùk gqvk gS A

^;g var ugha gS* ¼„ååå½ esa fefFkys'oj us fcgkj ds 
Hkkstiqj tuin ds rhu xk¡oksa&[koklMhg] igkM+iqj vkSj 
j?kqukFkiqj& dh =kln fLFkfr dk fp=.k fd;k gSA 
ledkyhu fcgkj ds xk¡oksa esa QSys tkfrokn] 
vjktdrk] fgalk] vigj.k] cykRdkj vkfn ds lanHkZ esa 
fiNM+s oxZ ds vf/kdkj&cks/k vkSj mudh oxZ&psruk 
dk fp=.k pqfu;k vkSj tks[ku ds ek/;e ls ^;g var 
ugha* esa fd;k x;k gS A  jksfg.kh vxzoky dks ;g 
miU;kl nks dkj.kksa ls egRoiw.kZ yxrk gSA  ,d] bls 
mu jpukvksa ds ,aVhMksV ds :i esa i<+k tkuk pkfg, 
tks ;kruk vkSj ihM+k dk XyksjhfQds'ku ¼ckSf)d 
gkgkdkj½ djrs gq, viuh txg ls japek= Hkh fgyus 
dks rS;kj ughaA nwljs] vkt ds ?ku?kksj va/kdkje; oä 
esa ;wVksfi;k dh vko';drk js[kkafdr dj ;g ̂;wVksfi;k 
;kuh Hkfo";&LoIu dh :ijs[kk* tSlh lkFkZd cgl dh 
'kq:vkr djrk gSA” 

latho  dk ̂t¡xy tgk¡ 'kq: gksrk gS* ¼„ååå½ esa usiky 
dh lhek ls tqM+s fcgkj ds if'peh paikj.k ftys ds 
feuh pacy uke ls çfl) {ks= esa fuokl djusokyh 
Fkk: tutkfr rFkk ogk¡ ds Mkdqvksa] usrkvksa] iqfyl 
vkSj ç'kklu ds chp fNM+h tax dk jksekapd fp=.k 
gqvk gSA fç;n'kZu ds 'kCnksa esa & ,d ek;us esa ;g 
miU;kl latho ds vc rd ds ys[ku dk ,d rkfdZd 
fodkl gSA  vijk/k esa vijk/k ds dkj.kksa dh [kkst dj 
jgk uk;d ̂taxy tgk¡ 'kq: gksrk gS* esa vijk/k dh ,d 
Hkh"k.k leL;k&Mkdw leL;k ls tw> jgk gS A  izgykn 
vxzoky dk dFku gS fd ,d fo'ks"k tutkfr dh dFkk 
dks vk/kkj cukdj Hkh latho lexz ekuoh; ladV ls 
eq¡gk&eq¡gh djrs gSaA--- Mkdqvksa dh txg os lÙkk ds çfr 
?k`.kk vkSj fgdkjr dk Hkko ikBd ds Hkhrj iSnk djrs gSa 

A  fdUrq lp rks ;g gS fd ̂taxy tgk¡ 'kq: gksrk gS* 
miU;kl esa Mkdw leL;k ds cgkus gkf'k, ds ml thou 
dks fo'ysf"kr fd;k x;k gS ftls vijk/k dh Hkwfe o 
'kj.kLFkyh ds :i esa fpfUgr dj lH; lekt ds vU; 
^'k=q* dh Nfo esa <kyk tkrk gSA  ys[kd bl v¡py dks 
mldh vPNkb;ksa vkSj cqjkb;ksa ds lkFk fpf=r fd;k 
gSA  Hkk"kk budh Hkkstiqjh çHkkfor fganh gS A

^lgjkuk* ¼ƒ‹‹‹½ esa iqUuh flag us lgfj;k tutkfr ds 
'kks"k.k] mRihM+u rFkk mlds thoar la?k"kZ dks ubZ –f"V 
ls ij[kk gSA 

eS=s;h iq"ik ds ^>wykuV* ¼ƒ‹‹‹½ miU;kl esa ,d 
vui<+ fdUrq Lora= L=h dh dgkuh gS tks ifr ds }kjk 
NksM+ fn;s tkus ds ckn Hkh laifÙk ds vius gd dks cM+h 
prqjkbZ ls cuk;s j[krh gSA bldh ukf;dk 'khyks dk 
fodkl ,d ncax vkSjr ds :i esa gqvk fn[kk;k gSA 
ifr ifjR;äk 'khyks] tks lekt vkSj lkl dh 
lgkuqHkwfr dh ik= Fkh] ogh vkØked gksdj 
lkekftd&/kkfeZd jhfr;ksa dks Bsaxk fn[kkrh gSA fookg 
laLdkj ij ç'u fpà yxkrh gS vkSj vkfFkZd L=ksrksa ij 
dCtk tek ysrh gS A  ^vYek dcwrjh* ¼„ååå½ esa 
ysf[kdk us cqansy[kaM {ks= esa clusokyh dcwrjk tkfr ds 
thou dks viuk fo"k; cuk;k gSA bl miU;kl esa 
dcwrjk lekt ds yxHkx laiw.kZ rkus&ckus] 
yksx&yqxkbZ;k¡] çse&>xM+s dh okLrfod tfVy 
dgkuh gS tks gekjs vklikl ?kfVr gks jgh gSA uhjk 
ukgVk us mfpr gh dgk gS fd ̂---vYek dcwrjh vijk/kh 
ekuh tkusokyh] ,d fo'ks"k tutkfr dh ftthfo"kk] 
jksVh dh fpark vkSj thus ds la?k"kZ esa dqVrs&fiVrs] 
ca/krs&ejrs vfojr yxs jgus okyksa dh ,slh 
O;Fkk&dFkk gS] tks vktknh dh vk/kh lnh ds ckn dk 
Hkh ;FkkFkZ gS A*  bldh dFkk dks ̂ ukjh lafgrk ds çfr 
vk/kqfud L=h dk foæksg* ekuk tk ldrk gSA 
^vxuik[kh* ¼„ååå½ esa L=h ds bLrseky vkSj 'kks"k.k dh 
dgkuh L=h&foe'kZ ds u, igyqvksa ds lkFk vfHkO;ä 
gqbZ gS rks ^fotu* ¼„åå„½ miU;kl esa L=h ds 'kks"k.k] 
la?k"kZ vkSj lkgl dh dFkk dgh xbZ gSA ysf[kdk 
cqansy[kaM ds ifjos'k vkSj xzkeh.k lekt dks mlds iwjs 
;FkkFkZ ds lkFk [kqjnjh Hkk"kk ds lgkjs] thoar :i esa 
çLrqr dj nsrh gSA eS=s;h xzkeh.k vkSj fuEuoxhZ; 
fL=;ksa dh Hkk"kk dks tl dk rl çLrqr dj nsrh gSA 
dFkk vkSj Hkkf"kd f'kYi dh –f"V ls ^vYek dcwrjh* 
mudk loZJs"B miU;kl gSA ;gh dkj.k gS fd 
çsedqekj ef.k rks bl miU;kl dks chrs gq, n'kd dk 
loZJs"B fganh miU;kl gh ugha] fganh ds vc rd fy[ks 
x, nl Js"B miU;klksa esa 'kqekj gksus yk;d crkrs gSa A

^vkrZukn* ¼ƒ‹‹Š½ ;qok ys[kd jktho dqekj dk 



miU;kl gS ftlesa ,d lkekU; xzkeh.k ?kj[ksnu dh 
csVh ycfr;k ds vpkud xk;c gksus mRiUu fLFkfr;ksa 
& ,d ftyk/kh'k ds ek/;e ls ftyk Lrj ls ysdj 
jkT;Lrj ij O;kIr Hkz"Vkpkj] HkkbZ & Hkrhtkokn] 
dnkpkj] nqjkpkj vkfn dk ;FkkFkZ fp=.k fd;k x;k gS 
A

Hkxokunkl eksjoky dk ^dkyk igkM+* ¼ƒ‹‹‹½ 
miU;kl esa esokr dk u dsoy orZeku ;FkkFkZ >k¡drk gS 
cfYd vrhr dk dkyk&lQsn o`rkar Hkh Hkjiwj mtkxj 
gqvk gSA tgk¡ eqfLye /kehZ eso uked ,d tutkfr 
vYila[;d fganqvksa ds lkFk ln~Hkko ls thrh gSA ftls 
jktuhfrd O;kikjh vkSj /keZ ds Bsdsnkj dSls 
lkaçnkf;drk dk tgj QSykdj u"V dj nsrs gSa] dk 
fp=.k miU;kldkj us xgjh le> vkSj ;FkkFkZcks/k ds 
lkFk fd;k gSA  ̂dkyk igkM+* dh vkSiU;kfld dFkk esa 
LokraR;ksZÙkj Hkkjrh; lekt dh ;g foMEcuk Hkh 
varxqZfEQr gS fd fiNM+s dgs tkusokys lektksa dk 
lkeqnkf;d larqyu vkSj lkSgknZ fdl rjg fodkl o 
tura= ds ukjksa }kjk Nyk tkrk gSA  esokr {ks= dh 
yksdksfä;ksa vkSj dgkorksa] nksgs vkSj xhrksa ds ç;ksx ls 
;g esokr v¡py dks lthork çnku djrk gSA

:i flag pansy ds ̂ikFkj Vhyk* ¼ƒ‹‹Š½ miU;kl cnys 
gq, xzkeh.k lekt dk fp=.k djrk gSA miU;kldkj 
vktknh ds ckn cnyrs gq, Hkkjr ds xzkeh.k lekt dh 
Bhd&Bhd igpku djokrs gSaA blfy, ^ikFkj Vhyk* 
dk xk¡o vius leLr varfoZjks/kksa ds lkFk gekjs lkeus 
mifLFkr gksrk gSA blhfy, rks jes'k diwj mfpr gh 
fy[krs gSa & miU;kl esa Hkkjrh; xk¡o dk ,d cnyk 
gqvk psgjk lkeus vkrk gSA blesa of.kZr xk¡o mu xk¡oksa 
ls loZFkk fHkUu gS tks çsepan] ^js.kq*] ukxktqZu] 
f'koçlkn flag rFkk jkenj'k feJ ds miU;klksa esa 
mifLFkr gSA” 

gchc dSQh dk ̂xeuk* ¼ƒ‹‹‹½ vkfnokfl;ksa dh =klnh 
vkSj 'kks"k.k dh dFkk gS ftuds fodkl ds vk¡dM+s flQZ 
dkxtksa ij gksrs gSa A  T;ksfr"k tks'kh dk ^lksucjlk* 
¼„ååå½ es ,d xk¡o dh dgkuh gS A  cqfu;knh 
leL;kvksa ds Lrj ij og iwjs fcgkj dh dgkuh gS A  
tgk¡ Hkwfe&lq/kkj laHko ugha gqvk A

fç;oan dk ̂ ijNkbZ ukp* ¼„ååå½ bfrgkl ds iUuksa esa 
dqpyh gqbZ vkRekvksa dh nkLrku gSA ;g nfyrksa vkSj 
ihfM+rksa dk uaxk bfrgkl gSA blesa 'kks"k.k ij vk/kkfjr 
lÙkk vkSj mlds leLr Ny&diVksa vkSj "kMîa=ksa dk 
inkZQk'k fd;k x;k gSA” 

e/kq dkadfj;k dk ̂[kqys xxu ds yky flrkjs* ¼„ååå½ 
miU;kl ijaijkoknh] fuEu e/;oxhZ; ifjokj dh ,d 

çcq) dU;k dh ikfjokfjd ,oe~ euksoSKkfud 
ifjfLFkfr;ksa ls la?k"kZ ds voyksdu fcanq ls uDlyoknh 
vkanksyu ds çkjaHk ls var rd dh dFkk dgusokyk ,d 
;FkkFkZoknh miU;kl gS A

enu nhf{kr dk ^eksjh dh bZaV* ¼ƒ‹‹ˆ½ miU;kl esa 
esgrj tkfr dh ihM+k ,oe~ =kln fLFkfr;ksa dk 
çdVhdj.k gqvk gSA blesa esgrj tkfr ds thou 
;FkkFkZ] thou dh ftthfo"kk ,oe~ la?k"kZ dh vfHkO;fä 
gqbZ gSA M‚- eqQ[[kj ,gfr'kke tqcSjh ds 'kCnksa esa & 
^eksjh dh bZaV* dbZ ifjokjksa] ifjos'kksa dh 
vkfFkZd&lkekftd folaxfr;ksa ,oe~ varfoZjks/kksa dh 
dFkk gS A

fu"d"kZ %

chloha 'krkCnh ds vafre n'kd ds bu miU;klksa esa 
vkfnokfl;ksa dh ft+Unfx;ksa ds vrhr] orZeku vkSj 
Hkfo"; dks lesVrh dFkk gS A  dgha mjk¡o] Fkk: rks 
dcwrjk tkfr dh] rks dgha dqek;w&x<+oky ds igkMh 
thou dh dFkk of.kZr gqbZ gSA blesa ,d vksj foa/; 
v¡py ds ';keyh vkSj lksuiqjk xk¡oksa ds yksdthou gS 
rks nwljh vksj [knku etnwjksa]igkMh L=h o nfyrksa dh 
O;Fkk&dFkkA blesa Mwc dk yMSbZ igkM+h v¡py Hkh gS rks 
çsepan] ukxktqZu dh ijaijk c<kusokyk c¡/kqvk jkenkl 
Hkh gSA ;s miU;kl xk¡o esa vk jgs cnyko & tu ,oe~ 
jk"Vªh; psruk] ewY;âkl ,oe~ vktknh ds ckn cnyrs 
gq, Hkkjr ds xzkeh.k lekt dh Bhd&Bhd igpku 
djokrs gSa A

lanHkZ lwph %

1- jk;] 'kf'kdyk ¼„åå„½] lkfgR; esa dgk¡ gSa 
vkfnoklh] nLrd] vad&ƒ…&ƒ‡] i`- „ˆŠ

2- jk;] xksiky ¼„åå„½] fganh miU;kl dk bfrgkl] 
i`-…‹†] ubZ fnYyh] jktdey çdk'ku 

3- uhydkar ¼ƒ‹‹„½] c¡/kqvk jkenkl] i`-‹Š] 
bykgkckn] yksdHkkjrh çdk'ku

4- flag] iqUuh ¼ƒ‹‹†½] ikFkj ?kkVh dk 'kksj miU;kl 
ds jSij ls] ubZ fnYyh] jktdey çdk'ku

5- jk;] xksiky ¼ebZ&twu] ƒ‹‹‡½] vktdy]i`-„„

6- voLFkh] js[kk ¼tqykbZ&ƒ‹‹Š½] pkd% O;fäRo 
:ikarj dh fo'oluh; xkFkk] gal] i`-‹å

7- tks'kh] jke'kj.k ¼fnlEcj] ƒ‹‹‰½] gal] i`-‰ˆ

8- fç;n'kZu ¼väwcj&ƒ‹‹‰½] gal] i`- ƒ…ˆ

9- vxzoky] lk/kuk ¼vçSy&twu] ƒ‹‹Š½] leh{kk] i`- 
†‰



10- lquhrk] ¼vDVwcj&fnlacj] ƒ‹‹Š½] ekjokM+h 
lekt dk thoar nLrkost] leh{kk] i`-ƒ†

11- ikBd] nsosUædqekj ¼tuojh&ekpZ] ƒ‹‹‰½] 
vfrjaftr HkkoqdrktU; fdLlkxksbZ] leh{kk]i`-†‰

12- jk;] xksiky ¼tuojh&ekpZ&„ååƒ½] chrh lnh ds 
vafre n'kd esa miU;kl vkSj miU;kl dh 
vkykspuk] leh{kk] i`-„å

13- 'kekZ] ldynso tuojh&ekpZ] ƒ‹‹‰½] ;FkkFkZ ds 
fod"k ij çse dh ij[k] leh{kk] i`-…„

14- vxzoky] jksfg.kh ¼vçSy&twu] „åå„½] ;g var 
ugha : ,d ;wVksfi;k dh ryk'k] leh{kk] i`-‡ˆ

15- fç;n'kZu ¼ebZ&„ååƒ½] gj txg iljk ;g 
taxy] gal] i`-Š…

16- vxzoky] iºykn ¼vçSy&ebZ&„åå„½] tks ik¡o 
mB x, ogh muds vye gq,] igy&‰ƒ] i`-„…†

17- ;kno] ohjsUæ ¼tqykbZ&flrEcj] „ååƒ½]  
miU;kl dk tura= vkSj gkf'k, dk lekt] 
vkykspuk lgL=kCnh vad&ˆ] i`-Š…

18- M ‚ - ' k f ' k d y k  f = i k B h ]  d F k k Ø e ]  
tqykbZ&flrEcj]„åå„] i`-‡‰

19- ukgVk] uhjk ¼tqykbZ&flrEcj] „ååƒ½] nLrkost 
‹„] i`-†ƒ

20- jk;] xksiky ¼„åå„½ fganh miU;kl dk bfrgkl] 
i`-…‹å] ubZ fnYyh] jktdey çdk'ku

21- ef.k] çsedqekj ¼flrEcj&„ååå½] gal] i`-‹å

22- ;kno] ohjsUæ ¼tqykbZ&flrEcj] „ååƒ½] miU;kl 
dk tura= vkSj gkf'k, dk lekt] vkykspuk 
lgL=kCnh vad&ˆ] i`-Š„

23- diwj] jes'k ¼tuojh&ekpZ]„åå„½] ledkyhu 
xzkeh.k lPpkb;ksa dk nqyZHk fp=.k] leh{kk] i`-†‡

24- lR;dke ¼tuojh&ekpZ] „ååƒ½] dqpyh gqbZ 
vkRekvksa dh nkLrku&leh{kk] i`-…„

25- lDlsuk] vkn'kZ ¼vDVwcj&fnlEcj] „ååƒ½] 
v)ZlR;ksa ds chp laiw.kZ lR; dh [kkst] leh{kk]  
i`- ƒ†

26- flag] dq¡ojiky & fclkfj;k] vt; ¼„åå†½] fganh 
miU;kl % tuoknh ijaijk& i`-„å‰] fnYyh&‡‹] 
uopsru çdk'ku
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